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Chức Năng Hoạch Định Quản Trị Học.pdfTieuNgocLy 
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ABSTRACT
It is undeniable  that speaking participationis important in learning a new language
for communication purpose. Any learners learning a new language should take part
in speaking activities in favor of their speaking improvement. This study entitled
“How to increase adults’ participation in speaking lessons: An action research
project at an English center” focused on how to increase adults' participation in
speaking lessonsby employing communicative activities. In addition, the study was
conducted in the type of action research with 10 participants in one class of the
center. They have completed the interviewin favor of their participation increase to
learn English. The data was collected by interview and class observation. The
process of analyzing and processing data presented that participation level was
significantly improved by the communicative activity application. Finally, it is
expected that the results of this study could be beneficial for development of
teaching and learning at the center.
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PART 1: INTRODUCTION
1.  Rationale of the study
English has become increasingly important to one’s success in the society since
mastering it would open more opportunities for both working and studying. English
has been a compulsory subject and an important task in the education and training
of each country, including Vietnam. A lesson in general, an English speaking in
particular cannot be admitted as successful one without learners’ active
participation. Among for English skills, speaking skills are the most important to
assess who know or don’t know to communicate and their understanding of such
language.
At the center, the learners where the researcher works have studied English before,
but they are shy to speak in the classroom. In the writer’s teaching experience, it is
found that herlearners has the following problems in participation in speaking
English in class. (1) They and their previous teachers only paid attention to learning
vocabulary and grammar to master English drills in written form. Other skills that
did not serve for testing purpose such as speaking were ignored. (2) Inactive
participation in communicative activities occurred very often as well as they are
afraid of speaking wrong. (3) They do not have suitable learning methods and
appropriate activities for speaking motivation. Some of them are very good at
grammar; they usually gain high scores in English, but only in paper tests whereas
in real life they speak very poorly. Learning English in Vietnam has been conducted
by traditional ways in which learners are very passive and do not have a
communicative environment causing their ineffective speaking and boredom to
participate in speaking English.
From all above reasons, the writer would like to study how to increase adults'
participation in speaking lessons; therefore, an attempt has been made to carry out
an action research project at an English center. The further purpose of the study is to
figure out appropriate strategies to enhance speaking participation for adult learners
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as well as  raise their awareness toward the importance of communicating English in
the class and in real life.
2. Aims of the study
The study aims at improving the adult learners’ participation in speaking lessons at
an English center in Hanoi by employing the communicative activities through an
action research project.
The main research questions that need to be answered over the study are:
Question 1: How do the communicative activities help improve the learners'
participation in speaking class?
Question 2: What are the learners' attitudes towards the communicative activities?
3. Objectives of the study
This study is conducted to investigate the relationship between the communicative
activities and participation increase in the English class for adults. The main
objectives are:
To investigate whether the communicative activities is integrated into the class.
To investigate whether the communicative activities improve the learners’
participation in speaking lessons.
To investigate whether the communicative activities have effective influence on the
learning and teaching speaking English.
4. Significance of the study
The study shows the importance of participation in speaking in order to
maximizethe learners’ ability to communicate in English. Providing a positive and
motivating classroom by teachers and educational authorities seems to be an urgent
necessity and there is a need to point out the effective teaching and learning
strategies. To put it more specifically, the findings of the study would hopefully
help teachers and learners in their teaching as well as learning communicative
English. In other words, the learners’ participation keeps learning going in the right
direction. Through this, the teacher learns how to involve their learners in their
activities so as to stimulate speaking.
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5. Scope of  the study
This study was conducted with 10 people aged from 18 to 40 for speaking lessons
within 4 months at an English center. There are many factors related to speaking
skills but this study aims to increase speaking participation. Therefore, the
researcher only focuses on the employment of the communicative activities to
increase the adults' engagement in speaking lessons. Finally, classroom observation
and interview are employed in favor of data collection and analysis.
6. Structure of the thesis
The study report consists of three parts: Introduction, Development and Conclusion.
PART 1 - INTRODUCTION summarizes all the main purpose and issues that the
research aims to address as well as the most outstanding findings. Also, the writer
presented the related researches and issues about the same focuses; It provides a
general introduction on the background of the topic along with its aims, research
questions and the design.
PART 2 - DEVELOPMENT is the main part of this thesis. It contains three chapters
namely Literature Review, Methodology and Major Findings and
Recommendations,
Chapter 1 - Literature Review starts with the information on understanding general
knowledge relevant to speaking, including the definition of participation, and
speaking. Then comes the literature on the communicative activities consisting of
its definition and types. The rest of the chapter is on previous studies related to
using them during speaking.
Chapter 2 - Methodology presents the methodology conducted in the study,
including key elements of an action research project, background information of the
participants and setting of the study; the use of the instruments for data collection
and the procedure. Added to that, action research procedures are also presented in
this chapter.
PART 3 - CONCLUSION consists of the summary, findings and limitations of the
research.
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PART 2: DEVELOPMENT
CHAPTER  1: LITERATURE REVIEW
This chapter provides the literature review related to theoretical frameworks in
connection withspeaking and the communicative activities used in the research
process. In each section, the definition or explanation of the key terms also
presented together with the studies worldwide.
1.1. Speaking
1.1.1. Definitions of speaking
According to Ladouse (1991), speaking is described as the ability to express oneself
in the situation, or the activity to report acts, or situation in precise words or the
ability to converse or to express a sequence of ideas fluently. This means that
speaking skills occupy an important position in expressing a person's understanding,
knowledge and competence.
In addition, Burns and Joyce (1997) consider speaking as an interactive process of
constructing meaning that involves producing and receiving and processing
information. Its form and meaning are dependent on the context in which it occurs,
including the participants themselves, their collective experiences, the physical
environment, and the purposes for speaking. It is often spontaneous, open - ended,
and evolving. However, speech is not always unpredictable.
Furthermore, Florez (1999) defines speaking as a two – way process involving a
true communication of ideas, information or feelings. This top - down view
considers the spoken texts the product of cooperation between two or more
interactants in shared time, and physical context. Thus, proponents of this view
suggest that, rather than teaching learners to make well - formed sentences and then
putting these to use in discourse we should encourage learners to take part in spoken
discourse from the beginning and then they acquire the smaller units.
Last but not least, Brown (1994) also expresses his point of view on speaking as an
integrated element in connection with writing, reading and listening. Therefore, it is
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essential for teachers  and learners to focus on the interrelationship of those ones.
1.1.2. Approaches in teaching and learning speaking skills
Speaking is one of the most important skills which must be focused and enhanced in
light of its effectiveness on communication. However, it is also considered one of
the most difficult aspects of the language learning process. Many learners find it
hard to fully express their thoughts in English even though they have been learning
the language for many years. Therefore, improving the learners' speaking
participation for their fluent communication is an important goal in the current
foreign language program. As a result, many approaches are researched and applied
to enhance the effectiveness of teaching and learning English speaking skills. Some
of the typical ones are mentioned subsequently:
1.1.2.1. Teaching and learning speaking in traditional approach
Teaching approaches play an important role in improving the quality of English
training in general and speaking skills in particular. Teaching is the process of
helping and guiding learners to acquire content and knowledge. Traditional
approaches are considered as the process of transmitting knowledge from teachers
to learners by note and almost teacher - centered education, in which learners put all
of their focus on the teacher. In other words, the teacher talks and the learners
exclusively listen. One of the traditional approaches to teach and learn speaking are
detailed as follows:
Grammar – translation
According to Rosamond (1988), grammar – translation approach involves the direct
translation of sentence after sentence as a way to learn language. This method
assumes that learners are aiming for mastery of the target language, and they are
willing to study for years before expecting to use the language in real life. However,
these assumptions are challenged by adult learners, who are busy with work, and
some schoolchildren, who are less academically gifted, and thus cannot devote
years to learning before being able to use the language.
Added to that, Zhou (2015) states grammar – translation method is a method of
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teaching foreign languages  derived from the classical (sometimes called traditional)
method. In grammar – translation classes, learners learn grammatical rules and then
apply those rules by translating sentences between the target language and the
native language. Advanced learners may be required to translate whole texts word -
for - word. The method has two main goals: to enable learners to read and translate
literature written in the source language, and to further learners' general intellectual
development. Actually it focuses on reading and writing, vocabulary is determined
by reading the text, sentence is the basic unit of teaching and language practice.
Next, the primary emphasis is on accuracy. Speaking consists largely of reading
translations aloud or doing grammar exercises orally.
1.1.2.2. Teaching and learning speaking in communicative approach
According to Chomsky (1957), communicative approach or communicative
language teaching (CLT) is an approach to language teaching that emphasizes
interaction as both the means and the ultimate goal of study. Today, a lot of
linguistics and ESL (English as a second language) teachers agree that learners
learn to speak in the second language by interacting. Communicative language
teaching and collaborative learning serve best for this purpose. This means that
when teaching and learning speaking skills through real life, learners are given
chances to use the target language for communication with others in class as well as
to make a situation for their creative activity. In other words, a teacher should create
an environment where learners apply what they learn in real life communication,
authentic activities, meaningful tasks and materials in order to increase speaking
participation.
In addition, Nunan (1991) shares learners converse about personal experiences with
partners, and instructors teach topics outside of the realm of traditional grammar in
order to promote language skills in all types of situations. This method also claims
to encourage the learners to incorporate their personal experiences into language
learning environment, and to focus on the learning experience. They learn and
practice the target language through the interaction with others and the instructor,
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the study of  authentic texts (those written in the target language for purposes other
than language learning), and through the use of the language both in class and
outside of class.
1.2. Definition of participation
According to Topping (2005), learner participation is defined as an involvement of
learners in order to learn. Participation can be identified in terms of three kinds:
learner to teacher, learner to learner and learner to material.
For learner to teacher, the learner tries to maintain a constant and positive
interaction with the teacher who is considered to be the active participant in
speaking activities and care about things like asking questions, sharing personal
views or experiences. Rather, participation is not just about being on time or
attending until the class ends, recording everything the teacher writes on the board
but also responding to any contents during the learning process.
Learner to learner is the interaction between learners. They tend to discuss or
contribute their ideas in pair or in group activities. It can be said to be peer - to -
peer learning.
The last type of interaction is learner to material, it is considered as a form of
interaction between learners and material that means learners actively complete
reading activities.
To sum up, learners and teacher have different roles, but can work together to make
education better and more exciting. Even and effective participation depends on
both parties.
1.3. On – task and off – task behavior
According to Hastings and Schwieso (1995), on - task behavior is a term used to
describe how learners spend a lot of time actively on teacher - initiated activities.
This type of behavior has been considered as commenting on related topics,
participating in discussion, reading aloud, raising hands, working on assigned
activity and making eye contact with the teacher.
Furthermore, Chapman (2003) shareslearner engagement has been used to depict
 


	17. 8
learners’ willingness to  participate in routine class activities, such as attending,
submitting required work, and following teachers’ directions in class. Learners'
participation measurement is frequently applied by scanning number method by
Peacock.
The opposite of on – task behavior is off – task. Baker (2007) defines off - task
behavior in learning environments as behavior “where a learner completely
disengages from the learning environment and task to engage in an unrelated
behavior”. In other words, off - task or inattention has been shown to negative
behaviorin learning. In teaching and learning speaking skills,it is essential to be
attentive and actively engaged in lessons. This focus is defined as a learner
participates in a behavior that is not related to the activity assigned by the teacher.
This definition is close to relatively low forms of behavior like day – dreaming,
looking around the classroom, using materials ort equipment incorrectly, talking
with other without the teacher’s request, passing notes, dozing etc.
This study focuses on increasing on - task performance in speaking lessons by
applying the communicative activities.
1.4. Communicative activities
It is obvious that communicative activities are significant in improving the quality
of English teaching and learning. The organization of these activities in a diverse
and regular manner helps class environment become livelier, more comfortable and
learners are more active and confident in using language. These activities are
mainly organized in the form of group and pair activities helping the learners have
opportunities to develop group work skills, be more confident, active and supportive
to practice these knowledge learned more.
1.4.1. Definition of communicative activities
Richards (2006) defines that communicative language teaching can be
understood as a set of principles about the goal of language teaching, how
learners learn a language, the kind of classroom activities that best facilitate
learning, and the role of both parties.
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Similarly, Hadfield (1999)  states that communicative activities focus on helping
learners to communicate meaningfully in a target language rather than just grammar
or writing. This makes speaking lessons more interesting, as a bridge between the
classroom and the world outside. Or it is characterized language teaching as the
development of communication skills. The communicative activities are employed
to enhance learners’ communicative competence.
According to Harmer (2007), communicative activities involve a variety of
language, no teacher intervention, no material control, and focus on both form and
meaning. In order to carry out communicative activities, learners should have a
desire to convey something with a communicative purpose.
To sum up, communicative activities are intended to promote a targeted interaction
between two or more learners and a significant piece of comprehension for learning
second language. Furthermore, they are means of supporting for life communication
and creating a context for an activity. It is clear that communicative activities are
necessary for pedagogic purposes.
1.4.2. Characteristics of communicative activities
Communicative activities are able to encourage learners to use language and bring
motivation to communicative with other by dint of their aim for speaking and
creating interaction. According to Littlewood (1991), communicative activities can:
(1) provide “whole - task practice”; (2) improve motivation; (3) allow natural
learning; (4) create context which support learning.
Furthermore, Sun and Cheng (2000) point out three features of communicative
activities. Firstly, communicative activities are task - based. Task - based English
teaching focuses on communicative tasks that learners need to participate in outside
activities. Secondly, communicative activities are learner - centered. The emphasis
of teaching activity is on learners’ initiation and interaction. They are expected to
take part in the activities as real people and be in charge of their learning. Thirdly,
communicative activities emphasizes the use of authentic language input and the
teacher’s native or near native language competence in order to produce
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communication in the  classroom.
According to Hammer (1991), communicative activities have six characteristics as
follows:
Non – communicative activities Communicative activities
- No communicative desire
- No communicative purpose
- Form not content
- One language item only
- Teacher intervention
- Material control
- A desire to communicate
- A communicative purpose
- Content not form
- Variety of language use
- No teacher intervention
- No material control
It is obvious to see the differences between communicative and non -
communicative activities. In the former, learners must have the need and desire to
communicate with others in class and communicative purposes are also mandatory.
With this characteristic, motivation is also one of the deciding factors. In the
process of communication, learners are interested in the content discussed rather
than grammar or in other words the form. The content conveyed to listeners is
important. Besides, they must maximize the time to use the language. Perhaps, that
is also the additional reason for the characteristic of “content not form” above.
Communicative activities promote and focus on learner – centered education.
Teachers would not interfere with grammatical or pronunciation mistakes that
interfere learners’ participation in speaking activities. In other words,
communicative activities maximize learners’ autonomy when learners are engaged
in relevant tasks within a dynamic learning environment instead of traditional –
approach classes. Last but not least, learners do not use material to control the
language. This means that they have to try to speak as naturally as possible and real
communication situations should be the focus during the course.
To sum up, communicative activities motivate learners to complete concrete
outcomes and express language without any limitations as well as facilitate them to
participate in speaking lessons effectively.
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1.4.3. Purpose of  communicative activities
Communicative activities play a crucial role in communicative language teaching.
William Littlewood (1981) summarizes some purposes of communicative activities
as follows:
Whole – task practice
In considering how people learn to carry out various kinds of skilled performance, it
is often useful to distinguish between (1) training in the part-skills of which the
performance is composed and (2) practice in the total skill, sometimes call “whole -
task practice”. In foreign language learning, our means for providing learners with
whole - task practice in classroom is through various kinds of communicative
activity, structured in order to suit the learners’ level of ability.
Motivation improvement
Learners’ ultimate objective is to take part in communication with others. Their
motivation to learn is more likely to be sustained of they can see how their
classroom learning is related to this objective and helps them to achieve it with
increasing success.
Also, most learners’ conception of language is as a means of communication rather
than as a structural system. Their learning is more likely to make sense to them if it
can build on this conception rather than contradict it.
Allowance of natural learning
Language learning takes place inside and many aspects of it are beyond their
pedagogical control. It is likely, in fact, that many aspects of language learning can
take place only through natural processes, which operate when a person is involved
in using the language for communication. Communicative activities (inside or
outside classroom) are an important part of the total learning process.
Context creation for learning support
Communicative activities provide opportunities for positive personal relationship to
develop among learners and between learners and teachers. These relationships can
help to “humanize” the classroom and to create an environment that supports the
individual in his efforts to learn.
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1.4.4. Types of  communicative activities
Littlewood (1981) distinguishes two types of communicative activity to be
performed by communicative language learners. Those are the functional
communication activities and the social interaction activities. The classroom needs
communicative activities that emphasize the functional aspect of communication.
Therefore, for example, when learners have a problem to solve, or information to
exchange, they can use whatever language they have at their disposal. That is, the
main purpose of the activity is that learners should use the language they know to
get meanings across as effectively as possible. This means that language learning
activities should be done in their real context so that language learners may not be
disgusted thinking that the language they are learning cannot satisfy any of their real
communication needs.
Based on the above two criteria, the following activities are applied during the
research process:
Brainstorming
Brainstorming is an activity used to generate ideas in small groups. The purpose is
to generate as many ideas as possible within a specified time - period. These ideas
are not evaluated until the end and a wide range of ideas is often produced. Each
idea produced does not need to be usable. Instead, initial ideas can be viewed as a
starting point for more workable ideas. The principle of brainstorming is that
learners need lots of ideas to get good ideas. On a given topic, they can produce
ideas in a limited time. Depending on the context, either individual or group
brainstorming is effective and they generate ideas quickly and freely. The good
characteristics of brainstorming are that they are not criticized for their ideas so
learnersare open to sharing new ideas.
Role play
Blatner (1991) sees role play as a methodology derived from sociodrama that may
be used to help learners understand the more subtle aspect of literature, socio
studies, and even some aspect of science or mathematics. Furthermore, it helps them
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more interested and  involved, not only learning about the material, but learning also
to integrate the knowledge in action, by addressing problems, exploring alternatives,
and seeking creative solutions. Role play is the best way to develop the skills of
initiative, communication, problem solving, self - awareness, and working
cooperatively in teams. It might contain a discussion on practical issued, with each
person assigned to represent a practical point of view.
Information gap
According to Nunan (1989), information gap task can act as a nucleus around which
is range of other tasks and exercise types can be constructed. Also, he states
information gap activities are designed to take learners one stage further towards
being able to handle more realistic communication. By such reasons, require
learners to communicate with each other in order to find all the necessary
information to complete the activity. Each partner has information that other does
not. It is very essential that they have the appropriate level of language in order to
complete the activity. It is considered as the most useful and effective tool for
teachers to bring features of real life communication into classroom context.
Additionally, it encourages participants to exchange information to provide
solutions or problems in speaking. Therefore, this is an effective way to improve
communication in class as well as in groups. Information gap activities are
considered the best solution to help them become more confident, motivate
learners’ participation and provide them with meaningful language practice.
Problem solving
Problem solving is a mental process and is part of the larger problem process that
includes problem finding and problem shaping. Considered the most complex of all
intellectual functions, problem solving has been defined as higher - order cognitive
process that requires the modulation and control of more routine or fundamental
skills. Problem solving activities can be used at all levels. Regarding learner’s
knowledge of English, age and their experience, appropriate activities might be
successfully applied. It is also important to work out clear and easy directions for
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these activities. It  can be a picture shown on the active - board, or a video. The
teacher may ask low level learners to describe the picture, when high level learners
may pay more attention to the situation, shown in the picture. The questions help
learners to review some grammar, which can be used in the process of discussion.
Problem solving techniques focus on the group’s solution of a concrete problem. It
may be quite simple such as giving directions on map, or complicated such as
finding an itinerary from transportation journey.
Presentation
Presentation is extremely useful both inside and outside classroom. After being
guided by specific steps, suggestions or ideas for a topic, learners can make a
presentation on simple topics. It is considered as a channel for them to share with
others what they have learnt. It also a great chance to challenge and expand their
understanding of the topics by asking and answering questions related. The
audiences can plan a task, for example, making a set of questions for the
presentation, or filling in a peer assessment sheet, which is a way of attracting their
attention.
1.5. Previous studies on participation in speaking skills
A great deal of studies on speaking skills and participation has been conducted in
order to improve this area in the world up to the present. In terms of participation
increase in speaking lessons, some researchers believe that active participation in
speaking is closely related to motivation and application of communicative
activities.
A related study was conducted by Hoang (2009) to investigate participation
motivation of sophomores at Sao Do College of Industry. Questionnaire, interview
and class observation were applied during this study as key instruments. Over 60
learners were selected by random for the population of the study as well as 6
teachers. Results showed that motivation played an important role in improvement
of speaking participation. In addition, aptitude and vocabulary were also factors that
determine the learning outcomes.
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Also, Chau (2013)  undertook a study on speaking participation. Observation and
questionnaire were instruments to collect data during the experiment. The data
analysis presented that speaking participation was increased by information gap,
discussions, role play and class survey. The results expressed the teacher and
learners’ positive attitude towards speaking lessons through the communicative
activities. Most of the learners were interested in speaking lessons so they were
willing to join the activities. Moreover, the teacher followed closely their learners
then had suitable teaching methods. In speaking lessons, the teachers usually had
appropriate kinds of class arrangement that met their learners’ interest.
Furthermore, Tran (2005) conducted an experiment with the use of group work and
communicative activities techniques to increase students’ speaking participation in
large classes at Thai Nguyen College of Education. After the application, she
concluded that these techniques had a positive effect on the students’ engagement.
Similarly, the results from the learner’s attitude questionnaire also had encouraging
outcomes. This gave the learners opportunities and supportive atmosphere to
practice a variety of activities and in accordance with their needs and interest.
In addition, Hadriana (2008) conducted the study on participation with 36 students.
Oral presentation tests and observation sheets were employed to collect data. After
conducting the classroom action research in teaching speaking by applying the
communicative activities, the research was successful in improving speaking
participation. The researcher has to continue conducting further research and
applying the communicative activities in small group discussions to other language
skills such as listening, reading and writing.
Added to that, César Ochoa (2016) sought to shed light on the relationship between
communicative activities and the participation of 180 senior high school learners.
Questionnaire and face - to - face interview were applied to obtain data concerned
with use of the communicative activities in the classroom and their relation with
participation. The data gathered was analyzed using a mixed - method approach,
comprising quantitative and qualitative methods. Results showed that the
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communicative activities were  motivating. Furthermore, the students felt highly
motivated when participating in the communicative activities because these
improved their fluency, pronunciation, and performance in the use of English in a
realistic and enjoyable ways.
From the studies above, it is possible to see that using communicative activities is
an effective way to improve learners’ participation in speaking English. Overall,
enhancing learners’ participation to improve their speaking skills is not new but it
requires constant change and effort between teachers and learners. However, the
issue of raising participation for adult learners seems to have not really been taken
into account in recent studies. This is a gap for this study to bridge.
1.6. Chapter summary
This chapter gives a detailed description of the theoretical background considered as
the foundation of this present study. The first part describes conceptualization
speaking skills as well as factors related to speaking skills. Followings are the
approaches and techniques, their features also presented to enhance the learners'
participation. In the last part, the concept of participation and previous studies were
performed with communicative activities in teaching English and learners’ behavior
towards communicative language teaching was presented in detailed.
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CHAPTER 2: METHODOLOGY
In  the previous chapter, the literature review relevant to the study has been reviewed
as a theoretical basic for the study. In this chapter, the participants, instruments and
data collection procedures are described.
2.1. Participants
The research was conducted at a center in Hanoi with the participation of 10
learners with different ages (from 18 to 40), jobs and levels. Some of them have
previously studied English at university or high school but they did not own the
correct methods or have not used English for a long time. In general, their grammar
was poor and pronunciation was dissatisfactory. In general, they had a quite similar
background on English ranging from elementary to intermediate. They wanted to
learn English for career and other purposes like traveling or teaching their children
at home.
Another teacher in the center was invited as an observer. Moreover, the observer’s
English proficiency is qualified to get data. The results from this observer would
give objective views on how to improve the learners’ participation in speaking
lessons.
2.2. Action research
Research methods such as experimental research, survey or case study are widely
used in research on applied linguistics. However, with the most prominent
highlights, action research was the choice for this study. The justification for the
research design is going to be discussed in detail below.
2.2.1. Rationale for an action research design
The study aimed to conduct an action research project. The rationale behind this
choice was by dint of many huge benefits that action research can outweigh other
research methods. Action research was a process by which teachers reflect, inspect
and evaluate the teaching and learning process in order to improve and promote the
quality of their learning.
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Advantage of implementing  action research in the fact it addresses the both the
quality of learners, education and the professional growth of teachers. Logically,
this would be the ideal strategy in order for learners to learn most actively and for
teachers to teach most effectively. By actually reflecting on what a teacher is doing
in the classroom, it becomes easier to see the problems and their solutions.
2.2.2. Action research models
Many guidelines and models of action research are available to teachers wishing to
engage in this research methodology. Mills (2000) has mentions a four – step action
research model which he terms “dialectic action research spiral”. This model is
given description by him as “research done by teachers and for teachers and
learners, not research done on them, and as such is a dynamic and responsive model
that can be adapted to different contexts and purposes”. Obviously, this action
research model shares common elements: a sense of purpose based on a problem or
area of focus, observation or monitoring of practice, analysis and interpretation of
data and some form of action that invariably “spirals” the researcher backs into the
process repeatedly or development of an action plan.
In this study, the action research procedures of Kemmis and Mc Taggart (1992)
were applied with four steps: Planning the action; implementing the action;
observing the action; and reflecting the result of the observation. Because this
model provides the researcher with necessary skills, new knowledge and
understanding about how to improve educational practices or resolve significant
problems, positive changes concerning the educative goals of the learning
community. This research circle is shown in the following figure:
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Figure2.1: Action research  cycle (Kemmis and Mc Taggart)
2.2.2.1. Planning the action
The action plan was based on the theoretical framework as well as data collected
and analyzed through the interviews and observations. In this section, the
communicative activities were introduced and instructed to the learners within 5
lessons. Each lesson lasted 90 minutes. The curriculum was planned by the center
and did not use any specific textbook. However, the researcher referred to some
books like TopNotch and New English File and videos on Youtube. It was
performed as follows:
The communicative activities were designed interchangeably because not all
content was suitable for a certain activity. The teacher often exchanged partners so
that the learners could learn from many different people and gain various ways to
speak. Each group was usually not more than 4 people and the grouping can be
seated or moved in class but the move would be more effective. This
implementation was to make the learners have the opportunities to participate in
various activities.
Lesson plans and activities were planned or developed in the action planning
process. In the course of learning English speaking, the learners often encountered
some problems. The problem frequently found was the lack of motivation to
practice the target language in daily conversation. They were also too shy and afraid
to taking part in conversations. To apply the communicative techniques to improve
their participation in speaking lessons, the researcher used the following techniques:
 


	29. 20
Lesson Content Employed  techniques
4 Hobby Brainstorming, information gap
5 Daily routines Brainstorming, solving problem
6 Giving directions Brainstorming, role play, solving problem
7 Planning a trip Brainstorming, role play, presentation
8 Shopping Brainstorming, role play
Table 2.1: Implementation plan
The application of the communicative activities was performed with the following
purposes:
Brainstorming
Brainstorming helped to stretch a learner’s imagination, encouraged group
cooperation, and led to creative thinking through spontaneous contributions by all
group members. This was performed as follows:
Step 1: The teacher set a task and asked the learners to generate ideas.
Step 2: Everyone had to contribute their ideas by asking peers. Idea or suggestion
acceptance was compulsory. It was incorrect to criticize anyone else’s ideas.
Initially, quantity of ideas was more important than quality.
Step 3: All of the learners contributed their best ideas or write on a board.
Step 4: The learners were asked to read loud all of their peer’s ideas and rank them
in the order from the top to the bottom.
Step 5: Vote for the best ideas and everyone evaluated some of the ideas in terms of
their effectiveness in solving the initial problem.
This activity aimed to mobilize vocabulary orideas for planned content as well as
helped the learners solve the problem of lacking vocabulary and sentence structure
to discuss a topic.
Role play
This supports the learners to think deeply about a problem by focusing on a specific
thing that they had just done or observed. Overall, “roleplay” could be interpreted as
an activity of speaking skills through which the speaker placed himself in another's
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position, or remained  in his position in the interaction with the other characters in a
certain social situation. It was implemented as follows (adapted by Huang (2008)):
Step1: Instructional materials were obtained by the teacher in accordance with
qualifications and interests, teaching purposes and conditions.
Step 2: A situation was chosen and created (diagrams showed the order of the
roles), sample phrases or conversations were made.
Step 3: Vocabulary, sentences, functional grammar, and essential sentences were
taught for role play to ensure the learners knew how to use them before acting.
Step 4: The learners practiced situations, sample conversations in pairs or small
groups. After they practiced their roles, the teacher asked them to change roles in
favor of their opportunities to play and practice in different roles.
Step 5: The effectiveness of role play was evaluated and examined to check the
learners' understanding of the meaning of vocabulary, grammar and conversation.
This activity supported the learners’ opportunities to practice languages in different
contexts in a safe situation.
Information gap
This activity was a transfer of the given information from one person to another.
This enabled them to communicate for the information fulfillment and further
communication in class. It was conducted during the study as follows:
Step 1: The teacher gave explanation about the activity which was going to be
conducted.
Step 2: The teacher gave explanation about the vocabulary items which might raise
difficulty.
Step 3: The learners were asked to work in pair or group to discuss and share their
ideas. The teacher supplied with a picture or a picture script story to be observed to
each learn in the group.
Step 4: They were given a blank information table and outline plan of a picture.
They set out the key information then used this to construct a picture with the short
conversations. The teacher asked them to discuss in deciding the correct sequence
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by describing, asking,  answering questions based on their own picture to the other
members in the group without seeing each other’s picture.
Step 5: The learners returned to their original groups and completed pictures with
the short dialogues. They guessed their picture with the short conversations.
This enabled them to communicate for the information fulfillment and further
communication in class.
Problem solving
It was considered to be the best way to promote reflective learning and learner
participation in speaking lessons through solving problem. The problem was
meaningful, interesting, and worthwhile for the learners.
This activity helped mobilize vocabulary as well as reasoning which supported the
learners’ critical thinking.
Presentation
Oral presentation was an important skill to convey the learners’ ideas or opinions in
communication. It was conducted as stated below:
Step 1: The teacher assigned a task.
Step 2: The learners collected information from the Internet, books or movies or
even created photos or content for the presentation topic. They discussed in groups,
gave summary notes and appropriate slides. In addition, the teacher guided the
presentation structure and information arrangement.
Step 3: As soon as the preparation step was finished, the learners rehearsed their
presentations. It was necessary to prepare from small details to the outline and
practice first at home so the presentation went smoothly in class.
Step 4: The learners presented information to the audiences. Surely, speaking skills
were used but communicative skills were inseparable in this course.
Step 5: The learners askedfollow – up questions as a way to share information about
the topic. The teacher also asked the audiences to make comments on the
presentation.
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Step 6: Both  self and peer evaluations were integral. This enabled them to assess the
level of understanding of the topic and what they learned through it.
This activity was considered as an effective way for the learners to gain confidence
and reduce anxiety in speaking lessons. Besides, the learners could learn more
vocabulary and sentence structures through the information used in the presentation
2.2.2.2. Observing the action
When conducting the communicative activities, the researcher paid attention to
choosing activities to match each lesson. Group work or pair work was an
inseparable task in the application and a maximum of 5 people per group. Because
the number of learners was not so numerous so it was relatively easy for the teacher
to observe or check the level of participation in speaking activities.
2.2.2.3. Reflecting
It is considered as a review process of the action research to evaluate the
effectiveness of applying the communicative activities to improve the learners'
participation in English speaking as well as find the best deal for the given situation.
2.3. Data collection instruments
In order to collect data for the research, the interview and class observation were
designed. They were conducted to identify the effectiveness of using the
communicative activities to promote participation in speaking lessons. They were
implemented for further assessment of the communicative activity application.
2.3.1. Interview
All of thelearners were respondents to the researcher’s interview to discuss for the
evaluation to the effectiveness of the communicative activities. Interview is a
systematic way of talking and listening to people and was another way to collect
data from individuals through conversations. The purpose of this action was to get
better insight into the research question as mentioned to get further information.
The interview employed in this study was semi - structured. It was a meeting in
which the interviewer followed a list of formal questions. More open questionswere
given to the interviewees rather than simple questions. In this type of interview, the
order of the questions could be changed depending on the direction of the interview.
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This interview contained  15 leading questions regarding the learner's evaluation of
the communicative activities and the effects on their participation in speaking
lessons. The participants were invited to answer the questions with explanation and
clarification. The informal talks were sometimes employed between the researcher
and the learners at lesson break for in – depth understanding about the teaching
method applied.
2.3.2. Observation
In this study, one teacher was invited to watch and observe the activities
implemented with the learners. She observed 7 lessons including 2 lessons before
and 5 lessons after the application of the communicative activities. The instruments
were observation checklists and observation sheet.
Also, the observation sheets were used to quantify the learners’ on - task behavior in
speaking lessons. The observation sheet was adapted from Peacock (1997) and as
presented in Appendix 4. This table had twelve columns for twelve scans and ten
lines corresponding to 10 learners in the class. It was delivered to the observer
before each lesson. It was filled when the teacher started the class and during the
course of the participant's speaking. Every five seconds, the observer wrote down
the most suitable description for observed learners’ behavior at that moment, and
then passed to the next ones. Number 1 was entered if they were on - task and
number 2 if they were off - task. The observer kept implementing this process until
they were observed twelve times. This process would be going on until the end of
the lessons and class on - task percentage was calculated after each lesson. The
classroom observations were performed in five different speaking lessons.
2.4. Data analysis procedure
The data from the interview was analyzed qualitatively. Both quantitative and
qualitative analysis was used for the observation. As for quantitative analysis, the
study applied descriptive statistic to quantify the data in form of charts and figures.
The qualitative data were reviewed carefully and repeatedly to identify patterns and
information useful for explanation of the quantitative findings. Finally, a
comparison was made between before and after the intervention.
 


	34. 25
In conclusion, the  chapter has provided the description of the research methodology
and data collection instruments used in this study. Specific results would be
presented in Chapter 3 below.
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CHAPTER 3: DATA  ANALYSIS AND RESULTS
This part is the treatment of the data collected from the observation and direct
interview performed by the teacher and 10 learners. The purpose of the instrument
analysis is to provide arguments and a prerequisite for solutions to enhance the adult
learners' participation in speaking lessons. As mentioned in Part I, the goal of this
study is to improve the adult learners' participation in English speaking lessons
through the communicative activities in class. Accordingly, this study was
conducted to find the answers to the two research questions as follows:
Question 1: How do the communicative activities help improve the learners'
participation in speaking class?
Question 2: What are the learners' attitudes towards the communicative activities?
3.1. Answer to the research question 1
In order to answer question 1, the effects of the communicative activities on the
learners' participation, 10 interview questions were asked in the form of semi -
structure interview with the aim to clarify and gain objective comments on this
focus. The researcher directly conducted this interview with the learners. In
addition, with the purpose of persuasiveness increase for the gained data collection
and analysis, the checklists for the learners’ participation were also employed. Last
but not least, the observation sheet in order to check the learners’ participation level
was used to consolidate the objectivity and convincingness of the data.
3.1.1. Results of interview
All of the participants were invited to take part in the interview and it took about
over 10 minutes for each interview. All interviews were conducted in Vietnamese
informal conversation. The data gained from the interview were noted down and
translated into English for the study purpose. They were performed as follows:
Question 1: Do you actively participate in speaking activities in class?
If so, what encourages you to participate? If not, what hinders you from
participating?
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Seven learners said  they were actively involved in speaking activities because the
communicative activities created the need to interact with other members. When
their peers asked questions regarding a given topic or content they must try to
answer. Learner number 5 said, “When my partner asks me if I can't answer, it
makes me change. Or an activity like brainstorming, sometimes gives me the
opportunity to speak without knowing whether my answer is acceptable or not, but
at least I give an opinion even if it is just a short sentence. It makes me feel more
confident in the following lessons and remember more vocabulary”. Learner
number 6 said that speaking participation stemmed from his real communication
needs because good English communication would help him get a better job. This
could be considered an important factor in enhancing participation in speaking
lessons. In addition, he considered the communicative activities as a useful form of
practice before he applied to real communication. In his view, role play was a good
example of this meaning. He could not unilaterally stop when his partner wanted to
continue the conversation or vice versa, so maintaining and expanding the
conversation was quite easy.
In contrast, there were 2 learners who claimed that they did not really participate
actively in speaking activities because their vocabulary was not enough and they
were afraid of speaking wrong. One of them said that sometimes he was confused
when better peers prevailed or he did not understand what their partner was saying.
Even he often felt embarrassed because he failed to answer questions from his
partners and the conversation quickly ended. Or he failed to transmit a message or
explain any contents. Therefore, vocabulary was also one of the decisive factors for
active participation.
One learner said that sometimes she was confused because of her focus much on
grammar correction. In her opinion, speaking affected the quality of writing tests at
school, so it was necessary to focus on grammar. She knew that interrupting
grammar correction has a small effect on her fluency but it seemed to be a habit
from her high school days. But she insisted that this did not affect her participation
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in speaking activities  because she completed the speaking tasks as well as the
partners still understood what she conveyed.
Question 2: Do you try to exchange your information or opinions when
participating in the communicative activities? How do you do it?
Sixlearners agreed that they always tried to exchange information or express ideas
when engaging in the communicative activities. Learner number 3 said, “I always
try to express my views or answer any questions as much as I can. I often use
brainstorming to mobilize vocabulary or ideas related to the topic then gradually
deploy those ideas to give to my peers”. Learner number 4 said, “I have some good
ideas through solving problem activity, I wrote down when others spoke and if I
have related questions or situations I can use those ideas”. Some of them
appreciated information gap in exchanging information. Each learner was tasked
with finding certain information, and thus must find a way to request this
information. Motivation was often high in these activities. These activities helped to
move learners to work in a more structured environment into a more communicative
environment; they hoped to use a lot of target language, and in the process of
discovering where they had gaps. Knowing where these gaps gave them a way to
improve. Next, role play brought fun talking and motivating learners to speak. They
were encouraged to express their thoughts and feelings in a comfortable
environment. Therefore, they had the opportunities to show their opinions more
boldly. In addition, the chances to use English were abundant because the classroom
environment was extended to the outside world by real life situations.
Other 3 learners could understand relatively well what others spoke but they failed
to express their ideas or opinions well. They had to use more time to present an idea
or complete a speaking task. This made them feel a bit inferior because of their
unclear expression affected others' chances of speaking. However, their efforts to
actively participate were an encouraging point.
However, one learner failed to exchange information or express ideas when taking
part in the communicative activities because of his shyness and vocabulary lack. If
 


	38. 29
so, he only  asked and answered very basic and simple content. He almost did not
answer questions like Wh - questions. Besides, he said, “Because my ability to
memorize vocabulary is not good and I do not understand grammar deeply. I tried
everything but it seems there is no go. I only understand the personal information
questions because they are given to me frequently”. Thereby, regular revision and
practice were also an effective way for the learners to memorize vocabulary and
enhance participation.
Question 3:Do you try to improvise to negotiate meaning in order to convey your
message when participating in the communicative activities? How do you do it?
Seven learners agreed that they attempted to conduct meaningful negotiation to
transmit their ideas or views through the communicative activities. They said this
helped them to mobilize the learned vocabulary to the maximum. Learner number 3
said, “I always try to convey the message as much as possible. For example, when
the teacher gives me the word “coupon” I do not use Vietnamese to explain but I
can describe the fact that I enter into a restaurant with my friends, if I have a coupon
I can “eat four, pay two” so everyone can understand the meaning of the word
“coupon” and we have a lot of sentences related to this vocabulary”. Besides,
learner number 5 said information gap activities were an ideal choice for
meaningful negotiation. She thought that trying to explain the content that other
people did not know required her to attempt to find the most obvious expressions to
complete the task quickly. She said normally with other activities she liked to work
with better peers but information gap activities were the opposite. Because
explaining to good peers was quite easy, but explaining to weaker ones was actually
a pretty amazing challenge. She felt her success in overcoming an obstacle when
completing her mission. The communicative activities helped the learners minimize
the use of Vietnamese in English speaking lessons and motivated them to
participate in guessing related vocabulary or sentences.
The remaining 3 learners said that meaningful negotiation was a big question
because they were almost passive in explaining and interpreting reasonably. One of
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the 3 learners  thought they might understand what others were speaking but he
responded very slowly. He said, “I can understand the content to be conveyed but I
have a big difficult to exchange in English. Sometimes I have to use Vietnamese.
Maybe my English vocabulary is not enough or I have not practiced speaking
English often”. Therefore, practice was perfect again confirmed in this answer.
Question 4: Do you have the right to choose the topic and content when
participating in the communicative activities? How does it influence your speaking
participation?
Eight learners agreed that through the communicative activities they were able to
choose topics and content freely. In other words, they had the right to choose any
situations. Learner number 1 said, “I have a choice of situations and this positively
affects my participation in speaking. For example, when I join role play, I can select
for my favorite role, so in the process of speaking I am confident and free to express
my speaking ability. Or I can choose a role like my job, sales person. Therefore, I
can use many sentences or words that are commonly used in my field of work”. In
addition, learn number 4 said through the communicative activities she gained
enough vocabulary so that it was possible to change a topic naturally in the
speaking process. In every given answer, she used the parts of the answer to expand
the conversation. She also considered role play activities as a very effective
condition to choose any topics even she could actively change roles for more
chances to speak. It was possible that this brought positive effects in the classroom
as well as in practice.
However, the remaining 2 learners said that choosing the topic made them a bit
confused because of limited vocabulary. One of them said that they were almost
dependent on the teacher or peers' choice. Their interactions were only expressed
through the answer Yes or No. He also confessed that sometimes he did understand
what others spoke but answered Yes or No to complete the task. Even many times
he asked his partners to explain in Vietnamese to interact again. Gradually, this
caused a high frequency of Vietnamese speaking in English speaking lessons. In
addition, they were not confident enough to talk to others.
 


	40. 31
Question 5: How  effective are pair work and group work for your speaking
participation?
All of the learners agreed that pair work and group work were extremely spectacular
for improving speaking participation in class. Besides, it was undeniable the
importance of the teachers in orienting and guiding learners. One of them said “I am
into group and pair work so I register for this class, if not I can learn English at
home through online courses. At first, I was a bit shy because I did not speak
English very much in the past becauseI just did writing exercises or tests at school
but gradually I am more familiar and speak much”. They could learn from their
peers and it seemed more effective from the teacher. These communicative
activities conducted in the course all brought more or less effectiveness to the
learners' engagement. However, the majority of the learners thought that
information gap, brainstorming and role play helped considerably them in favor of
their participation in speaking lessons.
Added to that, learner number 2 said that the advantages of these activities were to
increase the opportunities for the learners to contribute to lesson development; to
enhance practice frequency, to save time; to raise opportunities for them to work
cooperatively; and to enhance their communication, exchange, cooperation and help.
However, learner number 5 said that although no one denied the benefits of group
or pair activities, these activities also have drawbacks like making noise or affecting
nearby classes. The learners could often make mistakes when working together and
the teacher had difficulty in controlling their speaking activities at the same time. In
addition, some learners may not deal with problems that they were able to solve.
Therefore the teacher still allocated time to monitor each group carefully.
In addition, 6 learners also reflected that pair work was often more effective than
group work because they felt more comfortable when making mistakes, had more
opportunities to speak and easily share. Frustration and inferiority was raised and if
a weak learner in a group of good ones.
Finally, each activity has advantages and disadvantages but all learnersagreed that
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the activities developed  communication, language and social skills, imagination and
creativity.
Question 6:What do you think of the communicative activities? Please give an
example of your favorite activity?
Nine learners appreciated the communicative activities because they considered
these activities were able to improve English for which classmates supported and
cared for each other. They had many opportunities to communicate with others.
Learner number 6 said, “These activities are really meaningful and create interest
for us. Because sometimes I remember vocabulary through specific circumstances
related to the word, not vocabulary memorability by traditional learning. For
example, when learning vocabulary about daily activities instead of memorizing
through pictures, we explain with the highlights of that activity, this increases the
use of English in class as well as ability to present or explain” Similarly, learner
number 8 also said that “I like talking to others in class through information gap
activity because sometimes curiosity about partner information makes me need to
say more to have it”.
Furthermore, learner number 9 mentioned that the communicative activities created
a true desire to participate in the speaking tasks because learning English through
specific contexts promoted flexibility and creativity in learning and practicing
vocabulary as well as English sentence structures. In addition, he stated that the
communicative activities focused on group work or pair work so he had many
opportunities to communicate with others in the classroom.
However, one learner did not really appreciate the communicative activities, she
said, “There is no denying the benefits of the communicative activities for the
speaking lessons, but I still want to focus more on grammar. Grammar is the
deciding factor because if I don't understand the grammar deeply, I will not
understand why each case uses a different sentence structure. The communicative
activities create opportunities to speak but ignore grammatical accuracy. The correct
grammar makes me use English more professionally. Using incorrect grammar
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creates negligence in  speaking and even thinking. I dislike it. In addition, speaking
wrong grammar will cause wrong writing and poor score in tests. I need to
communicate but must be grammatically correct communication”.
Although there were contrary opinions about evaluating the communicative
activities, most learners appreciated these activities.
Question 7: Do you focus on correcting grammar mistakes when participating in
the communicative activities? How does it influence your fluency?
Ninelearners assumed that in the first few days they had focused on correcting
grammatical mistakes during the speaking process, but this habit was gradually
ignored because the teacher did not concentrate much with the exception of big
mistakes. Learner number 6 said, “After participating in the communicative
activities, I realize what I speak for my peer's understanding is important, not
mistake correction. The activities are all aimed at communication, not grammatical
correction, so now I do not care about it because if I pay attention to that issue, my
fluency is affected quite a lot”.
On the other hand, only one student was very interested in correcting grammatical
mistakes during the speaking process. Her views were evident as shown in question
6 above.
Through this question it can be seen that the purpose of communication was
dominant compared to grammatical correction in the speaking process.
Question 8: Does the teacher give immediate correction when you participate in
communicative activities? Do you like this? Why or why not?
The teacher's mistake correction in the learning process was also one of the factors
affecting the participation. Most of the learners felt comfortable in this case but they
expected she did not pay too much attention to those mistakes, she should consider
mistakes are not always mistakes. Traditional approach focused on formal accuracy
while communicative one concentrated on communication success and participation
level. The over - emphasis on mistakes increased learner’s anxiety during
communication process. Some respondents shared “Although I studied English in
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school from high  school to university, I was afraid to speak. I am afraid of
mispronunciation and this makes me feel awkward with the whole class. It is partly
because I am a manager in a company, so when I attend classes with other staff, my
failure to speak can cause me to lose face to my colleagues or employees”.
However, there was one learner saying that focusing on grammar correction was
also good as this helped her how to correctly follow standard speaking because it
was closely related to writing tests at school. Wrong pronunciation or frequent use
of Vietnamese grammar to speak English made psychologically hesitate to English
communication. This was related to shyness when their mood was not comfortable
they tended to negative thought. In short, learners always faced difficulties in
learning English. Most of these, however, came from the self and rarely affected the
outside. For an effective lesson, the teacher should try to create the most
comfortable classroom atmosphere possible by talking, sharing and contributing
ideas. Thus, grammar correction was not too critical in the communication process
and similar to question 3, the purpose of communication was always what the
learners aimed to.
Question 9: What are your favorite communicative activities?
The large number of the learners highly valued role play, information and
brainstorming because of the flexibility in using the language as shown above. The
learners did not appreciate the rest: presentation and solving problem during this
study. They considered these techniques were a little difficult for them to practice
so they felt awkward, thus causing a hesitation in giving opinions. Specially,
presentation was a big challenge for them because this activity was relatively boring
when only one or two people presented a topic within 10 to 20 minutes but the rest
were not sure to concentrate on listening. Besides, there are a few people whose
pronunciation was poor, so the presentation of certain topics had been still a big
question. However, they argued that if they had had longer duration and practice,
they would have been more likely to get acquainted and perform these two activities
well because of their benefit to their work as well as presentation tasks at school.
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Question 10: What  is your suggestion for more exciting speaking lessons?
All of the learners appreciated the communicative activities used in the research
process. They were very pleased with the advantages in favor of their speaking
participation. In addition, most of them expected the teacher to use songs or short
videos with the content related to the lesson in order to make it more interesting.
To sum up, through the interview questions, it is immediately obvious that the
communicative activities played an important role in improving the learners'
participation in English speaking. Therefore, expressing their own opinions on
activities revealed positive effects of the communicative activities on learners'
speaking task. It was admirable news for the teacher that all of the learners
confirmed to continue participating in them. This is also a commendable way to
improve teaching efficiency.
3.1.2. Results of participation observation checklist
The level of the learners’ participation in speaking activities was expressed through
5 levels from the lowest to the highest. Before each lesson, the observation checklist
for participation level was given to the observer. Activities were observed and it
was possible that the observer made additional comments on issues arising out of
the mentioned contents. Data collection was done at the end of each lesson. In
general, the results obtained were relatively positive in applying the communicative
activities to enhance the learners' participation in speaking lessons. The learners felt
excited and interested in these activities throughout the application process and the
effectiveness of these activities was recognized.
No. Checklist L4 L5 L6 L7 L8
1 The learners exchange information
and opinion actively.
2 3 3 4 4
2 The learners are interested and
motivated.
2 3 4 4 4
3 The learners are cooperative. 3 3 3 3 4
4 The learners are responsive. 3 3 4 4 4
Table 3.1: Checklist for participation
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This table shows  that the participation level of the learners increased gradually
through lessons through the communicative activities. At the first two lessons, they
were quite shy to communicate with others in the class. Because of vocabulary lack,
they almost did not exchange information or express opinions. If so, they only asked
and answered basic and relatively simple questions. Therefore it would be a
challenge to evaluate their cooperation, feedback and motivation during this time.
Maybe they used to learn English in traditional ways so speaking English was
challenging. Or when applying role play, even some of them who did not dare or
disagree with this task or information gap activity also confused them and the
teacher had to give explanation again. Some better ones seemed to be adapting early
on the speaking tasks but the participation was still uneven and low.
However, in the following lessons they were familiar with the classroom
atmosphere and other members so communication was also improved. They were
provided with vocabulary through some previous lessons, so they were used to
exchanging information or expressing their views. Instead, they could only say Yes
/ No in the past when they agreed or disagreed. Obviously, their participation at this
time became even and the percentage of participants involved was also high in
relation to the teacher's guidance and application of the communicative activities in
speaking lessons.
Comparison table of participation increase is shown in the chart below.
Figure 3.1: Overall participation
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3.1.3. Results of  classroom observation sheet
In order to evaluate the learners’ on - task and off - task behavior, the observation
sheet was used for data collection as follows:
Learner
number
Scan number
1 2 3 4 5 6 7 8 9 10 11 12
1 2 2 2 1 2 1 2 2 1 1 2 2
2 2 1 2 2 1 1 2 2 2 1 2 2
3 2 2 2 1 2 1 2 2 1 2 1 1
4 1 1 1 2 2 1 2 1 1 1 2 2
5 1 2 1 2 1 1 2 1 1 1 1 2
6 1 2 1 2 1 1 2 1 1 1 1 2
7 1 2 1 2 2 2 2 1 1 2 2 2
8 2 2 2 1 1 1 1 2 2 1 1 2
9 1 2 1 2 1 1 1 1 1 2 1 1
10 1 2 1 2 1 1 2 1 1 2 1 1
Table 3.2: Number of on - task times (Lesson 2- initial data)
Table 1 illustrates that there was a small number of the learners participated in the
pedagogical work of the lesson; the length of time they were on - task was quite low.
In lesson 2, there were 5 learners who were on - task less than 7 times. There were 2
learners on - task 5 and 6 times, respectively. 3 people were on - task 4 times and no
one participated under 3 times. Meanwhile, there were 5 participants more than 7
times including 1 participant with 7 times, 3 participants with 8 times and 1
participant with 9 times. The result of participation in lesson 2 was relatively low,
so the researcher made a decision to observe with lesson 3.
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Learner
number
Scan number
1 2  3 4 5 6 7 8 9 10 11 12
1 2 2 2 1 2 1 2 2 1 1 2 2
2 2 1 2 2 1 1 2 2 2 1 2 2
3 2 2 2 1 2 1 2 2 1 2 1 1
4 1 1 1 2 2 1 2 1 1 1 2 2
5 1 2 1 2 1 1 2 1 1 1 1 2
6 1 2 1 2 1 1 2 1 1 1 1 2
7 1 1 1 2 2 2 2 1 1 2 2 2
8 1 2 2 1 1 1 1 2 2 1 1 2
9 1 2 1 2 1 1 1 1 1 2 1 1
10 1 2 1 2 1 1 2 1 1 2 1 1
Table 3.3: Number of on - task times (Lesson 3 - initial data)
Having a look to the table 2, it is obvious that the number of the learners
participating in the communicative activities did not have considerable increase.
The number of participants 4 and 5 times was equal to 2 people, for each. There was
1 person with six times. In addition, the number of participants with 7, 8 and 9
times was 2, 3 and 1, respectively. The result from the observation sheet indicated
the fact that the learners were engaged in the speaking activities but not very much.
Not all of them felt satisfied when they were asked to learn speaking. Data from
both tables are illustrated in the chart 1 with 52.50 % of the learners on - task during
the lesson 2 and 53.50 % during the lesson 3. In general, this increase was
considered as negligibility.
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Figure 3.2: Initial  data
This research question focused on the effectiveness of the communicative activities
applied in the course on the learners' speaking participation through 10 research
questions, 4 criteria of participation observation checklist and the participation
sheet. They exploited the influencing elements of the communicative activities and
how they enhanced the learners' participation in speaking lessons. Thereby their
participation was significantly improved thanks to the communicative activity
application.
Ten interview questions and the participation observation checklist indicated that
these activities promoted communication with restricted cooperation, so it was well
– matched for the learners with different levels and ages. It created a comfortable
atmosphere even by traveling around the class to find partners for communication.
Therefore, their relationships also became more coherent, even the relationship
between the learners and teacher also had similar positive results. It was undeniable
that these communicative activities were the most motivating for their participation
since they allowed them to use English in a realistic and enjoyable way;
furthermore, the aforementioned the activities enabled them to implement their
speaking tasks better. Group work and pair work boosted cooperative learning
environment.
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In addition, these  activities indirectly or directly required the learners to use
vocabulary and language to find words, phrases, sentences or images that matched
what they need to exchange or present ideas. They were more flexible in their use of
language and aimed to learn and memorize vocabulary through contexts instead of
texts as they used to.
Another view related to the communicative activities was mistake correction in
speaking. The learners were totally motivated to participate in speaking lessons
when error correction was not provided. According to the data from the interviews,
their work was highly appreciated by themselves and correction was not beneficial
and dominant.
The results from the observation sheet indicated that during five lessons (from
lesson 4 to lesson 8) in case of the communicative activity application, the learners
actively participated in speaking lessons. The number of times they were on - task is
presented in Table 6, as follows:
Number of on -
task times
Number of learners (Total 10)
Lesson 4 Lesson 5 Lesson 6 Lesson 7 Lesson 8
12 times 0 0 0 0 0
11 times 0 0 0 1 1
10 times 0 1 1 1 3
9 times 2 1 2 3 2
8 times 3 3 2 2 3
7 times 1 2 3 1 1
6 times 1 1 1 2 0
5 times 2 1 1 0 0
4 times 1 1 0 0 0
3 times 0 0 0 0 0
Twice 0 0 0 0 0
Once 0 0 0 0 0
Percentage 57.5 % 60 % 63 % 69 % 75 %
Table 3.4: On – task counts
Tải bản FULL (92 trang): https://bit.ly/3LKbNiD
Dự phòng: fb.com/TaiHo123doc.net
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In lesson 4,  there were 3 learners participating in 4, 6, 7 times, for each; 2 learners
with 5 times, 3 learners with 8 times and 2 learners with 9 times. This showed that
all of them participated in speaking activities. In the following lessons, the number
of the learners participating increased like the 6th
lesson, no one participated less
than 5 times and the one participated under 7 times in the 8th
lesson.
It is clearly shown that from lesson 4 to lesson 7, the participation level had a
gradual increase from 57.5%, 60%, 63%, 69% and up to 75% These figures gave a
proof that the communicative activities motivated the learners’ participation in
speaking lessons.
The percentages of the on - task learners are presented on the chart below.
Figure 3.3: On – task level
The classroom observation sheet (adapted from Peacock, 1997) also indicated the
gradual increase in speaking involvement and equal participation. The findings
demonstrated positive effects of the communicative activities on the learners'
participation in speaking English. Accordingly, the results of the first question
through 3 instruments indicated that the communicative activities brought the
Tải bản FULL (92 trang): https://bit.ly/3LKbNiD
Dự phòng: fb.com/TaiHo123doc.net
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learners the true  desire to communicate. These activities created motivation for
meaningful and consistent communication. The purpose of content delivery was
more dominant than grammar correction or focus. From that, the participants learnt
to speak naturally and applied vocabulary or grammatical structure for speaking
tasks. In addition, the teacher's intervention was only an inconsequential part of the
speaking process to ensure learners' autonomy in their learning. Thus, in
comparison with the theoretical framework, the application in this study was
entirely consistent with the nature of the communicative activities.
3.2. Answer to the research question 2
The second research question focused on exploiting the learners' attitudes towards
the communicative activities through 5 interview questions in the same manner as
the first questions. For above purpose, the checklists evaluating their behavior were
used. This observation was implemented by another teacher in the center to increase
the objectivity of this study.
3.2.1. Results of interview
The interview was conducted by the researcher and learners because this supported
the researcher to collect and analyze data in a profound way. The interview results
were as follows:
Question 11: Do you like brainstorming activities? How does it influence your
participation in speaking lessons?
All of the learners were fond of this activity because it helped them prepare
vocabulary and ideas for speaking. Learner number 2 argued “This activity supports
me to learn English in a relatively pleasant environment in order to achieve the
purpose of communicating and expressing ideas. It makes me interested in speaking
lessons because I do not have to solve the problem by myself. This means that I can
consult or learn a lot of good ideas from my peers”. Or learner number 9 also added
“Pictures are a rich source of inspiration for brainstorming. Giving familiar pictures
and asking us to perform tasks in front of other friends increases my confidence to
describe the picture and share ideas. We participate more actively and can learn
6812765
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