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ABSTRACT
Feeling of anxiety,  apprehension and nervousness are commonly
expressed in a language classroom by second/ foreign language learners when
learning to speak. These feelings are considered to affect learners‟ speaking
performance. The present study was conducted with the aim to 1) investigate
levels of in-class speaking anxiety experienced by the second-year English-
majored students at the School of Foreign Languages, Thai Nguyen
university, 2) find out the types of in-class speaking activities that provoke or
reduce students‟ in-class speaking anxiety, and 3) examine what teachers‟
behaviors and characteristics can reduce students‟ anxiety.
The research subjects were 101 SFL students majoring in English in the
two programs, namely English Education Program and English Language
Program. A multi-part survey questionaire was employed to collect the data.
The simple descriptive statistics, namely frequency, percentage were used to
analyze the data.
The findings revealed that the students‟ anxiety about speaking English
in classroom, on the whole, was at the high level. In addition, among the three
categories of language anxiety, namely communication apprehension, test
anxiety, and fear of negative evaluation, it was found that the subjects of the
present study reported fear of negative evaluation and communication
apprehension as the main cause of speaking anxiety.
The findings also showed that the activities with high self-exposure
requirement; namely, make an oral presentation or skit in front of the class,
role play spontaneously in front of the class, or speak in front of the class
were the most anxiety-evoking to students. On the other hand, those activities
gave students a chance to work in pairs or in groups; especially in class games
caused the least anxiety to them.
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Regarding the teachers‟  behaviors and characteristics, the findings
showed that the students would feel less anxious if the teacher is patient and
friendly, has a sense of humor, makes students feel comfortable. In addition,
teachers‟ appropriate teaching practices on class management and error
correction are reported to effectively reduce student‟s anxiety and so create a
comfortable learning atmosphere in classroom.
Finally, the pedagogical implications of these findings for understanding
second/foreign language anxiety for enhancing learners‟ communication
abilities in the target langage were discussed, as are suggestions for future
research.
 


	7. v
TABLE OF CONTENTS
DECLARATION...........................................................................................i
ACKNOWLEDGEMENTS  .........................................................................ii
ABSTRACT.................................................................................................iii
TABLE OF CONTENTS............................................................................. v
LIST OF TABLES .....................................................................................vii
LIST OF FIGURES ..................................................................................viii
LIST OF ABBREVIATIONS.....................................................................ix
PART A: INTRODUCTION ....................................................................... 1
1. Rationale of the study................................................................................. 1
2. Aims and objectives of the study............................................................... 3
3. Scope of the study ...................................................................................... 3
4. Significance of the study ............................................................................ 4
5. Methodology .............................................................................................. 4
6. Design of the study..................................................................................... 4
PART B: DEVELOPMENT........................................................................ 6
CHAPTER 1: LITERATURE REVIEW.................................................... 6
1.1. Definition of anxiety................................................................................ 6
1.2. Types of anxiety...................................................................................... 8
1.3. Foreign language anxiety....................................................................... 10
1.3.1. Definition of foreign language anxiety ............................................... 10
1.3.2. Models of foreign language anxiety.................................................... 11
1.3.3. Manifestation of foreign language anxiety.......................................... 16
1.3.4. Measurement of foreign language anxiety .......................................... 18
1.4. Foreign language speaking anxiety........................................................ 20
1.4.1. Definition of foreign language speaking anxiety................................. 20
1.4.2. Speaking as a source of anxiety.......................................................... 20
 


	8. vi
1.4.3. Other sources  of foreign language speaking anxiety ........................... 23
1.4.4. Ways of creating a low-anxiety classroom.......................................... 28
1.5. A review of previous studies on speaking-in-class anxiety .................... 32
CHAPTER 2: METHODOLOGY............................................................. 37
2.1. Context of the study .............................................................................. 37
2.2. Participants of the study ........................................................................ 38
2.3. Instruments............................................................................................ 38
2.4. Data collection procedures .................................................................... 40
2.5. Data analysis ......................................................................................... 41
CHAPTER 3: RESULTS AND DISCUSSION......................................... 43
3.1. In-class English speaking anxiety.......................................................... 43
3.1.1. Overall of students‟ responses to in-class speaking anxiety ................ 43
3.1.2. In-class speaking anxiety categories ................................................... 50
3.2. Anxiety towards in-class activities ........................................................ 58
3.3. Teachers‟ characteristics and techniques related to anxiety reduction.... 64
PART C: CONCLUSION.......................................................................... 69
1. Summary of the research findings ............................................................ 69
2. Implications.............................................................................................. 70
3. Limitations of the study and suggestions for further research ................... 71
REFERENCES........................................................................................... 73
APPENDIX....................................................................................................I
 


	9. vii
LIST OF TABLES
Table  3.1 Students‟ responses to ICESA scale.............................................. 43
Table 3.2 Students‟ level of in-class speaking anxiety.................................. 48
Table 3.3 Top causes of in-class speaking anxiety........................................ 49
Table 3.4 Students‟ fear of negative evaluation ............................................ 51
Table 3.5 Students‟ communication apprehension........................................ 52
Table 3.6 Students‟ test anxiety.................................................................... 56
Table 3.7 In-class speaking activities ........................................................... 58
Table 3.8 In-class speaking activities with high anxiety ............................... 62
Table 3.9 In-class speaking activities with low anxiety ................................ 63
Table 3.10 Students‟ perceptions of teachers‟ behaviors and characteristics. 65
 


	10. viii
LIST OF FIGURES
Figure  3.1 SFL students‟ perceived anxiety.................................................. 49
Figure 3.2 Categories of in-class speaking anxiety....................................... 57
Figure 3.3 SFL students‟ perceptions of 17 in-class activities ...................... 61
 


	11. ix
LIST OF ABBREVIATIONS
CA:  Communication Apprehension
EFL: English as a Foreign Language
ESL: English as a Second Language
FLCAS: Foreign Language Classroom Anxiety Scale
FNE: Fear of Negative Evaluation
ICESA: In-Class English Speaking Anxiety
L1: First Language
L2: Second Language
SFL: School of Foreign Languages
TA: Test Anxiety
 


	12. 1
PART A: INTRODUCTION
The  first chapter presents the rationale for the study. Following this, the
aim and objectives of the study, the research questions, the scope,
significance and methods of the study are presented. The chapter ends with
an overview of the thesis structure.
1. Rationale of the study
Foreign language anxiety is one of the important barriers which may
cause various difficulties for the language learners. This problem limits
learners‟ linguistic improvement, limits learner‟s abilities and also
diminishes potential performance of the learners. In the learning process,
speaking-oriented activities are considered to produce higher anxiety level
among language learners than other class activities.
Walker (1997:23) states that “a student who believes his capacities in
speaking English are inadequate may answer a teacher‟s question using the
fewest words possible in order to protect himself from the possibility of
error, or he may choose to read the answer from the text instead of risking
self-constructed speech.” In the researcher‟s teaching experience, she found
that some students, if confronted with some failure in speaking English,
would remain silent more frequently when being required to speak; some
even lack the courage to try to open their mouths and speak, or stumble and
stammer when they speak. Even though many teachers are aware of the
problem relating to students‟ anxiety, they do not take that big issue into
account. When learners enroll in different language courses, they are offered
only to develop their English but most of the times no systematic steps are
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taken to reduce  their anxiety. As a result, learners who have English
speaking anxiety face difficulties when they are required to speak even after
learning the language for a long time. Therefore, it is time that systematic
attention is paid on this issue to tackle language anxiety and thereby improve
students‟ proficiency in English.
What more, over the last decades, a great body of studies has been
conducted on language anxiety in foreign language and second/ foreign
language learning in general (Scovel, 1978; Horwitz, Horwitz, & Cope,
1986; MacIntyre & Gardner, 1991a, 1991b, 1991c; etc.) and in foreign
language speaking skill in particular (Woodrow, 2006; Liu, 2009; Lu & Liu,
2011; Ozturk & Gurbuz, 2014; Salem & Dyiar, 2014). However, contrary to
what is happening abroad, fewer studies in Vietnam have been conducted
and acknowledged the effects of anxiety on foreign language learning. Only
some empirical studies have touched on the sources of anxiety (Tran et al.,
2013, Nguyen, 2014), and none of them has focused on the English-majored
students of Thai Nguyen university. Obviously, as a teacher at Thai Nguyen
University, the researcher observes that students who are majoring in English
usually experience the feelings of frustration, pressure, and nervousness
during some English classes. Most of them are reluctant to participate in
classroom tasks, especially in English speaking activities.
All of above issues have strongly aroused the researcher‟s interest and
motivated her to conduct the research entitled “An investigation into
speaking-in-class anxiety of English-majored students: The case of the
second-year students at the School of Foreign Languages, Thai Nguyen
university”.
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2. Aims and  objectives of the study
The present study aims to investigate speaking-in-class anxiety with the
main focus on the second-year English-majored students at the School of
Foreign Languages, Thai Nguyen university.
The specific objectives of the present study are:
- To examine the levels of speaking-in-class anxiety experienced by the
second-year English-majored students at School of Foreign Languages, Thai
Nguyen University.
- To investigate the types of in-class activities which cause the most
anxiety to students and which reduce students‟ anxiety.
- To suggest what teachers‟ behaviors and characteristics can reduce
students‟ anxiety in English speaking classroom.
The three research questions this study aims to address are as follows:
1. What levels of anxiety the second-year English-majored students
manifest in English speaking classrooms?
2. What in-class activities provoke or reduce students’ anxiety in
English speaking classrooms?
3. What teachers’ behaviors and characteristics are helpful to reduce
students’ anxiety in speaking English?
3. Scope of the study
Foreign language anxiety exists in the process of learning all four skills,
i.e. listening, speaking, reading and writing (Horwitz, Horwitz, & Cope,
1986). However, within the limitation of the scope of this study, only
students‟ in-class speaking anxiety is focused.
Besides, this study only involves the second-year English-majored
students of two Programs (namely English Education and English Language)
at the School of Foreign Languages, Thai Nguyen university.
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4. Significance of  the study
This present study has important pedagogical implications because
indentifying the level of students‟ speaking-in-class anxiety and causes
contributing to students‟ speaking anxiety in classroom leads to a more
comfortable learning environment for students, and this in turn can improve
students‟ language learning. In addition, the results from this study can help
Vietnamese teachers and undergraduate students become aware of the nature
of foreign language speaking anxiety, and thus, it can let them know how to
reduce English speaking anxiety and to increase students‟ English speaking
proficiency in classroom by using appropriate learning countermeasures.
In addition, the fingdings from this study will shed a light on the utility
of language learning activities in the foreign language classroom, helping
teachers in providing comfortable and supportive environments for their
students where they are able to succeed as language learners.
5. Methodology
In order to answer three research questions, the study involved mainly
quantitative methodology; specifically, the author conducted survey
questionnaires in which different parts will aim at answering the three
research questions. The survey was conducted on the population of the
second-year English-majored students at the School of Foreign Languages,
Thai Nguyen university. The detail of the methodology applied in the study
is discussed in Chapter 2 of Part B.
6. Design of the study
This research consists of three main parts:
- PART A, INTRODUCTION, gives a brief overview of the study
including the rationale, aims and objectives, research methodology, scope,
significance and design of the study.
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- PART B,  DEVELOPMENT, is sub-divided into three chapters.
Chapter 1, Literature Review, presents the review of literature and a critical
analysis on the previous researches in the same field. Chapter 2, Research
Methodology, disccuses the methodology used in the study including the
context of the study, the population information, instrumentation, data
collection procedure and data analysis. Chapter 3, Results and Discussion,
reports an analysis of the data and presentation of the findings.
- PART C, CONCLUSION, records a summary of the findings, a
conclusion, implications for practice, limitations of the study followed by
recommendations for further research.
- References and Appendices are attached at the end of the thesis.
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PART B: DEVELOPMENT
CHAPTER  1: LITERATURE REVIEW
The purpose of this chapter is to present a review of the literature
related to the present study. It begins with the review of the concept of
anxiety and types of anxiety. This is followed by the discussion of foreign
language anxiety, in which definition, models, manifestation and
measurement of foreign language anxiety are the focus. Then, a close picture
of foreign language speaking anxiety is analyzed with its definition, sources,
and techniques to reduce. The chapter ends with the discussion and analysis
of previous studies in relation to the present study.
1.1. Definition of anxiety
The conceptions of anxiety have been attacked long ago by many
behavioral researchers, particularly psychologists. Darwin (1872, cited in
Byrne, 1990: 74) was among the first to systematically address the definition
of anxiety. In his book named The Expressions of the Emotions in Mans and
Animals, he considered anxiety to be an inherent and adaptive characteristic
of both humans and animals that has evolved over countless generations
through a process of natural selection. He also observed that anxiety varied
in intensity from mild apprehension or surprise, to an extreme “agony of
terror”.
Freud (1895, cited in Spielberger and Rickman, 1990:74) describes
anxiety as “something felt” – an unpleasant affective (emotional) state or
condition that was characterized by subjective feelings of chronic
apprehesion and “all that is covered by the word „nervousness‟. Similarly,
Calvin (1955) defines anxiety as a painful emotional experience which is
produced by excitations in the internal organs of the body. These excitations
results from internal or external stimulation and are governed by the
autonmic nervous system. Horwitz, Horwitz, & Cope (1986) give another
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definition of anxiety  which is “the subjective feeling of tension,
apprehension, nervousness, and worry associated with an arousal of
autonomic nervous system” (p.125).
Spielberger & Rickman, in Anxiety and the Heart (1990) also refers
anxiety as an unpleasant feeling of tension, apprehension, nervousness, and
worry, and activation of the autonomic nervous system. According to them,
the physiological manifestations in anxiety generally include increased blood
pressure; rapid heart rate; sweating; dryness of the mouth; nausea; vertigo
(diziness); irregularities in breathing; muscle tension; and muscular-skeletal
disturbances such as restless, tremors, and feelings of weakness.
Clearly, even though we all know what anxiety is and we all have
experienced feelings of anxiousness, anxiety is still not easy to be defined in
a simple sentence or in a single manner. Therefore, Rachman (2004), a
clinical psychologist, presents one of the most complete and useful
descriptions of anxiety. According to Rachman (2004:3), anxiety is the tense,
unsettling anticipation of a threat, a feeling of suspended uneasiness. It is
clearly distinguished from fear in terms of its “causes, duration, and
maintainance”, although in general anxiety and fear are considered to be
similar to each other. Anxiety is diffuse, objectless, unpleasant, and
persistent. Fear, on the other hand, is specific, episodic, and reduced when
the danger is removed. In other words, anxiety can be felt constantly and
often with no specific reason, while fear is felt only while a specific negative
situation pervails.
To sum up, anxiety has been discussed for many years in a variety of
fields and these discussions show that anxiety has been essential for almost
all areas to understand human behaviors, emotions, and physical and mental
conditions. Within the scope of the thesis, Horwitz, Horwitz, & Cope‟s
approach is adopted.
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1.2. Types of  anxiety
Generally, anxiety is categorized into two kinds: state anxiety and trait
anxiety. This distinction, first put forward by Cattell and Scheier (1960), was
then firmly established by Spielberger et al. (1970) with the development of
a measurement scale, the State-Trait Anxiety Inventory.
State anxiety, according to Spielberger (1966, cited in Deyuan, 2011:
13), is defined as “an immediate, transitory emotional state of subjective,
conscious feelings of tension, apprehension, nervousness, and worry
associated with an arousal of the autonomic nervous system in response to a
particular stimulus such as giving a speech or taking an examination”.
Trait anxiety, in contrast, is viewed as “an inherent personality
characteristic” or “a relatively stable tendency to exhibit anxiety in a large
variety of circumstances” (Phillips, 1992: 14). In other words, individuals
who are more anxious and more likely to become anxious regardless of
situations are referred to as having trait anxiety.
A strong correlation between state and trait anxiety has been claimed
in the literature, which means that people having trait anxiety are more likely
to have state anxiety (Aydin, 2001). Particularly, individuals with high levels
of trait anxiety are expected to show greater evaluations of state anxiety in
stressful situations. However, MacIntyre and Gardner (1991c) stated that
people who have the same trait anxiety scores may react differently in
different situations. In their study, for example, two subjects having the same
trait anxiety scores were compared in terms of their responses to the social
situations given in the subscales of the fictitious trait anxiety scale. The
situations were written tests or exams, novel situations and dangerous
circumstances. It was found that the first subject did not feel anxious in
written exams, but felt nervous in social situations. In contrast, the second
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subject felt anxious  in written exams but did not feel anxious in social
situations. For novel and dangerous situations, they had the same score.
Another distinction is made between two other types of anxiety:
facilitating and debilitating anxiety. These types of anxiety refer to the
effects that anxiety has on learning process, showing whether anxiety
improves or impairs performance.
Facilitating anxiety, first proposed by Alpert and Haber (1960, cited in
Sellers, 2000), is stated to influence the learner in a positive, motivating way
and is described as enthusiasm before a challenging task. According to
Scovel (1978), this type of anxiety “motivates the leaner to „fight‟ the new
learning task; it gears the learner emotionally for approach behavior”
(p.136). In addition, Krashen (cited in Young, 1992) believes that facilitative
anxiety has a positive effect on language learning, but only on tasks that
require concious learning, not on language acquisition. Language
acquisition, in his opinion, works best when anxiety is zero, when it is
directed somewhere else, not on language. In other words, in order to acquire
language, the person has to assume that s/he will be successful.
Debilitating anxiety, on the other hand, includes the unpleasant feelings,
such as worry and dread that interfere with the learning process. It
“motivates the learner to „flee‟ the new learning task; it stimulates the
individual emotionally to adopt avoidance behavior” (Scovel, 1978: 139).
Therefore, it is called the “bad” type of anixety in the literature.
According to Allwright & Bailey (1991), to work with a relaxed
concentration and to achieve success, learners should minimize the sources of
debilitating anxiety by optimizing the sources of facilitating anxiety. They
believe that when success is guaranteed in the people‟s mind, when there is no
reason to be anxious at all, they may not produce the best. If success is not
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guaranteed, if there  is a possibility of failure, by making a real effort, people
may do better because their anxiety facilitates their performance. On the other
hand, if people believe that they cannot be successful no matter how hard they
try, their anixety may make it even more difficult for them to produce their best.
In conclusion, the notion of facilitative anxiety has brought some
reseachers into conflict with other researchers. Some believe that anxiety has
no motivating role at all, arguing that anxiety has only a debilitating role. For
example, Horwitz, Horwitz, & Cope (1986) believe that facilitating anxiety
can be only be helpful for very simple learning tasks, but not for language
learning involving more complicated tasks. Therefore, in the following part
of the section, the author will look at foreign language anxiety in a more
detailed way and explain its effects on foreign language learning.
1.3. Foreign language anxiety
1.3.1. Definition of foreign language anxiety
Horwitz, Horwitz, & Cope (1986: 128) provided three “useful
conceptual building blocks” for a description of foreign language anxiety;
namely communication apprehension, fear of negative evaluation, and test
anxiety. Communication apprehension is characterized as one‟s discomfort
in communicating with others. Fear of negative evaluation is defined as
apprehension about what others will say or feel about one‟s performance.
Finally, test anxiety involves worry over one‟s performance in an evaluative
situation. However, they noticed that foreign language anxiety is not simply
the combination of these fears transferred to foreign language anxiety.
Rather, foreign language anxiety is conceived as “distinct complex of self-
conceptions, beliefs, feelings and behavior related to classroom learning
arising from the uniqueness of the language learning process”.
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Moreover, foreign language  anxiety, a complex and multidimensional
phenomenon, can also be defined as “the apprehension experienced when a
situation requires the use of a second language with which the individual is
not fully proficient.” (Gardner & MacIntyre, 1993: 5). It is, therefore, seen as
a stable personality trait referring to the tendency for an individual to react in
a nervous manner when speaking, listening, reading, or writing in the second
language.
Sharing the same perspective towards the concept of foreign language
anxiety, Richards and Schmidt (2010: 313) define foreign language anxiety
in the following way:
Foreign language anxiety is a situation – specific anxiety, similar in that
respect to public speaking anxiety. Issues in the study of language anxiety
include whether anxiety is a cause or an effect of poor achievement, anxiety
under specific instructional conditions, and the relationship of general
language anxiety to more specific kinds of anxiety associated with speaking,
reading, or examinations.
Generally speaking, although most of the researchers view foreign
language anxiety as a situation-specific anxiety related to second language
learning, the definition of foreign language anxiety proposed by Hortwitz,
Horwitz, & Cope (1986) is, to date, assessed to be “the most complete and
realistic description of anxiety as well as the most realiable measurement in
anxiety in second language acquisition” (Takayuki, 2008: 17)
1.3.2. Models of foreign language anxiety
1.3.2.1. Horwitz, Horwitz, & Cope’s model of foreign language anxiety
Horwitz, Horwitz, & Cope (1986) outlined a theoretical framework of
Foreign Language Anxiety, and identified foreign language anxiety as a
seperate and distinct phenomenon particular to language learning. Their
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framework consists of  three components, communication apprehension, test
anxiety, and fear of negative evaluation.
Communication apprehension is defined as “a type of shyness
characterized by fear of or anxiety about communicating with people”
(Horwitz, Horwitz, & Cope, 1986: 127). It refers to an individual‟s level of
fear or anxiety associated with either real or anticipated oral communication
with another person or persons. Therefore, difficulties in speaking in groups
or in publics, or in listening to or learning a spoken message are considered
all manifestations of communication apprehension. FLA is further regarded
to be logically relevant to the construct of communication apprehension
since “one will almost certainly have difficulty understanding others and
making oneself understood” especially in the situation of having to
communicate in a foreign language (Horwitz, Horwitz, & Cope, 1986: 127).
Test anxiety refers to “a type of performance resulting from a fear of
failure” (Horwitz, Horwitz, & Cope, 1986: 127). Test anxiety is also closely
related to the discussion of FLA because “performance evaluation is an
ongoing feature of most foreign language classes” (p.127). Test-anxious
students might suffer quite a number of difficulties in foreign language class
since tests and quizzes are frequent and even the smartest and most prepared
students cannot avoid making errors from time to time. Of all the tests and
quizzes, oral ones are especially anxiety-provoking since anxious students
probably manifest both communication apprehension and test anxiety in this
kind of test (Horwitz, Horwitz, & Cope, 1986).
Finally, fear of negative evaluation is the “apprehension about others‟
evaluations, avoidance of evaluative situations, and the expectation that
others would evaluate oneself negatively” (Horwitz, Horwitz, & Cope, 1986:
128). Although similar to test anxiety, fear of negative evaluation is not
 


	24. 13
limited to test-taking  situations; rather, it may occur in any social, evaluative
sitations such as inteviewing for a job or speaking in foreign language class”
(Horwitz, Horwitz, & Cope, 1986). In addition, fear of negative evaluation is
broader in scope than test anxiety in that it pertains both to the teacher‟s
evaluation of the students and to the perceived reaction of other students.
Although three constructs above “provide useful conceptual building
blocks for the description of foreign language anxiety”, Horwitz, Horwitz, &
Cope (1986: 128) propose that FLA is not just the sum of these fears
transferred to FL learning. Rather, they conceive foreign language anxiety as
“a distinct complex of self-perceptions, beliefs, feelings, and behaviors
related to classroom language learning arising from the uniqueness of the
language learning process” (p. 128).
1.3.2.2. Tobias’ model of foreign language anxiety
Tobias (1986) proposes a model of the effects of anxiety on learning
from instruction. According to the model, interference may occur at three
stages: input, processing, and output.
At the input stage, the language learners are expected to store as much
input as they can. Anxiety at this stage refers to the anxiety experienced by
learners when they encounter a new word or phrase in the target language. It
suggests that learners with high anxiety would experience difficulty because
of less attentional capacity than their low anxiety peers.
The processing stage involves the cognitive operations performed on
the subject matter, i.e. organization, storage and assimilation of the material.
At this tage, language learners are expected to be able to process the inputs
they take in from the input stage.If the inputs or tasks are more difficult,
more heavily reliant on memory and more poorly organized, anxiety impairs
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the learners‟ cognitive  processing. At this stage, the operation of input
information, anxiety acts as a distraction.
Lastly, the output stage involves the production of previously learned
information. At this stage, language learners are required to express their
ability to use the second language. Performance at this stage is highly
dependent on their previous stages. At this stage, it is more likely that
communication anxiety will appear. Anxiety at the output stage refers to
learners‟ nervousness or fear experienced when they are required to
demonstrate their ability to use the previously learned material. Incomplete
information intake or input anxiety has an impact on the information
operation in the processing stage and can result in reduced ability to perform
foreign or second language at the output stage.
To sum up, the combined effects of language anxiety at all three stages
can explain why the students with lower levels of anxiety, when compared to
high anxious students, tend to learn better.
1.3.2.3. Foss and Reitzel’s model of foreign language anxiety
For conceptualizing how anxiety interferes with the attainment of
competence in second language classrooms, Foss and Reitzel (1988)
proposed a framework of language anxiety. There are five components of
their framework: motivation, knowledge, skills, outcomes and context.
Motivation is associated with the avoidance response to a particular
communcation situation. Specifically, some L2 learners may choose not to
communicate in a situation because they judge their capacities to be so poor.
Knowledge consists of a repertoire of behavioral patterns and strategies
upon which a person draws in order to decide how to communicate in a
given situation. This is done since learning a language may be especially
anxiety producing and gaining the knowledge of a second language might
 


	26. 15
appear overwhelming for  some students despite their efforts to learn
effectively.
Skills are necessary for students to communicate successfully in the new
language. In other words, sucessful communication depends on self-
perceptions, and students‟ perceptions may or may not be consistent with
their actual skill levels.
Outcomes are considered as evidence of communication competence.
These include communcation sastisfaction (how satisfied one is with the
interaction), relational trust (the extent to which all parties involved feel
positively toward the other in the interaction), and interpersonal attraction
(an individual who is more satisfying and confirming to talk to frequently is
seen as more likable).
Context demands that attention should be given to the subjective
dimensions of environment as well as to its objective features. Foss and
Reitzel (1988) believe each person, through his perceptions, creates an
environment that facilitates or hinders language learning.
To sum up, the present study is mainly based on the model of foreign
language anxiety theory proposed by Horwitz, Horwitz, & Cope (1986)
since it is suitable for the classroom process and appropriate for the purpose
of the study. Particularly, the first aspect, communication apprehension,
may be present in either students to student communication or teacher to
student one. Another aspect, test anxiety, stems from a fear of having a
speaking test in which a teacher interacts or communicates with a student or
a student interacts with his/ her classmates. The last aspect, fear of negative
evaluation, would take place when a student knows he/she is going to be
evaluated so he/ she might not feel confident and then a negative feeling
may occur.
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1.3.3. Manifestation of  foreign language anxiety
Considerable attention has been given in the course of foreign language
research to the student manifestations of foreign language anxiety. Although
these may vary from person to person, anxious students have been identified
according three catergories of behaviour (Leary, 1982, cited in Young, 1991:
429)
1) Arousal-mediated responses: are the side-effects of individuals‟
activation of their sympathetic nervous system. These include “squirm in
their seats, fidget, play with their hair, clothes, or other manipulated objects,
stutter and stammer as they talk, and generally appear jittery and nervous.”
2) Disaffiliative behavious: are chracterized as any actions that reduce
social interactions. These are manifested by fewer initiations of
conversations, less participation in conversations, more allowance for silent
periods in their conversations, fewer instances of silence breakers, and
shorter speaking periods when in front of an audience.
3) Image-protection behaviour: is characterized by smiling and nodding
frequently, by seldom interrupting others, and by giving frequent
communicative feedback such as “uh-huh”
Horwitz, Horwitz, & Cope (1986: 126) pointed out anxious foreign
language learners have reported becoming forgetful and experiencing
difficulty in concentrating. They have also been observed sweating and
having palpitations or playing with their hair or clothing during the language
course. They might sometimes exhibit avoidance behaviors such as missing
class, coming late, arriving unprepared, postponing homework, avoiding to
study or the reverse, over-studying without improvement in their grades. The
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anxious students are  also unable to reproduce the sounds, intonation or
rhythm of their target language even after repeated practice. They generally
complain of difficulties, sounds and structures of the language they are
learning.
Young (1991) reported students‟ manifestions of language anxiety as
the actions of freeing up when they are called on to perform an oral task. The
anxious students also avoid trying to convey difficult or personal messages,
give the shortest answer and feel self-conscious in role play activities. In
other words, students with high levels of anxiety might simply refuse to
speak and prefer to remain silent.
According to MacIntyre (1995), the effects of anxiety may be more
complex. He classified between three types of effect that anxiety brings upon
students: affective, cognitive, and behavioral. Affective dimension of anxiety
includes feelings of apprehension, uneasiness, and fear. Cognitive effects are
increases in distracting self-related cognition, expectations of failure and a
descrease in cognitive processing ability. Behavioural dimension, on the
other hand, invloves reactions such as increases in sympathetic nervous
system arousal, inhibited actions and attempts to escape the situation. For
example, a demand to answer a question in a second language may cause a
student to become anxious and anxiety leads to worry and thought.
In conclusion, the anxious student may be characterized as “an
individual who perceives the second language as an uncomfortable
experience, who withdraws from voluntary participation, who feels social
pressures not to make mistakes, and who is less willing to try uncertain or
novel linguistic forms” (MacIntyre, 1995: 112).
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1.3.4. Measurement of  foreign language anxiety
Daly (1991, cited in Aydin, 2001) suggests three ways of measuring
anxiety
a. Behavioral observation or ratings: visible signs of nervousness or fear
in a person such as reduced gaze, fidgeting, and so on can be observed and
noted down.
b. Psychological assessments: less visible and more momentary
reactions of a person, such as blood pressure, heart rate can be measured.
c. Self-reports: Learners can directly be asked to indicate their own
anxiety levels. These self-reports include diaries, interviews and
questionnaires.
Self-report instruments; namely diaries, interviews and questionnaires
are generally preferred in the measurement of anxiety, as Young (1991)
points out, they provide insight from the learners‟ and instructors‟ point of
view. Behavioral observations and psychological assessment, on the other
hand, accepted as the poor measurement of anxiety because it was believed
that any number of reasons may cause a particular behavior or psychological
reaction, and also because anxiety, as an affective variable, cannot be
observed directly.
Diaries studies are thought to be particularly important since they
enable researchers to see how learners feel in different situations. In diaries,
learners usually write about their own experiences openly and honestly
because they know that their personal information is kept in confidential.
Interviews, on the other hand, can be used both to obtain a subjective
description of the interviewee‟s own experiences and to investigate specific
questions of interest to the researcher.
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Questionnaires is one  of the important and preferred self-report
methods used to measure anxiety. Several anxiety measures have been
widely employed among studies in foreign language learning. The French
Class Anxiety Scale (Gardner & Smythe, 1975), for instance, was used to
measure anxiety dealing with second language learning specifically. The
English Use Anxiety Scale (Clement, Gardner & Smythe, 1977) and English
Test Anxiety Scale (Clément, 1980, cited in Horwitz, 2001) were developed
for many other languages, such as French (Gardner, et al., 1979, cited in
Horwitz, 2001) and Spanish (Muchnik & Wolfe, 1982).
The Foreign Language Classroom Anxiety Scale (FLCAS) laid out by
Horwitz, Horwitz, & Cope (1986) presents a tri-partite description of foreign
language anxiety with communication apprehension, test anxiety, and fear of
negative evaluation in the foreign language classroom.The FLCAS contains
33 items using a five-point Likert scale, which ranges from “Strongly agree”
to “Strongly disagree”. Possible scores on the FLCAS range from 33 to 165,
which means the higher the score, the higher the anxiety level.
The Foreign Language Reading Anxiety Scale (Saito et al., 1999) can
be used to help elicit students‟ self-reports of anxiety over various aspects of
reading, their perception of reading difficulties in their target language, and
their perception of relative difficulty of reading compared to the difficulty of
their language skills. Originally, the Foreign Language Reading Anxiety
Scale contains 20 Likert-scale items also scored on a 5-point scale, ranging
from “strongly agree” to “strongly disagree”.
Another important scale is In-Class Speaking Anxiety Questionnaire
developed by Young (1990). The questionnaire consisted of three sections
which were designed in an attempt to examine various sources triggering
language anxiety, especially in class and speaking-oriented practices.
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In conclusion, the  successful use of FLCAS in different contexts and
with learners at different proficiency levels makes it a suitable tool to
measure foreign language anxiety among the participants in my study.
Moreover, with the attempt to investigate the students‟ anxiety according to
different in-class speaking activities, some parts of Young‟s questionnaire
(1990) were recently used.
1.4. Foreign language speaking anxiety
1.4.1. Definition of foreign language speaking anxiety
While foreign language speaking anxiety is a common phenomenon in
the teaching of English as a foreign language and there is an abundance of
research on foreign language speaking anxiety, there are not many
definitions up to now. The only definition of foreign language speaking
anxiety is proposed by Deyuan (2011), who believed foreign language
speaking anxiety can be conceptualized as “an individual‟s fear or
nervousness associated with either real or anticipated oral communication in
foreign language with another person or persons” (2011: 4).
1.4.2. Speaking as a source of anxiety
Compared to other language skills such as listening, writing and
reading, a certain amount of research has supported studies in which
speaking or communicating in the foreign language classroom has been the
most crucial source of anxiety (Horwitz, Horwitz, & Cope, 1986; Liu, 1989;
Young, 1990; Phillips, 1992, Cheng, Horwitz, & Schallert, 1999).
In its simplest form, speaking can be defined as a productive and an
interactive skill, which goes through four separate cognitive stages:
conceptualization, formulation, articulation and self-monitoring (Levelt,
cited in Pawlak, 2015). Conceptualization refers to a sort of pre-speaking
stage in which the speaker plans what to say. This involves connecting
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background knowledge to  the topic and the conditions in which the speech is
made. During formulation, appropriate linguistics forms (words and phrases)
are found and they are matched with the correct grammatical markers
(affixes, articles, auxiliaries). In the stage of articulation, the speaker
articulates every word by means of articulatory organs and in the last stage,
the speaker checks the speech and correct mistakes by slef-monitoring. This
process is completed in a very short time so it is impossible for the speaker
to control all the stages. Therefore, the successful completion of the stages
depends on automaticity, and so the lack of automaticity might cause
students‟ difficulty in speaking and make them feel anxious (Huang, 1998).
According to Shumin (1997), learning to speak a foreign language
effectively requires ne to develop communicative competence.
Communicative competence is defined as the ability to “convey and interpret
messages and to negotiate meanings interpersonally within specific contexts”
(Brown, 1994: 227). Analyzing the elements of communicative cometence
enables one to identify the underlying components of second language
speaking proficiency that learners may find difficult (Shumin, 1997). The
first difficulty comes from the complexity of communicative competence, in
which several other types of competence are involved: grammatical
competence (learners‟ mastery of certain grammatical elements), discourse
competence (learners‟ knowledge of conveying messages as a coherent
whole), socio-linguistic competence (learners‟ ability to decide appropriate
uses of language in accordance with the elements of the social context in
which it is used) and strategic competence (learners‟ ability to maintain
communiccation despite some deficiencies that they may have).
Other difficulties may come from the features of speaking. As discussed
ealier, speakers have to complete the process of speech under time presure,
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which increases the  risk of making mistakes. When speakers have difficulty
in correcting their mistakes, listeners cannot understand the message, and
this can break communication. Another feature can be connected with the
listening side of speaking, which may be a source of difficulty. That is,
speaking is a reciprocal skill in which interlocutors take turns as speakers
and listeners. When the listener has difficulty in understanding what the
speaker says, they cannot negotiate meaning. This can lead the listener to
avoid speaking due to fear of misunderstanding when it is his or her turn to
listen. Therefore it can be said that the complexity of communicative
competence, which requires learners to acquire four different types of
competence, as well as certain features of speaking, may cause learners to
have difficulties and feel anxious in oral communication.
Tanveer (2007) accepts that lack of adequate linguistic knowledge
causes speaking anxiety. He discussed speaking anxiety in a very
comprehensive way, considerng several psychological and linguistic factors.
He states that language learning is a complex process in which learners must
master all the necessary linguistic forms effectively. The difficulties that
learners may have in mastering the linguistic forms are likely caue speaking
anxiety because the problems that learners have in their grammatical
competence are reflected in their communicative competence. In addition, in
oral communication, the risk of misunderstanding the message and making
mistakes is high due to poor linguistic knowledge, so learners may think that
they will be negatively evaluated by others and may feel anxious.
In conclusion, as discussed ealier, speech is produced through certain
stages in the brain. In any act of oral communication, speakers may have
some problems in accomplishing this process so they may get frustrated and
 


	34. 23
even feel anxious.  In order to analyze foreign language speaking anxiety in a
detailed way, other sources of speaking anxiety should be discussed.
1.4.3. Other sources of foreign language speaking anxiety
The literature reviewed so far seems to suggest a negative influence
between foreign language anxiety and oral proficiency. However, it should
be noted that anxiety does not work in isolation, but there is an appearance of
many other factors together with foreign language anxiety that affect
students‟ learning outcomes. In other words, these factors might be sources
of students‟ anxiety. On the basis of sources of foreign language anxiety
suggested by Horwitz, Horwitz, & Cope (1986), Young (1990), Price (1991),
and Koch & Terrell (1991), Young (1991) identified six potential sources of
language anxiety; some are associated with the learner, some with the
teacher, and some with the instructional practice: (1) personal and
interpersonal anxieties, (2) learner beliefs about language learning, (3)
instructor beliefs about language teaching, (4) instructor-learner interactions,
(5) classroom procedures, (6) language testing. In addition to Young‟ s work
in this field, other researchers (e.g.Onwuegbuzie, et al., 1999; Cheng, 2002;
Dewaele, 2008) also discussed additional sources like frequency of language
use, and context of language acquision. Therefore, in this section, the
researcher will in turn try to systematically explain the eight sources leading
to students‟ foreign language speaking anxiety.
1.4.3.1. Personal and interpersonal anxieties
According to Young (1991: 427), “personal and interpersonal issues are
probably the most commonly cited and discussed sources of language
anxiety in most studies”. The sources of learner anxiety under this category
include “low self-esteem and competitiveness, speech anxiety, shyness, stage
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fright, embarrassment, social-evaluative  anxiety, and comprehension
apprehension”. Specifically, many other studies have addressed the personal
and interpersonal anxieties as one of the important sources of language
anxiety. For example, Horwitz, Horwitz, & Cope (1986: 128) maintain that
students‟ high self-esteem may be challenged during L2 learning because
“communication attempts will be evaluated according to uncertain or even
unknown linguistic and socio-cultural standards”. In additiom, Hembree
(1988) investigated the relationship between ability and anxiety and
concluded that “the higher the student‟s ability level, the lower the test
anxiety” (p. 73). Another example can be found in Young‟s study (1992) in
which one of four participants being interviewed proposed that anxiety built
into the language learning process would “touch the core of one‟s self-
identity and one‟s self-image” (p. 168).
1.4.3.2. Learner beliefs about language learning
Young (1991) concluded that “learner beliefs about language learning
are another major contributor to language anxiety” (p. 428). For instance,
language learners in Horwitz, Horwitz, & Cope‟s study (1986 & 1988: 1)
expressed great concern over the correctness of their utterances; 2) placed a
great deal of stress on speaking with “an excellent accent”; 3) supported the
notion that language learning is primarily translating from English; 4)
believed that two years is enough time to become fluent in another language;
and 5) believed some people were more able to learn a foreign language than
others. As several of these beliefs are unrealistic for the language learner,
they could lead to anxiety. In other words, “when beliefs and reality clash,
anxiety results” (Young, 1991: 428).
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1.4.3.3. Instructor beliefs  about language learning
Instructor beliefs about language teaching are a further source of
language anxiety. Young (1991) stated that the social context that the
instructor sets up in the classroom can have tremendous ramifications for the
learners. Particularly, she maintained that the beliefs held by the following
kinds of teachers may be contributing to learners‟ language anxiety:
instructors who believe their role is to correct students constantly when they
make any error, who feel that they cannot have students working in pairs
because the class may get out of control, who believe that the teacher should
be doing most of the talking and teaching, and who think their role is more
like a drill sergeant‟s than a facilitator‟s may be contributing to learner
language anxiety. (p. 428)
In addition, Tsui (1996: 158) reported that the teachers‟ intolerance of
silence also creates a great deal of anxiety. This is because for students who
are still learning the target languague, it is impossible to produce an
immediate response to the teacher‟s question. Therefore, the language
teacher who “keeps repeating the same question or the name of the student
when an immediate response is not forthcoming is inadvertently
undermining the self-esteem of the student”. This behaviour of the teacher
then results and increases students‟ foreign language anxiety.
1.4.3.4. Instructor-Learner interactions
Instructor-learner interactions have been reported as one of the sources
of foreign language anxiety in classrooms (Young, 1990, 1991; Peacock,
1999; Gregersen & Horwitz, 2002; Liu & Jackson, 2008). In particular, a
“harsh manner of correcting student errors is often cited as provoking
anxiety” (Young, 1991: 429). In contrast, it is identified that learners‟
affective barriers can be greatly reduced by a non-judgmental, non-
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threatening, and non-harsh  teaching attitude, and a positive, friendly, and
relaxed way towards students (Young, 1990; Aida, 1994; Samimy & Rardin,
1994). In addition, although language learners feel that some error correction
is necessary (Horwitz, 1986, 1988; Young, 1990), they consistently report
anxiety over responding incorrectly, being incorrect in front of their peers,
and looking or sounding “dumb”. What matters, therefore, “is not necessarily
error correction but the manner of error correction – when, how often, and,
most importantly, how errors are corrected” (Young, 1991: 429)
1.4.3.5. Classroom procedures
In terms of classroom procedures, Horwitz, Horwitz, & Cope (1986:
126-127) suggested that students tend to be anxious in foreign language
classroom settings when they:
 take part in role-play situation;
 grasp the content of a larger messgage;
 know a certain grammar point but forget it during an oral exercise
when many grammar points must be remembered and coordinated
simultaneously.
Young (1991, 1992) also found that more than sixty-eight percent of her
subjects reported felt more comfortable when they did not have to get in
front of the class to speak. Therefore, in order to reduce students‟ anxiety in
classroom, the better idea is that students should not be put on the spot or
focused on their errors, nor should they be forced to speak before they are
ready, and the input should be interesting.
1.4.3.6. Language testing
Anxieties can stem from aspects of language testing. To put in detail,
Horwitz, Horwitz, & Cope (1986) believe the reason of test anxiety is the
“unrealistic demands” test-anxious students often put on themselves since
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they tend to  fell that less than a perfect performance is a failure (p. 127-128).
Young (1991), in addition, identified that learner anxiety can be induced by
invalid, ambiguous, and unfamiliar test.
Examining the impact of anxiety on students‟ performance on an oral
test of French, Phillips (1992) confirmed that students who experienced more
foreign language anxiety tended to recieve lower exam grades than their less
anxious classmates did. The negative correlations of the study found that
students with higher language anxiety tended to say less, produce shorter
communication units, and use fewer dependent clauses and target structures
than low anxious students. He also concluded that highly anxious students
had negative attitudes toward oral exams.
1.4.3.7. Frequency of language use
The lack of sufficient use is thought to be another source of foreign
language anxiety. To illustrate this, Baker and MacIntyre (2000) examine the
difference in nonlinguistic outcomes between immersion and nonimmersion
Anglophone language learners studying French in terms their willingness to
communicate, perceived competence, frequency of communication, and
communication apprehension in L1 and L2. They found that students in the
nonimmersion program had a much higher level of foreign language anxiety
in French, although the two groups showed virtualy equal levels of
communication apprehension in English. Dewaele et al. (2008) also reported
that practice in authentic communication in the target language country
boosts learners‟ self-confidence by increasing the frequency of language use,
which, in effect, reduces their level of foreign language anxiety.
1.4.3.8. Context of language acquisition
The context where foreign language occurs is also a possible predictor
of language anxiety. Particularly, the use of communicative language
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teaching approaches which  demands students to speak English while they
may not be used to it in their previous learning experience can cause them to
feel stressed when they are called upon to answer a question. On the other
hand, the naturalistic or mixed learners of foreign language were also found
to feel more proficient and less anxious (Dewaele, cited in Deyuan, 2011:
37).
Therefore, getting involved in foreign language conversations and
speaking in general are ideal conditions to improve L2 since “the more you
talk, the more people will talk to you.” (Krashen, 1982, cited in Alessia,
2009: 38). It is through conversation that the learner will manage, regulate,
and make the input comprehensible for him. In this way, high levels of
difficulties and anxiety might be avoided. As a result, a suggestion is that if
the foreign language classrooms are the only context for receiving L2 input,
students need to see this moment as a good opportunity to interact, speaking
and taking part in in-class activities, by preparing themselves for the
forthcoming L2 situations in the external world.
1.4.4. Ways of creating a low-anxiety classroom
In view of the general tendency of language anxiety to hamper learning
and the understanding of its sources discussed, several scholars (Foss &
Reitzel, 1988; Young, 1990, 1991, 1999; Ariza, 2002; Wu & Lin, 2016) have
suggested a variety of the strategies and programs that can contribute to
reducing the negative effects of language anxiety. Following are suggestions
that researchers have made about reducing language anxiety according to the
sources discussed above. These suggestions focus on a range of foreign
language variables from in-class practices and activities to instructor
behavior.
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To deal with  personal and interpersonal anxiety, a variety of techniques
and approaches are called for. Foss and Reitzel (1988) offer several
techniques for reducing language anxiety stemming from learner beliefs, and
these same techniques apply when dealing with personal and interpersonal
anxieties. They argue that if students can recognize their irrational beliefs or
fears, they will be able to interprete anxiety-provoking situations in more
realistic ways and eventually choose to approach rather than avoid an
anxiety-provoking situation. To help students recognize their fears about
language learning, Foss & Reitzel (1988) recommend that the instructor asks
student to verbalize any fears and then to write them on the board. In this
way students can see they are not alone in their anxieties. Another technique
for reducing language anxiety is to use an anxiety graph. Students chart their
level of anxiety to show that not every phase of an oral interaction produces
an equal amount of anxiety. An anxiety graph helps pinpoint their highest
level of anxiety in a given interaction. An analysis of the graph as well as
student comparisons and discussions of their graphs could help the learner
approach the same situation with more information and therefore, more
realistically. Finally, Foss and Reitzel suggest journal writing as a good way
to help reduce language anxiety since “daily journals can help students track
their feelings of apprehension in their second language situation. In addition
to talking/ thinking through anxieties, students also can write through their
feelings of inadequacy to arrive at a more realistic, positive sense of their
progress” (p. 450).
To reduce anxieties based on learner beliefs, Horwitz (1988: 286)
suggests that instructors “discuss with their students about reasonable
commitments for successful language learning and the value of some
language ability if it is less than fluent”. She contends that “as student beliefs
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about language learning  can be based on limited knowledge and/ or
experience, the teacher‟s most effective course may be to confront erroneous
beliefs with new information. In some cases, students may never have had
their views about language learning challenged” (p. 292). In addition,
instructors may want to hold these brief discussions about the process of
language learning periodically throughout the language learning experience.
To decrease anxieties related to instructor beliefs, instructors need to be
sensitized to their new role as language teachers in a learner-centered
language environment. Unlike the Audiolingual Method, in which the
instructor role was almost that of a drill sergeant, some current
communicative approaches allow the instructor to be seen as more of a
facilitator whose resonsibilities are to provide students with input and
opportunities to communicate in the language in authentic situations with
authentic materials. This is new and perhaps threating role for the language
instructor who believes that all errors should be corrected, that the instructor
is the authority figure in the classroom. It might be useful for instructors to
consciously examine their own language teaching beliefs to help dispel those
beliefs that negatively impact learners. Because instructor beliefs about
language learning are often reflected in teacher behavior, videotaping or
reciprocal class visits might might facilitate the identification and discussion
of teacher assumptions about language learning. Above all, instructors
should involve themselves in language teaching workshops, panels, and
conferences in an effort to keep pace with current language teaching research
and practices (Young, 1991).
To deal with anxieties caused by instructor-learner interactions, Young
(1991) suggests that instructors may need to assess their error correction
approach as well as their attitudes toward learners. Numerous suggestions
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instructors could use  toreduce language anxiety are also listed by Price
(1991, cited in Young, 1991) such as “giving students more positive
reinforcement, and helping them to develop more realistic expectations of
themselves by letting them know that they weren‟t supposed to be fluent or
have a perfect accent after two semesters” (p. 107). Moreover, instructors
who have a “good sense of humor” and are “friendly, relaxed and patient”,
who “make students feel comfortable”, and “encourage students to speak
out” are said to be helpful in reducing foreign language class anxiety
(Young, 1991: 432).
To decrease anxieties associated with classroom procedures, instructors
can do more pair work, play more games, personalizing instructions and
adapt their activities to match the affective needs of the learner (Young,
1991). For example, instructors can use pictures to present vocabulary,
associate the vocabulary with students and objects in class, or pair students
to work with another students or other students. For speaking activity,
instructors can ask students to practice reading a script orally before an
audience only after they have practiced it extensively in a small group.
Moreover, typical classroom procedures that fail to respond to the affective
needs of the learner are also rejected. Particularly, instructors are advised not
to seat students alphabetically, not to require presentations from the students
such as oral reports and oral readings, and/ or not to call on students at
random.
To reduce anxiety provoked by language testing, instructors and
language programs as a whole must develop and oversee the construction of
fair tests that accurately reflect in-class instruction. In other words, the
principle for all the language programs is “test what you teach in the context
of how you teach it” (Young, 1991: 432). Madsen et al. (1991, cited in
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Young, 1991) found  that students have reactions to particular language test
items. Some items can be more anxiety-evoking than others. If a test that has
been constructed accurately reflects in-class practices and if the instructor
has been sensitized to language anxiety, then the test is less likely to contain
test items which increase students‟ anxiety, particularly if the students have
experienced the test-item types in class. In other words, whatever the
objective of the test item, pre-test exposure to the item may help reduce
student anxiety and frustration during a language test.
In conclusion, instructors should be called to explore instructional
techniques that ease the amount of worry and fear student experience in
classroom. They should also enable their students to make full advantage of
the resources available to them. Therefore, the teacher should avoid saying “I
should do this, otherwise my students will get anxious”, but “if the students
and I feel anxiety is a litle too high, perhaps we could stop for a while and
together see what its causes are and how we may reduce it” (Crookall &
Oxford, 1991: 144).
1.5. A review of previous studies on speaking-in-class anxiety
As it has been well known that speaking-in-class is probably the most
frequently cited concern of anxious second language learners, an increasing
number of researchers have paid attention to this particular phenomena.
Therefore, in this part of the study, some previous studies both abroad and in
Vietnam relating to this study will be reviewed.
The early research conducted by Horwitz, Horwitz, & Cope (1986)
showed that L2 students have frequently been concerned about speaking
anxiety because it builds a mental block against foreign language learning. In
order to reduce students‟ speaking anxiety in the language learning process,
it is necessary to figure out the way in which anxiety has been classified and
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ideal methods to  reduce such anxieties. Thus, the study by Horwitz, Horwitz,
& Cope (1986) built a foundation for subsequent experts and scholars to
identify the general categories of language anxiety by the use of Foreign
Language Classroom Anxiety Scale (FLACS). Guided by this well-known
theoretical framework, an increasing number of researchers paid attention to
connections between language anxiety and language learning in in-class
context (Young, 1990; Aida, 1994; Liu, 2006; Dewaele & Furnham, 2008;
Occhipinti, 2009; Woodrow, 2006; Suleimenova, 2013)
Young (1990) conducted a study to examine anxiety and speaking from
the students‟ perspective. In his study, a questionnaire designed to identify
sources of anxiety over speaking in foreign language was administered to
135 university-level beginning Spanish students and 109 high school
students. The questionnaire had three sections: the first one asked students to
agree or disagree with twenty-four items related to language anxiety; the
second section asked studnets to indicate their level of anxiety regarding
certain in-class practices; the third section asked learners to identify
instructor characteristics and instructor practices that helped reduce language
anxiety. Results of the analysis of data suggested, among other things, that
speaking in the foreign language is not exclusively the source of student
anxiety, but that speaking in front of the class is. Furthermore, the
instructor‟s relaxed and positive error-correction attitude can greatly reduce
language anxiety.
Similarly, Liu (2006) investigated connections between language
anxiety and oral English activities based on Chinese undergraduate non-
English majors at three different proficiency levels. By way of survey,
observations, reflective journals and interviews, the study revealed that these
students felt less anxious about using English when increasingly exposed to
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oral English. Liu‟s  study provides helpful insights from two perspectives: the
identification of different oral activities causing EFL students‟ in-class
language anxiety and change in language anxiety with EFL students‟
language learning experiences. In addition, her study further shows that EFL
students get more anxious about individual activities than group activities.
More recently, Mak (2011) investigated the factors contributing to the
speaking-in-class anxiety of a group of 313 Chinese ESL first-year
university students in Hong Kong. Results using the Foreign Language
Classroom Anxiety Scale (FLCAS) of Horwitz, Horwitz, & Cope (1986)
revealed five factors leading to the group‟s speaking-in-class anxiety. The
five factors, identified by factor analysis, include speech anxiety and fear of
negative evaluation, uncomfortableness when speaking with native speakers,
negative attitudes towards the English classroom, negative self-evaluation,
and fear of failing the class. In addition, survey results showed that speaking
in front of the class without preparation, being corrected when speaking,
inadequate wait-time and not being allowed to use the first language in a
second language class were also identified by the respondents as important
factors leading to speaking-in-class anxiety.
In contrast to the abundance of research on foreign language speaking
anxiety in classroom of other countries, fewer research works on language
anxiety, on foreign language speaking anxiety, especially in the in-class
context of English speaking anxiety can be found in Vietnam.
Tran, Moni & Richard (2012) investigated anxious tertiary students‟
experiences in learning English as a foreign language in order to determine
whether their anixety affected their determination to study English.
Participants were 49 non-English major students from a university in
Vietnam who were identified as being anxious. Data were collected using
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autobigraphies and interviews.  The findings indicate that awareness of the
importance of English and volition were two important factors that
influenced anxious students‟ determination to study English. The study
suggests that students‟ awareness of the importance of English should be
enhanced, that their volitional strategies should be strengthened, in order to
assist them in mananging their anxiety effectively and thus to persist in EFL
learning.
In order to examine the sources and effects of foreign language anxiety
on on students‟ achievement, Tran, Moni & Richard (2013) investigated 67
non-English major students, using interviews and autobiographies. The
findings showed that although foreign language anxiety had both positive
and negative impacts, the students reported suffering from anxiety more than
benefiting from it. The teachers were found to be aware of potential sources
and effects of FLA, but they were not aware of the actual situation of their
students. The findings also revealed three main factors affecting the impact
of FLA that include learner-related factors, external factors, and teacher-
related factors. The study suggests that teachers should pay more attention to
understanding student FLA, and that the approach to management of FLA
should focus on students, and should be a dual-task approach involving
minimising negative effects and optimising positive effects of FLA.
In terms of speaking skill in particular, Hoang (2010) conducted a
research regarding speaking anxiety in classroom involving 30 students and
32 teachers of English Department at Hung Yen university of Education and
Technology in Vietnam. The results indicated that the most provoking skill
in foreign language learning is speaking skill which requires students to give
their oral presentations in front of their peers and teachers of English. It was
also found that learners‟ references, attitudes, beliefs, intelligence, ability,
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teachers‟ factors and  learning conditions were the main causes of the
speaking anxiety for the non-English major students.
In the recent study, Nguyen (2014) used questionnaires and semi-
structured interviews to investigate the main causes of speaking anxiety
experienced by 200 non-English-major students at a university in Vietnam.
The findings showed that speaking anxiety did exist among the surveyed
students. Besides, it was revealed that the factors related to teachers‟ beliefs
and teacher-student interactions appeared not to be major reasons for
speaking anxiety. However, the students‟ communication apprehension, test
anxiety, fear of negative evaluation, and negative self-perception of English
ability were shown as highly anxiety-provoking factors for the non-English-
major freshmen in speaking.
In sum, although foreign language speaking anxiety and factors causing
students‟ speaking anxiety in classroom have been investigated for a long
time, a clear picture on what aspects of speaking-in-class anxiety affect
students and what in-class activities provoke or reduce students‟ speaking-in-
class anxiety have not been drawn. In order to fill these gaps, I conducted
this study to discuss the aspects of anxiety students experience in English
speaking classroom, figure out what in-class speaking activities may lead
students get anxious in speaking as well as offer some pedagogical
implications for teachers to reduce students‟ speaking anxiety in English
speaking classrooms.
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CHAPTER 2: METHODOLOGY
This  chapter presents the information about the context of the study, the
research participants, the instruments for collecting data and data collection
procedure.
2.1. Context of the study
The study was conducted at the School of Foreign Languages of Thai
Nguyen University. Originally as a part of Thai Nguyen Univeristy of
Education, this school has been established for nearly 40 years. The school
has been teaching four foreign languages, namely English, Chinese, French,
Russian, and aims to train students in three main Programs, namely
Education Program (including English Education Program, Chinese
Education Program, Chinese-English Education Program, French Education
Program), Language Program (including English Language Program and
Chinese Language Program), and Bilingual Program (including Chinese-
English Program, Russian-English Program, and French-English Program).
The main focus of the study is on students who are studying in English
Education Program and English Language Program.
Regarding English Education Program and English Language Program, all
students are required to complete eight semesters in which English speaking
skill, along with English listening, reading and writing skill, is taught in the first
six semesters. In each semester, similar to other skills, speaking skill is taught
during fifteen weeks with a total time allocation of 30 class periods (50 minutes
each). In other words, teachers and students meet each other once a week for a
double-period speaking section, which lasts 100 minutes.
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In the present  study, the second-year students of English Education
Program and English Language Program are the target population. They are
participating in the third semester in which the main focus of speaking
classes are put on describing pictures and dicussing topics. They are mainly
chosen because they have already accomplished two semesters of their study
in university and experienced a period long enough to understand their
anxiety problem and techniques to alleviate their anxiety related to novelty
and unfamiliarity with the university environment.
2.2. Participants of the study
The population of the study consisted of 124 second-year English-
majored students, from English Education Program and English Language
Program. The participants included both male and female. They came from
different parts of the country, from the rural areas to the cities; however, a
majority of them are from the Northern mountainous provinces, namely Thai
Nguyen, Bac Kan, Lang Son, Cao Bang, Yen Bai, etc. They started the first
semester of the second year in September and are attending two fifty-minute
English lessons per week. According to the English course outline for the
second-year English majors, the surveyed students‟ proficiency level is
intermediate. However, it is important to note that their English speaking
ability is quite different and so their anxiety level of speaking English in
class is also varied.
2.3. Instruments
Nunan (1992) suggested that the written questionnaires enable the
researcher to collect data in field settings and the data obtained is more
amenable to quantification than that collected through free-form field notes,
participant observing journals or the transcripts of oral language. Besides,
Dörnyei (2003: 9) indicates that with the use of questionnaires, “one can
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collect a huge  amount of information in a short time”. In addition, if a
questionnaire is well constructed, processing data can also be fast and
relatively straightforward, especially by using some modern computer
software. Therefore, in the light of advantage of questionnaires, the author of
the present study decided to use the questionnaire as the main research tool
to collect the data.
As mentioned in 1.3.2, the author adapted two questionnaires developed
by Horwitz, Horwitz, & Cope (1986) and Young (1990). Therefore, the
questionnaire of the present study consisted of three parts.
The first part consisted of 30 items, which is constructed by 3
components of anxiety namely Communication Apprehension, Test Anxiety
and Fear of Negative Evaluation. This part aims to elicit the existence of
speaking anxiety and the anxiety levels that the students experienced in
English speaking classrooms. The first 22 items were modified based on the
Foreign Language Classroom Anxiety Scale (FLCAS generated by Horwitz,
Horwitz, & Cope, 1986). And the author herself designed 8 more items so
that the reconstructed existing questionnaire suited the context and the
purpose of the study. The In-Class English Speaking Anxiety Scale (ICESA
scale), therefore, consists of three components of speaking anxiety, those are:
Communication Apprehension (items 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13,
14, 15, 16, 17, 18, 19, 20), Test Anxiety (Items 21, 22, 23, 24), and Fear of
Negative Evaluation (Items 25, 26, 27, 28, 29, 30). The details of the
questionnaire modification are attached in APPENDIX 2.
The second part of the questionnaire was adapted from part 2 of
questionnaire by Young (1990) with the aim to rate students‟ anxiety level in
respect to seventeen in-class activities. In attempt to measure in-class
speaking anxiety, Young (1990) developed the table from an examination of
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certain activities analyzed  and recorded over a two-year period as a
supervisor of first-year Spanish courses at the university level. However,
three of the items in Young‟s questionnaire, i.e. “Write a composition at
home”, “Write your work on the board”, and “Write a composition in class”
were eliminated since they were irrelevant to the purpose of the study in
which in-class speaking activities were the focus.
The last part of the questionnaire was again adapted from Young‟s
study (1990), asking students to comment the teacher‟s behaviors and
characteristics which may lessen students‟ English speaking anxiety in class
regarding thirty-one in-class activities. The original open questions of this
part are: (a) what, if anything, does your instructor do to decrease any
anxiety you may have in your foreign language class? And (b) what
characteristics does your instructor have which tend to reduce your anxiety
about speaking in class? The students then had to choose these two questions
from the twenty-two items offered. In the present study, Young‟s two
questions were revised into “What teacher‟s behaviors and characteristics do
you think are useful to decrease your anxiety in English speaking
classroom?”
2.4. Data collection procedures
The questionnaire was administered when students were on week 6 of
the first semester of the second year 2016-2017. The questionnaires were
delivered to the students in their classroom in the break time. The author
selected that period of time for avoiding certain effects by other variables
which might affect students‟ anxiety level, such as the pressure of facing
upcoming final exams, the unfamiliarity with new English teachers, and the
frustration mood arose by the failures in the first-term exams.
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Before handing out  the questionnaires, the researcher explained the
purpose and the importance of this study and the ways to fill in the
questionnaire to all the subjects. During the time of completing the
questionnaire, students were encouraged to ask any questions when they did
not understand any items and to respond to each item sincerey and honesty.
There were totally 124 second-year English-majored students of English
Education and English Language Programs; however, at the time the
questionnaires were delivered, 23 students were absent. Therefore, the author
delivered 101 questionnaires and administered the survey for 20 minutes.
When the students finished, the researcher collected 101 questionnaires for
the further analysis.
2.5. Data analysis
After screening 101 questionnaires, all of them were accepted for the
analysis‟s purpose. Descriptive statistics were used in the present study.
The data in the first part were analyzed by calculating the frequency and
percentage of students‟ responses to each question. This was done in order to
find out the levels of in-class speaking anxiety experienced by the second-
year English-majored students. Since some items were negatively worded
(Items 3, 22, 24, 25), they were reverse scored before calculating the total
score, so that in all instances, a high score represented high anxiety. Based
on their anixtey scores participants were grouped according to the level of
anxiety they exhibited. Then the most anxiety-provoking aspects of English
classes were determined by examining the frequency of responses with
numerical values of 4 and 5, which are indicative of high level of anxiety.
The data in the second part were also analyzed by calculating the
frequency and percentage of students‟ responses. The activities were then
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arranged in a  descending order with the aim to examinine which ones
provoke or reduce students‟ speaking anxiety in English class.
Referring to the third part, an Excel tally chart was used to calculate
students‟ comments regarding to the teacher‟s behaviors, characteristics and
techniques that helped to reduce students‟ speaking anxiety.
In summary, this chapter has presented the context of the study, the
research participants, the methodology employed in the research. The next
chapter will offer a descriptive analysis of the collected data.
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CHAPTER 3: RESULTS  AND DISCUSSION
This chapter presents the results of the study. The data collected by
means of the student questionnaire are analyzed quantitatively and tabulated.
In each part of the chapter, discussion follows the presentation of the results
of the data. The results are presented according to three categories, namely
In-Class English Speaking Anxiety, Anxiety towards In-Class Activities,
Teachers‟ Behaviors and Characteristics Related to Anxiety Reduction.
3.1. In-class English speaking anxiety
This section involves statistical methods used in order to analyze the data
obtained from 101 second-year SFL students majoring in English through the
first part of the speaking anxiety questionnaire. The levels of in-class speaking
anxiety is indicated on a five-point rating scale, ranging from “Strongly
disagree” valued as 1, “Disagree” valued as 2, “Neither Disagree nor Agree”
valued as 3, “Agree” valued as 4 and “Strongly agree” valued as 5.
3.1.1. Overall of students’ responses to in-class speaking anxiety
The calculated percentages of students‟ responses to all ICESAS items
are reported in table 3.1.
Table 3.1 Students’ responses to ICESA scale
Item
No
Items
Percentage (%)
Strongly
disagree
(1)
Disagree
(2)
Neither
disagree
nor
agree
(3)
Agree
(4)
Strongly
agree
(5)
Communication
Apprehension
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1
I never have  self-
confidence when
speaking English in
class.
2.0 8.9 34.7 39.6 14.9
2
I tend to tremble when called
to answer the question in
class.
3.0 20.8 36.6 30.7 8.9
3
I wouldn‟t bother me to take
extra English speaking
classes.*
16.8 45.5 32.7 4.0 1.0
4
I feel uncomfortable when
speaking English in front of
my classmates.
2.0 5.9 24.8 37.6 29.7
5
I get worried when I have to
speak English without prior
preparation in class.
1.0 2.0 14.9 42.6 39.6
6
When I feel nervous, I tend
to forget what I have
intended to speak.
0.0 10.9 28.7 38.6 21.8
7
I always feel my heart
pounding when I‟m going to
be called on in English class.
3.0 20.8 34.7 29.7 11.9
8
I tend to get nervous and
confused when doing
speaking tasks in class.
3.0 24.8 33.7 26.7 11.9
9
I tend to get nervous when
asked to answer questions
without prior preparation.
0.0 3.0 12.9 41.6 42.6
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10
I am frightened  when I don‟t
understand what the teacher
is saying in English.
1.0 26.7 31.7 32.7 7.9
11
Even if I am well prepared
for English class, I feel
anxious about it.
2.0 55.4 32.7 8.9 1.0
12
I feel confident when
speaking English in class.
15.8 54.5 23.8 5.0 1.0
13
I feel more tense and
nervous in my English
speaking class than in my
other classes.
3.0 12.9 37.6 36.6 9.9
14
I feel nervous to speak
English no matter how
difficult or easy a speaking
task is.
5.9 34.7 40.6 13.9 5.0
15
Whether I will be worried in
English class or not depends
on the difficulty of the task
assigned.
6.9 16.8 34.7 26.7 14.9
16
I feel bad about my speaking
ability when speaking in the
English class because my
English is not good.
5.0 11.9 30.7 34.7 17.8
17
I feel uncomfortable
speaking English in class
even though I have good
preparation
5.0 25.7 32.7 23.8 12.9
Tải bản FULL (99 trang): https://bit.ly/3W9w9pX
Dự phòng: fb.com/TaiHo123doc.net
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18
I dislike participating  in
pairwork and group
discussions in speaking
class.
14.9 31.7 35.6 13.9 4.0
19
I am tense and nervous using
English in pairwork and
group discussions in
speaking class.
10.9 58.4 23.8 4.0 3.0
20
Using English in a pairwork
and group discussion with
unfamiliar students makes
me tense and nervous.
7.9 57.4 26.7 6.9 1.0
Test Anxiety
21
While having an English-
speaking test I am afraid that
my English teacher will
correct every mistake I
make.
5.0 36.6 44.6 12.9 1.0
22
I usually feel relaxed while
having an English-speaking
test.*
3.0 11.9 33.7 34.7 16.8
23
The more I study for the
English test, the more
confused I get.
3.0 37.6 48.5 8.9 2.0
24
I do not worry about making
mistakes when having a
speaking English test.*
2.0 7.9 33.7 33.7 18.8
Tải bản FULL (99 trang): https://bit.ly/3W9w9pX
Dự phòng: fb.com/TaiHo123doc.net
 


	58. 47
Fear of Negative  Evaluation
25
I don‟t worry about making
mistakes when speaking
English.*
2.0 5.9 11.9 52.5 27.7
26
I always feel that the other
students speak English better
than I do.
4.0 13.9 28.7 40.6 12.9
27
I am afraid that the other
students will laugh at me
when I speak English.
4.0 11.9 38.6 40.6 5.0
28
I feel embarrassed to
volunteer answers in my
English class.
3.0 18.8 37.6 33.7 6.9
29
I always worry about the
consequences of failing my
English class.
1.0 5.0 30.7 40.6 22.8
30
I feel that my English-
speaking class moves very
quickly and I am afraid of
getting left behind.
2.0 5.0 31.7 48.5 12.9
Average Percentage 4.6 22.8 31.5 28.2 12.9
* For items 3, 22, 24, 25, values 1&2 mean a high level of anxiety, and
values 4&5 mean no anxiety. Therefore, they are reverse scored before
calculating the total score.
Table 3.1 reports the data obtained from the students‟ responses with
percentages of students selecting each alternative. Although the data shown
6814892
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