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ABSTRACT
This study aims  to carry out an investigation on how Song Cong High School
(SCHS) students in Thai Nguyen City, Thai Nguyen Province, Vietnam learn
English vocabulary. The purposes of this study were as follows: to find out the
SCHS students‟ perceptions of English vocabulary learning, to explore the SCHS
students‟ strategies used in learning English vocabulary. to find out the most and
least commonly vocabulary learning strategies employed by the SCHS students in
learning English vocabulary, to examine the relationship between students‟
vocabulary learning strategies and their level of study and to provide implications
for the teaching and learning of the English vocabulary. A sample of 60 participants
was drawn from SCHS. The questionnaire was both quantitatively used to analyze
the collected data. The questionnaire was used to elicit the SCHS students‟
perception of vocabulary learning. Participants were asked to complete a
questionnaire designed to measure the frequency use of certain vocabulary learning
strategies. The results from the questionnaire indicated that not many students were
aware of their vocabulary learning process and conscious of the strategies being
used to achieve better results. Using English-Vietnamese dictionary, asking teachers
or friends to translate new English words into Vietnamese, remembering parts of the
speech, using new words in sentences, verbal repetition and written repetition are
among the strategies frequently used by these participants. It can be seen that the
most frequently used strategies are basic and popular ones which brings about few
changes in the results.
 


	6. iv
LIST OF TABLES
Table  1.......................................................................................................................24
Table 2.......................................................................................................................26
Table 3.......................................................................................................................26
Table 4.......................................................................................................................27
Table 5.......................................................................................................................28
 


	7. v
LIST OF ABBREVIATIONS
L1/  L2 : First/ Second Language
LLS : Language Learning Strategies
VLS : Vocabulary Learning Strategies
SCHS : Song Cong High School
VOLSI : Vocabulary Learning Strategies Inventory
SILL : Stratery Inventory for Language Learning
 


	8. i
TABLE OF CONTENTS
DECLARATION.......................................................................................................  i
ACKNOWLEDGEMENT....................................................................................... ii
ABSTRACT............................................................................................................. iii
TABLE OF CONTENTS........................................................................................ iv
LIST OF TABLES .................................................................................................. iv
LIST OF ABBREVIATIONS...................................................................................v
PART A: INTRODUCTION....................................................................................1
1. Rationale .................................................................................................................1
2. Factors Influencing English Language Learning....................................................2
3. The Study Objectives..............................................................................................4
4. Research Questions .................................................................................................4
5. Scope of the Study ..................................................................................................4
6. Methods of the Study ..............................................................................................5
7. Significance of the Study ........................................................................................5
8. Outline of the Study ................................................................................................5
9. Summary ................................................................................................................6
PART B: DEVELOPMENT.....................................................................................7
CHAPTER 1: LITERATURE REVIEW................................................................7
1. Language Learning Strategies.................................................................................7
1.1 The Definitions of Learning, Strategies and Language Learning
Strategies. .........................................................................................................10
1.1.1. Learning ............................................................................................6
1.1.2. Strategies ...........................................................................................6
1.1.3. Language Learning Strategies ..........................................................6
1.2. Overview of Language Learning Strategies.....................................................9
1.3. Classifications of Language Learning Strategies...........................................10
1.3.1. Oxford‟s Language Learning Strategies Classification...................11
1.3.2 Cohen‟s Language Learning Strategies Classification.....................12
1.3.3 O‟Malley and Chamot‟s Language Learning Strategies Classification
..........................................................................................................................12
 


	9. ii
2. Vocabulary Learning  Strategies............................................................................13
2.1. The Definitions of Vocabulary Learning Strategies .............................13
2.2. The Classifications of Vocabulary Learning Strategies .......................13
2.3. The Importance of Vocabulary Learning Strategies.............................17
2.4. Studies on Vocabulary Learning Strategies..........................................17
CHAPTER 2: RESEARCH METHODOLOGY ................................................20
2.1. Research questions................................................................................20
2.2. Participants of the study........................................................................20
2.3. Setting of the Study...............................................................................20
2.4. Research Instruments............................................................................21
2.5. Data Collection .....................................................................................23
2.5.1. Procedure for the Questionnaire ......................................................23
2.5.2. Data analysis....................................................................................23
2.6. Summary...............................................................................................23
CHAPTER 3: DATA ANALYSIS .........................................................................24
3.1.An Analysis of the Questionnaire on the Song Cong High School
Students‟ Vocabulary Learning Strategies.......................................................24
3.1.1.The Song Cong High School Students‟ Perceptions of English
Vocabulary Learning........................................................................................24
3.1.2. Vocabulary Learning Strategies used by 60 Song Cong High School
Students ............................................................................................................25
3.1.3. Vocabulary Learning Strategies Uses of the Song Cong High School
Students ............................................................................................................26
3.1.4. The SCHS Student‟s Self-Reports to the Four Categories of
Vocabulary Learning Strategies.........................................................................26
3.1.5. Variation in Students‟ Individual Language Learning Strategy Use
According to Students‟ Grades ...............................................................................28
3.2. Results...................................................................................................33
3.2.1. Answer to Research Question 1: What are the SCHS students‟
perceptions of using strategies in their vocabulary learning processes? ..................33
 


	10. iii
3.2.2. Answer to  Research Question 2: What strategies are most and least
commonly employed by the SCHS students in English vocabulary learning?33
3.2.3. Answer to Research Question 3: What is the relationship between
students‟ reported vocabulary learning strategies use and their level of study?
..........................................................................................................................33
3.3.Summary................................................................................................34
PART C: CONCLUSION.......................................................................................35
1. Conclusion.............................................................................................................35
2. Pedagogical Implications ......................................................................................35
3. Limitations of the Study........................................................................................37
4. Recommendations for Further Studies..................................................................38
REFERENCES........................................................................................................39
APPENDIX 1 ............................................................................................................. I
APPENDIX 2 ............................................................................................................V
 


	11. 1
PART A: INTRODUCTION
This  part gives a brief introduction to the study which focuses on students at
Song Cong High School (SCHS), Thai Nguyen. It covers the rationale of the study,
factors influencing English language learning, the study objectives, research
questions, scope of the study, methods of the study, significance of the study, the
outline of the study, and a summary of this part.
1. Rationale
Vocabulary is very important for people‟s communication and language
learning, which plays an important role in the process of second language
acquisition. Wilkins (1972, p.111) stated that “without grammar little can be
conveyed, without vocabulary nothing can be conveyed”. The saying sounds very
familiar with many people. However, the researcher still wants to repeat it once
more to confirm the importance of vocabulary in any language. “If a language
could be considered as a house, then its grammar could be considered as cement
and its vocabulary could be figuratively compared to bricks. To build a complete
house, no only cement but also bricks are needed. Without bricks, no house can be
built, even when plenty of high quality cement is available.” (Huyen, 2004, p.1).
This means that to be a competent English communicator, one must acquire a good
knowledge of English grammar and have a rich amount of English vocabulary as
well, which is considered as an essential element of language. Whether in speaking
or writing, learners need vocabulary to communicate and understand others. In
many cases, learners produce grammatically incorrect sentences, but they still get
their message across if they use key words appropriately. In other cases, learners
may feel uncomfortable because they fail to employ certain words, or do not know
the words to express themselves. Vocabulary is not only indispensable for personal
communication, but also for academic study. In fact, many standardized tests
require knowledge of vocabulary such as TOFFLE, IELTs, GMAT, etc. For this
reason, learners must give high priority to learning and developing their knowledge
of vocabulary.
In language teaching, more emphasis was put on grammatical knowledge rather
than lexical knowledge for a considerable time, with the view that vocabulary was
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merely to provide  context for the learning of structures. However, as a result of the
development of communicative approaches to language teaching recently, the status of
vocabulary learning process has been considerably enhanced (Nunan, 1991). Applied
linguists believe that the development of a rich vocabulary is an important element in the
acquisition of a second language. Therefore, it is necessary that both teachers and
learners find out effective ways to enrich learners‟ vocabulary.
Obviously, if students are taught the strategies to work out the answers
for themselves, they are empowered to manage their own learning. This point of view
has been reflected in the literature of the field. In the last decades, there has been a
gradual but significant shift within the field of language learning and teaching
resulting in greater emphasis on language learners and learning process rather
than language teachers and teaching. As a result of this shift on learners and the
important role that they can play in the process of learning new languages, a significant
amount of research on language learning strategies has been done in the last few
decades. Several studies that have been carried out by Oxford (1990), O‟Malley and
Chamot (1990), Nunan (1991), Rubin and Thompson (1994), and Cohen (1998)
have shown that one of the most important factors that distinguish successful
learners from unsuccessful ones are their learning strategies.
In Vietnam, language learning strategies in general, and vocabulary learning
strategies in particular have received more and more attention. Some studies into
this field have been conducted so far. However, research on vocabulary learning
strategies employed by students at SCHS has not been done yet.
From all the facts mentioned above, Researcher decided to carry out this study
to find out how much awareness of students at SCHS had on their learning process, and
what vocabulary learning strategies they were employing. My goal is that the
information that this study provides would enable English teachers in high schools in
Vietnam to find out the best way to help students achieve or exceed the expectation.
2. Factors Influencing English Language Learning
There are number of factors which influence the success of English language
learning. Since 1970s, the research focusing on second language acquisition has
shifted from teaching to learning, and increasing studies have been done from
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learners‟ perspective. One  has to admit that achieving the goals of language learning
vocabulary instruction is no easy matter. Learning vocabulary through formal
instruction is a complex process influenced by a number of factors: the teacher‟s
approach to vocabulary teaching, the teacher‟s understanding of the key notions in
vocabulary‟s acquisition, the effort invested by learners in vocabulary learning as
well as their readiness to take responsibility for their own learning. However,
various opinions meet at some points and below are four types of factors said to
have great impact on language learners‟ English language learning.
Firstly, it is the person-dependent factors including age, sex, language atitude,
intelligence, prior knowledge, motivation, self-concept/image, personality, and
cognitive and learning style. These differ from person to person. Needless to say, there
are relatively stable and determine to a large extent how a learner approaches a task.
Secondly, it is the learning task including the materials being learned (such as
genre of a piece of reading) as well as the goal the learner is truing to achieve by
using these materials (such as remembering, comprehending, or using language).
Different types of task materials, task purposes, and tasks at various difficulty levels
demand different learner strategies. For example, learning words in a word list is
different from learning the same words in a passage. As well, memorizing a word
meaning is different from learning to use the same word in real life situations.
Thirdly, it is necessary to refer to the learning context or the learning
environment. This means the social-cultural-political environment where learning
takes place. The learning context can include the teachers, the peers, the classroom
climate or ethos, the family support, the social, cultural tradition of learning, the
curriculum, and the availability of input and output opportunities. All of such
factors may constrain the ways learners approach learning tasks and acquire
vocabulary knowledge.
Finally, the last but not least important factor is strategy. A learning strategy is
a series of actions a learner takes to complete a learning task. A strategy starts when
the learner analyzes the task, the situation, and what is available in his/her own
repertoire. The learner then goes on to select, deploy, monitor, and evaluate the
effectiveness of this action, and decides if he/she needs to revise the plan and
action. Cohen (1998) distinguishes between language learning strategies and
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language use strategies,  the former being strategies for learning tasks such as
remembering, and the latter being strategies for language use, such as
communicating in second language.
All in all, person, task, context, and strategy are interrelated and word together
to make a configuration of the particular learning situation that will help to bring
about the effectiveness of English Language learning. To be successful in teaching
vocabulary, it is no wonder that teachers should carefully consider all these factors
before making a decision on how to teach and what to do for the best results.
3. Objectives
The major purposes of this study are:
- To find out the SCHS students‟ perceptions of English vocabulary learning.
- To explore the SCHS students‟ strategies used in learning English vocabulary .
- To find out the vocabulary learning strategies most and least commonly
employed by the SCHS students in learning English vocabulary .
- To examine the relationship between students‟ vocabulary learning strategies
and their grades.
- To provide implications for the teaching and learning of the English vocabulary.
4. Research Questions
The study would be conducted to answer the following questions:
Question 1: What are SCHS students‟ perceptions of using strategies in
their vocabulary learning processes?
Question 2: What strategies are most and least commonly employed by the SCHS
students in English vocabulary learning?
Question 3: What is the relationship between students‟ reported vocabulary
learning strategies use and their grades?
5. Scope of the Study
The study was designed to investigate vocabulary learning strategies which
were employed by the students at SCHS. The findings obtained from this study
would hopefully be used to help improve the teaching and learning of the English
vocabulary at SCHS in particular, and at other high schools in general.
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6. Methods of  the Study
In order to achieve the objectives of the study mentioned above, the
quantitative analysis is the main tool for analyzing the data, which was collected
from the questionnaire. The results from the survey questionnaire aim at providing
the final recommendations.
7. Significance of the Study
Based on the problems of English vocabulary learning strategies that English
language learning meet, especially on English vocabulary learning, this study made
an attempt to help both teachers and students enhance the development of learning
and teaching English vocabulary in SCHS, and even in other high schools in
Vietnam. The effective English vocabulary learning strategies could enable the high
school students to improve their English proficiency so that they could make greater
progress in learning English further in college or /and university. The specific
learning strategies employed by the SCHS students would undoubtedly enable the
teachers to explore different strategies in vocabulary teaching and training both in
and out of the classroom. Furthermore, the study could enable more researchers to
focus their studies on students‟ vocabulary learning strategies so as to improve
English teaching and learning in Vietnam.
8. Outline of the Study
The thesis is divided into three parts:
Part A, Introduction, includes the rationale, factors influencing English
language learning the objectives, the research questions, the scope, the methods,
significance of the study, and the outline of the study.
Part B, Development, includes 3 chapters:
Chapter 1: Literature Review, deals with the basic concepts related to
language learning strategies, vocabulary learning strategies, as well as research on
vocabulary learning strategies. In addition, learning strategy classifications are
reviewed to set up the theoretical framework for the investigation in the next
chapter, and a summary of a chapter.
Chapter 2: Research Methodology, focuses the questionnaire study presented. It
includes research questions, the descriptions of the participants, the setting of the study,
research instruments, and data collection, and a summary of a chapter.
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Chapter 3: Data  Analysis, analyses and discusses the data collected from the
questionnaire. It also includes the summary and discussions of the main findings.
Part C, Conclusion, presents the conclusions of the study, implications and
limitations of the study as well as suggestions for further research.
9. Summary
This chapter gave a brief introduction to the study. It first described the rationale of
the study, the study objectives, research questions, Scope of the study, methods of
the study, significance of the study, the outline of the study, and a summary of this
chapter. An outline of this study was given in the final part of the chapter. In the
next chapter, a review of the related literature on learning strategies and vocabulary
learning strategies in the present study will be presented.
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PART B: DEVELOPMENT
CHAPTER  1: LITERATURE REVIEW
In this chapter, a brief review of language learning strategy research, vocabulary
learning strategies are given; some basic concepts related to learning strategies and
vocabulary learning are also presented. In addition, the classifications of learning
strategies in general and vocabulary learning strategies in particular are reviewed to set
up the theoretical framework for the investigation in the next chapter.
1. Language Learning Strategies
1.1. The Definitions of Learning, Strategies and Language Learning Strategies
1.1.1. Learning
There are a variety of definitions on learning. According to Webster‟s Dictionary,
learning is defined as “the act or experience of one that learns; knowledge of skill
acquired by instruction or study; modification of a behavioral tendency by
experience." Learning is often defined as a change in behavior (Birkenholz, 1999),
which is demonstrated by people implementing knowledge, skills, or practices
derived from education. Brown (2001,p.7) defined learning as “learning is acquiring
or getting of knowledge of a subject or a skill by study, experience, or instruction”.
While in the opinion of Rubin (1987, p.29), learning is “the process by which
information is obtained, stored, retrieved, and used”.
1.1.2. Strategies
According to Brown (2001, p.114), “strategies are those specific „attacks‟ that we
make on a given problem. They are the moment-by-moment techniques that we
employ to solve „problems‟ posed by second language input and output”, while Cohen
(2000, p.9) stated that the term strategies has, in fact, been used to refer both to general
approaches and to specific actions or techniques used to learn a second language.
1.1.3. Language Learning Strategies
The definition of learning strategies is not uniform, either. In the past 25 years,
there is no consensus on the definition of language learning strategies due to
different interpretations of strategy and learning. Different research studies have
given different definitions of language learning strategies. Some definitions of
learning strategies produced by different researchers are as follows:
Many researchers may agree with Oxford‟s statement (1990, p.1) that
“strategies are especially important for language learning because they are tool for
active, self-directed involvement, which is essential for communicative competence.
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Appropriate language learning  strategies result in improved proficiency and greater
self-confidence”. However, to say what learning strategies exactly are is not simple.
For decades, scholars have been trying to define them but there seems to be some
variations in their definitions.
Learning strategies, broadly defined by Rubin (1975, cited in Griffiths,
2004), are “the techniques or devices which a learner may use to acquire
knowledge”. Later, the definition of learning strategies was made clearer and more
specific according to each scholar‟s perspectives. For instance, O'Malley and
Chamot , when considering language learning strategies as both physical and mental
actions, defined the concept of language learning strategies as “special thoughts or
behaviors that individuals use to comprehend, learn, or retain new information”
O'Malley and Chamot (1990, p.1). Meanwhile, Oxford (1990, p.8) expanded the
definition by stating that language learning strategies include “specific actions taken
by the learner to make learning easier, faster, more enjoyable, more self-directed,
more effective, and more transferable to new situations”. By the definition, she
implied that learners are generally aware of what techniques or approaches
they have used to facilitate the process of language learning. Besides, Cohen
(1990, p.5) described LLS as “learning processes which are consciously selected by
learners”, and maintained that “language learning and language use strategies can
be defined as those processes which are consciously selected by learners and which
may result in action taken to enhance the learning or use of a second or foreign
language, through the storage, retention, recall, and application of information about
that language.” (Cohen, 1998, p.4).
Stern (1983) defined strategy as “ best reserved for general tendencies or
overall characteristics of the approach employed by the language learner, leaving
techniques as the term to refer to particular forms of observable learning behavior”
(as cited in Rod Ellis 1999, p.531). Weinstein and Mayer (1986) stated that learning
strategies have learning facilitation as a goal and are intentional on the part of the
learner. The goal of strategy use is to “affect the learner‟s motivational or affective
state, or the way in which the learner selects, acquires, organizes, or integrates new
knowledge” (as cited in O‟Malley and Chamot 1990, p.43). Tarone (1983, p.67)
defined learning strategy as “an attempt to develop linguistic and sociolinguistic
competence in the target language—to incorporate these into one‟s interlanguage
competence”. Chamot (1987, p.71) asserted that “learning strategies are techniques,
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approaches or deliberate  actions that students take in order to facilitate the learning,
recall of both linguistic and content area information”. Rubin (1987, p.22) affirmed
that “learning strategies are strategies that contribute to the development of the
language system that the learner constructs and affect learning directly”. Oxford
(1992, p.18) defined learning strategies as “specific actions, behaviours, steps, or
techniques that students (often intentionally) use to improve their progress in
developing L2 skills. These strategies can facilitate the internalization, storage,
retrieval, or use of the new language. Strategies are tools for the self-directed
involvement necessary for developing communicative ability”. Ellis (1997, p.76)
stated that “learning strategies are the particular approaches or techniques that
learners employ to try to learn an L2. They can be behavioural (for example,
repeating new words aloud to help you remember them) or they can be mental (for
example, using the linguistic or situational context to infer the meaning of a new
word)”. Cohen (1998) stated “that learning strategies are learning processes which
are consciously selected by the learner. The words “consciously selected” are
important because they demonstrate the special character of strategy” (as cited in
Ellis 1999, p.531). Wenden (1998, p.18) considered learning strategies as “mental
steps or operations that learners use to learn a new language and to regulate their
efforts to do so”.
From the definitions above, we can see there are some differences in the
following aspects. The first one is that Oxford (1992) viewed language learning
strategies as only behavioral, while in Weinstein and Mayer (1986) and Ellis‟
(1997) view, they are both behavioral and mental. Second, Chamot (1987) stated
that learning strategies are “deliberate actions”, and Cohen (1998) thought of
learning strategies as conscious, but other researchers avoid addressing it. The next
one is that Stern (1983) believed that learning strategies can only refer to
“approach”, and “technique” is more concrete, however, other researchers use the
term “strategies” to refer to the kind of behaviors that Stern (1983) called
“techniques”. Finally, Rubin (1987) suggested that LLS have direct effect on
language development, while other researchers look on it as more indirect.
In summary, despite their differences, some common features can be
inferred from the above definitions. Strategies play an important role in language
learning as they promote and facilitate language learning. In fact, they are
techniques consciously used by learners to cope with the complex process of
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learning. Learning strategies  are not always observable to the human eyes but can
be trained to make learners aware of the existence of their own strategies and train
them in practice.
1.2. Overview of Language Learning Strategies
It is important that the discussion of language learning strategies (LLS)
precedes that of vocabulary learning strategies because the former will allow us to
better understand the theoretical and empirical background of vocabulary learning
strategies. The strong relation between the general LLS and the more specific
vocabulary learning strategies lies in the fact that the majority of LLS are in fact
vocabulary learning strategies or can be used to learn second language vocabulary.
Research into LLS began in the 1960s. Particularly, developments in cognitive
psychology influenced much of the research done on LLS (Williams and Burden,
1997). In most of the research on LLS, the primary concern has been on “identifying
what good language learners report they do to learn a second or foreign language, or, in
some cases, are observed doing while learning a second or foreign language”. (Rubin
and Wenden, 1987, p.19). The behaviors good language learners engaged in (Naiman
et al.,1978) became the focus of research in the hope of making some generalizations
about how to increase the efficiency of L2 learning and teaching.
The term LLS has been defined by many researchers. Rubin (1987, p.23)
defined learning strategies as “strategies that contribute to the development of the
language system which the learners construct and (which) affect learning directly”.
Oxford (1990, p.8) defined learning strategies as “specific actions taken by learners
to make learning easier, faster, more enjoyable, more self directed, more effective,
and more transferable to new situations”. Cohen‟s view (1998, p.11) is that learning
strategies are “either within the focal attention of the learners or within their
peripheral attention, in that learners can identify them if asked about what they have
just done or thought”. O'Malley and Chamot (1990, p.1) defined learning strategies
as “the special thoughts or behaviors that individuals use to help them comprehend,
learn, or retain new information”. Such strategies are usually contrasted with
communication strategies, which are, unlike learning strategies, concerned with the
production of L2 input, not its acquisition and internalization. LLS are also
contrasted with learning style due to their problem oriented nature: strategies are
used when a learner is faced with a specific learning difficulty, and his/her strategic
approach may change in accordance with the nature of the learning problem faced,
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styles, on the  other hand, are relatively fixed and do not change dramatically from
one learning task to the next (Brown, 1994).
LLS have been classified by many scholars. However, most of these attempts
to classify LLS reflect more or less the same categorizations of LLS without any
radical changes. Rubin (1987) divide learning strategies into three groups: learning
strategies, communication strategies, and social strategies. In another classification,
Oxford (1990, pp.14-15) makes a distinction between two broad classes of learning
strategies: direct and indirect. Direct strategies deal with “language itself in a
variety of specific task and situation” while indirect strategies are for “general
management of learning”. Direct learning strategies include memory strategies (for
storing and retrieving new information), cognitive strategies (for comprehending
and producing language), and compensation strategies (for overcoming gaps in the
learner‟s L2 knowledge). Indirect strategies include metacognitive strategies (for
dealing with the management and coordination of the learning process), affective
strategies (for regulating emotional of second language learning), and social
strategies (for learning through interaction with others). O‟Malley and Chamot
(1990) divide LLS into three main subcategories: metacognitive, cognitive, and
socio-affective strategies. Metacognitive strategies involve planning, monitoring,
and evaluating learning after an activity is completed. Cognitive strategies relate to
direct manipulation of the learning material. Socioaffective strategies are concerned
with the control of affect and interaction with others. Cohen (1998) and Stern
(1992) have also classified language leaning strategies that are similar to these
classifications.
1.3. Classifications of Language Learning Strategies
1.3.1. Oxford’s Language Learning Strategies Classification
Oxford (1990) identified two main types of LLS, direct and indirect. Direct
strategies refer to the strategies that directly involve the target language in the sense
that they need mental processing of the language. Indirect strategies indirectly
support language learning by arranging, evaluating, lowering anxiety, encouraging
oneself, cooperating with others, asking questions, and other ways. Direct strategies
include Memory, Cognitive and Compensation strategies. Memory strategies are
those that help students to store and retrieve information, while Cognitive strategies
enable learners to understand and produce new language. Compensation strategies
allow learners to overcome knowledge gaps to communicate. Indirect strategies
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include three strategies:  Metacognitive, affective and social strategies.
Metacognitive strategies allow learners to control their own learning through
organizing, planning, and evaluating. Affective strategies help learners gain control
over their emotions, attitudes, motivations, and values. Social strategies help
learners interact with other people.
1.3.2 Cohen’s Language Learning Strategies Classification
Cohen (2000) suggested that LLS include strategies for identifying the material that
needs to be learned, distinguishing it from other material if needed to be, grouping it
for easier learning (e.g. grouping vocabulary by category into nouns, verbs,
adjectives, adverbs, and so forth), having repeated contact with the material (e.g.
through classroom tasks or the completion of homework assignments), and formally
committing the material to memory when it does not seem to be acquired naturally
(whether through these memory techniques such as repetition, the use of
mnemonics, or some other memory technique).
1.3.3 O’Malley and Chamot’s Language Learning Strategies Classification
O‟Malley and Chamot (1990) have divided strategies into three main categories.
“Metacognitive” is a term used in information-processing theory to indicate an
“executive” function, strategies that involve planning for learning, thinking about
the learning process as it is taking place, monitoring of one‟s production or
comprehension, and evaluating learning after an activity is completed. “Cognitive”
strategies are limited to specific learning tasks and involve more direct manipulation
of the learning material itself. “Social/affective” strategies have to do with social-
mediating activity and transacting with others.
If there has not been common agreement in the definition of strategies, the
same can be said of their categorization and classification. It is the fact that different
criteria are used to classify LLS, causing inconsistencies and mismatches across
existing taxonomies and other categorizations. The classification of LLS is an
important base for the classification of vocabulary learning strategies. However, the
inconsistent classification may cause difficulties in dividing vocabulary learning
strategies into groups. In the later part, the issue is going to be made clearer.
In conclusion, these classifications analyzed above have shown that LLS,
though have been divided and clarified in various authors, have the same common.
Metacognitive strategies, Cognitive strategies, and “Social/affective” strategies are
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the three most  common used in examining LLS, and vocabulary learning strategies
in particular.
2. Vocabulary Learning Strategies
2.1. The Definitions of Vocabulary Learning Strategies
It should be noted that there have been many the definitions of LLS.
Meanwhile, there is no official definition for vocabulary learning strategies (VLS).
Perhaps it‟s because that VLS are part of LLS and part of learning strategies as
well. The working definition of VLS in this research is adapted from Rubin (1987),
Nation (2001), O‟Malley and Chamot‟s (1990), that learning strategies are defined
as “the process by which information is obtained, stored, retrieved, and used” and
“therefore vocabulary learning strategies could be any which affect this broadly-
defined process”.
Researchers define VLS just according to the definition of learning strategies.
According to Nation (2001, p. 217), “VLS are a part of language learning strategies
which in turn are a part of general learning strategies”. Based on O‟Malley and
Chamot‟s (1990) definition of learning strategies, Schmitt (1997,P. 203) claimed that
learning is “the process by which information is obtained, stored, retrieved and used.
Therefore, VLS could be any which affect this broadly defined process” . Nation
(2001), instead of providing a clear-cut definition of VLS, has opted for listing their
characteristics. Nation (2001,P. 217) stated that “a strategy must involve choice (i.e.
there should be several strategies to choose from), be complex (i.e. there should be
several steps to learn), require knowledge and benefit from training, and increase the
efficiency of vocabulary learning and vocabulary use” .
2.2. The Classifications of Vocabulary Learning Strategies
The classification of VLS depends on such factors as aspects of knowing a
word, the acquisition of the second language, and the vocabulary learning process.
Taking all into consideration, researchers have attempted to classify vocabulary
learning strategies into different groups. According to Nation (2001, p. 217), “there
have been a number of attempts to develop taxonomy of vocabulary learning strategies,
usually as part of a piece of research into learner‟s strategy use”, and he further
proposed a classification for VLS including three classes corresponding to three aspects
of second language vocabulary learning: (1) aspects of vocabulary knowledge, (2)
sources of vocabulary knowledge, and (3) learning processes. They are strategies for
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planning vocabulary learning,  strategies for finding out information about words
(sources), and strategies for establishing knowledge (processes).
Based on Oxford's (1990) taxonomy of language learning strategies, which
grouped language learning strategies into social, memory, cognitive, and
metacognitive categories, Schmitt (1997) proposed a list of 58 individual VLS.
First, the list is divided into two major classes: (1) strategies that are useful for the
initial discovery of a word‟s meaning, and (2) those useful for remembering that
word once it has been introduced. Schmitt (1997, p. 18) explained the reason for
this classification: “this reflects the different processes necessary for working out a
new word‟s meaning and usage, and for consolidating it in memory for future use”.
Second, the strategies are further classified into five following groups, four of
which are the same with those from Oxford‟s classification.
Determination strategies: Strategies learners use to discover the meaning of
new words without recourse to another person‟s expertise. This group of strategies
includes guessing from one‟s structural knowledge of a language, guessing from the
first language cognate, guessing from context, or using reference materials.
Social strategies: Learners use interaction with other people to improve
language learning. Usually, learners ask teachers or classmates for information
about a new word and they can give them the first language translation, definition,
synonyms, antonyms, and so on. These strategies can also be used for consolidating
in such activities as group work or interaction with native speakers
Memory strategies (traditionally known as mnemonics), involve relating the
word with some previously learned knowledge by using some form of imagery or
grouping. A new word can be integrated into many kinds of existing knowledge
(e.g., previous experiences or known words) or images can be custom-made for
retrieval (e.g., images of the word‟s form or meaning attributes). Grouping and the
use of physical action are also useful for recalling.
Cognitive strategies are somewhat similar to memory strategies but the
difference is that they are not focused so specifically on manipulative mental processing.
This group includes repetition and mechanical means of learning vocabulary such as
word lists, flashcards, and vocabulary notebooks.
Metacognitive strategies involving a conscious overview of the learning process
and making decision about planning, monitoring or evaluating the best way to
study. The consciousness can be seen in learners‟ decision of learning method, self
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test of vocabulary  knowledge, choice of word to learn, and improvement of access
to input.
O'Malley and Chamot (1990) divided vocabulary learning strategies into three
categories: cognitive, metacognitive and social/affective. Cognitive strategies are
specified as learning steps that learners take to transform new material, for instance,
inference, contextual guessing and relating new information to other concepts from
memory. Metacognitive strategies involve consciously directing one‟s own efforts
into the learning task. Social/affective strategies involve interaction with another
person or taking control of ones‟ own feelings on language learning.
Gu and Johnson (1996) divided VLS into two classes: cognitive and
metacognitive strategies. Cognitive strategies include memory strategies,
classification strategies, guessing strategies, dictionary strategies, note-taking
strategies and activation strategies. Metacognitive strategies include plan-making
strategies, self-evaluating strategies, self-checking strategies and selectively
distributing attention strategies, whereas Nation (2001) divided VLS into three
general classes: planning, sources and process. In a more recent attempt, Nation
(2001) proposes taxonomy of various vocabulary learning strategies. The strategies
in the taxonomy are divided into three general classes of „planning‟, „source‟ and
„processes‟. Planning strategies involve deciding on what words and aspects of
words to focus on, what strategies to use and how often to give attention to certain
words. Meanwhile, sources strategies concern ways to find out information about
words. This information may embrace all aspects of word knowledge and can be
found in the word itself (word part analysis), the context (guessing from context),
sources of reference (dictionaries) or L1 (via analogy). The final set of strategies
(processes) includes ways to remember words and make the available for use. The
particular strategies in this set are divided into three sub-categories related to three
conditions of vocabulary learning, namely noticing, retrieving and generating. The
whole taxonomy is illustrated in the following table.
Stoffer (1995) was the first one to investigate vocabulary learning strategies
as a whole. She developed a questionnaire which contained 53 items designed to
measure specifically vocabulary learning strategies. She administered this
Vocabulary Learning Strategies Inventory(VOLSI) and the Strategy Inventory for
Language Learning(SILL) to 60 students at SCHS . Stoffer demonstrated that the
53 items on the VOLSI clustered into nine categories by factor analysis as follows:
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+ Strategies involving  authentic language use
+ Strategies used for self-motivation
+ Strategies used to organize words
+ Strategies used to create mental linkages
+ Memory strategies
+ Strategies involving creative activities
+ Strategies involving physical action
+ Strategies used to overcome anxiety
+ Visual/auditory strategies
Of all the classifications suggested, the one by O‟Malley and Chamot (1990)
and Gu and Johnson‟s (1996) classification of VLS has been used the most as the
source of reference in studies on VLS. The reason lies in the fact it representatively
reflects the strategies learners use in vocabulary learning. Besides, these strategies
help learners fulfill the requirements of knowing a word, and fit with processes of
learning a word which are discovery and consolidation. These strategies reflect
learner‟s awareness of what and how they should learn. In other words, they show
learners‟ autonomy in learning the vocabulary. Since vocabulary learning includes
implicit and explicit learning, autonomy is an important factor to measure the
efficiency of the vocabulary learning.
As a result, VLS have been classified differently in various ways by different
researchers. Some offered vocabulary learning categories are distinctive, while some others
are inter-connected in a list. Although some of these categories have been named
differently and seem overlapped, they seem to share some common strategies. The
most common or notable individual vocabulary learning strategies tend to fall largely
in the Memory category. This is followed by Metacognitive, Cognitive, Social/
Affective and Translation categories. Most VLS can be applied to a wide range of
vocabulary learning, and are useful at all levels or stages of vocabulary learning.
These VLS are very important for language learners since they promote language
learners to take control of their learning away from the teacher. In other words,
language learners with a variety of VLS would make themselves more self-directed
learners. They would also make their vocabulary learning easier, faster, more enjoyable
and more effective themselves.
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2.3. The Importance  of Vocabulary Learning Strategies
In the previous part, a number of definitions of LLS have been reviewed. One of
which was by O'Malley and Chamot (1990, p.1), where learning strategies was
defined as “the special thoughts or behaviors that individuals use to help them
comprehend, learn or retain new information”. This very broad definition is echoed
by Schmitt in defining vocabulary learning strategies. Schmitt (1997, p. 203) stated
that learning is “the process by which information is obtained, stored, retrieved and
used... therefore vocabulary learning strategies could be any which affect this
broadly defined process”.
The main benefit gained from all learning strategies, including strategies for
vocabulary learning, is the fact that they enable learners to take more control of
their own learning so that students can take more responsibility for their studies
(Nation, 2001). Consequently, the strategies improve proficiency and foster self-
confidence (Oxford, 1990). When equipped with a range of different VLS, students
can decide upon how exactly they would like to deal with unknown words. Nation
(2001) believed that a large amount of vocabulary could be acquired with the help
of VLS and that the strategies prove useful for students of different language
proficiency levels.
If vocabulary is considered one of the factors determining the success of
communication and level of proficiency, then VLS can be tools or means to achieve
it. Therefore, to assess learners‟ language learning and enable them to get improved,
it is important to study how they start with the most basic element of language,
vocabulary, through strategies they are employing.
2.4. Studies on Vocabulary Learning Strategies
Due to their importance in the language learning, LLS in general, VLS in
particular have attracted a lot of attention from scholars. The great interest they
created has been reflected by the number of the studies on this topic. Among these
are studies that have been carried out by such famous researchers as Oxford (1990),
O‟Malley and Chamot (1990), Nunan (1991), Rubin and Thompson (1994), and
Cohen (1998). Generally, the results of these studies revealed that many learners
employ learning strategies in vocabulary learning more frequently than in other
language learning activities. Research has also shown that one of the most
important factors that distinguishes successful learners from unsuccessful ones
is their learning strategies. In other words, successful learners do use some
 


	28. 18
effective learning strategies  to deal with problems that emerge during their learning
process while unsuccessful ones employ inappropriate or ineffective strategies
resulting in their below-expectation results. This finding has provoked interests
among researchers and teachers in identifying learning strategies employed by
good language learners with a view to train ineffective learners to use such effective
learning strategies.
With regard to the choice of strategies, the studies in this field indicated that
it may be connected with the level of knowledge. Beginners often employ
mechanical strategies such as memorization or repetition because they cannot
successfully use strategies requiring higher levels of the second language
knowledge. On the other hand, some studies confirmed that complex strategies such
as making associations result in more successful learning, i.e. longer retention of
vocabulary. Such strategies can be used by more proficient learners of the target
language. It means that there exists a relationship between the use of VLS and
learners‟ proficiency level. This relationship is supported in the study by Gu and
Johns (1996), involving Chinese English as a Foreign Language (EFL) learners. In
this research, they used a questionnaire, a vocabulary size test and a proficiency test
to compare the frequency of VLS usage with learners‟ awareness about vocabulary
learning, level of development of learners‟ vocabulary and learning success. The
results showed that two metacognitive strategies (self-initiating and selective
attention) and cognitive strategies such as guessing from context, using a dictionary
for learning, note-taking, attending to word formation, contextual coding and
deliberate activation of new words were important to the level of development of
learners‟ vocabulary and learning success.
In Vietnam, LLS as well as VLS have received more and more attention.
Some studies into this field have been conducted with different types of learners to
find out particular vocabulary learning strategies employed by effective and
ineffective learners such as Huyen‟s study (2001) for students majoring in
English at Qui Nhon university, or Lien‟s study (2010) for non-English major
freshers, Hang‟s study (2008) for Hung Vuong Gifted High school, and Nhung‟s
study (2008) for non-English major at Nghe An Continuing Educational Centre.
Both studies were conducted to find out the frequency use of different vocabulary
learning strategies. Questionnaire was the main research tool in these researches.
In those studies, students mostly used Cognitive and Social/Affective strategies for
learning vocabulary. However, their frequent use of vocabulary strategies is low.
Tải bản FULL (60 trang): https://bit.ly/3TmjDlM
Dự phòng: fb.com/TaiHo123doc.net
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Of all the  studies mentioned above, there are none in which the participants
are students at high schools. Meanwhile in Vietnam, there exists a situation that
students limited English competence, which narrows their chances to find a job in
an international environment. Thus, to help them have better job opportunities in the
environment of globalization, it is necessary to increase their English ability
through effective English teaching and learning activities. This reality has raised a
demand of carrying out a research of which subjects are students at SCHS. As
mentioned above, vocabulary plays an important role in the success of the learning
process; it is a good idea to find out how this group of learners learns the
vocabulary. From the information gathered, teachers can find the best ways to help
them achieve their goals.
3. Summary
In this chapter, the related literature provided an overall picture of the previous
research studies on second language and/or foreign language learning VLS. It also
discussed the relevance of the present study to preceding research studies. It started
with research studies on LLS, research studies on VLS, and research studies on non-
English major students‟ learning strategies and VLS. Through the broad related
literature review in the field of VLS, it could be seen that different researchers have
different VLS classification criteria.
Related theories on LLS in general and VLS in particular have been
presented in this chapter. Some of the main points can be summarized as follows.
Concerning the definition of learning strategies, there have been different points of
views by different scholars. Some scholars see learning strategies as behaviors
while others view them as thoughts and behaviors. However, it is generally
agreed that language learning strategies play an important role in second language
learning and these can be trained to help learners achieve higher results.
In terms of VLS, chapter two has presented the role of vocabulary in
language learning, and some important aspects in vocabulary learning according to
famous scholars‟ point of views. It has also discussed the classification of VLS,
especially on O‟Malley and Chamot (1990) and Gu and Johnson‟s (1996)
classification of vocabulary learning strategies, based on which a questionnaire has
been designed to collect information for the current study.
The next chapter is the study on VLS used by the SCHS, which is conducted
in light of the theories discussed above.
Tải bản FULL (60 trang): https://bit.ly/3TmjDlM
Dự phòng: fb.com/TaiHo123doc.net
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CHAPTER 2: RESEARCH  METHODOLOGY
This chapter presents the study including the context of the study, the research
questions, the research method, the participants, and the findings of the study.
2.1. Research questions
As mentioned above, the aim of the study is to seek answers to the following
research questions:
Question 1: What are the Song Cong High school students‟ perceptions of
using strategies in their vocabulary learning processes?
Question 2: What strategies are most and least commonly employed by the
Song Cong High school students in learning English vocabulary?
Question 3: What is the relationship between students‟ reported vocabulary
learning strategies use and their level of study?
2.2. Participants of the study
A total of 60 students at grades 10,11 and 12 from SCHS participated in the
study. SCHS is located in the countryside at a distance approximately 60 kilometers
from Thai Nguyen city. They are both male and female students aged from sixteen
to eighteen and have learnt English at junior high school for 5 to 8 years. They
come from different places of Song Cong town. Most of them come from the
countryside. Their proficiency in English is more than elementary because it is
assumed that many of them did not pay attention to studying English at lower
classes. It seems that they do not know the best way to learn English, especially,
vocabulary. They find it difficult to learn and memorize vocabulary. During
vocabulary learning activities, it is the teachers who have to talk much and students
have passive learning habits.
2.3. Setting of the Study
At SCHS, the curriculum for textbook “English 10, 11, 12”(Education
Publishing House, 2012) is designed basing on MoET‟s program, which includes 16
units of different themes and 6 review lessons covering two semesters. Each unit
focuses on a specific topic and consists of five main sections namely: reading,
speaking, listening, writing and language focus. The texts and the tasks were chosen
from different sources of materials. This, to some extent, stimulated students‟
6813428
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