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Pháp luật về giao dịch bảo hiểm nhân thọ ở Việt Nam.pdf
Pháp luật về giao dịch bảo hiểm nhân thọ ở Việt Nam.pdf 


Tổ chức dạy học lịch sử Việt Nam lớp 10 theo hướng phát triển năng lực vận dụ...
Tổ chức dạy học lịch sử Việt Nam lớp 10 theo hướng phát triển năng lực vận dụ... 


The impact of education on unemployment incidence - micro evidence from Vietn...
The impact of education on unemployment incidence - micro evidence from Vietn... 


Deteminants of brand loyalty in the Vietnamese neer industry.pdf
Deteminants of brand loyalty in the Vietnamese neer industry.pdf 


Nâng cao năng lực cạnh tranh của các Ngân hàng liên doanh tại Việt Nam.pdf
Nâng cao năng lực cạnh tranh của các Ngân hàng liên doanh tại Việt Nam.pdf 


Sử dụng hằng số giải bài toán cực trị.pdf
Sử dụng hằng số giải bài toán cực trị.pdf 


Phát triển hoạt động môi giới chứng khoán của CTCP Alpha.pdf
Phát triển hoạt động môi giới chứng khoán của CTCP Alpha.pdf 


The current situation of English language teaching in the light of CLT to the...
The current situation of English language teaching in the light of CLT to the... 


Quản lý chi ngân sách nhà nước tại Kho bạc nhà nước Ba Vì.pdf
Quản lý chi ngân sách nhà nước tại Kho bạc nhà nước Ba Vì.pdf 


Đánh giá chất lượng truyền tin multicast trên tầng ứng dụng.pdf
Đánh giá chất lượng truyền tin multicast trên tầng ứng dụng.pdf 


Quản lý các trường THCS trên địa bàn huyện Thanh Sơn, tỉnh Phú Thọ theo hướng...
Quản lý các trường THCS trên địa bàn huyện Thanh Sơn, tỉnh Phú Thọ theo hướng... 


Nghiên cứu và đề xuất mô hình nuôi tôm bền vững vùng ven biển huyện Thái Thụy...
Nghiên cứu và đề xuất mô hình nuôi tôm bền vững vùng ven biển huyện Thái Thụy... 


PHÁT TRIỂN DOANH NGHIỆP THƯƠNG MẠI NHỎ VÀ VỪA TRÊN ĐỊA BÀN TỈNH HÀ TĨNH.pdf
PHÁT TRIỂN DOANH NGHIỆP THƯƠNG MẠI NHỎ VÀ VỪA TRÊN ĐỊA BÀN TỈNH HÀ TĨNH.pdf 


ENERGY CONSUMPTION AND REAL GDP IN ASEAN.pdf
ENERGY CONSUMPTION AND REAL GDP IN ASEAN.pdf 


The relationship between financial development and household welfare - case s...
The relationship between financial development and household welfare - case s... 









Recently uploaded
psychological assessment and tests presentation
psychological assessment and tests presentationBindiya Zapadiya 



ICH Guideline Stability Testing of New Drug Substances and Product Q1A(R2).pptx
ICH Guideline Stability Testing of New Drug Substances and Product Q1A(R2).pptxTrishala Bhatt 



Enhancing MRD Testing in Hematologic Malignancies: When Negativity is a Posit...
Enhancing MRD Testing in Hematologic Malignancies: When Negativity is a Posit...i3 Health 



CATCH UP FRIDAY LESSON PLAN GRADE 6.docx
CATCH UP FRIDAY LESSON PLAN GRADE 6.docxAizaPolinarCruz 



ppt on research drug and its calculation .pptx
ppt on research drug and its calculation .pptxMeena Baishnav  



天橋立　観光メモ　2024-30-302-2-Amanohashidate Sightseeing Memo.pptx
天橋立　観光メモ　2024-30-302-2-Amanohashidate Sightseeing Memo.pptxMasami YASUDA 



Pemrograman Mobile - JetPack Compose1.pptx
Pemrograman Mobile - JetPack Compose1.pptxFajar Baskoro 



The basics of sentences session 7pptx.pptx
The basics of sentences session 7pptx.pptxheathfieldcps1 



Candace-Stone project& portfolio 1 class
Candace-Stone project& portfolio 1 classccstone 



BTech I1 PBL Sep 2023 for Stu (1) SRM.pptx
BTech I1 PBL Sep 2023 for Stu (1) SRM.pptxVishokManikantan 



EDL 290F Week 3  - Mountaintop Views (2024).pdf
EDL 290F Week 3  - Mountaintop Views (2024).pdfElizabeth Walsh 



Plagiarism, Types & Consequences by Dr. Sarita Anand
Plagiarism, Types & Consequences by Dr. Sarita AnandDr. Sarita Anand 



TL.CNL – FASE ESCOLAR                   _
TL.CNL – FASE ESCOLAR                   _Colégio Santa Teresinha 



Ask the Exerts - Focus on AI Prompt Engineering.pdf
Ask the Exerts - Focus on AI Prompt Engineering.pdfTechSoup  



BIOCHEMICAL PROPERTIES OF WATER .Raveesh.pptx
BIOCHEMICAL PROPERTIES OF WATER .Raveesh.pptxRAVEESHAD 



Relational_Algebra_Calculus Operations.pdf
Relational_Algebra_Calculus Operations.pdfChristalin Nelson 



PRACTICAL RESEARCH 1: Lesson 6:  WRITING A RESEARCH TITLE.pptx
PRACTICAL RESEARCH 1: Lesson 6:  WRITING A RESEARCH TITLE.pptxKatherine Villaluna 



Cumilla civil surgeon  Health assistant question solution.pdf
Cumilla civil surgeon  Health assistant question solution.pdfMohonDas 



cell, cell structure and function, Prokaryotic cell and Eukaryotic cell , Pla...
cell, cell structure and function, Prokaryotic cell and Eukaryotic cell , Pla...AKSHAYMAGAR17 



Managing Choice, Coherence and Specialisation in Upper Secondary Education - ...
Managing Choice, Coherence and Specialisation in Upper Secondary Education - ...EduSkills OECD 





Recently uploaded (20)
psychological assessment and tests presentation
psychological assessment and tests presentation 


ICH Guideline Stability Testing of New Drug Substances and Product Q1A(R2).pptx
ICH Guideline Stability Testing of New Drug Substances and Product Q1A(R2).pptx 


Enhancing MRD Testing in Hematologic Malignancies: When Negativity is a Posit...
Enhancing MRD Testing in Hematologic Malignancies: When Negativity is a Posit... 


CATCH UP FRIDAY LESSON PLAN GRADE 6.docx
CATCH UP FRIDAY LESSON PLAN GRADE 6.docx 


ppt on research drug and its calculation .pptx
ppt on research drug and its calculation .pptx 


天橋立　観光メモ　2024-30-302-2-Amanohashidate Sightseeing Memo.pptx
天橋立　観光メモ　2024-30-302-2-Amanohashidate Sightseeing Memo.pptx 


Pemrograman Mobile - JetPack Compose1.pptx
Pemrograman Mobile - JetPack Compose1.pptx 


The basics of sentences session 7pptx.pptx
The basics of sentences session 7pptx.pptx 


Candace-Stone project& portfolio 1 class
Candace-Stone project& portfolio 1 class 


BTech I1 PBL Sep 2023 for Stu (1) SRM.pptx
BTech I1 PBL Sep 2023 for Stu (1) SRM.pptx 


EDL 290F Week 3  - Mountaintop Views (2024).pdf
EDL 290F Week 3  - Mountaintop Views (2024).pdf 


Plagiarism, Types & Consequences by Dr. Sarita Anand
Plagiarism, Types & Consequences by Dr. Sarita Anand 


TL.CNL – FASE ESCOLAR                   _
TL.CNL – FASE ESCOLAR                   _ 


Ask the Exerts - Focus on AI Prompt Engineering.pdf
Ask the Exerts - Focus on AI Prompt Engineering.pdf 


BIOCHEMICAL PROPERTIES OF WATER .Raveesh.pptx
BIOCHEMICAL PROPERTIES OF WATER .Raveesh.pptx 


Relational_Algebra_Calculus Operations.pdf
Relational_Algebra_Calculus Operations.pdf 


PRACTICAL RESEARCH 1: Lesson 6:  WRITING A RESEARCH TITLE.pptx
PRACTICAL RESEARCH 1: Lesson 6:  WRITING A RESEARCH TITLE.pptx 


Cumilla civil surgeon  Health assistant question solution.pdf
Cumilla civil surgeon  Health assistant question solution.pdf 


cell, cell structure and function, Prokaryotic cell and Eukaryotic cell , Pla...
cell, cell structure and function, Prokaryotic cell and Eukaryotic cell , Pla... 


Managing Choice, Coherence and Specialisation in Upper Secondary Education - ...
Managing Choice, Coherence and Specialisation in Upper Secondary Education - ... 








Using stimulation activities to enhance 10th grade students’ participation in speaking lessons at Ly Thuong Kiet High School, Bac Giang.pdf

	1. VIET NAM NATIONAL  UNIVERSITY-HA NOI
UNIVERSITY OF LANGUAGES & INTERNATIONAL STUDIES
FACULTY OF POST – GRADUATE STUDIES
*****************
ĐOÀN THỊ VÂN YÊN
USING STIMULATION ACTIVITIES TO ENHANCE 10TH
GRADE
STUDENTS’ PARTICIPATION IN SPEAKING LESSONS
AT LY THUONG KIET HIGH SCHOOL, BAC GIANG
Sử dụng những hoạt động khích lệ để tăng cường sự tham gia của học sinh
lớp 10 trong các giờ học nói ở Trường THPT Lý Thường Kiệt, Bắc Giang
M.A. MINOR PROGRAMME THESIS
Field: English Teaching Methodology
Code: 60140111
Hanoi – 2014
 


	2. VIET NAM NATIONAL  UNIVERSITY-HA NOI
UNIVERSITY OF LANGUAGES & INTERNATIONAL STUDIES
FACULTY OF POST – GRADUATE STUDIES
*****************
ĐOÀN THỊ VÂN YÊN
USING STIMULATION ACTIVITIES TO ENHANCE 10TH
GRADE
STUDENTS’ PARTICIPATION IN SPEAKING LESSONS
AT LY THUONG KIET HIGH SCHOOL, BAC GIANG
Sử dụng những hoạt động khích lệ để tăng cường sự tham gia của học sinh
lớp 10 trong các giờ học nói ở Trường THPT Lý Thường Kiệt, Bắc Giang
M.A. MINOR PROGRAMME THESIS
Field: English Teaching Methodology
Code: 60140111
Supervisor: Dr. Hoàng Thị Xuân Hoa
Hanoi – 2014
 


	3. i
DECLARATION
I certify that  the minor thesis entitled “Using stimulation activities to enhance 10th
grade students’ participation in speaking lessons” submitted in partial fulfillment of the
requirements for the degree of Master of Arts is the result of my own work. This minor
thesis or any part of the same has not been submitted for higher degree to any other
university or institution.
Signature
Đoàn Thị Vân Yên
 


	4. ii
ACKNOWLEDGEMENTS
First and foremost,  I would like to express my deepest thanks to Ms Hoàng Thị
Xuân Hoa-my supervisor, for her invaluable guidance, great support and patience. The
present study would not have been possible without her assistance.
I am indebted to all the lecturers of the Faculty of Post – Graduate Studies,
University of Languages & International Studies, Vietnam National University-Hanoi, for
their valuable teaching and assistance during my study here.
In addition, I would like to send my special thanks to all the participants in the research,
whose contributions are very meaningful in the completion of this paper.
Last but not least, I also wish to express my sincere thanks to my families, friends
and colleagues who have given me so much encouragement and support in conducting this
research paper.
 


	5. iii
ABSTRACT
A lesson in  general, an English speaking lesson in particular can not be said to be
successful without students‟ active participation. Second foreign language learners should
be offered the opportunity to get involved in the lessons and fulfill their learning
orientations. The aim of carrying out this action research was to enhance students‟
participation in speaking lessons by using stimulation activities. The thesis, therefore,
examines the students‟ level of participation in speaking lessons at Ly Thuong Kiet High
School. Additionally, the study aims to find out
the factors affecting the students‟ participation. The study was conducted in the form of an
action research, with the subjects of study being forty students of class 10A2 of Ly Thuong
Kiet High School. Forty students participated in completing questionnaires reflecting their
appreciation of learning speaking English and what factor affects negatively their
participation. Survey questionnaires and class observation were employed to find answers to
the two research questions. The findings of the research revealed that students‟ poor
participation resulted from both students themselves and their previous teacher and that using
stimulation activities in speaking lessons helped enhance students‟ participation in terms of
both quantity and quality. Thanks to stimulation activities, the interaction, especially one
between students and students in speaking class developed significantly.
At last, it is hoped that the results of this study could be much of benefit for
developing teaching and leaning English at Ly Thuong Kiet High School.
 


	6. iv
TABLE OF CONTENTS
DECLARATION  ..................................................................................................................i
ACKNOWLEDGEMENTS ................................................................................................ii
ABSTRACT.........................................................................................................................iii
TABLE OF CONTENTS ...................................................................................................iv
LIST OF TABLES AND CHARTS..................................................................................vii
PART A: INTRODUCTION .............................................................................................1
1. Rationale of the study......................................................................................................1
2. Aims of the study..............................................................................................................2
3. Research questions...........................................................................................................2
4. Scope of the study ............................................................................................................2
5. Methods of the study........................................................................................................3
6. Design of the study...........................................................................................................3
PART B: DEVELOPMENT ...............................................................................................4
CHAPTER 1: LITERATURE REVIEW ..........................................................................4
1.1. General issues ...........................................................................................................4
1.1.1. Definition of speaking ........................................................................................4
1.1.2. Stages in a speaking lesson.................................................................................4
1.1.3. Characteristics of a successful speaking activity................................................5
1. Learners talk a lot. ……………………………………………………………………….6
2. Participation is even...........................................................................................................6
3. Motivation is high..............................................................................................................6
4. Language is of an acceptable level ....................................................................................6
1.1.4. Problems with speaking activities ......................................................................6
1.2. Students’ participation in speaking activities........................................................7
1.3. Factors affecting students’ participation in speaking activities...........................8
1.3.1 Students‟ factors ..................................................................................................8
1.3.1.1 Students‟ learning styles ..............................................................................8
1.3.1.2 Students‟ language levels.............................................................................9
1.3.1.3 Students‟ motivation....................................................................................9
 


	7. v
1.3.1.4. Students‟ anxiety........................................................................................9
1.3.2.  Teacher‟s factors ..............................................................................................10
1.3.2.1 Teacher‟s roles...........................................................................................10
1.3.2.2 Teacher‟s characteristics............................................................................10
1.3.2.3 Teacher‟s methodology..............................................................................11
1.3.3 Classroom factors ..............................................................................................11
1.3.3.1 Classroom atmosphere...............................................................................11
1.3.3.2 Classroom size...........................................................................................12
1.4. Stimulation activities..............................................................................................12
1.4.1. Definition of stimulation activities...................................................................12
1.4.2. Types of stimulation activities in teaching speaking skills ..............................12
1.4.2.1. Role play...................................................................................................13
1.4.2.2. Games .......................................................................................................13
1.4.2.3. Story completion......................................................................................13
1.4.2.4. Information gap activity(IGA)..................................................................14
1.4.2.5. Discussions ...............................................................................................14
1.5. Previous studies related to how to enhance students’ participation during
speaking lessons.............................................................................................................15
CHAPTER 2: METHODOLOGY ...................................................................................16
2.1. Action research and key elements of an action research....................................16
2.2. Rationale for the use of an action research..........................................................17
2.3. Description of the context of the research............................................................17
2.3.1. An overview of Ly Thuong Liet High School..................................................17
2.3.2. The teaching program and materials ................................................................18
2.4. Description of the research....................................................................................19
2.4.1. Subjects of the research....................................................................................19
2.4.2. Data collection instruments ..............................................................................19
2.4.3. Data analysis procedures ..................................................................................20
2.4.4.Brief description of the three lessons.................................................................21
CHAPTER 3: FINDINGS AND DISCUSSION………………………………………..23
3.1. Findings from questionnaire 1 and observation of the two ordinary lessons...23
3.1.1. Students‟ level of participation.........................................................................23
 


	8. vi
3.1.2. Causes of  students‟ low participation in oral activities....................................25
3.1.2.1.Students‟ motivation, learning styles, anxiety in speaking lessons ...........25
3.1.2.2 Affecting factors of students‟ low participation .......................................25
3.1.2.3. Teacher‟s teaching methods in speaking class .........................................26
3.1.2.4.The most influential factor on student‟ participation in class....................26
3.1.3.Students‟ desires of teacher‟s teaching methods to increase their
participation in speaking lessons................................................................................27
3.2 Action research procedures....................................................................................28
3.2.1. Action Plan .......................................................................................................28
3.2.2. Implementation.................................................................................................29
3.2.3. Discussion of the lessons‟ effectiveness...........................................................30
3.2.3.1. Presentation and discussion of class observation data.............................30
3.2.3.2. Presentation and discussion of Questionnaire 2 data...............................32
3.3. Discussion of the research questions ....................................................................35
3.4. Summary.................................................................................................................36
PART C: CONCLUSION .................................................................................................38
1. Conclusions.....................................................................................................................38
2. Implications ....................................................................................................................38
3. Limitations of the study.................................................................................................39
4. Suggestions for further research ..................................................................................39
5. Recommendations and suggestions..............................................................................39
REFERENCES...................................................................................................................41
APPENDICES.......................................................................................................................I
APPENDIX 1:........................................................................................................................I
APPENDIX 2..................................................................................................................... VII
APPENDIX 3.......................................................................................................................IX
APPENDIX 4……………………………………………………………………..XII
 


	9. vii
LIST OF TABLES  AND CHARTS
Table
Table 1: Students‟ on-task/off-task behavior
Table 2: Students‟ motivation, learning styles, anxiety in speaking class
Table 3: Factors that make students hesitant to participate in oral activities
Table 4: Students‟ comments on their previous teachers‟ teaching methods
Table 5: Students‟ desires to increase their participation
Table 6: Students‟ on- task/off-task behavior and their turn of speaking
Table 7: Students‟ comment on teacher‟s stimulation activities
Chart
Chart 1: Students‟ appreciation of English speaking skill and speaking activities
Chart 2: Students‟ level of participation in speaking activities motivation
Chart 3: Affecting factors on students‟ participation
Chart 4: Students‟ level of participation in recent speaking lessons
Chart 5: Students‟ feeling when taking part in speaking activities
Chart 6: Students‟ evaluation of the effectiveness of stimulation activities
 


	10. 1
PART A: INTRODUCTION
This  initial part states the rationale of the study, together with the aims, objectives,
the scope of the study, and the design of the rest of the paper. Above all, it is in this part
that the research questions are identified to work as clear guidelines for the whole research.
1. Rationale of the study
In the era of global integration, knowing and, more important, having ability to
use English - an international language - as means of communication has become so
important. It can be said that English is the key for learners to access to the great
knowledge of humankinds. Therefore, English has become a compulsory subject in
Vietnamese curriculum, its teaching and learning have been paid much attention to. Since
the academic year 2006-2007, the teachers and learners have seen an overall renovation in
teaching and learning in general and in teaching and learning foreign language in
particular. The teaching and learning a foreign language have changed from the traditional
approach-grammar translation method, which emphasizes mostly on the ability of using
grammar rules precisely, to communicative approach, which focuses on communication
ability with four essential skills, reading, writing, listening, and speaking altogether.
Among the four language skills, speaking plays an important role since it helps to
identify who knows or does not know a language. Pattison (1992) points out that when
people mention knowing or learning a language, they mean being able to speak the
language. However, in reality, the teaching and learning of English in Vietnamese high
schools have encountered many difficulties in language proficiency, in speaking skills in
particular.
As a teacher of English at Ly Thuong Kiet Upper Secondary School in Bac Giang for
more than ten years, the researcher has been familiar with her students who have good
control of structure in written language but are unable to express themselves in oral
language. Some of the students have shared their feelings of passive during speaking
lessons: they are afraid of being called to present in front of class; they are fond of
listening to others better than saying something; some of the students find safe ways to
finish their speaking lessons without punishment by staying silent, listening attentively to
or writing down what teacher or their friends say. In other words, the students‟
participation in speaking lessons is low. This may lead to poor speaking performance and
the consequence may be that in the future they cannot become global citizens because of
their lack of communicative skills in international language- English. The reasons for these
are varied depending on each student. However the most common reasons may lie in that:
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students have limited  vocabulary, little background knowledge of the speaking topic; they
have low self-confidence and motivation to express themselves; they do not have stimulus
and enough time to practice their speaking; the teachers have not organized speaking
activities interesting enough to arouse students‟ interest in speaking lessons…
Besides, most of the researcher‟s colleagues have shared they often have difficulties in
organizing successful speaking activities and sometimes they are frustrated at their failure
in encouraging the students to take part in speaking activities. Only some students get
involved in the activities conducted by the teacher while others keep silent or do other
things. Thus, one of the challenges to the teacher is to find out the answer to the question
“Why don‟t many students of English get involved actively in speaking lessons?” and
“What activities will be effective in increasing students‟ participation during speaking
lessons?”
The above reasons have inspired the author to conduct the research entitled “Using
stimulation activities to enhance 10th
grade students‟ participation in speaking lessons”.
2. Aims of the study
This research is aimed at improving students‟ involvement in speaking lessons at Ly
Thuong Kiet High school by using stimulation activities. In order to achieve that aim, the
following objectives are set for the research: to find out factors that limit students‟
participation in speaking activities; to examine stimulation activities used during speaking
lessons to increase the learners‟ participation in oral activities and to test the effectiveness
of them in the form of an action research.
3. Research questions
To achieve the aims mentioned above, the following two research questions are addressed:
1. What are the factors that limit students‟ participation in speaking lessons?.
2. How effective are stimulation activities in enhancing students‟ participation in
speaking lessons?
4. Scope of the study
This study is concerned with the using of stimulation activities to enhance students‟
participation in speaking lessons to the students in the researcher‟s own class - grade 10 at
Ly Thuong Kiet High School.
This paper, therefore, placed strong emphasis on the 10h
grade students‟
involvement and the techniques to improve students‟ participation in speaking class.
In addition, it is noteworthy that students‟ participation is easily affected by the students‟
factors (attitudes, motivation, language levels,…), teachers‟ factors
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( characteristics, methodology..)  and classroom factors. In this study, the researcher
focused on teaching techniques having influence on students‟ participation.
5. Methods of the study
As mentioned above, this research adopts an action research in an attempt to improve
the current situation of teaching and learning speaking in the teacher – researcher‟s own
class. In so doing, the method including questionnaires and class observation sheets will be
employed during the process of data collection.
6. Design of the study
PART A: INTRODUCTION provides a general introduction, introducing the background
for the research topic and its aims, research questions and the design of the thesis.
PART B: DEVELOPMENT is the main part of the thesis. It consists of three chapters
namely Literature Review, Methodology and Findings and Discussion.
CHAPTER 1: LITERATURE REVIEW begins with the literature on understanding
general issues related to speaking, including the definition of speaking, the importance of
speaking, what a successful speaking lesson is and factors limiting students‟ participation.
Then comes the literature on stimulation activities consisting of its definition and types of
stimulation activities. The rest of the chapter is on previous studies related to using
stimulation activities during speaking lessons.
CHAPTER 2: METHODOLOGY presents the methodology performed in the study,
including key elements of an action research, the background information of the
participants and setting of the study; the instruments used to collect data, and the
procedures of data collection.
CHAPTER 3: FINDINGS AND DISCUSSION presents analyses and discusses the
findings that the researcher found out from the data collected according to the research
questions. This chapter also reflects a detailed description of data analysis which is shown
based on the survey questionnaires and class observation. Some explanations,
interpretations and discussion of the findings of the study are explored here. Moreover,
action research procedure will be presented in the chapter.
PART C: CONCLUSION is the conclusion of the study, summarizing the findings;
providing some implications, the limitation of the research, recommendations on how to
use the stimulation activities in English speaking lessons. Some suggestions for further
study are also discussed in this chapter.
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PART B: DEVELOPMENT
CHAPTER  1: LITERATURE REVIEW
1.1. General issues
1.1.1. Definition of speaking
It is known that language skills consist of four macro inter-related skills: listening,
speaking, reading, and writing, of which listening and reading relate together in the aspect
of receptive skills, whereas speaking and writing are considered to be productive skills
(Byrne, 1991). Of the four skills, speaking plays an important role as it is the first step to
identify who knows or does not know a language.
According to Chaney, (1988:13) speaking is “the process of building and sharing
meaning through the use of verbal and non-verbal symbols, in a variety of contexts”. Other
researchers such as Brown (1994), Burn and Joyce (1997) define speaking is “an
interactive process of constructing meaning that involves producing and receiving and
processing information”.
Mc. Donough and Shaw (1993) says speaking is the ways to express ideas and opinion,
expressing and desire to do something, negotiating or solving a particular problem, and
maintaining social relationship and friendship. Long and Richard
(1982) says speaking is a complex set of ability that involve many component, including
pronunciations, listening and grammar skill.
1.1.2. Stages in a speaking lesson
So far many linguists have identified stages in teaching spoken language. Byrne (1991) in
“Teaching Oral English” divides the process of teaching spoken language into the stages:
the presentation stage, the practice stage and the production stage. Harmer (1983: 50) in
“The practice of English Language Teaching” mentions three stages during this process:
introducing new language, practice and communicative activities. Matthews et.al.
(1985:17) in “At the Chalkface” argues that the process of teaching spoken language
includes three stages. They are the presentation stage, the practice stage and the production
stage.
From these authors‟ ideas, it is seen that teaching spoken language should be divided into
three stages. They are: the presentation stage, the practice stage and the production stage.
Each stage has its own purpose and relevant activities. An overview on these stages is
introduced below:
The presentation stage aims to give students the opportunity to realize the usefulness and
relevance of a new language item. In this stage, students have to concentrate not only on
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the meaning but  also on the pronunciation, stress, intonation and spelling of the new
language item. Besides, grammar is paid attention to. Students are passively receivers, they
are only asked to practice (role – play) and dramatize a dialogue or to talk about what they
have to learn from a prose based on the previous answers at the end of this phase. The
teacher‟s role in this stage is to introduce to students the new knowledge, such as new
words, new grammatical structures. In other words, he plays the role of an informant.
The purpose of the practice stage is to give students “the opportunity to use the newly
presented language in a controlled framework so as to allow them to memorize its form
and assimilate its meaning more fully” (Matthews et. al.). In addition, it aims at making
students more confident in using new language. In the controlled practice, the teacher acts
as a conductor who conducts what the learners should do and which kind of language they
are expected to produce. In the guided practice, the teacher is only the one who suggests
situations, and sometimes corrects the learners‟ mistakes. The learners here are freer to
work, discuss with their partners and to produce utterances prompted by visual or written
cues. At the end of the phase, Ur (1996) supposed what the teacher reaches is to better
students‟ fluency.
The production stage aims to provide the opportunity for learners to use new language in
freer, more creative ways. Its purpose is also to help learners integrate newly – learnt
language with previous – learnt one in unpredictable situations. In this stage, the teacher is
no longer an instructor. Instead, he acts as the monitor, advisor, mistake – hearer, and
consultant who gives advice is necessary. Generally, the teacher does not interfere much in
the production stage. Students seem to be more confident and motivated to take part in
freer activities by working individually, in pairs or in groups.
In the speaking lesson, learners‟ speaking ability can be improved if teachers follow
three stages orderly. However, teachers should consider the time limitation, the levels of
learners, the students‟ motivation and material in use when they design the speaking
activities.
1.1.3. Characteristics of a successful speaking activity
Sometimes spoken language is easy to perform, but in some cases it is difficult (Brown,
2001: 2700). A successful speaking activity has to fulfill characteristics such as giving
much time or opportunity to the students to speak as often as possible; allocating as much
time as possible to students talking can help create the best environment for oral activities.
Ur (1996: 120) explains some characteristics of successful speaking activities which
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include learners talk  a lot, participant is even, motivation is high, and language is of an
acceptable level. Each characteristic is explained as follows:
1. Learners talk a lot. As much as possible of the period of time allocated to the activity is
in fact occupied by learner talk. This may be obvious, but often most time is taken up with
teacher‟s talk or pauses.
2. Participation is even. Classroom discussion is not dominated by a minority of talkative
participants. It means that all students get a chance to speak and contributions are fairly
evenly distributed.
3. Motivation is high. Learners are eager to speak because they are interested in the topic
and have something new to say about it, or because they want to contribute to achieving a
task objective.
4. Language is of an acceptable level. Learners express themselves in utterances that are
relevant, easily comprehensible to each other, and of an acceptable level of language accuracy.
Friederike Klippel has some points in common with Ur. His point of view about an
effective speaking lesson is: message oriented communication which indicates the
moments in foreign language when target language is used as a vehicle of communication;
learner – centered activities in which students‟ feelings, purposes and ideas are the focus;
active learning, cooperation and empathy emphasize the students‟ active participation in
the speaking process.
From their ideas, we can see that the most prominent features of a successful speaking
activity are that the learners‟ speaking time is maximized and every student has equal
opportunities to express themselves.
1.1.4. Problems with speaking activities
Speaking activities can fail miserably due to some very real problems in the
English class. According to Ur (1996: 121), there are some problems faced by the learners
in speaking activities. The problems include student inhibition, nothing to say, the low of
participation, the theme to be spoken, and the use of mother tongue.
* Student inhibition
Speaking activities require a student to have all eyes on him and exposure to
audience, which can often give students stage fright. Students may also be worried about
making mistakes, fearful of criticism or losing face in front of the rest of the class, or
simply shy of the attention that their speech attracts
* Nothing to say
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Students sometimes think  they have nothing to say on a particular topic. In reality,
they may be bored or feel that the topic is unrelated to anything they know. If this is the
case, they will have no motivation to speak other than the fact that they know they should
be participating in the speaking activity. Students often lack confidence in their speaking
ability and feel they have insufficient language skills to express exactly what they want to
say
* The low of participation
Students‟ uneven or low participation is among the teachers‟ obstacles. In an
English class, there will always be dominant students making it difficult for more reserved
students to express themselves freely. Dominant students who interrupt frequently or who
constantly look for the teacher's attention tend to create an environment in English as
second language class where more timid students are quite happy to sit back and watch the
lesson unfolding instead of participating
* Mother-tongue use
This can be also seen problematic. When all, or a number of the learners share the
same mother tongue, they may tend to use it. This happens because it is easier, because it is
unnatural to speak to one another in a foreign language because learners feel less „exposed‟
if they are speaking their mother tongue. If the language is pitched too high they may
revert to their first language, likewise if the task is too easy they may get bored and revert
to the first language, too.
In a word, overcoming these obstacles in speaking class to create successful
speaking activities where learners talk a lot, motivation is high and participation is even
certainly requires a lot of teachers‟ efforts in designing and carrying out speaking
activities.
1.2. Students’ participation in speaking activities
Students‟ participation can be understood as students‟ involvement in classroom
activities and in this case, oral activities. It can be identified in terms of three kinds of
interaction: students to their teacher, students to students, and students to material.
The interaction between students and their teacher includes care, contact, co-operation
between them in the class. Participation not only means attending the class regularly and
on time but also taking part in the lesson actively or showing desire or be active. Students
become self- centered in the class activities.
The interaction between students and students is set up through their discussion in
small groups. They work together, help each other, and learn from each other. A good
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interaction involves their  co-operation and contribution to the task given. Students feel
pleasant and comfortable when they work together, then they will do their best to complete
the task.
Student participation also includes the interaction between students and material. Good
and interesting materials can get students involved in the lesson. Students will find it
difficult to participate in the class activities if they don‟t understand the tasks or feel bored
with them. (Ellis, 1994:178)
In order to have a successful lesson, students‟ participation must be active and
even. However, students‟ participation in classroom oral activities can be affected by a
variety of factors such as from students, teachers and classroom.
1.3. Factors affecting students’ participation in speaking activities
1.3.1 Students’ factors
1.3.1.1 Students’ learning styles
Willing (1987, as cited in Bailey 2005:169-170) divides learners into four groups
based on their behaviors: concrete learners are interested in social aspects of language
learning; analytical learners would rather work individually on reading and grammar;
communicative learners are willing to communicate with other speakers; authority –
oriented learners tend to be independent and prefer to work in non – communicative
classroom.
As can be seen from Willing‟s classification, if the majority of students in one class
belong to concrete and authority – oriented groups, the degree of participation in oral
activities of this class will be low.
According to Brown (1994) the contrast between reflectivity and impulsivity
dimension is one factor affecting students‟ participation in speaking lesson. Reflective
learners are slower, more careful and often weigh all the considerations before speaking
out in the class, on the other hand, impulsive learners are quicker at making decision and
make gambles before a solution is achieved. So in speaking lesson, impulsive learners are
faster but less accurate speaker than reflective ones.
As claimed by Ellis (1985:120), extroverted learners are more willing to interact
with others than the introverted, and therefore they are more successful in oral
communication.
We can conclude that in a language class if the teacher neglects the differences
among his students‟ styles, only some of them can benefit from the classroom activities. It
is understandable that not all students participate actively in the activities.
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1.3.1.2 Students’ language  levels
In Tsui‟s research (1996) in Hong Kong, she found out five principal factors
affecting the reluctance of students‟ participation in class speaking lesson: students‟
perceived low proficiency in English; students‟ fear of mistakes and derision; teacher‟s
intolerance of silence; uneven allocation of turns; incomprehensible input
(as cited in Nunan 1999:234)
It is also the common problem of Vietnamese high school students. Students‟ lack
of vocabulary, structures and expressions make students unwilling to speak. Therefore, in
the classroom many students just sit in silence and do not participate in the classroom
activities.
It is understandable that with limited knowledge, students are not confident enough
to speak out about anything. In short, the limitations in the students‟ language levels can
directly affect their participation however much they like the activities. Teachers,
therefore, should choose the topics as well as the kinds of activities suitable for their levels
to stimulate their participation
1.3.1.3 Students’ motivation
Motivation, in the view of Ur (1996: 120), is one of affecting factors to make sure
the speaking lesson effective or not. Learners have high motivation when they are eager to
speak because they are interested in the topic and have something new to say about it, or
because they want to contribute to achieving a task objective.
We may not know exactly how much motivation factor accounts for students‟
participation but it can be concluded that the degree of motivation is directly proportional
to the level of involvement in oral activities. It is true that, the more motivated students are,
the more actively they are involved in speaking tasks.
General speaking, motivation can be seen as one of keys that decides learners‟ success or
failure in speaking process.
1.3.1.4. Students’ anxiety
Anxiety, simply speaking, is a kind of troubled feeling in the mind. It is associated
with feelings of uneasiness, frustration, self-doubt, apprehension or worry (Scovel,
1978:134).
In Zhang Xiuqin‟s research (2006), he found out that anxiety was the main negative
factor which prevented students from participating in classroom speaking activities. High
anxiety learners tended to withdraw from voluntary participation and reluctant to take
risks. He identified some main causes of language anxiety: less proficient English;
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students‟ fear of  mistakes and derision; large class size; unwilling to take risks; low
tolerance of ambiguity; competitiveness
In brief, anxiety is obviously an important factor in the second language acquisition
in general and in students‟ participation in speaking activities in particular. Therefore,
language educators should strive to promote a non – threatening environment and have
techniques to reduce students‟ anxiety during the lessons
1.3.2. Teacher’s factors
1.3.2.1 Teacher’s roles
With an increasing concern about communicative language teaching approach in
foreign language teaching and learning, in which learners are the centre of the lesson, the
roles of a teacher are different from those in the other different teaching methods. Harmer
(1999:57-62) listed the roles of a teacher as follows: controller, organizer, assessor,
prompter, participant, resource, tutor and observer.
Unlike Harmer, Byrne (1986:2) stated the roles of the teacher according to the stages of
teaching speaking: the presentation stage, the practice stage and the production one. At the
first stage, the teacher acts as an informant. He/she prepares the materials and presents the
language as clearly as possible and the students listen and try to understand. However,
teacher‟s spending time should be sensible, otherwise students do not have enough time for
their practice. At the practice stage, it is time for students to do most of the talking and the
teacher devises and provides the maximum amount of practice. The teacher‟s role is like
the skilful conductor of an orchestra, giving each of the performers a chance to participate
and monitoring the performance. At the final stage, the production one, the teacher takes
on the role of manager and guide. Students need to be given regular and frequent
opportunities to use language freely, even if they sometimes make mistakes. The most
important thing is students have chances to express their own ideas personally and are
encouraged to go on learning.
Above all, the most important role of the teacher through stages of speaking lesson
is a motivator. Whatever you are doing in the classroom, your ability to motivate the
students, to arouse their interests and to involve what they are doing will be crucial.
Based on the theory about teacher‟s roles, we can see that teacher‟s roles may
affect students‟ participation, therefore in order to encourage students‟ involvement,
teachers should implement appropriate roles.
1.3.2.2 Teacher’s characteristics
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Though “the perfect  set of personal qualities and characteristics for an effective
teacher has not been found” (Barry, 1993:94), it would be true to say that in order to
involve students in classroom‟s activities, teacher firstly should be one that students
respect and lay their trust on. The teacher‟s prestige will make students feel safe in the
lesson and willing to participate in the activities. To support this point, Barry (1993)
mentions some characteristics that a teacher should have: being natural; being warm; being
pleasant; being approachable; being tolerant.
It should be noted that not every teacher can have all the above characteristics, but
it can help improve a good relationship between the teacher and students. With such good
interaction during the lesson, it both creates a positive environment for learning and
enhances students‟ participation in the activities.
1.3.2.3 Teacher’s methodology
The teacher‟s methodology refers to the approach or method and the teaching
techniques he/she uses in the classroom. Through the history we have experienced the
existence and development of many teaching methods. However, no teaching method is the
best one as each one has its own advantages and disadvantages. In order to apply a suitable
teaching method, the teacher should take some of the following factors into consideration
including learners‟ level, interests and purposes. Applying the appropriate method can
have positive effects on students‟ learning and participation in classroom‟s activities.
In conclusion, students‟ participation can be affected by teacher‟s factors including
teacher‟ roles, characteristics and methodology. Teaching method may play a decisive part
in obtaining teaching goals, and in this case, increasing students‟ involvement in oral
activities. In addition, teacher‟ characteristics and teacher‟s roles in the classroom activities
play a crucial role in students‟ participation. Therefore, in order to reach this goal, teachers
should improve themselves in methodology, knowledge and personality to motivate
students.
1.3.3 Classroom factors
1.3.3.1 Classroom atmosphere
It is certain that classroom atmosphere affects students‟ success in language
learning. According to Underwood (1987:34-44), both students and teachers take the
responsibility for creating a good teaching and learning environment with the following
points: giving a sense of purpose; ensuring that English is spoken; using appropriate
language; giving encouragement; involving all the students; the place of examination and
tests; extra-curricular activities:
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In short, we  have mentioned some suggestions for establishing and maintaining a
purposeful and happy class atmosphere. This is an important work as it requires both the
teacher and students to create an encouraging learning environment.
1.3.3.2 Classroom size
Ur (1993:303) shares a view that teachers of large classes also face with the
problem of discipline, creating effective learning for all, choosing suitable materials and
activating students, especially silent ones. As a result, students‟ opportunities to practice
are lessened and only a few good students improve their English, while many average or
weak ones make little progress or fall further behind.
1.4. Stimulation activities
1.4.1. Definition of stimulation activities
In Oxford Advanced Learner‟s Dictionary, “stimulation” is defined as to “make
people feel enthusiastic; full of interesting or exciting ideas” (2005:1057). Up to now, there
has been no exact definition of the researchers about “stimulation activity”. According to
Jeremy Harmer (2001), students need activities that are exciting and stimulation their
curiosity: they need to be involved in something active. In English language classrooms,
especially during speaking lessons, there have always been some reasons that demotivate
students to participate in speaking activities. Therefore, teachers should keep in mind when
designing speaking activities to draw students‟ attention and participation and then step by
step improve their speaking‟ ability.
Hence “stimulation activities” can be understood as a variety of fun, interesting and useful
activities which are given by teachers may attract students‟ motivation, participation in the
learning process so as to stimulate students in the classroom. These activities may include:
games, discussion, music, dramatic stories, role play and etc…”. By using stimulation
activities, the teacher is able to enhance the students‟ speaking competence because they
are interesting techniques to design and apply in speaking classroom. The students become
comfortable to speak everything and get opportunities to develop their communicative
competence more freely. In other words, stimulation activities can be considered to be ones
that teachers should design to stimulate their students, to intensify their motivation as well
as their participation in speaking class.
1.4.2. Types of stimulation activities in teaching speaking skills
According to theorists such as Harmer (2001), Livingstone (1983), Littlewood
(1981), Ladousse (1987), Ur (1981), a number of classroom techniques such as role play,
discussion, communication games and problem- solving, and using stories… are
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recommended as appropriate  to stimulate natural communication. In order to help students
gain success in speaking, there are many activities to stimulate students to raise their voice
in speaking class as follows:
1.4.2.1. Role play
Role –play is an effective way to animate the teaching and learning atmosphere,
arouse the interests of learners, and make the language acquisition impressive. Role-
playing is one of the ways of getting students to speak. Students pretend they are in various
social contexts and have a variety of social roles. In role-play activities, the teacher gives
information to the learners such as who they are and what they think or feel; students are
assigned roles and put into situations that they may eventually encounter outside the
classroom. Because role plays imitate life, the range of language functions that may be
used expands considerably. Also, the role relationships among the students as they play
their parts call for them to practice and develop their sociolinguistic competence. They
have to use language that is appropriate to the situation and to the characters.
1.4.2.2. Games
According to Carrier (1980:6) “Games stimulate students‟ participation and give
them confidence”. Games are activities through which the learners can practice the
language learnt in the classroom. Games are activities that can help the teachers to create
contexts in which language is useful and meaningful (Andrew Wright, and Michael
Buckby, 1984). In the whole process of teaching and learning by games, students can take
part widely and are open-minded. Besides, “Games are highly motivating because they are
amusing and interesting. They can be used to give practice in all language skills and be
used to practice many types of communications” (Ersoz, 2000). Games can enhance
motivation. When playing games, learners pay attention to the passage, not to the
language. They acquire language unconsciously, with their whole attention engaged by the
activity, in much the same way as they acquire their mother tongue. Games can be played
at the opening stages of the lessons or at the production phase or whenever learners feel
tired after long time of learning, they will draw more attention to the lesson with lower
stress.
1.4.2.3. Story completion
This is a very enjoyable, whole-class, free-speaking activity. Students sit in a circle.
For this activity, a teacher starts to tell a story, but after a few sentences he or she stops
narrating. Then, each student starts to narrate from the point where the previous one
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stopped. Each student  is supposed to add from four to ten sentences. Students can add new
characters, events, descriptions and so on.
1.4.2.4. Information gap activity (IGA)
IGA is one of the easiest and most interesting forms of communicative activity in
the speaking class. In order to get the most proficiency, the teacher can divide the class into
pairs or groups. In each pair or each group, one acts as the asker, the other the answerer, let
them discuss for a few minutes and they change the role.
IGA may take three forms: (1) One student has some information and the other has to find
it by asking questions; (2) One student has some information and tells it to the other
student; (3) Both students have different information and they tell each other.
1.4.2.5. Discussions
Sheils (1993) has indicated the value of discussion activities as follows:
“Discussion activities involve learners in personal and fluent use of the target
language. They require them to reflect, to evaluate data or arguments, to listen carefully to
others, to have an open mind and to develop the skills and expressions necessary for a real
discussion. The exchange of opinion or feelings should assist learners in getting to know
themselves and their classmates better”.
After a content-based lesson, a discussion can be held for various reasons. The
students may aim to arrive at a conclusion, share ideas about an event, or find solutions in
their discussion groups. Before the discussion, it is essential that the purpose of the
discussion activity is set by the teacher. In this way, the discussion points are relevant to
this purpose, so that students do not spend their time chatting with each other about
irrelevant things.
Discussion activities are an important part of many lessons. The main thing to
remember is that “proper organization can ensure their success. Lack of it can provoke
their failure ” (Harmer, 1991: 125).
To apply this technique effectively and properly, the teachers should bear in mind that it is
difficult for them to keep control and to hear what their students are saying. Therefore,
they must set up activities that are appropriate to the needs of your students and the stage
of the lesson.
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1.5. Previous studies  related to how to enhance students’ participation during
speaking lessons
Up to now, several studies have been conducted and reported by many language
researchers which have been purposed to stimulate students to speak English and improve
English skills, particularly speaking skills.
Sikapang‟s finding of stimulation through game technique (1993) states that lack of
practice speaking English in the classroom becomes one of the big obstacle for the students
in English speaking mastery, also he found that the game technique employed strongly
stimulated the students to expose their speaking.
Relating to increasing student‟s participation in speaking lessons, Nguyen Thi
Minh Ha (2010) conducted action research in two classes of Accountancy at Hanoi
University of Business and Technology with the focus on the effectiveness of the
cooperative activities in enhancing students‟ participation in speaking lessons. In this
paper, the researcher used four data collection instruments: questionnaires, follow-up semi-
structured interviews with students, observation in each lesson and students‟ reports on
their pair or group work after the lessons. The research showed that collaborative activities
are effective in helping students to change their attitudes towards speaking skill, as well as
pair or group work, and enhance their participation in speaking lessons.
An other researcher, Nguyen Thi Thu Hien (2013) at Duc Thien Vocational School aimed
at using task- based language teaching (TBLT) to increase students‟ participation in
speaking lessons. To find the results, survey questionnaire, observation and interview were
employed to find answers to the two research questions. The findings of the research
revealed that possible reasons for students‟ poor participation derived from both themselves
and their previous teacher. Using TBLT in speaking lessons helped increase students‟
participation in terms of both quantity and quality.
Overall, there have been number of studies in how to enhance students‟ speaking
competence in foreign language learning as well as how to raise students‟ involvement in
English speaking lessons. However, there has not been much research into improving
students‟ speaking skills at high school through stimulation activities. This is the gap that
the current thesis study tries to bridge. By doing research through questionnaires and class
observations, this study hopes to add further evidence to the small but growing body of
research on this topic.
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CHAPTER 2: METHODOLOGY
In  the previous chapter, the literature related to the topic has been reviewed as a
theoretical basis for the study. In this chapter, the practical aspect of the study is
described thoroughly with the participants, instruments, the data collection and data
analysis procedures, which justify for the validity and reliability of the study.
2.1. Action research and key elements of an action research
Action research is a form of research becoming increasingly significant in
language education. The term “action research” refers to two dimensions of activity:
the word “research” in “action research” refers to a systematic approach to
carrying out investigations and collecting information that is designed to
illuminate an issue or problem and to improve classroom practice, meanwhile the
word “action” refers to taking practical action to resolve classroom problems
(Richards, 2005: 171). Therefore, action research achieves both action (change or
improve) and research (understanding). It is the process of systematic collection and
analysis of data in order to make changes and improvement or solve problems
(Michael J. Wallace, 1998, p.1 and Coles & Quirke, 2001, p.14). Cohen and
Manion (1985) affirmed that action research is first and foremost situational, being
concerned with the identification and solution of problems in a specific context.
They emphasized that the aim of action research is to improve the current state of
affairs within the educational context in which the research is being carried out.
Action researchers undertake a study because they want to know whether they can
do in a better way.
Nunan (1992) defines the framework of a research as consisting of seven steps
as follows:
- Step 1: Initiation (Identify the problem)
- Step 2: Preliminary investigation (Collect data through a variety of means)
- Step 3: Hypothesis (Develop research questions)
- Step 4: Intervention (Devise strategies and innovation to be implemented)
- Step 5: Evaluation (Collect data again and analyze it to work out the findings)
- Step 6: Dissemination (Report the result by running workshops or issuing a
paper)
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- Step 7:  Follow-up (Find alternative methods to solve the same problem)
2.2. Rationale for the use of an action research
A necessary component of action research is collaboration among different
people. They are teachers, their colleagues and students, who should be willing to
talk with each other about the problems and find out the solutions together, as well
as help each other in implementing classroom–centered action research projects. It
also needs the collaborative efforts of students who participate in the action research
project.
This research was carried out by me, a practitioner, a teacher of English.
During the first semester of this school year, the researcher observed and recognized
a real problem in her class that most of the students appeared not to be interested in
speaking lessons, or passively and unenthusiastically participate in speaking
activities. Many of them had poor speaking performance. They may only speak
when being asked by their teacher. This research was conducted with a desire to
stimulate students‟ speaking performance and encourage the students to raise their
voice more during speaking lessons through using stimulation activities. This
change would make them have inspiration of engaging and need to express their
opinion when taking part in speaking tasks. With this view, this research meets the
definition of action research as aiming at changing things for the better.
This is also an action study because it was conducted in the real context
of my classroom, aimed at professional development through changing my
methods of teaching to enhance students‟ participation and English speaking
competence.
2.3. Description of the context of the research
2.3.1. An overview of Ly Thuong Liet High School
Ly Thuong Kiet High School is located in a mountainous rural commune,
very far from the centre of Bac Giang city and was established in 2002. The school
has 24 classes with over 1100 students ranged from grade 10 to grade 12. The
teaching staff composes of 60 teachers with 11 compulsory subjects, of whom
seven are teachers of English. They all have at least 9 years of experience.
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2.3.2. The teaching  program and materials
At Ly Thuong Kiet High School, English is one of the compulsory subjects
in the curriculum. The syllabus and the textbooks for English including “ Tiếng Anh
10” “Tiếng Anh 11”, “Tiếng Anh 12” are prescribed by the Ministry of Education
and Training.
“Tiếng Anh 10” (the set of standard textbooks), the textbook currently used for
teaching and learning English for grade 10 at high school, was written by a group
of textbook compilers: Hoàng Văn Vân, Hoàng Thị Xuân Hoa, Đỗ Tuấn Minh et al
and was published in 2006. The syllabus of the textbook “Tiếng Anh 10” is the
continuation of those textbooks at lower secondary school. English curriculum for
grade 10 students is divided into two semesters with a total of 105 periods, 3
periods per week. Each period is 45 minutes long.
The textbook was designed under theme- based approach with 16 topics
corresponding with 16 units (some units were adapted ). Each unit is about a theme.
There are 5 parts in each unit arranged as follows: reading, speaking, listening,
writing and language focus in which a variety of exercises and tasks were compiled
for practice. Also, there exists a “Test yourself” after every 3 units. The objective of
these tests is to examine how well the students have achieved in the previous units.
According to the Ministry of Education and Training (2005: 19-25), by the end of
the 10th
form students should be able:
 To listen for the main ideas or for specific information of a monologue or a
dialogue with the length of 120- 150 words of the topics they have learnt.
Understand texts that are delivered at a slow speed;
 To ask and answer and exchanging information in English at a simple level
about the situations relating to the topics they have learnt. Perform some
basic language functions such as giving instructions, expressing opinions,
asking direction, asking and giving information, etc;
 To comprehend passages of appropriately 190-230 words about the topics
they have learnt. Understand the main ideas of the text or understand the text
in detail. Develop vocabulary comprehension: gap-filling, matching,
synonym/ antonym, etc; and
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 To write  texts (of about 100-120 words) relating to the topics based on
models or prompts for personal or basic communicative purposes.
Speaking lesson is the second one in each unit introduced just after the reading
lesson. These speaking lessons are under the tendency to theme-based and task-
based approaches. In general, the textbook provides students with a variety of topics
and speaking tasks with the aim of helping students improve their speaking skill.
2.4. Description of the research
2.4.1. Subjects of the research
The study was conducted with the participants of 40 students in class 10A2 at
Ly Thuong Kiet High School and 3 teachers acting as observers. The 40 students
were doing their second semester of 10th
grade. They were at the same age of 16.
They have different proficiency in English. They live in different rural villages;
most of them are living in hilly and mountainous countrysides. They don‟t have
many opportunities to use English in communication outside their class and almost
no chances to communicate with foreigners. Almost all of them have at least 5 years
of learning English (from grade 6, a few have learned English since they were in
Grade 3 ). Not many of them show to be confident when practicing speaking the
language while the other students reveal to be slow and shy. They seem to keep
silent most of the time and even scared when asked to make a speaking performance.
The observers have been teachers of English at Ly Thuong Kiet high school for
more than 10 years.
2.4.2. Data collection instruments
The results of the study were developed on the basis of empirical data collected
through two instruments: survey questionnaires and observations.
* Questionnaire
Questionnaire 1: (See Appendix 1) was conducted at the first week of the research
with 40 students. The questionnaire aimed to investigate students‟ attitudes towards
speaking skill, their learning styles, factors from themselves and from their previous
teachers that affected their participation, and their preferences for classroom speaking
activities. The results from the questionnaire could help the researcher identify possible
reasons for students‟ poor participation.
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Questionnaire 2: In  order to find out students‟ attitude towards speaking skill
and their assessments of teaching method after 6 weeks of implementation, the
effectiveness of stimulation activities in increasing their participation, students‟
desire of techniques to boost them to learn speaking skill.
To make sure that the students could fully understand the questions, the researcher
spent about 20 minutes guiding them to answer as well as explaining difficult terms
when she delivered the questionnaires to the students.
* Observation (Appendix 2): Class observation is another method to collect data
for the study. The observation was carried out in class 10A2 in the second semester
of the school year 2013 – 2014.
The observation sheet ( Appendix 2), adapted from Hopkins (1985; 95) and The
Postgraduate Research Handbook by Gina Wisker (2001) focuses on measuring the
frequency and the nature of each student‟s participation in both ordinary
instructional and speaking lessons using stimulation activities. The observations
were done by 3 teachers of English (in every lesson observed, each of the
teachers observed 4 tables of 3 or 4 students each in front of them). The observers
were explained clearly about the focal topic, the purposes of the study as
well as the observation forms.
Besides, they were always given the lesson plan before every lesson so that they
could prepare well for the observation.
Observations were conducted before and after the intervention. The data from
the observation sheets would be analyzed and compared to show the difference
between pre and post application of stimulation activities. This helped the
researcher yield the conclusion about to what extent the students improve their
participation.
2.4.3. Data analysis procedures
At the beginning, the collected data was classified according to the questions in the
questionnaires. These data from the survey questionnaire are useful sources to find
out students‟ main causes for their poor participation. The most important
information from the questionnaires was presented in the discussion of the data.
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The data from  the observations are analyzed for discovering the frequency and
nature of students‟ participation in speaking lessons. The class was observed 5
times during the research (2 times at the preliminary stage and 3 times at the
intervention stage).
Unit 10: Conservation, Unit 11: National Parks in Tiếng Anh 10 textbook were
taught as usual; three 3 experimental lessons ( Unit 12: Music, Unit 13: Films and
Cinema, Unit 14: The World Cup) were taught with the use of stimulation activities.
All the features and numbers were then presented in tables and charts.
2.4.5. Brief description of the three lessons
During the three experimental lessons, the stimulation activities were applied for
students of 10A2 in order to raise their voice in speaking periods because the focus
was on the students‟ participation.
Prior to the three lessons, the researcher explained to the students that they were not
yet active and enthusiastic in taking part in speaking activities and this would
negatively affect their learning outcomes. She also put the stress that their effective
spoken lessons depended on students‟ enthusiastic participation and that their
speaking skills would be improved through their active involvement in speaking
activities. Her lesson composed of 3 main stages: pre – speaking, while – speaking,
and post – speaking
Pre – speaking stage was used to stimulate the students‟ interests in the speaking
activities. Besides, the pre – activities also served as preparation stage or warming-
up activity for the students before entering speaking activities as teacher provided
useful language such as vocabulary, structures, etc. or organize activities to create
English class atmosphere.
In while - speaking stage, students participated in the speaking tasks, the researcher
would act as the facilitator (went around, took notes, provided help if necessary,
encouraged too shy students)
Post speaking stage (or production) happened when students were ready to make
speaking performance to teacher and the class. Then, the researcher would give her
comments on the students‟ performance or give marks. Because the activity aimed
 


	31. 22
at helping the  students involve in speaking and raise their voice, the researcher
focused on fluency, speaking naturally and accuracy as part of her feedback.
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CHAPTER 3: FINDINGS  AND DISCUSSION
This chapter first analyses the data gathered for the study through two data collection
instruments (questionnaires, observations) and then discusses its findings against the two
research questions.
3.1. Findings from questionnaire 1 and observation of the two ordinary lessons
Research question 1: What are the factors that limit students’ participation in speaking
lessons?
3.1.1. Students’ level of participation
 Students’ appreciation of English speaking skill and speaking activities
Chart 1: Students’ appreciation of English speaking skill and speaking activities
(A= importance of speaking skill; B= interest in speaking skill;
C= comment on speaking activities)
As can be seen from Chart 1(A), 75 % of the students claim that speaking skill is
important to them while 17.5% suppose speaking skill is little important and 3 out of
40(7.5%) students thought that it is not important at all. In general, most of students highly
appreciated the importance English. However, it seems to be contradictory to the low level
of participation in classroom activities.
It is apparent from Chart 1 (B )that 57.5 % of the respondents had no interest in
learning speaking lessons, 22.5% stated that they felt little interested and only two students
(5%) realize that the speaking skill was very interesting. It can be understood that they are
not much keen on speaking skill.
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The responses to  questions 3 from Chart 1(C) seem to explain suitably why a lot of
students are not interested in speaking lesson. It is because 65% of the participants think
that the speaking activities in class are not very interesting and 9 out of 40 (22.5%)
informants regard them to be all right and suitable for their level. Not many students
(12.5%) say they are interesting. In conclusion, to have a good speaking lesson it requires
teachers to have good teaching method, various techniques, and enthusiasm to design
creative and interesting activities to stimulate their participation.
It can be concluded that the majority of the students agree that English speaking skill is
really significant. However, the number of students who feel interested in speaking in class is
contrary. The reason for it may concern the speaking activities - they may be suitable or not
very interesting. The question raised here is how students get involved in speaking activities
in classroom.
 Students’ level of participation in speaking activities
Regarding the frequency of speaking during speaking lessons, Chart 2 below
reveals that, nearly half of the subjects rarely participated in speaking lessons. During the
lessons, most of them just sat silently, listening to others‟ speaking and only spoke English
when asked by their teachers. 30% of participants (12 out of 40) sometimes involved in the
lessons as it depended on the topics or the activities they were in favor. 17.5 % were often
willing to speak English and only 5% were always actively involved.
Chart 2: Students’ level of participation in speaking activities
Together with questionnaire, Class Observation before the treatment also revealed the
level of students‟ participation. The observers observed whole class participation in Unit
10 and Unit 11 by using Class Observation Sheet. The result was that the number of
students off-task was 21(42.5%) and 18(45%) respectively. The others were observed and
marked on-task but their turns of speaking were not high( 37 and 46 times of speaking in
the two Units respectively were ticked). In addition, the participants used a lot of mother-
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tongue during the  lesson or expressed their agreement or disagreement with simple
answers” Yes”/ “No”
Unit 10 Unit 11
On – task (%) 19(47.5%) 22(55%)
Off- task (%) 21(52.5%) 18(45%)
Turns of speaking 37 46
Table 1: Students’ on-task/off-task behavior
In short, we can come to conclusion that the students‟ level of participation in
speaking class is poor and uneven. Thus, the questions raised here is what factors make
them hesitant to involve in oral activities and what teachers should do to enhance
students‟ participation.
3.1.2. Causes of students’ low participation in oral activities
3.1.2.1. Students’ motivation, learning styles, anxiety in speaking lessons
When asked to describe themselves in a speaking lesson, 27.5 % ( Table 2,
Appendix 3 )of the informants stated that they kept silent in order not to disturb the others.
Most of students (70% and 72.5%) claimed that they answered only easy questions or only
raised their voice when asked by teacher. 18 (45 %) out of 40 respondents admitted that
they know the answer but did not volunteer to say because of their shyness. Mother –
tongue use was also the choice of 47.5 subjects. The lowest percentage of the students
(5%) was found volunteer to speak as much as possible meanwhile a lot of students (65%)
revealed that they took part in oral activities only to get mark and only 22.5% of students
wanted to improve their communication skill through speaking activities in class. The
statistics from the table above showed the students‟ poor level motivation, passive learning
styles, anxiety and their language proficiency, which all had a great influence on speaking
outcome.
3.1.2.2 Affecting factors of students’ low participation in speaking lessons
Statistics provided in Table 3(Appendix 3) show that a lot of students (62.5%) were
reluctant to speak because they were afraid of losing face when speaking with some
mistake. More than half of the students were found not speaking due to their being not
accustomed to speaking in class. It means they were lazy in class, so when asked to
exchange ideas in English they were afraid of talking. It also proves the fact that the
students, especially those from rural areas are timid to express themselves and often choose
a safe learning method without punishment of listening to others and taking notes more
than saying something in foreign language lessons. 47.5% of students stated that the
Tải bản FULL (73 trang): https://bit.ly/3ZsCjTR
Dự phòng: fb.com/TaiHo123doc.net
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learning goal demotivate  them from speaking. The students‟ low participation in speaking
lessons was also caused by their not self confident enough (57.5%). Students had to cope
up with obstacles namely being unable to find ideas and lack of vocabulary (55% and
67.5% respectively). Not enough time for preparation was also a disadvantage with 12.5%
of students and 17.5 % of the informants mentioned to large class size as a reason that
made them hesitant to speak. Teachers‟ teaching method is certain to have influence on
learners‟ involvement in lessons when 60% of them assume that boring teaching method
discourages them from speaking
3.1.2.3. Teacher’s teaching methods in speaking class
Table 4 (Appendix 3) is the statistics about students‟ comments on their previous
teachers‟ teaching methods.
The statistics showed that 87.5% students said that their teacher often taught grammatical
rules rather than how to speak English. Teachers‟ following speaking activities in the
textbook accounted for 82.5% students‟ respond. The number of the students‟ previous
teachers often designed extra activities outside textbook or adapted speaking tasks was
small as only 17.5% of the informants described their teachers. 32(85%) out of 40
participants complained about being interrupted by their teachers while speaking. The
teachers did not pay equal attention to both weak and good students, they seemed to care
for good students more when 65% students made complaint about that. Through the
students‟ comments, it can be seen that many of their teachers had no habit of using
English in class(55%). This may lead to students‟ using their mother-tongue more as an
imitation. In addition, in a speaking lesson, teachers‟ going around for help students is
necessary but teachers here mostly took a seat and observed while students practicing. That
may be why 47,5% students supposed that their teachers could not monitor activities in a
big class well. Praising students is also a good way to motivate them to be active in
learning. However, this is often ignored by some teachers (40%). It can be concluded that
teachers‟ methods have a great influence on students‟ getting involved in the lessons.
There were some reasons from their previous teachers that may make them unwilling to
speak or demotivate them to raise their voice such as interrupting while their speaking,
paying much attention to grammar rules, not often designing interesting activities …
3.1.2.4.The most influential factor on student’ participation in class
Tải bản FULL (73 trang): https://bit.ly/3ZsCjTR
Dự phòng: fb.com/TaiHo123doc.net
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Chart 3: affecting  factors on student’ participation
(A = The attitude of teachers; B = The abundance of games and activities; C = The
classroom atmosphere; D = The level of difficulty of tasks)
As being asked about the most influential factor on students‟ participation, more than a
half of students (57.5%) claimed that the abundance of games and activities had great
effect on students‟ participation in speaking class. The second and the third one was the
attitude of teacher and the level of difficulty of tasks (15 % and 17.5 %). The lowest
percentage of students belonged to the classroom atmosphere (10%). It can be easily
understood why students like games and activities organized in class because they can be
seen as: “ a variety of fun, interesting and useful activities which are given by teachers may
attract students‟ motivation, participation in the learning process”
In summary, through the analysis above, it can be easily concluded that there is a variety of
reasons that make students hesitant to participate in oral activities such as: students‟ lack of
vocabulary, learning goal, poor language proficiency, learning habit…, in which
teacher‟s inappropriate teaching method is considered as one of the factors that affect
students‟ involvement in speaking lessons a lot. Therefore, it is understandable that teacher
should improve her teaching method to increase students‟ motivation and help students get
over obstacles. If teacher uses interesting and exciting teaching techniques more often,
students will enthusiastically participate in the lessons then enrich their vocabulary, ideas,
change their passive learning habit and be more self-confident in speaking class.
3.1.3. Students’ desires of teacher’s teaching methods to increase their
participation in speaking lessons
The answers from students to question 10 help the researcher know the students‟ desires of
teacher‟s teaching methods to enhance their participation in learning speaking lesson.
6812911
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