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This document is a thesis submitted to Vietnam National University, Hanoi by Hoang Thi Minh in 2014. The thesis examines EFL teachers' and students' beliefs about factors affecting students' participation in group work activities at Hanoi National University of Education. Through quantitative and qualitative data collected from surveys and interviews of teachers and students, the study aims to identify both similarities and differences in their beliefs in order to provide suggestions to improve student participation and group work effectiveness.Read less
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	5. iii
ABSTRACT
This survey research,  based on the claim that EFL teachers and students highly
value the application of group work and students’ participation in group work
context, analyzed their beliefs about factors affecting students’ participation in
group work activities and highlighted the importance of the conditions underlying
effective classroom interaction. Quantitative and qualitative data gathered from
survey questionnaires and interviews indicate both the similarity and difference in
their beliefs. These teachers and students appreciated students’ preference to group
work, appropriate group task, collaborative interaction; accepted the possibility to
use native language; and did not view fully preparing and knowing the right answer
as a prerequisite for participation. However, while the learners believed that
participation was impacted by issues of students’ personality, group composition
and teachers’ policy of grading participation; the teachers’ beliefs were not so
flexible. These results assert the significance of teachers’ and learners’ involvement
in classroom research and draw attention to the need to incorporate learners’ beliefs
into pedagogy.
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PART I: INTRODUCTION
1.  Rationale
Along with the development of communicative language teaching approach from
the late 1970s, collaborative group work is increasingly being seen as an
indispensable component in teaching and learning the second and foreign language
with the expectation to focus on communicatively authentic language use in real
contexts (Burns, 2009: 11). This is also true for most courses at colleges in Vietnam
in general and at Faculty of English, Hanoi National University of Education in
particular. In comparison with competitively and individualistically structured
learning, this form of cooperative learning has some valuable benefits that are
affirmed by Johnson and Johnson: higher successful mastery, retention and transfer
of concepts, rules and principles; higher and more intrinsically-oriented learning
motivation; more facilitated cognitive and social development; more positive
attitudes to teachers, other school personnel, subject areas, school, and other
classmates; more positive self-esteem and psychological health (Johnson and
Johnson, 1974, 1975; Johnson, 1979 cited in Smith, 1979: 24).
However, their group work is not always satisfactory and successful. The
achievement of the benefits associated with group work depends on the
effectiveness of members in working together and functioning as a group (Hasan &
Ali, 2007: 230). In other words, the effectiveness of group work partly depends on
group members’ participation, which are influenced by many factors related to the
students, the teachers, the group task, and the learning environment (Lee, 2005;
Donohue & Richards, 2009; Sovajassatakul, 2008; Tran, 2005; Phung, 2006; Pham,
2011; Le, 2011). Sometimes students seem to be very active in group work but
sometimes they remain quiet, engage in off-task behavior and have minimal
attempts to participate. Their teachers, unfortunately, do not always pay attention to
this or just neglect this habitual behavior to keep the learners working in group.
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It is obvious  that students’ beliefs are not always the same as their teachers’ while
teachers’ beliefs may influence their consciousness, teaching attitude, teaching
methods, teaching policies, teaching behavior and, learners’ development (Altan,
2006: 45); and students’ beliefs may indicate what expectations they have and what
actions in their language learning they will take (Abraham and Vann, 1987). Second
and foreign language teachers, with an understanding of learners’ beliefs, can help
enhance learners’ success in language learning by promoting their students’ beliefs
that are facilitative to language learning and by refining those that are debilitative.
Furthermore, students do not always act as they themselves and their teachers
believe they should. As a consequence, teachers’ and students’ beliefs about
students’ participation in group work context need to be taken into account.
Building on previous studies’ support of collaborative learning and the roles of
teachers’ and students’ beliefs, this investigation explores the similarity as well as
the difference in teachers’ and students’ beliefs regarding the factors affecting
students’ participation in group work activities.
2. Purpose of the study
The aim of the present research is to explore the extent to which EFL teachers’ and
students’ beliefs share and differ with regard to factors affecting students’
participation in group work activities. Based on this, the researcher expects to help
to give some appropriate solutions to increase students’ participation in group work
context and improve group work effectiveness.
3. Research questions
To fulfill the above aim, this study intends to answer the following questions:
1. What is the similarity between EFL teachers’ and students’ beliefs
about factors affecting students’ participation in group work?
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2. What is  the difference between EFL teachers’ and students’ beliefs
about factors affecting students’ participation in group work?
4. Scope of the study
This research, in the limitation of time and effort, focuses on only a small number of
fourth year students in a speaking class and some teachers at FOE, HNUE. As a
consequence, it cannot be generalized to other EFL classrooms.
Additionally, it only investigates EFL teachers’ and students’ beliefs about factors
affecting students’ participation in group work activities but does not explore the
practice of group work activities in their real classroom and the influence of their
beliefs on their practice.
5. Significance of the study
Useful information is expected to be the outcome of this study. First, the researchers
can compare the similarity and difference between EFL teachers’ and students’
beliefs concerning factors affecting students’ participation in group work activities
at FOE, HNUE. Second, the study is a guide for those who seek the teachers’/
students’ beliefs and practice regarding students’ participation in group work
activities. As a consequence, it is considerable value for those who find the
solutions to improve students’ participation in group work as well as to enhance
group work effectiveness.
6. Overview of the study
This study consists of three main parts: introduction, development, and conclusion
with references and appendices enclosed.
Part I: Introduction – indicates the rationale, purpose, research questions, scope,
significance, and organization of the study.
Part II: Development – is divided into three chapters:
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Chapter 1: Literature  review – presents the theoretical framework of teachers’ and
students’ beliefs, group work and the students’ participation in group work.
Chapter 2: Methodology – gives details on the research design and approaches,
context and participants, data collection instruments, and data analysis methods to
conduct the study.
Chapter 3: Findings and discussion – analyzes and discusses the results based on the
data collected.
Part III: Conclusion – summarizes the research and proposes some pedagogical
implications. Limitations along with suggestions for further study are also included.
Finally, references and appendices are provided.
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PART II: DEVELOPMENT
CHAPTER  1. LITERATURE REVIEW
1.1. Teachers’ and students’ beliefs
1.1.1. Definition of beliefs
Beliefs related to language learning, as well as other cognitive and affective
variables, have become an interest of researchers in the field of second and foreign
language acquisition because of assumptions that “success depends less on
materials, techniques, and linguistic analyses, and more on what goes on inside and
between the people in the classroom”, which includes teachers’ and students’
beliefs (Stevick, 1980: 4).
However, there is no clear definition of beliefs. Researchers studying in this area
must explicitly define the term and be even clearer about distinguishing beliefs from
other similar concepts such as attitudes, values, perceptions, conceptions,
perspectives, assumptions, expectations viewpoints, and so on (Pajares, 1992). One
simple definition of beliefs under the view of sociology is “the ideas, viewpoints
and attitudes of the particular group of society” (Hub Pages, 2012). Goldin (2002:
59) also gave a short definition of beliefs as “multiply-encoded cognitive/affective
configurations, to which the holder attributes some kind of truth value (e.g.
empirical truth, validity, or applicability)”. At the same time, beliefs can be most
simply defined as a set of mental constructions or representations that guide, or are
dispositions to actions (Clark & Peterson, 1986). No matter how they are defined, it
is often agreed that beliefs are not fix but “dynamic in nature, undergoing change,
and restructuring as individual evaluate their beliefs against their experience”
(Thompson, 1989: 130).
In second and foreign language literature, the term beliefs related to language
learning has not been clearly defined by researchers, either. The researchers
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assumed that this  term can be understood intuitively or that the construct is too
complex to be operationalized. Therefore, it is used as a known construct without
providing further explanation. For instance, Horwitz (1985), one of the pioneer
researchers of the studies on beliefs about language learning, only referred to
“beliefs” using the terms like preconceptions, preconceived ideas, preconceived
notions, and opinions without giving any specific descriptions.
In the present study, the researcher construes beliefs related to language learning as
personal knowledge and judgment value about language learning issues. In other
words, beliefs are ideas that teachers and students hold and think that they are true
about language learning.
1.1.2. Role of beliefs
It is said that the “affective and evaluative loading aspect of beliefs” is to determine
the amount of effort or energy a person would put into a particular behavior
(Martin, 2008: 42). In educational research, it has been suggested that teachers’ and
students’ beliefs may be the most critical psychological component to understand
the act of teaching. They are the central to understanding of pedagogical practices,
of how students learn and how they choose to act within the classroom (Clark &
Peterson, 1986). According to Johnson (1994: 439), researches on teachers’ beliefs
share three basic assumptions. First, teachers’ beliefs influence perception and
judgment. Second, teachers’ beliefs play a role in how information on teaching is
translated into classroom practices. Third, understanding teachers’ beliefs is
essential to improving teaching practices and teacher education programs. Mantle-
Bromley (1995) suggested that students who have positive attitudes and realistic
language-related beliefs are more likely to behave in a more productive way in
learning than those who have negative attitudes and mistaken beliefs. Similarly,
Pajares (1992) asserted that “when specific beliefs are carefully operationalized,
appropriate methodology chosen, and design thoughtfully constructed, their study
becomes viable and rewarding.” In a simple word, teachers’ and students’ beliefs
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might be linked  to their actions; and an understanding about learners’ beliefs may
help adjust learners’ attitudes and behavior.
1.1.3. Measurement of beliefs
Beliefs have been measured and analyzed by a wide variety of techniques.
Researchers have been using Likert-scales, semantic differential scales, interviews,
observations, content analysis of journal entries, repertory grid techniques amongst
others (Bernack et al, 2011: 146).
Likert-scales instrument focuses primarily on the cognitive and conscious
components of beliefs whereas semantic differential scales tend to measure
unconscious and affective aspects of beliefs. The advantage of both types of scales
is that they can be applied to a large sample and evaluated statistically. However, it
is disadvantageous in that the scales anticipate certain concepts of beliefs in
advance, so their validity can be doubted.
By contrast, interviews and journal entries uncover more individual views so that
concepts do not have to be given. They can be analyzed through qualitative
methods. Its disadvantage is often a restricted comparability of the results due to a
lack of standardization and a restricted sample size by reason of the time and effort
needed to analyze the data.
Obviously, the choice of instruments to measure beliefs depends on the purpose and
the situation of researching process.
1.2. Group work
1.2.1. Definition of group work
Group work is a cooperative learning or collaborative learning activity, which
Johnson, Johnson and Smith (1991: 03) defined as “an instructional use of groups
so that students work together to maximize their own and each other’s learning” and
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Brown (2001: 177)  defined as “a multiplicity of techniques in which two or more
students are assigned a task that involves collaboration and self-initiated language”.
In this study, group work implies group work of no more than six members,
including pair work. Additionally, the concepts of cooperative learning and
collaborative learning used are interchangeable although they are differentiated
clearly in Brown (2001).
1.2.2. Elements of effective cooperative learning group work
Johnson, Johnson and Smith (1991) asserted five factors for successful cooperative
learning group work: “positive interdependence”, “face-to-face promotive
interaction”, “individual accountability”, appropriate use of “interpersonal and
small-group skills”, and “team reflection” or “group processing” of current
functioning to improve the group’s effectiveness (Johnson et al, 1991; Johnson and
Johnson, 1999; Nunan, 1992).
The first component is positive interdependence, which Johnson, Johnson, and
Smith (1991) included interdependence of goals, roles, resources, and rewards. It is
a sense of “working together for a common goal and caring about each other’s
learning” (Nunan, 1992: 35). It exists when learners perceive that they are linked
with other members of the group in a way that they cannot succeed unless all
members coordinate their efforts to complete a task. Consequently, they share their
resources, provide mutual support and encouragement, and celebrate their common
successes.
The second one is promotive interaction. It is characterized by individuals’ efficient
and effective helping each other, exchanging needed resources, providing
constructive feedback, reasoning to promote higher-quality decision making,
advocating the effort to achieve mutual goals, influencing each other’s efforts to
achieve the group’s goals, and etc.
 


	18. 9
The third one,  individual accountability or personal responsibility exists when the
performance of each student is assessed, and the student is held responsible by other
members of the group for contributing a fair share to the group’s success. Every
group members should feel in charge of their own and their teammates’ learning
and make an active contribution to the group.
The fourth element is social skill. Interpersonal and group skill is expressed through
their appropriate leadership, accurate and unambiguous communication, their
acceptance and support and constructive conflicts resolution. Johnson affirmed that
the whole field of group dynamics is based on the premise that social skills are the
keys to a group's productivity (Johnson et al, 1991: 21).
The fifth essential component of cooperative group work is group reflection or
group processing. It can be defined as reflecting on a group session to describe what
actions of members were helpful and unhelpful and to decide what actions to
continue or change. It may clarify and approve the effectiveness of group members
in contributing to the collaborative efforts to achieve the group’s goals.
These five essential components have close relationship and affect the group
outcomes. Positive interdependence results in promotive interaction, which in turn
promotes efforts to achieve, positive interpersonal relationships, and psychological
health. As a consequent, they must be present for small-group learning to be truly
cooperative and effective. These outcomes are clearly indicated in the figure
(Johnson et al, 1991: 29).
 


	19. 10
Figure 1.2-1. Outcomes  of cooperation
(Johnson et al, 1991: 29)
1.2.3. Benefits of group work
The advantages of group work are affirmed by many theorists. According to Brown
(2001), group work has four main benefits. Firstly, it generates the variety and
quality of interactive language by allowing students to “face-to-face give and take”,
to practice in “negotiation of meaning” and to exchange extended conversation,
especially in large class where it is impossible in traditional way. Secondly, group
work offers a positive affective climate and a sense of security where “reticent
students become vocal participants” in the process without being afraid of making
mistakes and losing face and therefore increases students’ motivation. Thirdly,
group work promotes learners’ responsibility and autonomy for action and progress
because every member in the group has their own part and cannot hide behind.
Finally, group work is a step toward individualizing instruction by helping students
with varying abilities to accomplish separate goals so that teachers can recognize
and capitalize individual differences to group students of the same level, the same
interest, the same age, etc.
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In a simpler  word, group work gives students a chance to put their knowledge of a
new language into practice in a pleasant, safe and non-threatening environment
where members can help and learn from each other. As a result, not only learners’
language improves but their motivation, responsibility and autonomy are also higher
in a positive atmosphere. Furthermore, teachers may also get benefits in that they
can save time to arrange lots of activities and finish lots of tasks. They are also free
to discreetly monitor progress and give help, advice and encouragement where and
when needed.
In short, group work not only promotes maximum participation from all students,
increases productivity and performance but also develops interpersonal as well as
cooperative skills and enhances self-awareness. Therefore, it cannot be denied that
group work is an important technique in student-center learning environment.
1.2.4. Some group work activities
There are a lot of group work activities that can be applied in different contexts with
different purposes. Macpherson (2008) synthesized and suggested a variety of
activities for different steps in a complete course: activities for climate setting and
group formation, activities for group function, activities to promote accountability,
activities for knowledge and comprehension, activities for application, activities for
analysis, activities for synthesis and evaluation, activities for interaction and
practice, activities for reflection, activities to complement projects, activities to
acquire feedback, and activities to end a course.
Whatever activities are used, some common group work strategies are games, role-
play and simulation, drama, projects, interview, brainstorming, information gap,
jigsaw, problem-solving and decision-making, and opinion exchange (Brown,
2001). Games can be any activity formalizing a technique into units that can be
solved in some way. Role-play involves assigning an objective for participants to
accomplish in a role given. Simulation involves imaginary situation in which the
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entire group works  as a social unit to solve some specific problem. Drama is more
formalized form of role-play and simulation with a pre-planned story line and script.
Projects relate to hands-on approach to language, involving students working
together to complete a piece of assessed work such as writing a report or
experiment. Interview can help students to use requesting function, learn vocabulary
for expressing personal data, producing questions, learn to give appropriate
responses and probe complex facts, opinions, ideas and feelings. Brainstorming
involves students in a “rapid-fire”, “free-association” listing of concepts, ideas, facts
or feelings to initiate thinking process. Information gap includes a variety of
techniques in which the objective is to convey or to request information, so it pays
attention to communicative interaction and information not language form. Jigsaw
is a special form of information gap in which each member (or “expert”) is
responsible for learning a specific part of the assigned topic then goes and talks with
“experts” of other groups with the same topic before returning to their own groups
and presenting their findings so that all group members are then quizzed on all
topics. Problem-solving focus on group’s solution of a specific problem and
decision-making leads students to make decisions. Opinion exchange is a technique
in which students exchange their belief or feelings that are to be valued not scorned,
and respected not ridiculed.
Among these, group discussion, group oral presentation or group assignment may
be the most common activities applied in EFL classroom at FOE, HNUE.
1.3. Students’ participation in group work
1.3.1. Definition of students’ participation in group work
There is not a fixed definition what is student participation. Lee (2005: 2) simply
defined it as students’ speaking in class including answering and asking questions,
making comments, and joining in discussions. Dancer and Kamvounias (2005: 448)
considered it in a broader view as an active engagement process with five
categories: preparation, contribution to discussion, group skills, communication
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skills, and attendance.  This study is under the view of group work participation,
which is conceptualized as the interaction among students talking to each other or to
their teacher about a relevant course topic in the context of group (Ewald, 2008:
152). As a result, interaction becomes the key concept to deal with when analyzing
students’ participation in group work and the term participation used in this study
can be interchangeable with the terms involvement and engagement.
1.3.2. The role of students’ participation in language learning and group work
There is a great agreement among educators, researchers and instructors that student
participation is an important element to student achievement. Participation may
bring students “actively into the educational process” and help in enhancing the
teaching and “bringing life to the classroom” (Cohen, 1991: 699). Generally, when
preparing for class and participating in discussion, students are more motivated,
more skillful in communication and become better critical thinkers. The more they
participate, the less memorization they do, and the more they engage in higher
levels of thinking, including interpretation, analysis, and synthesis (Dancer &
Kamvounias, 2005; Smith, 1977).
In group work context, there are many factors conjugating with each other closely
to affect group work productivity. If they are in accordance with each other, group
work is likely to be successful. If they are not, group work seems to be unsuccessful
(Nation, 1989: 20). These factors are actually labeled and grouped differently
among the theorists. However, all theorists agreed that a necessary requirement for
group work learning is the learners’ engagement in the group, which should not
only be during but also prior to and after the group activity and should minimize
social loafing where learners reduce their effort and rely on other learners
(Woodman et al, 2011; cited in Rudland, 2013: 155). Rudland (2013) also
emphasized that learning exists where there is “meaningful social interaction
allowing for engagement, collaboration and cooperation amongst learners” and this
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interaction among group  members may change over time and cause the group to
develop in different manners.
1.3.3. Measurement of students’ participation in group work
Different authors have proposed several ways to measure students’ participation,
but most of them suggested that participation should be evaluated from both
students and teachers each day in class. The interaction between students
themselves is established when they are working in groups and can be measured by
students’ sense of responsibility and cooperation. Regarding student-teacher
interaction, students who often obey the teacher’s instructions and do their work
seriously are considered to maintain a good interaction with their teacher. Besides,
students’ participation is shown in students’ responsibility for their own learning
progress and of the whole class, for instance, they are willing to share information
and experience about the related topics, volunteer to perform a task, etc.
Nonetheless, it was found that students often rated themselves higher than their
professors did (Burchfield & Sappington, 1999; Dancer & Kamvounias, 2005;
Gopinath, 1999); peers also evaluated one another’s participation higher than the
professor did (Gopinath, 1999). The reasons for this difference may come from
different definitions of participation among students and professors (Fritschner,
2000). In general, professors often assess in-class participation while students
consider several types of involvement, not just in-class discussion, to be
“participation”.
1.3.4. Factors affecting students’ participation in group work
Students’ participation in group work is a complex process, influenced by the
competencies, abilities, and behavior of both self and others as well as by the
dynamic nature of discussion and the static features of the task (Bonito, 2002). In
other words, it can be affected by a variety of factors originating from students,
teachers, tasks, and other classroom-related factors.
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The first factors  are related to students. Their participation may be influenced by
issues such as students’ ages, gender, language level, preparedness, aptitude,
motivation, attitude, personality, cognitive style, and learning strategies (Larsen-
Freeman & Long, 1991; Harmer, 2001, Rocca, 2010; Donohue & Richards, 2009).
My experience from teaching different classes shows that the older the learners are,
the less active they are in engaging classroom and group work activities. Likewise,
the more balanced in gender in a classroom, the more actively they participate.
However, ages and gender difference is not often considered important factors.
Additionally, students at higher language level and more prepared also intend to
involve more in classroom and group work activities. Furthermore, many theorists
affirmed that students with a positive attitude towards foreign language study as
well as teachers and other group members seem to invest more effort to learn and
interact with others (Larsen-Freeman & Long, 1991). Moreover, students’
personality and learning styles may have some influence in their participation.
Convergers and conformists often prefer to avoid group and non-communicative
classrooms while concrete and communicative learners are interested in group work
and social interactions (Willing, 1987 cited in Harmer, 2001). With such differences
among students, as a consequence, group composition and interaction have an
important impact on students’ participation in group work activities.
The second factors are concerned about teachers. Teachers’ characteristics, teaching
methods and roles in group work activities seem to have some effect on students’
involvement. According to Barry (1993), some teachers’ positive characteristics that
help motivate students to participate in classroom and group work activities are
being natural, warm, pleasant, approachable and tolerant. It does not mean that a
teacher has to have all these characteristics, but those who always manage to create
an exciting class are thought to be more successful in their teaching job. Also,
choosing an inappropriate or not being flexible in applying teaching methods may
have negative effects on students’ participation. More than that, teachers’ roles may
affect students’ participation in terms of their acknowledgement about and
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implementation of their  roles as controller, organizer, assessor, prompter,
participant, resource, tutor observer or feedback provider (Harmer, 2001).
The third factors are the nature of group tasks. From my experience, students’
preference of the topics as well as group work activities and the frequency of the
activities used have a considerable influence on students’ participation. Too hard,
too easy or unfamiliar topics may make students participate less in group work.
Besides, if group work activities are not varied, appropriate or preferable, students
also distract from group work. Specifically, the tasks should be explicitly designed
to require a high level of “individual accountability” for group members, motivate a
great deal of discussion among group members, ensure that members receive
immediate, clear and meaningful feedback and provide explicit rewards for high
levels of group performance (Michaelsen et al, 1997).
The fourth important factors are related to classroom context. It may concern about
physical conditions: the brightness, temperature, acoustics, vision, desks/ tables
layouts, and other furniture (Underwood, 1987; Rocca, 2010). Apart from these,
classroom atmosphere and policy may also play a significant role in the success of
language learning. Underwood (1987) claimed that both the teacher and students are
responsible for creating a good learning atmosphere in which learning purpose is
clear, English is ensure to be spoken, fluency and accuracy is balanced, language
used is appropriate and encouragement is given to involve all students.
Briefly, how students participate in group work depend on various subjective and
objective factors coming from students, teachers, activities and other classroom-
related factors. However, this study only focus on nine factors: teachers’ and
students’ preference to group work, students’ preparedness, students’ personality,
students’ attitude to errors, group composition, collaborative interaction, teachers’
policy in grading students’ participation, possibility to use native language, and
group tasks.
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1.4. Related previous  studies
Regarding teachers’ and students’ beliefs about factors affecting students’
participation in group work activities, Eward (2008), with data gathered from an
exploratory in-class forum, reveal both converging and diverging beliefs. According
to her study, those second language teachers and students valued the participation of
all group members, favorably evaluated collaborative interaction, and did not view
knowing the right answer as a requirement for participation. However, while
students believed that learners’ personality and group composition have
considerable influence on their participation in group work, teachers did not share
the same beliefs. These results urged the researcher to take EFL teachers’ and
students’ beliefs about factors affecting students’ participation in group work
context into account to do a small research.
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CHAPTER 2. METHODOLOGY
2.1.  Design and approaches
The present study is a survey research, which is asserted to be very valuable tool for
assessing thoughts, beliefs, feelings and behaviors (Mitchell & Jolley, 2012: 276). It
adopts mixed-methods approach in which the data collection involves gathering
both numeric and text information so that the final database represents both
quantitative and qualitative information (Creswell, 2003: 20).
2.2. Context and participants
The study was conducted in two contexts: an undergraduate class and a collection of
teachers at FOE, HNUE. Although the student and teacher participants were of two
separate groups (they are not a group of teachers and the teachers’ own students),
they were typical of this particular university’s language program. This participant
choice is to have multiple perspectives on the issues.
The language class is a fourth-year English class. These twenty two students are
traditional college students ranged in age from twenty-one to twenty-five with some
previous foreign language experiences at high school. These learners are therefore
very familiar with group work and had completed most types of collaborative tasks
including interviews, daily short question/answer exchanges, information gap
activities, discussions as well as presentations and assignments in groups.
The collection of teachers includes eleven English teachers ranged in age from early
twenty-five to fifty-four. They represented a wide range of language teaching
experience at university level (two young teachers working with beginners,
elementary and pre-intermediate students; other nine teachers working with students
at all levels including advanced learners). All these teachers often use group work
technique in their teaching career.
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2.3. Data collection  instruments
The study first administered a survey questionnaire on teachers and students to
collect both quantitative and qualitative data on their beliefs about factors affecting
students’ participation in group work activities. Further data were then accumulated
qualitatively through some informal interviews for more specific information about
the issues.
2.3.1. Survey questionnaires (Appendix A, B)
Two sets of questionnaire are conducted: one for students (see Appendix A) and the
other for teachers (see Appendix B). This questionnaire used semantic differential
scales to measure teachers’ and students’ beliefs about the factors affecting
students’ participation in group work. In this questionnaire, bipolar verbs (mostly
agree and mostly disagree) are listed with the same number of divisions (eleven
statements) between each pair of teachers and students. The content of the
questionnaire is partly adapted from a previous research related to a Spanish class
by Ewald (2008).
The eleven questions in these two sets are similar to each other. They are to explore
nine factors that may be believed to effect on students’ participation. The
questionnaire item 1 and 11 is about students’ and teachers’ preference to group
work, questionnaire item 2 is about students’ preparedness; the questionnaire item 3
is about students’ personality; the questionnaire item 4 is about students’ attitude to
errors; the questionnaire item 5 is about group composition; the questionnaire item
6 and 7 are about collaborative interaction; the questionnaire item 8 is about
teachers’ policy in grading students’ participation; the questionnaire item 9 is about
possibility to use native language; the questionnaire item 10 is about group tasks.
For these questions, teachers and students are expected to express their agreement
or disagreement on the statements then give some comments to clarify their choice.
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Consequently, the survey  questionnaire not only explored statistics but also
searched qualitative information.
This questionnaire is adapted from Ewald’s (2008) because of some reasons. First,
Eward just took account of six factors (the students’ preference to work in small
group, students’ attitude to errors, group composition, collaborative interaction, the
workload sharing and the possibility to use native language) but the present study
investigate nine factors. Second, her tens questions dealing with six factors are
arranged in disorder. Third, some questions seem to be repeated meaninglessly, for
example, questionnaire item 2 (It is better for students to work in small groups with
the same people throughout the quarter) and questionnaire item 9 (It is better to
work in small groups with different people throughout the quarter) or questionnaire
item 5 (When a group has completed an activity, members should wait for further
instructions) and questionnaire item 7 (When a group finishes an activity early, the
group members should use the extra time to work on homework). Finally, responses
to questionnaire item 5 and 7 were not even discussed in her findings.
2.3.2. Interviews (Appendix D, E)
Following up the questionnaires, some informal interviews were conducted via
email with five teachers and five students to have a deeper and wider individual
view on the issues (see students’ interview transcripts in Appendix D, teachers’
interview transcripts in Appendix E). These teachers and students are chosen based
on their willingness to take the interview.
The questions to interview were designed after having the responses to the
questionnaire. The researcher asked more about teachers’ and students’ beliefs
related to students’ preparedness, students’ personality, group collaborative
interaction and the tasks used. It is because the clarification in their questionnaire
was not clear or expressed some interesting and unexpected information.
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These various types  of data collection provided multiple venues for capturing,
comparing, and contrasting the participants’ beliefs.
2.4. Data analysis methods
The present survey research is much rooted in its own normal setting with typical
participants, so it is not necessarily and possibly generalizable to other EFL
classroom context although these same beliefs are shared by many teachers and
students.
For the analysis, the study is based on both quantitative and qualitative data.
Concerning quantitative data from semantic differential scales used in the
questionnaire, the researcher used descriptive statistics by calculating and
comparing the percentage of numbers of teachers and students mostly agreeing or
mostly disagreeing with the statements to identify the extent to which they shared
beliefs regarding participation in group work activities. Eleven statements were
ordered and grouped to analyze nine factors mentioned above.
After having the overview of their similarity and difference in beliefs, qualitative
data from their clarification to questionnaire responses and interviews were
interpretively analyzed based on a process of multiple coding – a process of
breaking data down into much smaller components and labeling those components
(Star, 2007: 80). First, the priori codes were applied, deriving from eleven research
questionnaire items. Then, inductive codes were developed while directly
examining the questionnaire responses and interview transcriptions. In the process
of describing, analyzing and interpreting the data, these codes were refined to fit the
data and some notes of emerging ideas were jotted down. Finally, the researcher
reconciled participants’ transcriptions with the content of quantitative data and
compared these findings with the beliefs of other participants.
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The reasons they  gave are often related to their opportunities to express their ideas
and learn from each other. Some clarified:
I have chance to share with members and they can help me correct my
mistakes such as pronunciation and grammar. (Q – Std17)
I can learn from my partners both strength and weakness to improve
myself. (Q – Std4)
Students have more opportunities to talk and share their opinion
freely. (Q – T5)
For questionnaire item 11, all teachers and students stated that these teachers liked
applying group work in their English class because this technique not only can help
them to save time and energy but also help their students to learn communicative
and cooperative skills.
(Teachers like to apply group work in English class)
Figure 3.1-2. Teachers’ and students’ beliefs related to teachers’ preference to
group work
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Students’ preparedness
According to  these teachers and students, students’ preparedness is not a
requirement for their participation in group work. Concerning questionnaire item 2,
all eleven teachers and twenty out of twenty-two students mostly disagreed.
(If one group member does not do the homework or does not prepare for group
work, that student should not say anything)
Figure 3.1-3. Teachers’ and students’ beliefs related to the requirement of
students’ preparedness to participation
To clarify their choice, many students shared that they would be somehow less
active in participating in group discussion if they did not do their homework or did
not prepare for the lesson, but it does not mean that they would not engage at all. By
contrast, they would take a quick look at the topic trying to have some general idea
about it. At the same time, they would listen to other members to have clearer
understanding and give their own opinion as much as possible. If there was
something unclear, they would ask for other members’ help.
To be more detailed, five students taking part in interviews are also quite tolerant to
those who do not prepare for the group task. They claimed that they would ask the
whole group to share their view first and encourage that member to contribute his/
her ideas. They were all willing to help that members complete the task with group.
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I will help  him/ her to understand what to do and advice him/ her to
discuss what he/ she is unclear about. He/ she shouldn’t ignore other
group members’ suggestions. He/ she should participate in group work.
(I – Std1)
We will ask this partner to finish his/ her homework while we are doing
the reviewing. When it comes to the part that he/ she knows or gets
familiar with, we’ll let him/ her answer and then check together. (I –
Std2)
Similarly, all teachers in the survey and interviews encourage the student who does
not prepare to listen to other partners while trying to have his/ her own opinion
about the issues and share with the whole group. However, they also agree that
some punishment should be applied to that student to remind him/ her about
responsibility.
I will ask that student to review the work as quickly as possible. He/ she
may ask other partners for guidance and assistance about his/ her part. (I
– T1)
Let other members generalize the topic, discuss with each other and ask
him or her to review. (I – T3)
In brief, it is agreed that unpreparedness may influence group members’ level of
activeness in participation but should not be obstruction for them to engage in the
common work.
Students’ attitude to errors
As indicated in response to questionnaire item 4, only two students stated that
knowing the ‘right’ answer is a required component of participation, but they did
not give any clarification.
Tải bản FULL (77 trang): https://bit.ly/3cVAV9b
Dự phòng: fb.com/TaiHo123doc.net
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(If students do  not know the right answers when working in group, they should not
say anything)
Figure 3.1-4. Teachers’ and students’ beliefs related to students’ attitude to
errors
All the teachers and other students asserted that students may not always know the
right answer and make mistakes but should still participate in group work. They
clarified their view more fully in the questionnaire:
… No one knows everything. (Q – Std3)
Even though I don’t know the answer, I can still tell them some of my
thoughts. (Q – Std13)
Group work is where students can freely share their ideas, so if
anything is unclear, they should not hesitate to ask. (Q – Std8)
Teachers also encourage students to engage though they do not know the right
answer.
Although their answer is not correct, they still contribute something to
the lesson and also learn something for themselves. (Q – T1)
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Tải bản FULL (77 trang): https://bit.ly/3cVAV9b
Dự phòng: fb.com/TaiHo123doc.net
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Students have to  learn from mistakes. If they do not say anything, they
cannot learn anything. (Q – T2)
If they do not say anything when not knowing the right answers, they
will never have a right answer. (Q – T11)
Clearly, these teachers and students expressed their common expectation of
participation of all group members regardless of their being sure of right
answers.
Possibility to use native language
In responding questionnaire item 9, ten out of eleven teachers and twenty-one out of
twenty-two students accepted to use native language to clarify the instruction for
better understanding and doing the right things.
(If students do not understand the group activity, they should ask the instructor for
clarification in their native language)
Figure 3.1-5. Teachers’ and students’ beliefs related to possibility to use native
language
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