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ABSTRACT
This study aims  at examining the effects of pre-writing activities on the 12th
graders‟ learning of paragraph writing. To reach this aim, an action research was
conducted with forty-five 12th
grade students at Yen Lac High School in the second
semester of the year 2015-2016. They were chosen from the same class to take part
in pre-writing activities in writing lessons for eight weeks. The data were gathered
through qualitative and quantitative data. The qualitative data were obtained from
analyzing the class observation result and quantitative data were gained by students'
pretest, posttest and questionnaires for students. The result of this research indicated
that there was an improvement in students' writing performance. Moreover, from
the result of questionnaires, it also showed that there was improvement of positive
response in teaching-learning process of writing with pre-writing activities. Besides,
the result of observation showed that students were interested in the teaching-
learning activities during the implementation of pre-writing activities. The findings,
suggestion, suitable and effective ways for teachers in applying pre-writing
activities in class to make certain positive changes in their teaching methodology as
well as to help students improve their writing performance.
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PART A: INTRODUCTION
1.  Rationale for the study
Nowadays it is undeniable that English has become the international medium of
communication in commerce, science, transportation, medicine, culture, education,
banking, tourism, aviation and so on. Therefore, English has been prescribed
recently as a compulsory subject in all state schools in Vietnam. In order to keep up
with the development of society, the need for good communication is placed in one
of the top demands for English language which includes writing skill. It is obvious
that writing skill plays an important part in daily communication as well as in
educational process. In other words, writing is considered as a ticket for human
beings both to enter everyday communication and to better college grades together
with greater academic achievement. Ironically, writing is the skill which a large
majority of the students are least proficient in. They find it difficult to complete any
writing task, especially from the very first steps of writing. Although students are
given a sizable portion of time to develop writing skills but they are unable to create
good pieces of paragraph writing. This problem becomes worse as there is not any
support on how to make preparations before getting into the full writing phase.
What‟s more, like in teaching other three skills, in teaching writing, the necessity of
carrying out the pre-, while- and post-stages has been increasingly recognized
nowadays. The while-stage has been considered the most necessary and important.
According to some recent studies, pre-stage also plays a crucial role in the language
classroom. As a result, pre-writing stage or the preparation stage has been needed to
supply students with necessary sub-skills to assist their writing.
What the researcher noticed in her students‟ paragraph writing is that ideas are left
out or sometimes presented without being fully developed. In addition, it is obvious
that they lack cognitive strategies to generate and develop ideas in the writing topic.
Therefore, they have a lack of the skills to perfect the points they are writing.
According to White‟s and Arndt‟s suggestions (1991), questions will prompt to help
encourage thinking, to draw on experiences as well as to develop and shape ideas.
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Thus, the students  have the chance to openly express their thoughts and ideas and
keep them involved in the lessons actively.
As a teacher who has been teaching English for years, and after having some
discussion with other English teachers of English Group at Yen Lac High School, I
realize that although the textbook has supplied pre-writing activities for motivating
learners but the learners cannot have a good piece of writing and their marks on
writing tests were fairly low. The English teachers at Yen Lac High School
highlighted that students showed low interests in the writing lessons and they were
afraid of learning writing. When being asked the reason why the students do not
keen on writing, the teachers of English at Yen Lac High School gave the following
reasons:
First, teachers apply these pre-writing activities in a mechanical and uncreative way.
Second, some teachers even ignore pre-writing stage, and they begin the lesson with
while-writing stage because conducting pre-writing activities is time-consuming
and sometimes making noise. Last, some use inappropriate activities, which might
be not suitable for students‟ interests and proficiency.
To understand the problem more thoroughly, the researcher of the study also talked
with some students and they said that they were afraid of writing because they
lacked vocabulary and ideas, and they were bad at grammar as well as expressing
ideas in English, etc. Thus, it is necessary for teachers to find out some effective
ways to help learners feel like studying writing and make them stimulated in taking
part in all the activities in a writing lesson to improve their writing skills. Moreover,
to enhance the students‟ writing quality, the teachers should conduct more
interesting pre-writing activities, which help students‟ writing performance better.
All in all, the above has encouraged the author of the thesis to conduct the study
titled: The effects of pre-writing activities on the 12th
graders’ learning of
paragraph writing - An action research project at Yen Lac High School, Vinh
Phuc.
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2. Aim of  the study
The study was conducted with two aims. Firstly, the study is expected to find out
students‟ attitudes towards pre-writing activities. Added to this, it aims to explore
the effects of pre-writing activities on the 12th
graders‟ learning of paragraph
writing. In brief, the aims of this thesis could be summarized into the following
research questions:
(1) What are students‟ attitudes towards pre-writing activities?
(2) To what extent does the use of pre-writing activities affect the students‟
paragraph writing performance?
3. Scope of the study
As its title mentions, this study was undertaken in one English classes with 45 12th
grade students at Yen Lac High School in Vinh Phuc. The research focused on how
pe-writing activities affect the 12th
graders‟ learning of paragraph writing.
4. Significance of the study
The study is supposedly beneficial to both the teachers and the students of the
surveyed class and others in the same conditions as well. The students are expected
to be aware of the advantages of pre-writing activities, which results in a good piece
of writing and an improvement in their writing competence. As for the teachers, this
study is meant to supply them with some useful guides to make best uses of pre-
writing activities in English writing lessons. In addition, the findings of this thesis
are assumed to be a reliable reference source for people who share the same interest
in this matter.
5. Methods of the study
The study adopted action research designed in one research cycle. In this study, the
author conducted the action research with 45 students coming from 12A1.1 of Yen
Lac High School. The researcher collected data from three sources: questionnaires
for students, the pre-test and post-test and class observations.
6. Design of the study
This study is divided into three main parts:
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Part A: Introduction-  supplying the basic information such as rationale, aims,
research questions, methods, scope and design of the study.
Part B: Development- consisting of three chapters:
- Chapter 1- Literature Review is about theoretical background, presenting
terms and related theories.
- Chapter 2: Methodology presents the context, the methodology used in
this study including the context, the subject, the data collection
instruments, data collection procedure and data analysis.
- Chapter 3: Main Findings and Discussion shows the findings of the study
and analyzes the data collected.
Part C: Conclusion- offers a summary and suggestions for more effective pre-
writing activities and some limitations and suggestions for further studies.
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PART B: DEVELOPMENT
CHAPTER  1: LITERATURE REVIEW
1.1. Theory on writing
1.1.1. The concept of writing
There have been numerous definitions of writing up to now. Perl (1979:43) gives
the one of earliest definitions which says that writing is “a creative discovery
procedure characterized by the dynamic interplay of content and language, the use
of language to explore beyond the known concept”. Having the same view, Byrne
(1989:1) defines writing as “the act of forming graphic symbols, which are arranged
to form sentences”. According to this definition, the establishment of letters with or
without a meaning resulting from any act can be defined as writing.
On the other hand, Lannon (1989:9) considers writing involves “the process of
transforming the material discovered by research inspiration, accident, trial and
error, or whatever into a message with a definite meaning - writing is a process of
deliberate decision”. According to this way, writing must transmit a message with a
meaning.
Another definition by Tribble (1963:3) suggests that writing is a language skill
which involves “not just a graphic representation of speech, but the development
and presentation of thoughts in a structured way”. In other words, writers need to
have both ideas in their minds and the way how to put them in a logical structured
order. Obviously, writing is a complicated process that allows writers to find out
ideas and make them noticeable and concrete.
In a nutshell, writing is a challenging skill requiring preciseness in not only form
but also meaning to achieve the best communication aim, thus it need a lot of time
and effort planned by teachers and students to perfect.
1.1.2. The importance of writing in teaching a language
Over the past years, many authors and researchers have put emphasis on the
importance of teaching writing to those who are the second language learners. It
cannot be denied that writing plays a crucial role in our life. When learning a
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foreign language, we  have a chance to communicate with other people: to
understand them and talk to them. Learning how to communicate as other person is
not present in front of us, listening to our words and observing our gestures and
facial expressions is considered an important part of attending fully in a new culture
setting. It is often compulsory for visitors to another country to leave a message for
the mailman, complete a customs declaration form, write a thank-you letter or give
written instructions. Moreover, thanks to writing we can share our ideas and
feelings, and try to persuade and convince other people.
Raims (1983:3) thinks there is “...an additional and very important reason: writing
helps our students learn”. Students can have great improvement in grammatical
structures, idiom and vocabulary through writing. What‟s more, when writing
students become very involved with the new language: attempt to make an effort to
turn their first language into English as a second language.
According to Clark and Routledge (1997), there are five factors causing us to write:
the distance between speakers; the need to avoid direct interaction; the chance to
take time and pay attention to wording; the chance to unify verbal and visual and
means of interaction among people; the need to retain evidence of the
communication; and finally in several cultures, to add weight to the message. It is
necessary to note that the ability to write is related to social power. A writer can
play an effective role in society thanks to writing ability. In this way, writing
becomes a crucial means of communication in different situations.
As a productive skill, writing supplies students with an opportunity to put all those
including language itself and the practice of communicative skills at the same time.
Through writing students will recognize what they are already talented in and what
they still need to acquire to be a better and more effective writer. Up to now,
teachers have no difficulty answering the question “why teach writing?” but they
have difficulty looking for the ways to create good reasons for writing.
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1.1.3. The process  of writing
1.1.3.1. Pre-writing
According to Oxford Learners Dictionary: pre-writing is the work which is done
before writing, the preparatory work needed before starting to produce a piece of
writing such as idea formulation, an outline, discussion, or research.
Raims (1983) defines pre-writing as the first stage of the writing process and it is
the point at which students realize and explore their initial ideas related to a topic.
Smith (1989) contends that pre-writing is the complicated network of initial mental
sequences which students experience when they write a paper.
Pre-writing stage is considered to be very important because it concerns the process
of producing ideas, and thinking how these ideas will be related to one another
(Caudery: 1997: 11). In other words, pre-writing is very fundamental in teaching
writing. With the help of pre-writing students are able to get their ideas on paper.
According to Byrne‟s opinion (1998), students find out ideas and develop fluency in
this state.
What‟s more, pre-writing is any activity in the classroom which stimulates students
to write. It encourages thoughts for getting started.
1.1.3.2. While writing
This is the main part of a writing lesson. The aim of while-writing activity is to help
students develop their writing skills.
While-writing is considered very personal, or subjective, it creates a place, an object
space as well as the individual and we measure it against objective criteria which
are derived from the context. According to Kimberly and Abels 2003, while-writing
creates space not only for the individual (subject) but also the idea (the object) to
coexist in order that we can not only judge the value of the individual voicing the
ideas but also battle with the idea on the objective form of a page.
1.1.3.3. Post-writing
Post-writing is defined as the step in writing process. It is what learners do after
they get all ideas in their papers sorted out properly. The purpose is to make
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students‟ writing as  easy and clear to read as possible, not to correct every
punctuation, spelling, or grammatical mistake.
1.1.4. Approaches to teaching writing
Nowadays there are various approaches to teaching writing but due to the scope of
the study the researcher only mentions two main and commonly used approaches:
Product Approach and Process Approach.
1.1.4.1. Product approach
This approach focuses on the final product of the writing process. It emphasizes on
the production of well produced composition. Nunan (1991:86) states that “a
product oriented approach, as the title indicates focuses on the end result of the
learning process, what is that the learner is expected to be able to do as a fluent and
component user of the language”. In this way, its results are main concern. When
subscribing to the product approach, the writing teachers take more notice of seeing
a final writing paper, then value it based on some certain criteria such as: grammar
use, vocabulary use, spelling and punctuations, content and organization as well.
Gabrielatos (2002:5) states that a product approach is “a traditional approach in
which students are encouraged to mimic a model text, usually presented and
analyzed at an early stage”. Thus, it is typically for the teachers who are in favor of
product approach to supply their students with model paragraphs or essays and
encourage them to imitate these pieces of writing to create a similar outcome.
A large number of teachers accept the pattern-product writing approach because
they have found some benefits in it for the writing lesson. First, students learn how
to write a piece of writing systematically, employing pattern-product techniques.
Second, learners also learn how to use proper vocabulary and sentence structures.
Finally, with the help of product approach instructors raise learners‟ L2 writing
awareness, especially of grammatical structures. Tribble (1996) contends that
product approach has a certain value which is enable students to consider errors
something they are compulsory to correct and reduce them to the minimum level as
much as possible.
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However, product approach  has received numerous criticisms because it might
make students become passive, less creative and rely much on their teachers and
textbooks. They do not have opportunities to create in the target language, which is
a chief culprit making their writing performance lower. In addition, when applying
this approach the writing teachers will correct students‟ mistakes during the writing
lesson, which discourages students to write more. Most of the learners feel worried
about mistakes which are considered common in writing for the beginners.
In short, the product approach presents its advantages when supplying the learners
with the good base to lead their writing practice. Nevertheless, if students rely on
the teachers‟ knowledge and skill as well as model text, they will become passive
and often shocked when facing a new topic in the real writing test.
1.1.4.2. Process approach
The teaching of writing has recently shifted from an emphasis on the written
product to a focus on the process of writing in teaching writing. This leads to the
appearance of Process Approach. In process approach, writing is regarded as a
multiple stage process and valued based on how well it can fulfill the writers‟ (Raid,
1993). Since writing is a process, students are provided with time to generate ideas,
make plan, produce a first draft, review the first writing after a peer feedback, and
then edit their writing before producing the final version.
According to Hedge (1990), the process is also composed of many stages that can
be demonstrated as follows: “being motivated to write- getting ideas together-
planning and outlining- making notes- making a first draft- revising, re-planning,
redrafting-editing and getting ready for publication. Meanwhile, in the view of
Oshima and Hogue (1991), the writing process contains three steps: pre-writing,
planning (outlining), writing, revising drafts (review the draft).
In comparison to other approaches, the process approach has more advantages. This
approach enhances the creativity of learners because in process approach, learners
are actively involved in various activities such as generation of ideas, completion of
stories, description, narration and so on.
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Moreover, process approach  is realistic in focusing on strategies and processes of
making students aware of their own abilities and potentials, and motivating them to
work on their own. Therefore, students keep on improving their writing skills.
Despite being widely used, process-based writing still has some shortcomings. It
will take students a lot of time to complete one particular piece of writing in the
writing lesson. What‟s more, students are not provided with sufficient linguistic
input to write successfully (Badger and White: 2000).
In brief, thanks to the process approach students‟ activities and motivation in
writing are encouraged. However, learners of writing skill need much help and
guidance from the teachers.
In conclusion, process approach is about the processes of writing which enable the
product to be achieved while the product approach lays more emphasis on the final
product. Moreover, Hyland (2003) also contends that the conflict between process
and product may be damaging to classroom practice, and both product and process
approaches are better used more to complement and round each other out. Each of
these approaches has its own advantages and disadvantages, so writing teachers
have to consider carefully many factors before deciding which approach to apply.
1.2. The concept of writing performance and definition of attitudes
The concept of writing performance
Writing performance is defined as participants‟ writing ability after having taken
part in writing classes. In this study, writing performance refers to the participants‟
writing of paragraph.
Definition of attitudes
In "The Affective Domain and the Writing Process: Working Definitions," Susan
H. McLeod ( 1991) maps out a variety of terms most often used by
psychologists to name affective states of being so that she can suggest ways we
might extend our research into affect and the wri ting process. These affective
states include "emotion," "feelings," "attitude," "anxiety," "belief," and
"moti-vation." Here, I'd like to examine only the first three of these in order to
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distin-guish "attitude" from  "emotion." "Emotions" according to McLeod are
intense, positive or negative conditions "where the organism is aroused for a fairly
short veriod of time. Using this definition, grief, joy, fear, and anger are all
emotions" (p. 98). Less evident affective states would be "moods" such as "the
blues." The distinct physical responses to emotions and moods are "feelings": the
shortness of breath related to fear and the fatigue that may accompany sadness (98).
From the field of social psychology, McLeod takes "attitudes" to mean
"psychological states acquired over a period of time as a result of our experiences;
these atti-tudes influence us to act in certain ways" (p. 98). In other words, an
attitude is a learned state of readiness rather than the act or response itself.
Synonyms would include "tendency" and "predisposition." Final ly, attitudes also
have affective, behavioral, and cogni tive components: attitudes may be
accompanied by posi-tive or negative emotions, and we may act and think in
particular ways as a result of our attitudes (pp. 98-99). Therefore, emotions and
attitudes are distinct affec-tive states, even though an attitude may lead to an
emotional response and then to a feeling or bodily response, as in a student's
negative attitude toward writing resulting in anger and perspiration.
1.3. Factors in learning and teaching writing
Students‟ writing performance can be affected by various factors deriving from
learners, teachers and other external factors.
1.3.1. Student factors
1.3.1.1. Students’ learning styles
According to Harmer (2001), it is important to understand that there are different
learners in our class if we are to plan suitable kinds of activities for them. Different
learners may own different learning styles, be keen on different kinds of work, and
expect different degrees of attention and care from the teacher. It is obvious that
there are different reactions from learners towards the pre-lesson stage. Therefore, if
the teacher recognizes the differences among the students in the class when carrying
out an activity, the students will join in the lesson actively.
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1.3.1.2. Students’ motivation
Harmer  (2001) defines motivation as “some kind of internal drive which pushes
someone to do things in order to achieve something”. It cannot be denied that
motivation is very important to the success in learning a foreign language, so we
have to be aware of the sources of motivation. Harmer also states that the sources of
motivation are diversified. They may originate in the society we live or derive from
parents, the teacher and the method. The teacher and the method are considered the
most important sources.
Down (2000) also presents some conditions which help increase students‟
motivation. He contends that motivation rise when learners feel acknowledged and
understood when learners are confident about their success, when language
possesses a communicative purpose, and when learners are responsible for their
own learning.
1.3.1.3. Students’ language levels
Harmer (2001) claims that in a class where there are some differences in students‟
language level, teachers will find it difficult choose an appropriate teaching method,
language as well as activities used in class. He also says that some exercises and
techniques are appropriate for some students but less suitable for others. The
language used in classroom and in the materials teachers give to students must be
carefully chosen regarding the length, genre and complexity. In terms of Topic and
Genre Harmer contends that if students are not keen on the topics teachers are
asking them to write about, they are not likely to devote their language production
with the same amount of endeavor as they would if they feel excited by the subject
matter. They may find it difficult to engage themselves with the task teachers have
given to them if they are not familiar with the type of activity teachers are asking
them to talk about. Therefore, teachers had better take some issues into
consideration like selecting interesting topics, building interest in the topic, varying
topics and genre and supplying necessary information. In writing lesson, teachers
have no chance to choose the topic due to its various writing tasks. Nevertheless,
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teachers should select  appropriate genre or activities to stimulate students. In short,
no matter how much students like the activities their participation can be directly
affected by the limitation in the language levels of the students. The teachers, thus,
should choose the topics and the kinds of activities of students‟ levels to promote
their participation.
In conclusion, these are some major factors coming from students‟ side that may
affect their participation in classroom activities. Since there are different learning
styles in a class, it is a good idea for teachers to determine which group a student
belongs to. This may help students get over the difficulty involving in the activities.
1.3.2. Teacher factors
1.3.2.1. Teachers’ teaching methods
Throughout the history teachers have experienced and witnessed the existence and
growth of many teaching methods which can be divided into two main types:
teacher-centered and learner-centered methods. In pre-writing stage, teachers‟
teaching methods are emphasized on the way teachers create appropriate activities
to encourage students to write and the ways teachers elicit pre-writing activities. To
have a suitable method, teachers should pay attention to some of the following
factors including learners, teaching purposes as well as other available classroom
conditions.
1.3.2.2. Teachers’ knowledge
Breach (2005) indicates that most of the students consider teacher a fountain of
knowledge and he or she takes responsibility for passing on that knowledge to
learners. In Breach‟s study, he compares the teacher as a teapot and the students as
empty cups who wait for knowledge from their teacher to be poured down in. In the
pre-writing stage, teachers are going to lay emphasis on language ability and
general knowledge.
Language: Underwood (1987) says that it is very helpful to be a fluent and accurate
English speaker, but one cannot be a successful teacher with this alone. Indeed,
many teachers who have limited command of English still are good teachers
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because they comprehend  the difficulties their students often face. Underwood adds
that teachers should be confident about the language they use and they had better
not feel embarrassed because of the lack of greater knowledge.
General knowledge: To carry out a useful pre-writing activity, teachers need both
knowledge of the language and knowledge of content or the knowledge of the topic
which they are going to conduct. Underwood contends that the more knowledge
teachers can apply to their lessons, the more interest their students take in the
lessons since students can have chances to experience language being used.
1.3.2.3. Teachers’ instructions
Giving instructions can be very time-consuming if the instructions are complicated.
In the class, students will not react anything if they do not understand the teachers‟
instructions. Thus, it is a good idea for teachers to try at least twice in order to
explain to their students before resorting to Vietnamese. Ur (1996), who gives some
suggestions on how to give effective instructions, recommends that the first stage is
preparing what you are going to say, and even writing it down. Next, teachers need
to make sure of the class‟s attention. Then they ought to supply the information
more than once. Make sure that the language used is brief and clear, and then
demonstrations should be followed. It cannot be denied that giving instructions is
very difficult and it is a skill which can be gained only with frequent practice and
proper learning.
In conclusion, teachers‟ factors consisting of teaching methods, teachers‟
knowledge as well as teachers‟ instructions in pre-lesson stage can affect students‟
writing performance. Teaching method may be considered a decisive part in gaining
teaching goals in pre-writing stage. Apart from teaching methods, teachers‟
knowledge plays a crucial role as in term of the content the former makes the
activities more interesting. In addition, teachers‟ instructions may help students
make sure that they can make out what they need do in the lesson. Therefore, in
order to improve the pre-writing stage, writing teachers had better renovate the way
to elicit the pre-writing activities. Beside that, teachers should improve the
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knowledge of both  language and the field expertise. Finally, teachers should provide
students with clear and brief instructions in the pre-writing stage so that they can
create good writing pieces.
1.3.3. External factors
1.3.3.1. Time limitations
Normally, teachers have only 5 to 10 minutes to carry out the pre-writing activities.
Nevertheless, in this pre-lesson stage if teachers, for some reasons, do not prepare
the data well enough, they will be failed at once. What‟s more, in some class there
are a number of learners whose English knowledge is limited, it often takes a lot of
time to carry out these pre-writing activities. Thus, it is necessary that teachers
design appropriate materials in pre-writing stage.
1.3.3.2. Classroom and materials restraints
According to Underwood (1987), there are some factors regarding the classroom
physical conditions which can affect the learning process:
- The lightness
- The acoustics
- The temperature and fresh air
- The lines of vision
- The possibility of moving desks/tables
- The layout of the desks/tables
- The other furniture
- The facilities for displaying pictures, chart, etc
In Vietnamese high schools, it is popular that visual aids are not available and
teachers have to prepare materials on their own. As a result, English teachers in
Vietnamese schools do not use materials regularly. Sometimes teachers do not
employ visual aids effectively such as the pictures they use are so small that their
students cannot make out what exactly are presented on the board or their visual
aids do not go with the topics of the lessons.
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It cannot be  denied that classroom atmosphere plays an important role in making
language learning successful. Underwood (1987) states that not only teachers but
also students take responsibility for producing a good atmosphere and good learning
atmosphere is composed of some characteristics, for example, giving a sense of
purpose and teachers had better ensure that English is spoken. To create a good
atmosphere in classroom, it is necessary to balance fluency and accuracy or using
suitable language. Underwood also contends that the effects of encouragement
together with students‟ involvement play a crucial part in improving students‟
English learning. Finally, tests and extracurricular activities are regarded as
important parts of increasing learning classroom atmosphere.
In conclusion, these are some vital factors which affect learning and teaching
writing. Therefore, to better students‟ ability in English teachers should supply them
with much practice. Teachers should be models of English and select the materials
and methodology in showing materials to gain the objective of the teaching and
learning process. Teachers ought to apply to the teaching and writing skill to help
learners organize activities, especially activities appearing in the pre-writing stage.
Pre-writing stage as well as pre-writing activities are said to provide students with
the right mood for writing.
1.4. Pre-writing activities
1.4.1. Definition of pre-writing activities
As mentioned above, pre-writing is considered the most fundamental part of the
writing process because it lays a foundation for writing which is to come. Therefore,
what pre-writing activities are will be stated below.
In general, the phrase “pre-writing” has been employed in some studied to denote
the period of time between being given an assignment and starting to write a piece
of writing. According to Oluwadiya (1992:3), pre-writing is “any structural
experiences that influence active student participation in thinking, talking, writing
and working on the topic under the focus on a writing lesson, stimulating higher-
level thinking as well as writing skill.” He also states that this stage consists of such
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as activities, brainstorming,  oral-written, debating, and interviewing, which are in
order not to get started, yet recursive that is, they can be employed time and time
again during the composing process.
Pre-writing is considered to be very crucial in teaching writing. Smith (1989)
defines pre-writing as a complicated network of initial mental sequences we
experience when we write a paper. Moreover, according to Richmond (1985) pre-
writing is considered the first stage of the writing process or the idea-generating
stage that stretches back to contain anything which you have ever done that might
have given you some ideas to write about. In other word, Robin, C. Scarcella
(1992:125) says that pre-writing stage is the “information-gathering phrase in the
process of writing”.
Besides, Liz Ham-Lyons (1987:39) contends that pre-writing as “it generally
involves the writers in choosing a topic, in thinking about the topic and deciding on
the way to respond to it, and selecting the appropriate ideas and information to use
in a response.” Pre-writing is the writer‟s awareness toward his subject, permitting
him to draw on his experience to choose and organized these ideas. What‟s more,
Adewumi (1992:127) states that activities or experience presented in the pre-writing
stage, “which can be group work or individual effort”, may be “oral, written, or
experiential in nature”. Most activities including brainstorming, free-writing,
diagramming, etc., can be used time and time again in writing lessons.
To sum up, according to these mentioned theories , pre-writing is regarded as a
blanket for a wide range of techniques to begin thinking about your paper before
you start the formal process of writing a draft. Your writing process starts the
moment you receive a writing assignment.
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1.4.2. The importance  of pre-writing activities
D‟Aoust (1986:7) claims that pre-writing stage helps writers “facilitate the planning
for both the product and process”. This stage focuses on encouraging students‟
creativity and allowing them think about what to write as well as how to approach
the chosen topic. To carry out this stage effectively, Tricia (1996) suggests that
teachers should remind students of two crucial questions: the aim of their writing
and its audiences. That is, students had better bear in mind the intended readers as
well as content of the text when they produce the global outline for their writing.
According to Spack (1984: 656), at this pre-writing stage, students have chances to
be trained to write down whatever ideas appearing in their mind quickly without
worrying about errors and forms, which steadily fasters their speech of writing.
Moreover, with the help of pre-writing activities, students have a number of raw
materials for the composing stage (Coffin et al: 2003); thus, pre-writing activities
help develop students‟ fluency (Byrne: 1988). In addition, these activities may
supply students with a chance to gain some knowledge and help them understand
the topic more. Besides, each of pre-writing activities helps students emphasize
their mind on the topic by narrowing down the ideas which students expect to write.
According to Peacock (1986:57-58) students will have more confidence to start
writing and comprehend the objective of their writing thanks to pre-writing
activities. Moreover, they also help students communicate their ideas related to the
topic before writing and to plan for writing.
In my view, it cannot be denied that some of the important pre-writing activities are
significantly advantageous in provoking thought, producing information and
motivating background knowledge. During this stage, students have a chance to
participate in good activities that make them produce a general plan for their
writing, to think as well as to write a about certain topic quickly, and the composing
will be much easier. Moreover, pre-writing can support students with their writing
process by helping them getting started on the right food not only intellectually but
also psychologically. Pre-writing activities help writers generate ideas and make out
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a paper‟s provisional  structures. If students do these two things before they begin
writing a draft, they can save significant time and energy. Obviously, writers will
find it comfortable and relaxing to create a piece of writing. In addition, the pre-
writing stage is a wonderful way to avoid and get over writer‟s block and decrease
the stress of starting off with a new writing project.
In conclusion, the pre-writing stage plays an important role in writing process,
which is considered to be guidance for organizing as well as generating ideas in the
writing tasks. Doubtlessly, pre-writing activities had better be used as a therapy to
assist inexperienced or incompetent students who have intention of slowing down
their step of writing by insisting on a perfect paragraph from onset.
1.4.3. Types of pre-writing activities
There are numerous kinds of pre-writing activities, so teachers had better flexibly
choose the most appropriate activities for each situation to help students produce a
good piece of writing. For the limitation of this study‟s page number, the author of
this study want to define and characterize some of the most popular ones.
1.4.3.1. Brainstorming
Raimes (1983) states that brainstorming is a technique which aims at initiating
several sort of thinking process. Before writing, teachers can allow students to work
individually or work in groups to discuss the problem they are facing. Thanks to this
step students are able to activate their poor knowledge and generate ideas about
common topic. Students can get a lot of benefits from such preparatory activities.
Before writing, students think of the possible ideas and they will perform the ideas
when needed. With this kind of pre-writing activity, students can have a large
number of good ideas for their writing.
1.4.3.2. Vocabulary and structure introduction
To a strange topic, this is the basic step before writing. It is necessary for teachers to
be aware of the fact that should students be taught all the vocabulary and useful
structures, it is not sure that they can produce a good piece of writing. Thus,
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teachers can make  a list of some important words that students can use in their
writing.
1.4.3.3. Asking questions
To avoid writing aimlessly, it is a good idea for teachers to ask some questions
related to the topic beforehand. This helps students pay much attention to writing
some particular aspects. Moreover, the more questions teachers generate the more
ideas, issues and thoughts students get.
1.4.3.4. Interviewing
In this way, students have to interview other members in their group for writing
ideas. When writing the record of an interview, these students convey to others
valid information which is transmitted to them by other students. This activity is
useful as it creates a relaxed environment in which students have an opportunity to
know each other as well as become more interested in writing.
1.4.4. Factors affecting the choice of pre-writing activities
Before choosing a pre-writing activity to teach, teachers should be aware of several
elements below:
- The material availability
- The time availability
- The place where work is being conducted
- The interest of the class
- The nature of the writing topic
1.5. Summary
This chapter has presented the relevant literature in a bid to establish the conceptual
and theoretical framework for the present research. This chapter also reviews types
of pre-writing activities and the approaches to teaching writing.
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CHAPTER 2: METHODOLOGY
2.1.  Action research
This study was carried out as an action research project. According to Harmer
(2002:334-345), action research is the name which is given to a series of procedures
teachers can engage in their classroom either because they wish to improve aspect
of their teaching or because they wish to evaluate the success and appropriateness of
certain activities and procedures. Moreover, the aim of action research is to improve
the current state of affairs within the educational context in which the research is
being carried out. In other word, action research is "a small-scale intervention in the
functioning of the real world and a close examination of the effects of such
intervention." (Cohen & Manion, 1994).
The reason why the researcher chose this approach is that the aim of the study was
to find out students‟ attitudes towards pre-writing activities and in order to explore
the effects of pre-writing activities on the 12th
graders‟ learning of paragraph
writing and draw the pedagogical implementation for both teachers and students in
their teaching and learning. Taking everything into consideration, it is believed that
action research was the most appropriate approach to this thesis.
In carrying out this action research study, the researcher worked with her colleagues
and students to identify and investigate the problem which occurs in the writing
learning. After that, the researcher looked for the suitable solution and applied it to
the problem, carried out the action in the class, and finally, analyzed the effects of
pre-writing activities on students' writing performance. The steps which were taken
in this action research include: identifying the problem, planning the solution, doing
the action in the class, and reflecting the use of action done (Burns, 1999:30)
2.2. Research procedure
The study was carried out and developed in 10 weeks from week 1 to week 10 of
the second semester of the school year 2015-2016. The subjects of the research are
45 students who participate in from the beginning to the end. The data were
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collected at both  the pre-action and during the action stage. The research action was
carried out using the action research cycle suggested by Curtis (1988).
The action research consists of five main steps: identifying problems, finding causes
of the problem, designing strategies for improvement, trying out the strategies, and
evaluating the try-out.
2.2.1. Identifying the problem
In this step, the teacher conducted some talks with the colleagues and some personal
class observations to identify problems. According to some English teachers, the
students' writing performance was quite poor. It was proved from their English
scores which were still low. These teachers added that their students were afraid of
learning writing because they did not have enough vocabulary and structures, and
they did not know how to express ideas in English. As a result, students found it
difficult to write and they were not involved in the lessons. They liked to talk to
their friends, did their own work, or studied other subjects instead of learning
writing. In addition to talking with the colleagues, the researcher also observed the
class where she conducted the study to identify problems and the results of the
observation helped the researcher to develop the research action.
2.2.2. Finding causes of the problem
Before this action research was conducted, the researcher basing on her experience
as an English teacher at a high school and talking to other English teachers gained
understanding of their problem in teaching writing. Some teachers said that they
applied the pre-writing activities which were available in the textbook mechanically
and uncreatively or used inappropriate activities, which might be not suitable for
students‟ interests and proficiency. Other teachers admitted that they often ignored
pre-writing stage, and they began the writing lesson with while-writing stage
because conducting pre-writing activities was time-consuming and sometimes made
noise.
To find more causes of the problem, all the students of the class 12A1.1 were asked
to take part in the pre-test to check their paragraph writing performance. The pre-
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test was conducted  before the treatment and no pre-writing activities were applied
before. Students were asked to write a short paragraph of 140 words on the given
topic in 20 minutes. After all the pre-test papers were finished, they were collected
and marked by the teacher. What's more, questionnaires were launched to 45
students of that class. The researcher explained the purpose of the questionnaires
and supplied students with overall guidelines to fill in. Students had 10-15 minutes
to fulfill under the observation of the author, and the completed questionnaires were
gathered for data analysis.
2.2.3. Designing strategies for improvement
In this step, the teacher worked to plan some actions to be carried out in the English
writing lessons based on the problem determined in the previous step. These actions
aimed at improving the students' paragraph writing performance by employing pre-
writing activities.
In this action, the teacher designed pre-writing activities used in writing the topics
"Describe main features of the Sahara Desert" in unit 9, "Writing a paragraph
suggesting ways to protect endangered animals" in unit 10, " Describe a book you
have read recently" in unit 11, "Write the instructions for one warm-up exercise
before playing water polo" in unit 12, " Describe a football match" in unit 13 of
"Tieng Anh 12" textbook. Every time, the students had difficulties in understanding
the writing topic, the teacher would provide pre-writing activities which were
suitable to the topic. Moreover, the teacher planned some activities which were
interesting to encourage students to take part in pre-writing stage in order that they
could have more vocabulary and structures, generate more ideas as well as make out
the outline for their writing. There were some pre-writing activities which were
implemented in this action. The first activity was brainstorming. The teacher asked
students to work in pairs/groups with the view to helping the students create a
variety of ideas together with making an outline for their writing effectively. The
second one was vocabulary and structure introduction. The teacher prepared a list of
words and structures which were related to the topic to provide the students in pre-
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writing stage. Asking  questions, interviewing, providing a sample writing, listening
to a passage, describing pictures, and doing the teacher's instructions were another
pre-writing activities carried out to make students enjoy their writing lesson more
and have good preparations for their writing.
2.2.4. Trying-out strategies and taking note of what happened in the class
In this step, the planned actions in the previous step were carried out by the writing
teacher. From the 2nd
to 9th
week, the actions were implemented in five lessons in
five units or one research cycle. All the changes as well as improvements after each
lesson were noted down by the teacher in brief. In this part, the researcher only
described the two sample try-out lessons to illustrate her action.
 The first try-out lesson
Topic: "Describe main features of the Sahara Desert"
- Pre-writing activities lasted for 10 minutes.
- After the warm-up activities, the teacher presented the words and the language
expressions used in describing a desert such as "to be located in", "to lie largely
in", "to extend from", "to stretch away to the horizon", "dunes of sand", "tableland",
and so on. The teacher checked the words by asking one student to look at the board
to read the English words/ Vietnamese meanings and the other student not to look at
the board to give Vietnamese meanings/ the English words. At the end of the stage,
the teacher asked all students to work in groups of 4 to make sentences from the
given information in the textbook by using the words and the language expressions
the teacher provided. Then, the teacher called on the group leader of each group to
write their sentences on the board. The group which got more correct sentences
would be the winner. Finally, teacher gets students to answer the comprehension
questions individually.
Comprehension questions:
1. How is the Sahara Desert?
2. Where is the Sahara Desert located in?
3. Where does the Sahara Desert extend from?
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4. Where does  the Sahara Desert lie?
5. How large and long is the Sahara Desert?
6. How is the total area of the Sahara Desert?
7. What are the natural features of the Sahara Desert?
8. What are the main trees in the Sahara Desert?
9. What are the main animals in the Sahara Desert?
 The second try-out lesson
Topic: "Writing a paragraph suggesting ways to protect endangered animals"
- Pre-writing activities lasted in 10 minutes in a comfortable classroom"
- After the exciting warm-up activities, the teacher provided the students with some
key words and structures related to the writing topic such as "ban, prohibit,
forbid...", "to deal with the problem, to prevent/ stop somebody from doing
something". Next, the teacher asked students to work in pairs to fill in the table with
some information about endangered species‟ problems. Then, the teacher called on
some students to go to board and complete their table. After that, the teacher asked
students to write full sentences using the ideas in their table. Finally, the teacher
asked students to work in pairs in 2 minutes and make outline for their writing
2.2.5. Evaluating the try-out
In the 10th
week, the post-test was used to measure students' writing performance.
The teacher asked 45 students of the class 12A1.1 to write a paragraph of 140 words
on the topic "Describe the world in which you would like to live in the year 2020".
After 20 minutes, the test papers were collected for marking and the subjects were
asked to fill in the post-questionnaire.
In this step, the data were collected and analyzed. The data reflected students'
improvement in their writing performance using pre-writing activities.
All study procedures are shown in Table 1.
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Time Activity
January 9th
-  The subjects were administered the pre
test.
- The subjects were asked to fill in the
pre-questionnaire.
1st
two weeks
11/1/2016-28/1/2016
Lesson plan implementation
Unit 9, topic: "Describe main features of
the Sahara Desert"
2nd
two weeks
29/1/2016-15/2/1016
Lesson plan implementation
Unit 10, topic: "Writing a paragraph
suggesting ways to protect endangered
animals"
3rd
two weeks
16/2/2016-3/3/2016
Lesson plan implementation
Unit 11, topic: "Describe a book you
have read recently"
4th
two weeks
4/3/2016-20/3/2016
Lesson plan implementation
Unit 12, topic: "Write the instructions for
one warm-up exercise before playing
water polo"
5th
two weeks
21/3/2016-15/4/2016
Lesson plan implementation
Unit 13, topic: " Describe a football
match"
17/4/2016 - The subjects were administered the pre
test.
- The subjects were asked to fill in the
post-questionnaire.
After 10th
week - Data were collected, scored and
analyzed
- Conclusion, implications and
suggestions were developed
Table 1: Research schedule
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2.3. Background to  the study
2.3.1. Research context
This study was conducted at Yen Lac High School which is a small school in the
rural area of Vinh Phuc province. The school was established 50 years ago and
gained remarkable achievements. This school year, Yen Lac High School has 37
classes with more than 1500 students and there are 10 English language teachers.
Most of the English teachers are highly responsible for their work. According to the
syllabus, students have 3 English lessons a week and each lesson lasts 45 minutes.
Many of the students show little interest in learning English, which results from
lacking the background knowledge of English subject. Thus, English teachers at
Yen Lac High School find it difficult to encourage students to learn English. The
school facility is quite good and modern. Almost all of the classrooms are equipped
with intelligent boards and projectors.
2.3.2. Teaching materials
The official English material used to teach the 12th
graders is “Tiếng Anh 12” which
is published by Educational Publishing House. It consists of 16 units with about 16
different themes. This textbook aims at developing all skills: Reading, Speaking,
Listening, Writing and Language Focus. The purposes of each unit are presented in
the book map with detailed descriptions of grammar points, language functions and
skills.
For writing skills, students usually have to fulfill two tasks. Task 1 often focuses on
providing students with vocabulary and structures. Task 2 gives chances for
students to write a letter, a description, a narration, a report or a paragraph on a
particular topic. Some tasks require individual work, some require the whole class‟s
participation, and most require pair work or group work.
2.3.3. The participants
The participants of this study were 45 students coming from the class 12A1.1 at
Yen Lac High School. All of them were born in 1998. Most of the students have
already studied English for at least 4 years at lower-secondary school. Nevertheless,
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they were of  different language proficiency levels, learning styles and attitudes to
English subject. Generally speaking, the students had a lot of problems in mastering
writing skills. Therefore, it is necessary for English teachers at Yen Lac High
School to look for effective measures to help them improve their writing skills.
2.4. Data collection instruments
2.4.1. Questionnaires
Survey questionnaire is a written data collection method which contains a list of
questions and respondents and to note down the answers or pick out from the
suggested choices (Brown: 2001). This instrument is considered to be among the
most popular and effective ones in data collection in social science. The researchers
benefit a lot from using questionnaires. Firstly, it tends to put less pressure on
respondents, simplify the analytic stage and avoid bias. Secondly, it can be flexibly
carried out in both small and large scale studies. Moreover, questionnaires tend to
be more reliable because it is anonymous.
Among the types of questionnaire administration, the author of the study employed
face-to-face type in the sense that more answers were returned and the questions
were assured to be fully filled without any misunderstanding. Therefore, the
researcher could get valuable data for her study.
This study used two questionnaires : pre-questionnaires and post-questionnaires.
The aims of pre-questionnaire are to investigate the extent of using pre-writing
activities and students‟ opinions about that kind of pre-writing activities. Moreover,
students were asked to evaluate the strong points and weak points of pre-writing
activities in writing. The post-questionnaire possesses the same format and content
with the pre-questionnaire whose aim is evaluating the change in students‟ attitudes
towards pre-writing activities after being given the treatment. The pre-questionnaire
has 7 questions and post-questionnaire also has 7 questions. All the questions for
students were translated into Vietnamese in order to help students understand the
questions deeply.
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2.4.2. Pretest and  Posttest
According to Brown (2004:3), test is considered an instrument which measures a
person‟s ability, knowledge, or performance in a given domain. With a view to
finding out the effects of pre-writing activities on students‟ writing performance, the
author of this study designed two kinds of test: a pre-test and a post-test to compare
the students‟ progress before and after applying pre-writing activities in pre-writing
stage. The purpose of pre-writing test is to assess the students‟ present writing
ability and post-test was given in the same way with the pre-test after the
implementation of the research.
In the pre-test and post-test, all students were asked to write a short paragraph of
140 words on the following topic: “Describe the world in which you would like to
live in the year 2020”. The topic was selected from the writing part of Unit 8 (Life
In The Future) in the textbook Tiếng Anh 12. Students were given 20 minutes to
complete the task. The pre-test was conducted in the first week of the study. No
special technique and language practice were applied in pre-writing stage. The post-
test was carried out in the tenth week. The aim of the test was to assess students'
writing performance of 10 weeks of the study as well as to make a precise
evaluation to see how much they acquired after the process.
2.4.3. Class observations
Classroom observation is thought to supply a holistic picture of the natural settings
and present the external elements in second language learning. Hence, when using
it, the author of the study can get a lot of information in the actual procedures that
effectively complement data gained from questionnaires, in other words, reinforce
the validity and the reliability of the study.
The aim of the classroom observations is to evaluate the effects of this method in
teaching paragraph writing for the 12th
graders from the teachers' and the students'
view in comparison between what they said and what they performed. To meet the
aim, the researcher conducted the classroom observation basing on three primary
criteria. (The form of class observation can be found in Appendix H)
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 Preparation
 Teachers  and teaching methods
 Students and learning
In this observation, the researcher observed the activities such as students' response
during teaching-learning process, the students' attentions paid to the teachers'
explanation, the students' participation to the teachers' questions, the students'
interest in doing tasks, management of the class, giving the motivation to the
students and so on. The results of the class observation was the as field notes. From
the field notes, the researcher found some weaknesses and strengths during the
implementation of direct instruction of pre-writing activities.
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CHAPTER 3: DATA  ANALYSIS AND FINDINGS
3.1. Answer to the first research question: What are students’ attitudes towards
pre-writing activities?
3.1.1. Findings from students’ questionnaires
3.1.1.1. Students’ attitudes towards writing skill and pre-writing activities in
learning a foreign language
 Students attitudes towards writing skill
44.4%
35.6%
15.5%
4.5%
Reading
Writing
Listening
Speaking
Figure 1: Students’ attitudes towards writing skill before the
implementation of the research
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33.3%
51.1%
11.1%
4.5%
Reading
Writing
Listening
Speaking
Figure 2: Students’  attitudes towards writing skill after the
implementation of the research
The first question aims at finding out the students‟ attitude towards writing skill. It
can be seen from the figure 1, a large percentage of 44.4% of the respondents said
that reading was the most important skill. Meanwhile about 35.6% students stated
writing skill plays the most crucial role in learning English. About 15.5% of the
respondents selected listening skill. Those who offered this priority to speaking only
accounted for 4.5%. These figures showed that the importance of writing skill
ranked the second among four English skills and writing skill was not widely
recognized by the 12th
grade students.
As could be seen from the figure 2 that the students‟ attitude towards writing skill
witnessed considerable changes after the implementation. The statistics from the
post-questionnaire indicated that the percentage of students who considered writing
skill the most important skill rose rapidly to reach 51.1% after the implementation,
increasing by 15.5% compared with before the treatment, while merely 11.1% and
4.5% of them agreed listening and speaking are the most vital skills respectively.
The figure for the students who said that reading is the most important skill in
learning English markedly fell from 44.4% (before the implementation of the
research) to 33.3% (after the implementation of the research).The results from post-
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questionnaire indicated that  there was an increase in the number of the students
considering writing the most vital skill.
 Students attitudes towards pre-writing activities
60%
26.7%
13.3%
Very important
Important
Not important
Figure 3: Students’ attitudes towards pre-writing activities before the
implementation of the research
82.2%
17.8%
0.%
Very important
Improtant
Not important
Figure 4: Students’ attitudes towards pre-writing activities after the
implementation of the research
The results shown in the figure 3 and the figure 4 indicated that most of the students
highly appreciated the role of pre- writing activities in learning writing skills. Figure
3 reveals that a large number of the students (60%) agreed that the role of pre-
writing activities is very important. Similarly, after the implementation of the
research (also see Figure 4), the majority of the students (82.2%) contended that the
activities before writing are of great importance. More than a quarter (26.7%) of the
Tải bản FULL (88 trang): https://bit.ly/3OJPI3x
Dự phòng: fb.com/TaiHo123doc.net
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students said that  pre-writing activities are essential. This number decreased by
8.9% after the implementation. Before the implementation of the research, 13.3% of
them considered pre-writing activities to be not important, whereas after the
implementation of the research no participant claimed that pre-writing activities
were not important.
3.1.1.2. Students’ difficulties in pre-writing stage
20%
64.4%
77.8%
37.8%
46.7%
0%
10%
20%
30%
40%
50%
60%
70%
80%
90%
Do not have
interest in the
topic
Be bad at
grammar
Do not know
how to express
Lack ideas Lack
vocabulary
Chart 1: Students’ reflections on their difficulties in pre-writing stage before
the implementation of the research
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Chart 2: Students’  reflections on their difficulties in pre-writing stage after the
implementation of the research
As can be seen from Chart 1, the students often encounter many problems in writing
lessons such as lacking vocabulary and ideas, be bad at grammar, do not know how
to express, etc. Nearly all students (77.8%) confirmed that they do not often have
enough ideas for the writing task in pre-writing part. More than 60% students said
that they lacked vocabulary or had difficulties in word choice. Moreover, the
students stated that they were not good at English grammar and their teachers often
found a lot of grammar mistakes in their writing papers. According to the survey,
this problem made up of 46.7% of the students. Besides, 37.8% added that
expressing ideas in writing paper sometimes made them confused in a writing class.
There are 9 students (20%) who admitted that they were not interested in the topics
of writing task. These students found that the topics were often too difficult to
generate ideas, so they did not show their preference in participating in pre-writing
activities. As mentioned in the Literature Review, according to Richmond (1985)
pre-writing is considered the first stage of the writing process or the idea-generating
stage that stretches back to contain anything which you have ever done that might
have given you some ideas to write about. Therefore, the teachers should pay much
attention to supplying the students with some suggested ideas as well as vocabulary
and structures in the pre-writing stage in order to help them find more interest in
taking part in this stage.
According to Chart 2, the number of the students who found it difficult in using
grammar structures and expressing ideas in English fell down sharply from 46.7%
(before the implementation of the research) to 15.6% (after the implementation of
the research) and from 37.8% (before the implementation of the research) to 17.8%
(after the implementation of the research) respectively. When the students got over
some above difficulties in learning writing they will show more interest in the
writing topics. Thus, after the implementation of the research, the number of the
students who do not have interest in the topic decreases remarkably by 13.3 %. In
addition, no participant claimed that they faced difficulties in generating ideas and
word choice in learning writing after the treatment.
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