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PART A INTRODUCTION
This  part is comprised of six sections including the general problem
statements, the objectives and significance of the study, the research questions, the
scope of the study, the methods used in the study and the organization of the study.
1. General Problem Statements
In this study the target groups were students in an eleven grade classroom. I,
as the researcher, have seen them experience difficulty with the process of reading
comprehension, which causes my great concern as an educator. During reading
classes in the 2013 school year, I was annoyed by the moans and groans of students
when reading assignments were given. I was astonished to find that students
laboriously looked up every difficult word in the dictionary and were unable to
draw inference or to guess the meaning of unknown words. I finally realized that
my students were quite unprepared to deal with longer reading texts without the
ability to understand the main idea or knowledge of other reading strategies.
Reading comprehension is an essential skill for learners of English. For most
of learners it is the most important skill to master in order to ensure success in
students’ personal and professional lives (Block & Israel, 2005, p. 2). With
strengthened reading skills, learners of English tend to make greater progress in
other areas of language learning. Reading should be an active, fluent process that
involves the reader and the reading material in building meaning.
Teaching students how to utilize the skills and knowledge they bring from
their first language, develop vocabulary skills, improve reading comprehension and
rate, and monitor students’ improvement are just some of the elements that teachers
must consider in preparing for an English language reading class. Learning to read
in a second or foreign language is a process that involves learning skills, learning
new vocabulary and patterns, and cultivating the ability to transfer skills from the
classroom to the real world, where English may be used.
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2. Objectives of  the Study
The first and foremost aim of the study is to develop students’ awareness of
reading strategies to improve their reading comprehension, so as to change their
attitude to reading as well as to enhance the students’ participation in English
reading classes of the 11th grade students at An Duong Vuong High School. The
second is to propose some effective ways for teaching reading comprehension with
a view to improve students’ reading comprehension.
3. The Significance of the Study
The research is likely to contribute to a thorough understanding of reading
strategy training, which leads to appropriate application in ELT in Vietnam.
Educators know that reading comprehension must improve to better students’
chances of future success (Block & Israel, 2005, p. 2). Currently, individual schools,
school boards and Vietnamese Ministry of Education are interested in how junior-
aged students can become effective readers. Today’s student must be standardized
in English in order to “actively participate in the global community” (Vietnamese
Ministry of Education, The decision No 1400/QĐ-TTg, 2008). The Project of
Teaching and Learning Foreign Languages in the National Education System from
2008 to 2020 was formed in 2008 specifically to increase student achievement in
these areas. Improving students’ English standard has become the mandate across
all schools in Vietnam (Vietnamese Ministry of Education, The decision No
1400/QĐ-TTg, 2008 ). I believe all teachers in schools can positively influence
students’ achievement and can play a significant role in students’ reading
development. My school may also benefit from my study because improving
reading comprehension is my school-based objective in learning English.
My action research focused on improving reading development and helped
me identify practical strategies that I can use as a teacher to contribute to students’
reading development. Action research uses data to improve practice (Delong, Black
& Wideman, 2005). In my school board and across the province, teachers are
encouraged to collect data to inform our practice. Since 2008, my school board has
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required that annual  learning plans (ALPs) incorporate data collection to measure
movement towards our professional goals.
Without a solid foundation of reading skills, students will struggle
throughout their schooling and adult life. By learning the best comprehension
strategies and how to best teach these strategies to the students, I hope to provide
the solid foundation needed to succeed. I have questioned if the scores decreased
because the students’ reading strategies have not been developed or mastered. In the
study, I hoped to incorporate reading strategies to increase reading test scores and
develop a more meaningful reading experience for the students.
As the teacher and researcher, I feel that I am constantly evaluating the
lessons I teach to my students. Through this self-evaluation I have started searching
for answers to areas of difficulty I see reoccurring in my classroom. I chose the
topic of improving reading comprehension through reading strategies because it is
one of the problem areas that I see occurring year after year in my classroom. As a
high school teacher, I feel one of the most important tasks I have is to help students
develop strategies to comprehend the material they read. I am hoping that by using
reading strategies in reading, my students would be able to transfer and make
connections to reading. This is so important in order for them to be successful. I feel
very strongly about my students’ improving their reading comprehension and
becoming life-long learners. And more important for me, my action research has
afforded me some insights into successful reading strategies, which I will apply to
my daily teaching in the future. I believe that a teacher has a role to play in
supporting their students in the development of reading skills. This research project
provides evidence to support this belief. It is my hope that my action research can
serve as a case study to support the value of professionally trained teachers in high
schools
4. Research Questions
To achieve the aims which are mentioned above, this study was designed to
test the following hypothesis:
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- Hypothesis: Reading  strategy instruction helps to improve students’ reading
comprehension.
In order to draw the conclusion on how hypothesis would be accepted, the
following research questions are raised:
1. How much are students aware of the use of reading strategies to their
reading comprehension?
2. How much does reading strategy instruction help to improve students’
reading comprehension as measured by the difference between their pretest and
posttest scores?
5. Scope of the Study
The research limits its scope to the teaching of reading skills in English using
the regular English text book 11 and Interaction Access and to its participants of
11th grade students at An Duong Vuong High School. The choice of participants is
simply a matter of convenience because the researcher is teaching for 11th grade
students at An Duong Vuong High School.
6. Method of the Study
To realize the objectives of the study, the main research method employed in
this study is an action research design involving posing a question, planning, taking
action, observing, and reflecting. The data for the study were obtained through the
following instruments:
* Pre and post-tests which were designed by the researcher to find out the
students’ ability in reading comprehension. (Appendix A)
* The questionnaire adapted from A questionnaire to measure children’s
awareness of strategic reading processes by Schmitt, M.C. (1990) (Appendix B)
was also delivered to the students as a complementary tool to discover their
awareness of using strategies in reading comprehension.
7. Organization of the Study
The thesis consists of three main parts:
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Part A is  the introduction, which presents an overview of the study with the
general problem statements, the aims and significance and the research questions of
the study. It also narrows the scope, presents the research method and outlines the
content of the study.
Part B is the development, which includes three chapters as follows:
*Chapter 1 is the Literature review. This chapter presents all the related
theoretical background that precedes and necessitates the information of the
research.
*Chapter 2 describes the research methods used in the study with some
necessary components.
*Chapter 3 is devoted to a detailed description of data analysis and thorough
discussion of the findings of the study. In this chapter some explanation and
interpretations of the findings are explored.
Part C is the conclusion which presents the study conclusions, teaching
implications, the limitations and suggestions for further study and the study is
closed with reflections on the teaching.
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PART B DEVELOPMENT
CHAPTER  1
LITERATURE REVIEW
The theoretical background of diverse factors that reading strategy involves
will be presented in the following literature review: reading strategies, the
importance of reading strategies, the components of reading comprehension
improvement and cognitive strategy instruction. These factors will be explained and
discussed in the study in order to enlighten the reader through the concept of
reading, reading comprehension.
1.1. The concept of reading, reading comprehension.
1.1.1. Reading
Beck and Margaret (2005) described Reading as a complex process
composed of a number of interacting sub-processes and abilities. Moreover,
Pang et all (2003, p. 6) have defined reading as a “complex activity that involves
both perception and thought”. Furthermore, reading is seen as a complex process
of problem solving, which involves working to build up a sense from a text, and
not just a sense from the words and sentences written on the page, but it goes to
ideas, memories and knowledge evoked by those words and sentences
Schoenbach et al (1999).
1.1. 2.Reading Comprehension
Comprehension means building up meaning from words; it is the central both
to academic and lifelong learning. According to (Snow, 2002, p. 7), reading
comprehension is: the process of simultaneously extracting and constructing
meaning through interaction, and involvement with written language. It consists of
three elements: the reader, the text and the activity or purpose for reading.
Comprehension is a process in which readers filter understanding through the
lens of their motivation, knowledge, cognitive abilities and experiences. Effective
readers have a purpose for reading, and use their background knowledge and
experiences to relate to the text: readers don’t comprehend unless they draw
connections between what they read and their background knowledge Tankersley
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(2003). Furthermore, Pang  et al (2003) described reading comprehension as an
active process a reader made to construct meaning from a text. This process which
consists of using an interaction between a prior knowledge, and drawing inferences
from the different words and expressions the writer uses, in order to comprehend
information, ideas and viewpoints.
1. 2.Reading strategies
Various views in the area of FL and L2 reading strategies have defined
reading strategies depending on different perspectives. Some views of identifying
reading strategies on what the various groups of readers are using of reading
strategies whereas, others claim to identify them according to what they find and
result through empirical and theoretical research i.e. what strategies are required to
be used and applied depending on the learners’ needs.
Cohen (1986) defined reading strategy as a mental process chosen by the reader
consciously, in order to achieve certain reading tasks. In addition to that, Block (1986)
believes that reading strategies are a set of methods and techniques used by readers, so
that they can achieve success in reading. According to (McNamara, 2007, p. 6), reading
strategies refer to the different cognitive and behavioral actions readers use, under the
purpose of achieving comprehension in reading.
McNamara explains this when he said:
A reading comprehension strategy is a cognitive or behavioral action that is
enacted under particular contextual conditions, with the goal of improving some
aspect of comprehension. Consider a very simple-minded strategy for purposes of
illustration.
Researchers have suggested that EFL teachers have to be aware of the
reading strategies and that they have to teach readers how to use different reading
strategies Chamot et al (1999).
1.3. The Importance of Reading Strategies
Most EFL/ESL learners often show some troubles and difficulties in reading
certain texts. They always struggle with some texts, and find it problematic issue to
achieve comprehension, and understand the content. Many psychologists and
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researchers, assume that  those who always struggle with their reading may lack the
reading strategies that may help them to overcome their reading problems.
Many evidences have been shown the importance of reading strategies and their
effective role in enhancing and developing reading comprehension. According to
McNamara et al (2007), reading strategies instruction are indeed very effective for
learners who show lack of knowledge in the domain of reading, as well as those with
lower reading skill, and assume that they are strongly needed for these kinds of learners.
1.4. The components of reading comprehension improvement
To students of high schools, the American National Reading Panel identified
the areas of vocabulary, reading strategy instruction and cognition as important
components to improving reading scores (NRP, 2000).
1.4. 1. Vocabulary
“Vocabulary refers to the words that we must know to communicate
effectively” (Adler, 2001, p.34). Vocabulary can be learned indirectly through daily
communication, listening to adults read to them, and reading on their own. Students
from a lower socioeconomic class have a significantly smaller vocabulary to draw
from when reading due to a lack of indirect vocabulary instruction, which
negatively impacts reading comprehension (Block & Israel, 2005).
Vocabulary can also be learned through direct instruction. Directly teaching
vocabulary words in context and word-learning strategies improves both vocabulary
and reading comprehension (Block & Israel, 2005).
1.4.2. Reading Strategy Instruction
Reading comprehension is the thinking process used to make meaning of
what a person reads (Block, Gambrell, & Presley, 2002). Research has shown that
teachers spend very little time teaching comprehension strategies. Instead, they
focus on asking literal questions, assigning workbook pages, and giving directions
(Block & Israel, 2005). According to Put Reading First developed by the Center for
the Improvement of Early Reading Achievement (CIERA), multiple research
studies have indicated improved reading comprehension by implementing various
reading strategies (Adler, 2001). Comprehension strategies which include modeling,
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the think-aloud process,  inferring, summarizing, scanning, skimming, questioning,
and predicting should be implemented to the students (Block & Israel 2005).
1.4.3. Cognition
Cognitive strategies aid the reader in constructing meaning from the text. In
general, studies in both first language (L1) and second language (L2) reading
research provide a binary division of cognitive strategies as bottom-up and top-
down (e.g., Block, 1986; Carrell, 1989) and interactive ( e.g., Rumelhart (1977)
According to Aebersold and Field (1997), during reading, readers' minds
repeatedly engage in a variety of processes. Using bottom-up strategies, readers
start by processing information at the sentence level. In other words, they focus on
the identification of the meaning and grammatical categories of a word, sentence
syntax, text details, and so forth, using strategies such as scanning, paraphrasing. As
they process information that each sentence gives them, they check to see how this
information fits, using top-down strategies such as background knowledge,
prediction, getting the gist of a text, and skimming. (Barnett, 1988; Carrell, 1989).
In initiating reading process by formulating hypotheses about meaning and by
decoding letters and words together, interactive strategies are used.
The Bottom-up Model Process
It is a view, which assumes that a reader first decodes graphic symbols into
sounds in order to build up a meaning, and a sense of texts. Furthermore, this model
refers to the view that reading is a process of building letters into words, words into
sentences, phrases and then proceeds to the overall meaning.
Some researchers in psychology claim, that this model is described as being
“data driven” and these data refer to letters and words, which are written on the
page. Among those who stress on this model is Gough (1985) who claims, that the
bottom up processing involves a series of steps the reader has to go through i.e, a
series that involve moving from a step to another one, departing from recognising
the key features of every letter and then words, sentences until reaching the
meaning of the text.
The Top-down Model Process
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Unlike bottom-up model,  the top-down model is a view, which assumes that
a reader uses a prior knowledge and experience, as well as expectations in relation
to the writer’s message during reading, in order to process information.
Top-down models are described to be “concept driven”. That is to say, ideas
or concepts in the mind of a reader trigger information processing during reading.
As in Smith’s words “The more you already know, the less you need to find out”
(Smith,1985, p. 15). In other words, the more readers know in advance about the
topic and the text to be read, the less they need to use graphic information on the
page. This kind of processing is used to interpret assumptions and draw inferences.
Readers make conscious use of it when they try to see the overall purpose of the
text, or get a rough idea of the pattern of the writer’s argument, in order to make a
reasoned guess at the next step.
The Interactive Model Process
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Interactive model, attempts  to make the valid insights of bottom-up and top-
down models work together. It seeks to account for both of bottom-up and top-
down processing. This model suggests that reading process be initiated by
formulating hypotheses about meaning and by decoding letters and words.
Figure 2- The Interactive Model Processing, Vacca( 1996)
Metacognitive Strategies in Reading
Metacognitive strategies are strategies that function to monitor or regulate
cognitive strategies (Devine, 1993; Flavell, 1981). They include "checking the
outcome of any attempt to solve a problem, planning one's next move, monitoring
the effectiveness of any attempted action, testing, revising, and evaluating one's
strategies for learning" (Baker & Brown, 1984, p. 354). In other words, skimming a
text for key information involves using a cognitive strategy, whereas assessing the
effectiveness of skimming for gathering textual information would be a
metacognitive strategy (Devine, 1993, p. 112).
Although all of these factors influence reading comprehension, my
intervention in this project focused on cognitive strategies
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1.5 Cognitive Strategy  Instruction
Many studies conducted on reading instruction and reading strategies have
stressed the effectiveness of Cognitive Strategy Instruction and the role they play in
promoting reading comprehension, and what always led students to not comprehend
texts and be poor readers is the reason that they don’t have knowledge about
strategies. Teachers can help improve student comprehension through instruction of
reading strategies. Predicting, scanning, skimming, paraphrasing, inferring and
summarizing are strategies shown by research to improve reading comprehension
(Block & Israel, 2005). It is important to teach the strategies by naming the strategy
and how it should be used, modeling through the teaching process, group practice,
partner practice, and independent use of the strategy (Duke & Pearson, 2005).
Predicting
Good readers have a purpose for reading. One strategy for improving
comprehension is predicting, which helps the reader set a purpose for their reading.
This strategy also allows for more student interaction, which increases student
interest and improves their understanding of the text (Oczkus, 2003).
Scanning and skimming
The strategy of getting the idea quickly involves skimming strategy and
scanning strategy. As stated by Oxford (1990), the strategy of getting the idea
quickly constitutes with skimming strategy and scanning strategy. Skimming
involves searching for the main ideas the reader wants to get across, while scanning
means searching for specific details of interest to the reader.
Paraphrasing
This strategy refers to the reader’s attempt to either provide synonyms and
antonyms for a word or restating the contents of a sentence in his own words.
Inferring
This strategy in this study refers to using the context or the knowledge of
suffixes and prefixes to guest the meaning of an unknown word or the act of
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rereading a phrasing,  a clause or a sentence in order to infer of guess the meaning of
an unknown word
Interpreting
Interpreting refers to reading between the lines. Students need to use their
own knowledge along with information from the text to draw their own conclusions
(Serafini, 2004). Through interpreting, students will be able to draw conclusions,
make predictions, identify underlying themes, use information to create meaning
from text, and use pictures to create meaning (Harvey & Goudvis, 2000).
Summarizing
According to O'Malley & Chamot (1990), summarizing is making a mental,
oral, or written summary of new information gained through listening or reading.
Summarizing can be a useful technique. As Gulcat (2007) states that "the process of
summarizing enables you to grasp the original text better, and the result shows the
reader that you understand it as well. In addition to this, the knowledge you gained
by summarizing makes it possible for you to analyze and critique the original text".
Reading consists of a variety of sub-skills. Different authors distinguish
differently between bottom-up skills and top-down skills. Oxford (1990) presents a
quantity of activities illustrating the differences between bottom-up and top-down
processes.
Exercises for pre- immediate readers
Bottom-Up
1. Word cognition
2. Paraphrasing
3. Closing text
4. Selecting details from the text (scanning)
Top-down
1. Getting the gist of a text (skimming)
2. Summarizing
3. Predicting.
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4. Making inferences.
In  an English class teachers should use both processes providing reading
activities in which the readers can practice both of them: bottom-up and top-down.
Brown (2001) suggests that learners should be exposed to both bottom-up and top-
down processes in order to understand the written language. Applying only bottom-
up and top processes, learners face diverse difficulties that make the discourse of
the text difficult to understand. Morley (2001) agrees that teachers need to give
students the opportunity to work reading using these two strategies for reading.
1.6. Previous work on reading strategies in EFL
Reading strategies indicate how readers conceive a task, what textual cues
they attend to, how they make sense of what they read, and what they do when they
do not understand (Block, 1986). They range from simple fix-up strategies such as
simply rereading difficult segments and guessing the meaning of an unknown word
from context, to more comprehensive strategies such as summarizing and relating
what is being read to the reader's background knowledge (Janzen, 1996).
Since the late 1970's, many EFL researchers have also begun to recognize the
importance of the strategies EFL students use while reading. Several empirical
investigations have been conducted on reading strategies and their relationships to
successful and unsuccessful foreign language reading (Hosenfeld, 1977; Knight, Pardon,
& Waxman, 1985; Block, 1986; Jimenez, Garcia, & Pearson, 1995). In addition, strategy
research has begun to focus on metacognition, knowledge about cognition. These studies
have investigated metacognitive awareness of, or perceptions about, strategies and the
relationships among awareness or perception of strategies, strategy use, and reading
comprehension (Barnett, 1988; Carrell, 1989).
Moreover, in the recent years, a great deal of research in L1 and L2 fields has
been conducted on reading strategy training. Many studies have shown that reading
strategies can be taught to students, and when taught, strategies help improve
student performance on tests of comprehension and recall (Carrell, 1985; Brown &
Palincsar, 1989; Carrell, Pharis, & Liberto, 1989; Pearson & Fielding, 1991).
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CHAPTER 2
RESEARCH METHODS
In  this chapter, the researcher provide some information about the context in
which the study took place, including immediate problem context, national problem
context and problem evidence. The second part of this chapter deals with the
methods of the study including the action research method, the project action plan,
teaching materials, strategy training procedure and data collecting instruments.
2. The Research’s Context
2.1.1. Immediate Problem Context
This research project was conducted at one site, An Duong Vuong High
school in Dong Anh. Dong Anh is located in the northern bank of Red River, far
from Hanoi about 25 kilometers. It is considered a small, rural, bedroom community
with a population of 21,957 (The National Statistics, 2012). The majority of the
community members are farmers and blue-collar workers. An Duong Vuong High
school is made up of 565 total students, all of which didn’t pass the exams to the
10th grade of public schools organized by Hanoi Education and Training
Department. I have taught in the school for 6 years and I have taught 11NC class’s
students for one year. They are made up from different levels of English. I am
teaching 6 sessions of English a week, two of which is for reading comprehension.
This project focused upon my reading class. This class is a mixture of lower
achieving reading students. Students were placed in this classroom based on
students’ high tuition not on their levels of learning abilities. It is made up of 20
students, 6 males and 14 females. All of them don’t care much about learning
English because they believe that English is really difficult and what they want is to
pass the school exams with not too bad scores, even they cheat in the exams.
2.1.2. National Context of the Problem
In Vietnam, English has been taught as a foreign language as compulsory
subject for school students. The high school English textbook designed in 2006 by
The Ministry of Education and Training was the main textbook for every school to
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develop their teaching  plans. According to the 2006 textbooks, student of English
are expected to master in language skills namely listening, speaking, reading,
writing and to have communicative competence in using it. Having communicative
competence means students have competencies in understanding and producing
discourse in spoken and written under meaningful context which influenced by
situation and culture.
The basic competency of reading skills mentioned in the textbook for high
school students is to comprehend transactional discourse and dialogue leading to
interpersonal meaning and/or oral monologue in the forms of descriptive, narrative,
recount, and report. The achievement indicator the students must gain is being
competent in reading skills to comprehend main ideas, specific information, word
meaning, and textual reference of the text.
However, the thing that many students find difficulties in reading activity is
to comprehend or understanding the information of the reading materials. Students’
problem in comprehending reading text above also becomes the problem
encountered by the students of 11NC class in An Duong Vuong High School.
Almost students have problems in comprehending reading text. The reading class
bores them because the English teacher in teaching reading only involves tasks in
the text book, reading the text, and answering the questions following the text. They
find the reading class difficult because they have to work hard to look up words in
dictionaries all the time, and they are unable to draw inference or to guess the
meaning of unknown words, especially more than half of the students have very low
motivation in learning English and poor vocabulary as well as basic grammar.
2.1.3. Problem Evidence
The teacher researchers agree that reading proficiency is an important skill
(Block & Israel, 2005), unfortunately, the pre-assessment test carried out to test
students’ reading skills showed that 35% of the 20 students in class 11 NC were
proficient or advanced in reading with the Pre- assessment Test result above 50%
(see Figure 3). Part of the reading proficiency problem is the inability to decode and
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comprehend simultaneously. Block,  Gambrell, and Pressley (2002), claim that if
students have not mastered decoding and comprehending simultaneously,
continuing to teach reading in the same way will not result in an increase in their
reading comprehension (Block, Gambrell, & Pressley, 2002).
Test
scores
Student
Figure 3- Percentage scores for the targeted 11 grade students
of the Pre-assessment Test
On the Pre-assessment Test, a 50% is considered on target for 11th
grade. The
results of the test indicated that 7 out of 20 students had scored a 50% or above. The
remaining 13 students scored 49% or below which indicated students were at risk
for reading comprehension failure (See Figure 3).
To show evidence of the problem in reading comprehension I orally
surveyed my students using the Metacognitive Strategy Index (see Appendix A).
During the first week in July, 2014, I administered this oral survey to the students.
The survey measured each student’s awareness of the strategies used in the
reading process. I read and translated in Vietnamese one part of the survey per day
for three consecutive days. The Metacognitive Strategy Index (MSI) had a total of
25 questions divided into three parts that asked about the strategies students used to
help them better understand a reading material.
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Percentage
for
students’
correct
responses
Question categories
Figure 4-  Percentage of correct responses for MSI
by the targeted 11 grade students
Part one consisted of statements about the strategies used prior to reading a
reading material. The results of NC classroom from Part One of the MSI are seen in
(Figure 4). The results indicated 45% of students were able to correctly answer the
predicting questions. 35% of the students were able to correctly answer the
previewing questions. 20% of the students were able to correctly answer purpose
setting questions. 15% of the students correctly answered the questions for the
category of self-questioning. 30% of the students were able to correctly answer the
drawing from background knowledge questions.
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Figure 5-  Percentage of correct responses for MSI
by the targeted 11 grade students
Part two of the MSI consisted of statements about the strategies used while
reading a reading material. The results, as seen in Figure 5, showed that 25% of the
students correctly answered predicting questions. 15% of the students correctly
answered questions in the self-questioning category. There were 30% of the
students with correct responses for drawing from background knowledge questions.
In the summarizing category, 25% of the students answered the questions with
correct responses.
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Figure 6-  Percentage of correct responses for MSI
by the targeted 11grade students
Part three of the MSI consisted of statements about the strategies used after
reading a reading material. The results, as seen in Figure 6, indicated 20% of the
students correctly answered predicting questions. 30% of the students correctly
answered the purpose setting and the 20 % of the students correctly answered
summarizing questions. 35% of the students correctly answered the questions in the
drawing from background knowledge category.
2.2. Methods of the Study
2.2.1. The Action Research Approach
The present study is designed on the action research process – posing a
question, planning, taking action, observing, and reflecting –because it has been
suggested that one way to improve teaching and learning in schools is to involve
teachers in doing research in their own classrooms (DarlingHammond &
McLaughlin, 1995; Herndon, 1994; Lieberman, 1995). The regular classroom
teacher as the provider of instruction helps to explore more thoroughly how reading
strategies can be integrated into the regular reading class. The teacher researcher
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can gain an  emic (‘insider’) view of classrooms (Freeman, 1998) in addition to the
etic (‘outsider’) perceptions that a researcher usually takes. Teachers, may, as
Cohen (1998) proposes, assume the roles of diagnostician, learners, coachers,
coordinators, language learners and researchers. The investigation into classroom
teaching helps teachers to examine what they do as teacher researchers, how the
work is structured and how they carry it out on a daily basis, why something works
or does not work for the learners, and how in large and s suggests that an effective
teacher makes instructional decisions before, during, and after the reading event.
Addition to that, although a vast number of the studies in reading strategy training
have suggested a wide variety of reading strategies to be taught, few of them have
been conducted with teaching vocabulary. The students are not only weak at reading
strategies but also have small vocabulary size because of their learning style, so
there are problems connected with working with students of different levels of
ability in a class of poor- vocabulary students. One of the problems is that the
classroom teacher has to design the course in which more attention is paid to
vocabulary learning and it may be also difficult to break down students’ learning
style. Because of such problems, the present study focuses on the use of cognitive
strategy instruction designed based on the model of reading with interactive
activities modified from the teaching procedure developed by Brown and Palincsar
(1984) which was tried with students whose reading ability is low.
2.2.2. Project Action Plan
The project was carried out in eight weeks on the schedule
Pre-stage:
June 24- 27, 2014
• The teacher and class had general discussion about strategic learning and
strategic reading
• The teacher administered the Pre- assessment Test to the students
Main stage:
July 1st
- July 8th
, 2014
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• The teacher  distributed the MSI to students during reading class.
• The teacher read one section per day for three consecutive days on the MSI.
• Students completed the MSI while teachers read the survey.
• The teacher collected daily and scored the MSI.
July 8th
– July 11th
, 2014
• The teacher scored their tests.
•The teacher analyzed MSI data.
• The teacher analyzed the Pre- assessment Test data.
The teaching treatment lasted about 6 weeks with 12 sessions (two 60-minute
sessions/ week) from July 1st
to 8th
August
July 29- August 10, 2014
• The teacher had students practice predicting, scanning, skimming,
paraphrasing, inferring, interpreting and summarizing strategies
• The teacher distributed the MSI to students during reading class.
• The teacher read one section per day for three consecutive days on the MSI.
• Students completed the MSI while the teacher read the survey.
• The teacher collected daily and scored the MSI.
Post- stage:
August 12, 2014
• The teacher administered the Post- assessment Test to the students.
• The teacher scored their test.
2.2.3 Teaching Materials
The students had the reading textbook, English 11, which was provided by
the school; however, I was allowed to use any textbooks and materials and to
develop their own tests. Therefore, I selected twelve reading passages which would
be covered during the training treatment from a variety of sources. Four reading
passages were drawn from the students' textbook, and eight reading passages from
Interaction Access by Pamela Hartmanm and James Mentel. The reading passages
were chosen on the basis of students' presumed interest and for their readability.
 


	33. 23
2.2.4. The syllabus
The  teaching treatment lasts about 6 weeks with 12 sessions (two 60-minute
sessions/ week)
Week Reading
strategies
Reading skills Reading sub-skills Sources of the
texts
1. Bottom up Word –
recognition
Guessing words
from context
Chapter 1/ Part 1/
Interaction
Access
Bottom –up Word-
recognition
Categorizing new
words
Chapter 1/ Part 2/
Interaction
Access
2. Bottom- up Paraphrasing Using synonyms
Understanding
pronouns
Chapter 3/ Part 2/
Interaction
Access
Bottom- up Scanning Scanning for
specific information
Chapter 3/ Part 1/
Interaction
Access
3. Bottom-up Scanning Scanning for
specific information
Chapter 2/ Part 1;
/ Interaction
Access
Top- down Skimming Previewing Chapter 2/ Part 2/
Interaction
Access
4. Top- down Skimming Using a graphic
organizer to
organize the main
idea and detail ideas
Unit 2/ 11th
grade textbook
Top – down Skimming Using a graphic
organizer to
Chapter 8/ Part 1/
Interaction
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organize the main
idea  and detail ideas
Access
5. Top- down Interpreting the
text
Drawing a possible
inference,
reasonable
conclusion, or
logical hypothesis
about the content
Chapter 10/ Part
1/ Interaction
Access
Top-down Interpreting the
text
Drawing a possible
inference,
reasonable
conclusion, or
logical hypothesis
about the content
Unit 3/ 11th
grade textbook
6. Revision Reading text
from Unit 4/
grade 11
Revision Reading text
from unit 5/
grade 11
2. 2.5.The Reading Strategy Instruction
The strategy instruction used in this study was modified from the teaching
approach of Brown and Palincsar (1984), which consisted of four concrete reading
strategies such as summarizing (self-review), questioning, predicting, and clarifying.
Prior to the training, the class and I had general discussion about strategic learning
and strategic reading. In the discussion, reading strategies and strategic reading
were defined. I explained and the class discussed why learning and practicing
effective strategies was important. Through this discussion, the students were
informed of the following points: first, strategies help to improve reading
Tải bản FULL (73 trang): https://bit.ly/3RqgYVO
Dự phòng: fb.com/TaiHo123doc.net
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comprehension; second, strategies  also help enhance efficiency in reading; third,
students will be reading in the way that expert readers do; finally, strategies help
students to process the text actively, to monitor their comprehension. I used this
type of discussion not just in initial class periods, but also on a recurring basis to
make sure that students were always aware of the importance and value of what
they were doing.
In addition, I clearly and explicitly explained the specific procedure of the strategy
instruction and its benefit:
Step 1: I conduct pre-reading activities in order to activate students' background
knowledge related to the topic and content of the reading passage.
Step 2: I have the students work in groups of four to read silently the assigned
section of the reading passage, finding down maximum of 5 new words in the
assigned text and talk to each other to find down their meaning. Next, I ask them to
look back at Previewing Vocabulary, tick the words they know. If there are any
words that they don’t know I help them by eliciting the meaning of these words. In
the end of the step 2, I have students listen to the tape and repeat the sounds.
Step 3: I model the following reading strategies: first, I ask students to identify the
main idea of the passage; second, I compose or ask students to compose a couple of
questions on the content of the section to understand the passage; third, I ask student
to predict the content of the following sections; finally, I ask students to critically
evaluate the content for internal consistency and compatibility with prior knowledge
and common sense, discussing the points that need to be clarified. Although most
lessons are focused on the four activities, I model other reading strategies, which are
important in comprehending a text, when they are relevant to the passage:
understanding rhetorical structures, guessing the meaning of unfamiliar words from
context, skimming, etc. In modeling the strategies, I read aloud the portion of the
passage and try to provide concrete examples in order to show the students clearly
which strategies are useful, how they are used, and why they are helpful.
From time to time, I divided the students into groups of three or four and had each
student in the groups alternately lead the activities. When the class finished reading
one text, I sometimes gave a summary writing assignment to students. I also
encouraged students to use the strategies outside the classroom so that the training
could be transferred to other reading tasks. The remaining eleven reading texts were
taught following the same procedure.
Tải bản FULL (73 trang): https://bit.ly/3RqgYVO
Dự phòng: fb.com/TaiHo123doc.net
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2. 2. 1.  Data collecting instruments
The study employed two instruments to obtain the data. They are pre and
post-tests and the questionnaire. The combination of these instruments will increase
the preciseness and reliability of the data collected because the data obtained from
one method will help to inform and refine the other.
The first instrument used to gather data was the Metacognitive Strategy
Index adapted from A questionnaire to measure children’s awareness of strategic
reading processes by Schmitt, M.C. (1990) (Appendix B). This tool was used to
measure the students’ awareness of their strategic reading process before the
strategies were introduced. The Metacognitive Strategy Index was administered
again in the fifth week of the intervention, to gather post-intervention data. This tool
was used to ascertain whether students increased their awareness of strategic
reading processes.
The second tool used was the Pre- assessment Test administered to the
students in the week of June 27, 2014 and the Post- Assessment Test again in the
week of August 12, 2014. This tool was used to determine student growth in
reading comprehension.
Pre- and Post- assessment Tests
The tests consist of 35 questions, included 5 parts, ranging from 20 – 350
words in length. The topics of the tests are related to the topics of the students’
textbook taught in class. In addition, to make sure about the validity of the test, the
reading comprehension sections of a paper- based version of PET is also
administered to the students
Test focus in pre-and post- assessment
Part Task type and format Test focus Strategy test
1 Matching: Matching 5 prompt
sentences to eight notices
Reading for main message Bottom up
2 Three- option multiple choice:
5 items with connecting link of
Identifying appropriate
lexical item
Bottom up
6812533
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