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This document describes a study investigating the effectiveness of using L1-L2 (first and second language) glossing in reading comprehension lessons for first-year non-English major students at Food Industry College in Vietnam. The study aims to examine how L1-L2 glossing impacts students' reading comprehension ability, motivation, and vocabulary extension, as well as the attitudes of students and teachers toward the technique. The researcher observed classes where an English teacher applied L1-L2 glossing in 6 reading lessons and surveyed students on their experiences. The findings provide insight into how L1-L2 glossing can improve reading comprehension for this student population.Read less
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ABSTRACT
Some researchers (e.g.,  Anderson, 2003 & Carrell, 1988) claim that reading is one
of the most essential and important skills which language learners need to master.
However, the majority of students at FIC express that reading in English is a
challenging problem for them because most of the reading texts in English contain a
lot of unknown words; whereas their amount of vocabulary is limited. This causes
students‟ reading comprehension to decrease sharply. Accordingly, it is necessary to
find out an effective way to increase the students‟ reading comprehension. This
study is aimed at investigating the effectiveness of L1-L2 glossing in reading
comprehension lessons of the first year non-English major students at Food Industry
College and the students and the teacher‟s attitudes toward using this technique. The
participants included one English teacher and 40 non-major English students from
the class K8TP. The participants took part in the intervention stage in an action
research project which L1-L2 glossing technique was applied in the second
semester of the first academic year. The data were collected through classroom
observation, survey questionnaire for students and interview for the teacher. The
results showed that L1-L2 glossing improved considerably students‟ reading
comprehension in three aspects: students‟ reading comprehension ability,
motivation and vocabulary extension. In addition, the study also indicated that the
teacher and most of the students had positive attitudes toward this technique. Some
pedagogical implications, limitations and suggestions for further studies were
included in this study.
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PART I: INTRODUCTION
In  this part, the researcher will present the rationale of the study, the aims and
objectives, the research questions, the scope, the methods, the significance, and the
design of the study.
1. Rationale of the study
In today‟s world, the importance of English cannot be denied and ignored since
English is used as an effective medium of international communication. With the
help of developing technology, English has been playing a major role in many
sectors including education, trade, science, technology, tourism, sport, music and
many other fields of life.
To master English, the students need to grasp all the four skills that are closely
related to one another: listening, speaking, reading and writing. Among these skills,
reading is considered one of the most important skills which language learners
should master, particularly when it helps build a variety of language expressions
and structures; widen general knowledge and leads to lifelong learning and
improvement in the first and second language skills. According to Anderson
(2003:2), "reading is an essential skill for learners of English. For most of learners it
is the most important skill to master in order to ensure success in learning. With
strengthened reading skills, learners of English tend to make greater progress in
other areas of language learning”. Carrell (1988:1) also argues that “for many
students, reading is by far the most important of the four skills, particularly in
English as a second or a foreign language”.
For many university and college students in Vietnam who study English as a part of
their general education requirement, reading has long been considered an essential
skill. For them; however, reading in English can be an ordeal, often because of the
great amount of unknown vocabulary that makes it difficult or even impossible to
get the main ideas or specific details of a text. One of the common techniques many
researchers used to make L2 reading more effective is to gloss unfamiliar words or
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phrases. Here, glossing  refers to the addition of brief definitions or notes either in
the first language (L1) or second language (L2) or both L1 & L2. Nation (2001:
174-175) defines gloss as “a brief definition or synonym of unknown words
provided in the text in L1 or L2”. Textual glosses are considered valuable
tools which facilitate reading in a foreign language (Watanabe, 1997; Jacobs,
1994) as they minimize the interruptions to reading flow as when using a dictionary,
which is time-consuming and interrupts the reading process (Ko, 2005;
Nation, 2001). Ko (2005) also states that the two most important reasons to use
glosses are to assist reading comprehension and aid vocabulary learning.
Food Industry College (FIC) is a college which was upgraded from Technical and
Industrial Junior College in 2006. Its English language teaching and learning
program is implemented in the first and second semester of the first academic year
and in the third semester of the second academic year. In the first academic year, the
students are taught General English (GE) with the textbook “Lifelines - Pre-
Intermediate” by Tom Hutchinson (Oxford University Press, 1997) 90 periods
(corresponding to 45 periods each semester). GE program is for all students at FIC.
After finishing GE program, the students continue learning English for specific
purposes (ESP) in the third semester of the second year. Teaching ESP program
depends on the training section that the students registered when entering the
college.
Being a teacher of English at FIC for 8 years, I have realized that the teaching and
learning of English in general and of reading in particular are mostly based on
textbooks. Most of the students are struggling with reading comprehension. They
find reading difficult and boring and they find it difficult to catch the main ideas of
the text or answer the questions following the text as well. Therefore, they do not
often participate and raise their voices actively in reading lessons. Some students
even keep silent when the teacher asks questions. I myself as well as my colleagues
usually employ the traditional methods of teaching, which is Grammar-Translation
method, especially in reading lessons. Reading texts often contains a lot of new
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words, whereas the  students‟ amount of vocabulary is limited. Therefore, whenever
the students encounter unfamiliar words in the text, the teachers often provide the
meaning of these words instead of using some useful techniques to aid vocabulary
for the students while reading. Therefore, it is essential to find an effective way to
improve the students‟ reading comprehension. That is the reason why I decided to
work on “An investigation on the effectiveness of L1 - L2 glossing in reading
comprehension lessons of the first year non-English major students at Food
Industry College” for my thesis.
2. Aims of the study
The purpose of this study is to examine whether the use of L1-L2 glossing in
reading comprehension lessons is effective for the first year non-English major
students at FIC in three aspects: students‟ reading comprehension ability,
motivation and vocabulary extension.
Additionally, it investigates the teacher and the students‟ attitudes towards L1-L2
glossing in reading comprehension lessons.
3. Research questions of the study
This study seeks to answer the following research questions:
Q1/ To what extent does the use of L1-L2 vocabulary glossing in reading text
improve the students‟ reading comprehension ability, motivation and vocabulary
extension from the teacher and the students‟ perspectives?
Q2/ What are the attitudes of the teacher and the students at FIC towards L1-L2
glossing in reading comprehension lessons?
4. Scope of the study
The study was conducted at Food Industry College, Phu Tho province. Because of
limited time, it only focused on examining the effectiveness of L1-L2 vocabulary
glossing in reading comprehension lessons of the first year non-English major
students in three aspects: students‟ reading comprehension ability, motivation and
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vocabulary extension; the  attitudes of the teacher and the students towards the
technique. L1-L2 glossing was chosen, but not L1 only or L2 only glossing because
the researcher wants her students not only to know the equivalent of new words in
L1 to answer the questions in reading texts but also to understand more definitions,
synonyms or antonyms of these new words in L2. From that, they can widen their
vocabulary both in L1 and in L2.
In terms of samples, the participants were 40 students from class K8TP in the total
of 1450 students at FIC, who were non-English major students and a teacher of
English at FIC.
5. Methods of the study
Action research approach was applied to this current study. Action research is “the
systematic collection and analysis of data relating to the improvement of some
aspect of professional practice” (Wallace, 1998).
Specifically, the study was carried out by some steps as follows:
First, the researcher added L1-L2 glossing at the end of the text in reading materials in
the textbook “Lifelines - Pre- intermediate” in 6 lessons (Unit 9 - Unit 14). The glossing
was aimed to be used by students during the process of while-reading.
Second, the researcher explained the technique to her colleague and asked the teacher to
apply it in her reading lessons. The reason for this was that because of her study in
Hanoi, the researcher was not assigned with teaching in the second semester of the
school year 2014-2015 at FIC.
Third, the researcher sat in the class and observed the students‟ activities in six reading
periods in six lessons. The observation was noted down in the researcher journals
after each lesson.
Fourth, after finishing applying the technique in reading lessons, the researcher
designed a survey questionnaire for students to find out their attitudes towards the
use and benefits of the technique (L1-L2 vocabulary glossing) in reading
comprehension lessons. A survey questionnaire was designed in English. The
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researcher explained the  content and purpose of the questionnaire to the students
clearly to help them fully understand it.
After that, a personal interview with the teacher was also conducted in English in
order to:
- Survey their opinion on students‟ attitudes in reading comprehension lessons
before and after applying L1-L2 glossing technique.
- Survey their attitudes towards using this technique in reading lessons.
- Study how effective this technique is in improving their students‟ reading
comprehension ability, vocabulary extension and motivation in reading
comprehension lessons.
Finally, the data were collected, synthesized and analyzed quantitatively and
qualitatively to obtain realistic results.
6. Significance of the study
The results of this study are hoped to explore an effective way to improve reading
comprehension skill for students at FIC. The present study also confirms previous
studies and contributes additional evidence that suggests a role of vocabulary
glossing in promoting reading comprehension for students in general and students at
FIC in particular. The findings of the study may provide a great deal of information.
First, using L1-L2 vocabulary glossing as a reading strategy may help improve
student‟s reading comprehension ability, extend students‟ vocabulary and increase
their motivation in reading comprehension lessons. Second, its application may
develop positive attitudes towards learning reading as well as learning English
among students. It is hoped that through the use of vocabulary glossing in reading
texts will make students more active in implementing reading tasks without
teachers‟ oral explanation so as to help them obtain progress and fulfill
achievements in learning English and English reading comprehension.
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7. Design of  the study
The study consists of three main parts:
Part I, Introduction, presents the rationale of the study, the aims, the research
questions, the significance, the scope, the method and the design of the study.
Part II, Development, includes three chapters:
Chapter 1, Literature Review, reviews the theories on reading; reading
comprehension; the role of vocabulary in reading comprehension; the overview of
glossing including definition, types and positions of glossing, the importance of
glossing in reading comprehension; and related previous studies.
Chapter 2, Methodology, describes the setting of the study, the participants and
the textbook used in FIC. Moreover, this chapter shows how the researcher applied
the data collection instruments and her procedure of conducting the study.
Chapter 3, Data analysis and findings, the researcher used quantitative and
qualitative method to study and analyze the figure and information collected.
Part III, Conclusion, gives a summary of the study, pedagogical implications,
its limitations and suggestions for further studies.
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PART II: DEVELOPMENT
CHAPTER  I: LITERATURE REVIEW
1. Reading and reading comprehension
1.1. Definition of reading
Reading is a fundamental skill for learning a foreign language. Anderson (2003:2,
cited in Ismail & Tawalbeh, 2015: 72) considers reading as “an essential skill which
is most important skill to master for most of the learners of English in order to
ensure success in learning”. Regarding the importance of reading, reading is defined
by different authors in different ways.
According to Alyousef (2006: 64) “reading can be seen as an “interactive” process
between a reader and a text which leads to automaticity or reading fluency. In this
process, the reader interacts dynamically with the text as he or she tries to elicit the
meaning and where various kinds of knowledge are being used: linguistic or
systemic knowledge (through bottom-up processing) as well as schematic
knowledge (through top-down processing)”.
In the same spirit, Nunan (1999, cited in Castillo & Bonilla, 2014:70) states that
reading is an interactive process that involves the exploitation of linguistic
knowledge (sound, symbol correspondences, grammatical knowledge) and real-
world (content) knowledge. He outlines that skilled readers have a range of
strategies at their disposal and select those strategies that match the purposes for
which they are reading and real-world knowledge.
Meanwhile, Goodman (1971:135) regards reading as “a psycholinguistic process by
which the reader, a language user reconstructs, as best as he can, a message which
has been encoded by a writer as a graphic display”, and the act of reconstruction is
viewed as “a cyclical process of sampling, predicting and confirming.”
Reading is a complex cognitive process of decoding symbols in order to construct
or derive meaning (reading comprehension). It is a means of language acquisition,
of communication, and of sharing information and ideas. Like all language, it is a
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complex interaction between  the text and the reader which is shaped by the reader‟s
prior knowledge, experiences, attitude, and language community which is culturally
and socially situated. The reading process requires continuous practice,
development, and refinement (Kennedy, 2011).
Ismail and Tawalbeh (2015: 71) share another definition of reading: “reading in a
foreign language is very complex and many factors affect the foreign readers‟
reading processes and their comprehension of texts. These factors include their
background knowledge, language proficiency in the L1 and L2, and metacognitive
knowledge. Therefore, it takes time for language learners to achieve improvement
in reading, especially for learners who learn English in foreign language
environment”.
In brief, it is obvious that no definition can cover exactly all the ideas and features
of what reading is. However, what the mentioned- above authors offer is to aim at
finding out the nature of reading, in which the readers, reading process and reading
message are emphasized.
1.2. Definition of reading comprehension
Reading comprehension plays an important role in teaching and learning a foreign
language. As Tierney and Pearson (1994: 496, cited in Villanueva de Debat,
2006:8) said that “If teachers understand the nature of reading comprehension and
learning from a text, they will have the basis for evaluating and improving learning
environments.”
Grellet (1981:3) argues that “reading comprehension or understanding a written text
means extracting the required information from it as efficiently as possible”. From
his point of view, reading comprehension is an activity which aims at decoding the
meaning of word combination in the text in the most efficient way.
Sharing the same opinion, Gambrell, Block, and Pressley (2002:4, cited in Cisco &
Padrón, 2012:2) indicates that reading comprehension means “acquiring meaning
from written text”.
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Woolley (2011: 15)  also offers the same view on reading comprehension: “Reading
comprehension is the process of making meaning from text. The goal, therefore, is
to gain an overall understanding of what is described in the text rather than to obtain
meaning from isolated words or sentences”.
Although these opinions are not exactly the same, they all show that reading
comprehension is the process in which the readers are able to read, understand and
acquire the meaning of words in the text.
2. The roles of vocabulary in reading comprehension
It cannot be denied that vocabulary is one of the most important components of any
language. Moreover, vocabulary learning is dominant in language acquisition and
crucial to the learners‟ overall language acquisition. One of the fundamental reasons
for this view is that a lot of unknown words, which learners encounter while reading
could cause difficulties in processing the text. Therefore, all second language
reading researchers agree that vocabulary development is a key and critical
component of reading comprehension.
According to Grabe and Stoller (2002: 76), building vocabulary is regarded as one
of the instructional dilemmas for second language reading because “a large
vocabulary is critical not only for reading but also for all L2 level skills, for
academic performance and for related background knowledge”.
Also, Laufer (1997, cited in Chen, 2011: 32) indicates that it is impossible to
achieve comprehension, either for native speakers or second language learners,
without understanding the vocabulary in the reading text. Laufer further claims that
second language reading comprehension is affected by vocabulary alone.
Nassaji (2006: 389) shares the same opinion that “among the knowledge sources,
one type of knowledge source that has been found to be strongly related to the
learner‟s ability to read and understand texts is vocabulary knowledge”. It means
that vocabulary is indispensable for reading comprehension.
Heilman, Blair, and Rupley (2002:12) agree that “promoting the development and
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growth of the  vocabulary of students, especially those who are experiencing
difficulties, enables them to better understand what they read, make inferences
within and between texts they read, and increase their abilities to comprehend”
“For EFL/ESL learners, the relationship between vocabulary knowledge and
reading comprehension are even more complicated. These complications can arise
from the learners being able to read in their first language and the common situation
of beginning to read the target language with virtually no vocabulary knowledge in
the target language. That indicates for EFL/ESL learners the vocabulary knowledge
plays a more important role in reading comprehension.” (Shen, 2008: 135)
In short, effective L2 reading can be a language issue; that is, L2 readers can or
cannot read based on the amount of L2 knowledge they possess. On the other hand,
one can argue that L2 readers do not read well because they do not know how to
interact with an L2 text in which they only know a certain amount of the words.
3. The overview of glossing
3.1. Definition of glossing
Traditionally, a gloss is a definition or meaning for L2 learners to promote reading
comprehension. Methodologists have defined glossing in quite similar ways.
Lomicka (1998:41) considers glosses as "short definitions or notes in order to
facilitate reading and comprehension processes for L2 learners". Lomicka adds that
“typically located in the side or bottom margins, glosses are most often supplied for
„unfamiliar‟ words, which may help to limit continual dictionary consultation that
may hinder and interrupt the L2 reading comprehension process”.
Nation (2001:174-175) indicates that “a gloss is a brief definition or synonym of
unknown words either in L1 or L2, which is provided with the text”.
The term “gloss” refers to an explanation or a definition of words written on
margins in reading passages that helps learners readily work out the meanings of the
words (Shiki, 2008, cited in Shalmani & Sabet, 2010: 195)
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Sharing the same  view, Yoshii (2013: 204) expresses that “glossing provides
definitions or explanations of obscure words in the margins of a text. Glosses direct
readers‟ attention to unfamiliar words and encourage the processing of the meanings
of the words.”
According to Roby (1999:96), "glosses are many kinds of attempts to supply what is
perceived to be deficient in a reader's procedural or declarative knowledge". Roby
adds that “an important point is that glosses can be much more than just translations
or explanation of hard words.”(Roby, 1999: 97)
Ko (2012:57) offers another aspect of glossing: “glossing is one type of input
modification that is a pedagogical intervention in which a teacher manipulates a
target form to help learners acquire the form. For example, listening materials and
reading passages in English language teaching (ELT) textbooks are often modified
to meet learner needs.”
In conclusion, from above researchers‟ definition, in my opinion, a „gloss‟ refers to
short definitions or explanations of the meanings of words at the bottom or sides of
a text in order to support learners‟ reading comprehension.
3.2. Types of vocabulary glossing
In fact, the possible types of glossing are so varied and numerous.
Roby (1999: 96) categorized glosses based on six features:
1. Gloss authorship: learners and Professionals (Instructors or Material
developers).
2. Gloss presentation: priming and prompting glosses.
3. Gloss functions: procedural and declarative function.
4. Gloss focus: textual and extra textual materials.
5. Gloss language: L1, L2 and L3.
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6. Gloss form:  verbal, visual (image, icon, video with or without sound) and
audio form.
In addition, Zarei and Hasani (2011: 213) divided glossing into three types based on
forms, positions and languages:
1. Glossing based on form: textual, pictorial and multimedia glossing.
2. Glossing based on position: interlinear, marginal, pre-text and post-text
glossing.
3. Glossing based on language: L1 and L2 glossing.
Furthermore, there can be single versus multiple-choice glosses and meaning
inferred glosses versus meaning given ones.
In short, Roby (1999) and Zarei and Hasani (2011) pointed out various types of
glossing; however, in term of the scope and relevance in the present study, the
researcher only mentioned glossing types based on language: L1 glossing, L2
glossing and the combination of the two (L1-L2 glossing)
L1 glossing
Translation of unknown words in the native language
L2 glossing
Definition, synonym or antonym of unknown words in the second language
L1-L2 glossing
The combination of both translation of unknown words in the native language and
their definition, synonym or antonym in the second language.
More specifically, out of the three types of glossing, L1-L2 glossing was used in
this study.
3.3. Positions of vocabulary glossing
There are some studies that indicated the place to put the gloss in the text.
Watanabe‟s (1997) study found that glossing immediately after the target word fails
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to promote vocabulary  learning because learners may not realize or notice that the
gloss is in fact a definition and not new information.
According to Jacobs, Dufon& Fong‟s (1994) study concerning the location of the
glosses: in the margin, at the bottom of the page and at the end of the passage, most
of the participants prefer glossing located in the margin of the text (Jacobs, Dufon&
Fong, 1994: 26). Similarly, Ko (2005: 125) also found that Korean learners of
English showed their preference for glosses in the margin.
Holley and King (1971: 213) state that “a translation of a word into the native
language is presented parallel to that word in the margin, in a footnote at the bottom
of the page, or as an interlinear note”. In their study, they randomly assigned
participants to read the same passage but with glosses in various locations: side of
page, bottom of page, or on an attached sheet. However, findings revealed that
when glosses were placed at different positions in the text, there was no significant
difference among student scores on either vocabulary or reading comprehension
tests.
To summarize, glossing can be placed in different positions in the text. The choices
are: (1) in the margin on the same line as the glossed word, (2) in the text right after
the glossed word, (3) at the bottom of the page containing the glossed word, or (4)
at the end of the whole text. From these studies mentioned above, however, when
given a choice, students preferred glosses in the margins. Furthermore, glosses
should not be placed immediately after the target word or too further away from the
text which contains the target word. Also, learners‟ preference may be a factor to be
considered in the placing of glosses.
However, in the scope of the present study, the best place to put glossing or the
position of glossing preferred by the students was not investigated in this study. The
researcher‟s purpose of putting glossing at the end of the text in reading materials
only was to help the students increase the ability of vocabulary retention because
they had to look at new words again and again while reading.
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3.4. The importance  of vocabulary glossing in reading comprehension
Second language learners are often frustrated by a large amount of unknown
words in reading the authentic materials, particularly when they have small
vocabulary knowledge. They should enjoy reading without the burden of using
dictionary. A number of researchers suggested using gloss to solve this problem,
especially for lower-level learners. Over the last decade, many researchers generally
agree that the use of vocabulary glosses in L2 reading materials is a common
practice and glosses facilitate reading comprehension and vocabulary learning in
both printed materials and electronic materials (Hong, 2010: 60).
Otto describes gloss as a two-faceted process that promotes a reader's ability to deal
with both process and content related matters in seeking to understand printed
material. He also points out the need to choose specific skills and strategies for
development through glossing (Otto & Hayes, 1982: 2)
Richgels & Hansen (1984) give their opinions that gloss improved students'
understanding of expository texts and helped students apply both skills and
strategies in reading content texts. They add that knowing how to develop and use
gloss, teachers had a valuable tool for improving comprehension.
Nagata (1999, cited in Zarei & Hasani, 2012: 212) points out two advantages of
marginal glosses. Firstly, using marginal glosses is easier than using dictionary.
Secondly, glossing supports consciousness-raising and input enhancement by
attracting learners' attention to the target word and improves noticing as well.
Likewise, Ko (2005: 126) also lists four advantages for glossing: First, glosses can
help readers understand new words more accurately by preventing wrong guessing.
Second, glossing may lessen interruption during the process of reading. Third,
glosses can help readers to build a relationship between prior knowledge and
new information in the text. Fourth, glosses can make students independent on their
teachers, allowing for greater autonomy.
With the same view, Nation (2001: 175) argues that “glossing has some certain
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attractions. Firstly, it  allows texts to be used that may be too difficult for
learners to read without glosses. This means that unsimplified and unadapted
texts can be used. Secondly, glossing provides accurate meanings for words that
might not be guessed correctly. This should help vocabulary learning and
comprehension. Thirdly, glossing provides minimal interruption of the reading
process, especially if the glosses appear near the words being glossed. Dictionary
use is much more time-consuming. Fourthly, glossing draws attention to words and
thus may encourage learning.”
The importance of glossing is also stressed by Hong‟s (2010) study, the finding of
the study shows that “students may make use of glosses in reading materials. When
learners are reading, their attention to new words is attracted by the gloss and their
knowledge of the unknown words is widened by the rich context in the reading
material. In addition, the presence of gloss can reduce students‟ burden of
dictionary consultation, avoid the interruption of reading process and prevent
learners from making wrong inference for the unknown words in the particular
context. Thus, gloss can not only ensure learners‟ exact understanding of the text
but also help learners know the meaning of the new words.”(Hong, 2010: 68)
In spite of the fact that glossing has numerous strengths for language teaching and
learning, it must be noted that too much glossing may hinder students'
understanding and too little glossing has no effect at all (Otto & Hayes, 1982).
Moreover, as Taylor (2010: 353) comments on Cheng and Good‟s (2009) finding
that “glossing actually had a somewhat negative effect on third semester second
language (L2) readers‟ reading comprehension, especially when compared to first
and second semester readers”. Taylor adds that “glosses have the potential of
getting in the way of reading comprehension because of the important relationship
between learner level and text level. If a text is difficult enough, the glosses become
more relevant. If the text is not difficult, glosses become less helpful”. Despite this
contrary, the question today is not whether to gloss or not to gloss; the main issue is
to consider the type of glossing that has the most effect on reading comprehension.
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4. Related previous  studies on the effect of glossing on reading comprehension
A number of studies have investigated the effects of different glosses on reading
comprehension. Some recent studies have been selected and discussed here.
Bell and LeBlanc (2000) and Cheng and Good (2009) showed no significant effect
for glossing in L2 reading comprehension, whereas, Ko (2005) and Azari, Abdullah,
and Hoon (2012) demonstrated that glosses can enhance it.
Bell and LeBlanc (2000) investigated the type of glossing frequently used for
computer-based reading. U.S. undergraduates (N=40) enrolled in third semester
Spanish were divided into two groups: L1 gloss and L2 gloss. They were asked to
read a short story and then to take a multiple choice reading comprehension test.
The findings showed there was not a significant difference between the L1 and L2
group, although the participants preferred L1 glosses over L2 glosses.
Cheng and Good (2009) examined the effects of 3 kinds of glosses- Chinese (L1)
glosses plus English (L2) example sentences; L1 in-text glosses, and L1 marginal
glosses - in comparison with a no-gloss condition in reading an English passage, to
explore whether providing glosses can facilitate reading comprehension and
vocabulary acquisition. A total of 135 undergraduate business and engineering
students at 4 English proficiency levels studying at a technical university in Taiwan
completed 1 vocabulary pretest, 1 reading session, 1 posttest, and 2 delayed
vocabulary recall tests. The study found that L1 glosses helped subjects learn new
words and review learned words. However, students‟ reading comprehension did
not improve significantly.
In contrast, Ko (2005) and Azari, Abdullah, and Hoon (2012) indicated that
glossing resulted in a positive effect on L2 reading comprehension.
Ko (2005) investigated investigates how different types of gloss conditions affect
Korean college students' reading comprehension. 106 undergraduates at a university
in Korea participated in the study. Twelve were assigned to think aloud, and the rest
(ninety-four) took part in the main study only. They read the material under one of
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three conditions: no  gloss, Korean (L1) gloss, and English (L2) gloss. After reading,
they were asked to take a multiple-choice reading comprehension test and to answer
a questionnaire. The results indicated that only L2 gloss condition significantly
affected students' reading comprehension. However, the think-aloud protocols
revealed that both types of glossing made their reading comprehension smoother
and faster than was possible for those who read without glosses. When surveyed,
learners showed their preference for glosses in the margin: more than 62% of the
learners favored L2 glosses for their reading material.
What is more, Azari, Abdullah, and Hoon (2012) study aimed to explore the
effects of different glosses on reading comprehension of low proficiency
postgraduate students. In the quasi experimental study, 76 EFL learners at UPM
who had attained similar scores in a standardized reading test were divided into four
groups randomly. To make sure that the subjects did not know the target words, a
vocabulary pre-test was conducted before the study. Then, the participants read six
authentic texts under one of the conditions: L1 (Persian) gloss, L2 (English) gloss,
L1 and L2 (Persian and English) gloss, and no-gloss. Results of recall protocol
scores revealed the advantage of textual glosses over no-gloss condition. There was
a significant difference between experimental groups and control group, but the
differences between L1 gloss, L2 gloss, and L1 and L2 gloss were not significant.
To sum up, the previous studies mentioned above on glossing in L2 reading
comprehension are diverse, and the outcomes are inconclusive on the effect of types
of glossing for L2 reading comprehension. However there are few studies that
have investigated the impact of the combination of L1 glossing and L2 glossing
on reading comprehension. Therefore, the present study aims to explore the effect
of L1-L2 glosses on reading comprehension.
 


	27. 18
CHAPTER II: METHODOLOGY
This  part will describe the setting of the study, the participants and the textbook
used at FIC. Moreover, this chapter shows how the researcher applied the data
collection instruments and her procedure of conducting the study.
2.1. Context of the study
2.1.1. Setting of the study
FIC is a college which was upgraded from Technical and Industrial Junior College
in 2006. The training sections like food processing, chemistry technology, biology
technology, electricity and automatics, finance and banking, accounting, business
and administration are the main ones in the training program at the college.
English proficiency at FIC is considered one of the most important targets in
training the students. The college has always created the best possible conditions for
English teaching and learning. For example, in order to help students to improve
listening and speaking ability effectively, one modern multimedia lab, overhead
projectors (OHP) and video are equipped, which enable the students to learn
English in a new way. However, the students do not have a lot of opportunities to
practice English with native speakers to improve their language skills.
There are ten teachers of English at FIC. Most of them are young and have just
graduated from university for several years. Half of them have acquired M.A degree
or are following a post-graduate course at University of Languages and
International Studies or Hanoi University. However, one major problem is that the
teachers do not often apply various teaching methods in their teaching. They usually
employ the traditional methods of teaching, which is Grammar-Translation method
because of the students‟ low English level of proficiency.
There are 7 departments at FIC. All students from these departments are non-
English major students and they have to learn English as a compulsory subject.
They are required to complete two GE terms in the first year and one term for ESP
in the second year. In the first year, the textbook “Lifelines – Pre-Intermediate” by
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Tom Hutchinson is  used. It consists of 14 units (7 units each semester), which are
covered in 90 periods of 50 minutes. Each unit includes grammar, vocabulary,
reading, listening and speaking, and pronunciation. After 2 semesters learning GE,
they continue learning ESP which makes up 45 periods in their second year at FIC.
In the stage of learning GE, both the teachers and the students have to face a great
deal of difficulties. The teachers have to select only some important parts of the
textbook to teach in class. Some others are assigned as homework for students‟ self-
study at home. Several reading texts and listening exercises have to be removed due
to their unsuitability. However, despite the teachers‟ efforts in making the textbook
suitable to the students‟ level as well as the time allotment for the course, the result
of study is still unsatisfactory since the students do not pay much attention to learn
and they still haven‟t been accustomed to self-study. It is an urgent problem which
is expected to solve in this study to attract more the students‟ attention and enhance
their autonomy in learning, specifically in reading learning.
2.1.2. Participants
The students
The research was conducted with 40 first-year students in the single class K8TP at
FIC. There were 17 males and 23 females at the average age of 18. Although all the
students learned English from seven to eight years at secondary school and high
school, their proficiency level of English ranged from elementary to pre-
intermediate. They were from different rural areas in the North of Vietnam, and all
have no opportunities to use English for communicative purposes outside the
classroom. At the time this research was conducted, they were in the second term of
the academic year and learned 45 periods of English in 15 weeks, which covered the
last 7 units of the textbook “Lifelines - Pre-intermediate”. Each unit lasted 6 periods
plus 3 achievement tests, in which reading accounted for 1 period. Therefore, they
had three periods of English every week. The students were very helpful and they
were fully motivated to participate in the study.
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The teacher
In general,  for action research, the teacher acts as a researcher and vice versa.
However, in this study, because of her study in Hanoi, the researcher was not
assigned with teaching in the second semester of the school year 2014-2015 at FIC.
Therefore, the researcher asked for an assistance of her colleague - a teacher of
English at FIC as a practitioner in her study, whereas the researcher worked as a
classroom observer to collect the data. The teacher was the same age as the
researcher at the age of 33. She has been teaching English at FIC for 10 years. She
has acquired M.A degree at University of Languages and International Studies, Viet
Nam National University. Before applying L1-L2 technique in teaching reading
lessons in the class K8TP, she had been explained about the purpose and the
teaching method of this technique clearly by the researcher.
2.1.3. Reading materials
In the present study, reading materials were selected from the textbook “Lifelines –
Pre-Intermediate” by Tom Hutchinson. They were added L1-L2 glossing
(Vietnamese and English glossing) at the end of the text by the researcher. As
mentioned above, this study was conducted in the second term of the academic year
which covered the last 7 units of the textbook, corresponding to 7 reading topics.
Specifically, 7 topics were presented as follows:
WEEKS UNITS TITLES
Week 1+2 Unit 8 Food and Health. Reading: The Big Man
Week 3+4 Unit 9 Possibilities. Reading: Would you get involved?
Week 5+6 Unit 10 Activities. Reading: The £349 housewife
Week 7+8 Unit 11 The media. Reading: Fiona’s new look
Week 9+10 Unit 12 Planet Earth. Reading: Comet
Week 11+12 Unit 13 Time. Reading: Body clock
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Week 13+44 Unit  14 Work. Reading: Heroic, brave, or just crazy?
Week 15 Revision
2.2. Research method
A procedure of action research was applied in the present study.
As defined by Mills (2003: 4), action research is “any systematic inquiry conducted
by teacher researchers to gather information about the ways that their particular
school operates how they teach, and how well their students learn. The information
is gathered with the goals of gaining insight, developing reflective practice,
effecting positive changes in the school environment and on educational practices in
generals, and improving student outcomes.”
Tsui‟s definition was more detailed and simpler: "Action research is a very effective
way of helping teachers to reflect on their teaching and to come up with their own
alternatives to improve their practice.” (Tsui, 1993)
In conclusion, action research is the suitable research method for the study because
the main purpose of the study is to “evaluate” the application of the technique – L1-
L2 glossing in reading lessons. Secondly, it is the way the teachers respond to the
changing demands of a teaching situation- in this case, it is the constant call for an
effective reading learning technique. Thirdly, it involves “small-scale intervention”
when a specific problem is identified; specific actions are implemented to bring
about the changes and solutions to solve the problems. The specific problem in this
study is that the students have low reading comprehension ability as well as low
motivation in reading lessons. From that, the intervention is conducted by using L1-
L2 glossing in reading lessons. Finally, the context of the research can satisfy the
multi-source requirement of doing an action research when teachers and students
can collaborate with each other to carry out research instruments to evaluate the
effectiveness of the technique. In brief, action research approach is carefully chosen
and applied in the study with a hope to bring out an effective way in teaching
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reading comprehension.
In this  study, the researcher followed seven steps in the action research cycle
proposed by Nunan (1992:19):
Figure 1: Action research cycle (Nunan 1992:19)
2.3. Research procedure
Action research is employed in this study to investigate the effectiveness of
L1-L2 glossing on students‟ reading comprehension. The author follows seven steps
in the action research cycle by Nunan (1992) in conducting this study.
STEP 1: INITIATION
In the process of teaching the textbook “Lifelines - Pre-Intermediate” at FIC, the
author discovered that the students‟ reading comprehension ability was quite low.
Most of them found it difficult to catch and find the main ideas of the text,
distinguish facts and details, and retain information longer. Therefore, when they
were asked to answer the questions related to the text, they could not give the
answer or they copied the whole sentence or passage containing the answer key. In
addition, whenever they encountered new words or structure in the text, they asked
for the teacher‟s help. Another big problem the researcher found was that many
students were not motivated in class and were not interest in reading lessons. They
sat in class quietly, listened and took note passively.
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STEP 2: PRELIMINARY  INVESTIGATION
To investigate the causes of these above problems, the researcher based on her
teaching experiences and informal chats with her students in short breaks. Some
students revealed that reading topics were quite difficult because they were
unfamiliar to them. It was because of their low English proficiency as well.
Furthermore, many of them expressed that there was a large amount of unknown
vocabulary in reading texts, particularly when they had limited vocabulary
knowledge. Although they also looked new words up in dictionaries, they could not
get the correct meaning to fit the context.
STEP 3: HYPOTHESIS
After reviewing initial data, the researcher formed the hypothesis that students had
difficulties and they are unmotivated in reading lessons because reading texts
contained a lot of new words that they did not know their meaning.
STEP 4: INTERVENTION
Based on the hypothesis above, the researcher suggested using a technique of vocabulary
glossing, specifically L1-L2 glossing in the hope of solving the problem. Firstly, the
researcher added L1-L2 glossing at the end of the text in reading materials in the
textbook “Lifelines - Pre-intermediate” in 6 lessons (Unit 9 - Unit 14). From her teaching
experiences for 8 years, the researcher chose the words that seemed to be difficult for
students to gloss. These words could cause the students a lot of challenges in fully
understanding the content of the text. When glossing, the researcher gave the translation
of these words in the first language (Vietnamese) and their definition, synonyms or
antonyms in the second language (English). Moreover, she added the pronunciation
besides each word in order to help students pronounce these words more easily and more
accurately. These definitions, synonyms or antonyms as well as pronunciations were got
from Oxford Advanced Learner‟s Dictionary of Current English by A S Hornby, edited
by Sally Wehmeier (Oxford University Press, 2000). The glossing is aimed to be used
by students during the process of while-reading (see sample in appendix 5). Secondly,
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the researcher asked  one teacher to use the glossing prepared in 6 reading lessons in the
class K8TP. During these lessons, the researcher acted as an observer to study students‟
attitudes and motivation in participating in activities in reading lessons. After
finishing applying this technique for a week, the researcher conducted a survey for
students and interview for the teacher. After that, the researcher collected the data
and then carried out to analyze the data.
STEP 5: EVALUATION
During the period of implementing the technique, the researcher used the following
three instruments to help her to see the effectiveness of her intervention:
Classroom observation
Class observation was conducted through the whole research program. Classroom
observation was designed to focus on four main aspects: students‟ improvement in
reading comprehension ability; students‟ vocabulary extension; students‟
motivation; and students‟ attitudes toward L1-L2 glossing. The researcher attended
and observed in six reading periods in six lessons in the class K8TP. The
observation was noted down in the researcher journals after each lesson. For the
form of classroom observation, see appendix 4.
Survey questionnaire for students
After finishing the application of the technique (L1-L2 vocabulary glossing) for one
week, the researcher launched a survey questionnaire (see appendix 1) for 40 first-
year students in the class to find out their attitudes towards the use and benefits of
this technique in reading comprehension lessons. It was in the form of 1-5 Likert
Scale and was adapted from Win (2012). The survey questionnaire was designed in
English. The researcher explained the content and purpose of the questionnaire to
the students clearly to help them fully understand it.
The respondents had to rank their answers from strongly disagree (1) to strongly
agree (5). The questionnaire consisted of 8 items that focused mainly on the
evaluation of students toward using L1-L2 vocabulary glossing in while-reading
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stage. Item 1  collected information about students‟ general attitude toward using
L1-L2 glossing in reading lessons. Items 2, 3, 4, 5, 6, and 7 investigated students‟
opinions on the benefits of L1-L2 glossing used during the time of action plan
implementation. Item 8 aimed directly at gathering the learners‟ view on the use of
L1-L2 glossing in reading lessons in the future. The survey questionnaire was done
in the class. After the survey was finished, the researcher collected, analyzed and
showed the data in the tables.
Interview with the teacher
Also, to collect more the data, the researcher conducted an interview with the
teacher after finishing the period of using this technique. The interview, which was
semi-structured, consisted of 8 questions (see appendix 3), focusing on the critical
issues arising from the observed lessons as well as issues related to:
- The teacher‟s opinion on students‟ attitudes in reading comprehension
lessons after applying this technique.
- The teacher‟s attitudes towards using the technique in reading lessons.
The entire interview was conducted in English. They were then fully transcribed
and analyzed by the researcher to explore the emerging problems.
STEP 6 and 7: DISSEMINATION AND FOLLOW- UP
The author discussed the effectiveness of L1-L2 glossing in reading comprehension
lessons in this thesis. In addition, the researcher suggested more different types of
glossing to teach reading lessons effectively to motivate students.
Tải bản FULL (69 trang): https://bit.ly/3bp2ruE
Dự phòng: fb.com/TaiHo123doc.net
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CHAPTER III: DATA  ANALYSIS AND FINDINGS
In this chapter, the results of the research will be presented, explained and discussed
in order to deal with two research questions raised at the beginning of the study.
Based on the results and discussions, these two questions will be addressed in turn
in this chapter.
3.1. The effectiveness of L1-L2 vocabulary glossing in reading comprehension
lessons
3.1.1. Improvement in terms of students’ reading comprehension ability
Items 2 from the survey questionnaire for students (see appendix 1 and 2) collected
information about students‟ improvement in reading comprehension ability when
using L1-L2 glossing.
The results of item 2 in the survey questionnaire for students can be found in Pie
chart 1 as follows:
Chart 1: Students’ improvement in reading comprehension ability
From chart 1, we found that most of the students (30 students, making up 75% of
the students, 42.5% and 32.5%, respectively) agreed and strongly agreed that L1-L2
5% 7.5%
12.5%
42.5%
32.5%
Students’ improvement in reading comprehension
ability.
Strongly disagree
Disagree
Neutral
Agree
Strongly agree
Tải bản FULL (69 trang): https://bit.ly/3bp2ruE
Dự phòng: fb.com/TaiHo123doc.net
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glossing improved their  reading comprehension. Only 12.5% (equally 5 students)
argued that L1-L2 glossing did not help them improve their reading comprehension
ability and 12.5% (5 students) kept the neutral opinion which meant that they were
not sure whether they improved reading comprehension ability or not.
This finding is also supported by the data from class observation (see appendix 4).
Through observing the class from lesson 1 to lesson 6, the researcher could clearly
see the improvement of students‟ reading comprehension ability. At the beginning
of the intervention stage (in the first two lessons, lesson 1 and lesson 2), students‟
reading comprehension ability seemed not to have any changes in comparison with
before conducting the intervention. However, their reading ability improved
gradually at the middle of the intervention stage and there was a great change at the
end of the intervention stage. At the time, the students could understand the text and
answer the questions related to the text quickly and exactly. More specifically, the
time they spent comprehending the content of the text and answering the questions
decreased sharply (from 30 minutes to 15 minutes). In contrast, the correct answers
they gave increased incredibly (from 2 - 3 at the beginning to 8 - 10 in the total of
10 at the end).
In addition, the teacher being interviewed in this research also claims that, before
using L1-L2 glossing in reading lessons, students‟ reading comprehension ability
was quite low. They hardly completed reading tasks when the time was over.
However, with the help of L1-L2 glossing, students‟ reading ability increased
considerably. The evidence was that students could understand more the content of
the text or the passage they read. From that, they could answer the questions more
easily and more correctly (see appendix 3B).
3.1.2. Improvement in terms of students’ motivation.
The improvement of students‟ motivation when the teacher used L1-L2 glossing in
reading lessons can be found in the answer to item 3 in the questionnaire for
students. The results are shown in the following chart
6812788
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