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PART A: INTRODUCTION
1.  Rationale of the thesis
It is said that there are many factors leading to the success of the teaching and
learning a foreign language which can be divided into internal and external ones.
Internal factors are those that the individual language learner brings with him or her
to the particular learning situation such as students‟ age, personality, motivation,
experience, etc. And external factors are those that characterize the particular
language learning situation including curriculum, instruction, culture and status and
so on. Course book choice is directly related to those factors with strong effects on
the entire process of obtaining a foreign language.
According to Richards (2001:35), course books are a key component in most
language programs. They may provide the basis for the content of the lessons, the
balance of skills taught and the kinds of language practice the students take part in.
Therefore, “textbook should be carefully evaluated and selected before being used
for a language program. Textbook evaluation helps the managerial and teaching
staff select the most appropriate materials available for a particular course. It also
helps to identify the strengths and weaknesses of a particular textbook that is
already in use” (Minh 2007).
At Academy of Finance (AOF), the course book Intelligent Business, Elementary
began to be used for the first year non-English major two years ago instead of
Business Basics at the same level, but no evaluation or consultation has been
conducted before applying it at AOF to determine its strengths and weaknesses and
to see how well it suits the desired and attainable goals of the course.
For all above reasons, the author has decided to choose the topic “An Evaluation of
Intelligent Business - Elementary for the first year non-English major students at
Academy of Finance; Suggestions for book use and adaptation.”
2. Aims of the thesis
This thesis aims at evaluating the course book Intelligent Business Elementary by
getting both teachers and students‟ opinions. Then it recommends some adaptation
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so that the  book can meet the students‟ needs and interests. These proposed
questions help to achieve the aims of the thesis.
(a) How does Intelligent Business Elementary satisfy students‟ needs and interests?
(b) What recommendations should be made to the material to meet the students‟
needs and interests?
3. The significance of the thesis
The results of the thesis may help the researcher, the teachers and the first year non-
English major students at Academy of Finance to have a deep understanding about
the course book so as for them to have suitable adaptation and to use the book more
effectively in the future. In addition, the author does hope that the study will make
some contributions to the field of material evaluation in general.
4. Scope of the thesis
Firstly, the thesis will focus on evaluating the post use of the course book Intelligent
Business Elementary for the first year non-English major students at Academy of
Finance. Secondly, due to the limitation of the minor thesis, the course book will be
evaluated in terms of language providing and skills developing.
5. Methods of the study
In this thesis, the author employs both quantitative and qualitative approaches. To
get answer for quantitative approach, there are survey questionnaires for both the
teachers and the students. In addition, teachers‟ informal interviews are used to
collect data according to qualitative approach.
Survey – questionnaires: are designed for both teachers and the first-year non
English major students who have experienced the book to collect their ideas on the
material.
Teachers’ informal interviews: are conducted with the author‟s colleagues who
also teach the material to seek for detailed and objective opinions and their
suggestions for better book uses.
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6. Design of  the study
There are three main parts in this thesis: Introduction, Development, and
Conclusion.
Part I comprises the rationale, the aims, the significance, the scope, and the design
of the study.
Part II consists of three chapters
Chapter 1: Literature Review presents a theoretical background related to materials
evaluations such as definitions, purposes, and types of materials evaluation,
materials evaluators, models for materials evaluation, criteria for materials
evaluation, as well as material adaptation.
Chapter 2: Methodology includes a brief background about English teaching and
learning at Academy of Finance, research methods, and the data collection
procedures.
Chapter 3: Results and Discussion shows the findings of data analysis and some
recommendations.
Part III: Conclusion gives a brief summary of what discussed in the study and
suggestions for further research.
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PART B: DEVELOPMENT
CHAPTER  1: LITERATURE REVIEW
This chapter gives a brief overview of the literature relevant to the research.
1.1. Materials and course book
1.1.1. Definitions
Materials:
According to Brian Tomlinson (2005), materials are anything which is used by
teachers or learners to facilitate the learning of a language like cassettes, videos,
CD-Roms, dictionaries, grammar books, readers, workbooks or photocopied
exercises as well as newspapers, food packages, photographs, live talks by invited
native speakers, instructions given by a teacher, tasks written on cards or
discussions between learners. In other words, anything which is deliberately used to
increase the learners‟ knowledge and or experience of the language are all called
materials.
In Richards (2001:251) definition: “Materials can be instructional, experiential,
elicitative, and exploratory, in that they can inform learners about the language, they
can provide experience of the language in use, they can stimulate language use or
they can help learners to make discoveries about the language for themselves”.
There are so many kinds of materials that teachers will have a wide range of options
to choose different sources of input to help their students learn the most effectively.
Course book:
It is essential to give a good definition of course book and its characteristics so as to
do book evaluation in the most correct and suitable way. A course book is a book
which provides the core materials for a course. It aims to provide as much as
possible in one book and is designed so that it could serve as the only book which
the learners necessarily use during a course. Such a book usually includes work on
grammar, vocabulary, pronunciation, functions, and the skills of reading, writing,
listening and speaking. Ur (1996: 183) believes that the term „course book‟ means, a
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text book of  which the teacher and each student has a copy and which is in principle
to be followed systematically as the basis for a language course.
In short, course book is a book that both teachers and students must have, and used
systematically in a course of study.
1.1.2. The roles of materials
Richard (2001) states that materials provide a basis for the content of the lesson, the
appropriate proportion of skills taught, and the type of language practice students
take part in. Furthermore, useful teaching materials provide great assistance to
inexperienced teachers or poorly trained teachers. They can serve as “a form of
teacher training” and teachers can get ideas on how to plan and teach the lesson
from the materials.
It can be seen clearly that materials provide structure and syllabus for a program.
Thanks to them, a language program has a central core and learners may receive a
syllabus that has been systematically planned and developed. Also, they help
standardize instruction which means students in different classes but using the same
materials can receive similar content and therefore can be tested in the same way.
Next, they maintain quality. By using well – developed materials, students are
exposed to materials that have been tried and tested, that are based on sound
learning principles, and that are paced appropriately. In addition, they provide a
variety of learning resources. Textbooks are often accompanied by workbooks, CDs
and cassettes, videos, CDROMs, and comprehensive teaching guides, providing rich
and various sources for teachers and learners. Furthermore, they are efficient: they
save teachers‟ time, enabling teachers to devote time to teaching rather than
material‟s production. Last but not least, they can train teachers. If teachers have
limited teaching experience, a textbook together with the teachers‟ manual can
serve as a medium of initial teacher training.
1.2. Material evaluation
Deciding which textbooks to use or whether the materials being used are suitable or
not is obviously of great importance in process of learning and teaching of
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language. And this  decision can be achieved only by the means of a comprehensive
evaluation. The next part of this chapter is the review of literature of major issues in
material evaluation.
1.2.1. Definition
According to Hutchinson and Waters (1987:97), “evaluation is basically a matching
process, which concerns matching learners‟ needs to available solutions.” They also
note that evaluation is really a matter of judging the fitness of something for a
particular purpose. “Given a certain need, and in the light of the resources available,
which out of number of possibilities represent the best solution. There is no absolute
good or bad only degree of fitness for the required purpose”.
Low (1987: 21) reminds us that “teachers generally need to screen materials, in
order to predict their suitability for particular classes”. “Material evaluation is also
regarded as the systematic appraisal of the value of materials in relation to their
objectives and to the objectives of the learners using them” (Brian Tomlinson,
2005).
Brown (1995: 218) suggests that “evaluation is the systematic collection and
analysis of all relevant information necessary to promote the improvement of a
curriculum, and assess its effectiveness and efficiency, as well as the participants‟
attitudes within the context of the particular institutions involved”.
To sum up, different authors define materials evaluation in different ways. From the
writer‟s point of view, she mostly supports the idea that materials evaluation is a
matching process between the learners‟ needs and designers‟ purposes with a view
to improving the teaching-learning contexts when choosing a course book. The
definition given by Brown (1995: 218) is appreciated by the researcher.
1.2.2. Types of materials evaluation
Types of materials evaluation are classified variously. According to McGraph‟s
classification, materials evaluation includes three stages: pre-use, in-use and post-
use evaluation while Robinson (1991: 59) divides materials evaluation into three
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types: preliminary, summative  and formative. These terms sound differently; in fact,
they are in common.
Preliminary or pre-use evaluation often takes place before the course starts to select
the most suitable materials for a particular group of learners and the aims of the
course.
Formative or in-use evaluation occurs during the learning process, the obtained
result can be used to modify what is being done or in other words, such results may
suggest the development of the materials later.
Summative or post-use evaluation is normally conducted when the course is
finished to decide whether the materials should continue to be used or not.
At Academy of Finance, the textbook Intelligent Business Elementary has just been
used for two years. Therefore, with the desire to investigate the book in the most
profitable way, the researcher also the teacher directly using the book has decided to
use summative or post- use evaluation to determine the effectiveness of the material
so as to offer some recommendations for further uses.
1.2.3. Purposes and importance of materials evaluation
The reason why do we need to evaluate materials is that it helps us to identify the
strengths and weaknesses of the in-use material. After being used in the classroom
for a certain period of time, teaching materials need to be evaluated to see if they
have served well in a particular teaching-learning context, and met the needs of the
students.
According to Ellis (1997), there are two primary reasons why we carry out material
evaluation. Firstly, there may be a need to choose among the materials available the
most suitable ones to use for a particular situation. Secondly, there can be a need for
materials evaluation to determine whether the material, which has been chosen,
works for that situation after it has been used for a period of time. This may help in
deciding whether to use the materials again or replace it with a better one.
Robinson (1991:112) also adds evaluation can be used as part of quality control.
Through evaluation, we can know about the advantages and disadvantages as well
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as the effectiveness  of the being used materials. Then we can decide whether the
material can be reused or whether it needs to be adapted to meet the need of the
particular teaching situation or we need to change it absolutely.
After reviewing about the purposes of materials evaluation, the importance of book
evaluation is revealed. It cannot be denied that a thorough evaluation paves the way
for teaching staff of each organization and policy makers to have an ability to
discriminate amongst all the available books in the market. After considering weak
points as well as strong points of each book, educators can choose the most
appropriate one fitting their context.
1.2.4. Material evaluators
Robinson (1991), Tomlinson (1998), Richards (2001), and Dudley-Evan & St. John
(1998) suggest that evaluators can be either outsiders or insiders.
Outsiders are those who have not been involved in the program such as consultants,
inspectors, and administrators. Accordingly, they may not fully understand the
teaching and learning situation in which the evaluation is being carried out.
Moreover, it may take them more time to be aware of the local situation such as
learners‟ needs, facilities, and time constraints so it may be difficult for them to
make truly judgments and recommendations of the program.
The insiders, in contrast, are those who have been directly involved in the language-
teaching program such as teachers, students, course, materials designers. Therefore,
they can provide the most valid information in the evaluation process. In addition,
their understanding of cultural and political factors of the institution in which the
evaluation takes place would enhance the reliability of judgments and
recommendations. To stress the role of the insiders as evaluators, Richards (2001:
296) states that the involvement of the insiders plays an important part in the
success of evaluation because “as a consequence, they will have greater degree of
commitment to acting on its results”. He also adds that the teachers can watch out
for when the materials are being used. Consequently, they can know exactly the
extent that the materials work for their purposes and they make modifications to
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improve the effectiveness  of the materials. However, there are also disadvantages to
insiders when they are “too close and involved” (Dudley-Evan and St. John, 1998,
p.131) so the evaluation may be influenced by their subjective viewpoints and their
teaching experience.
1.2.5. Models for Materials evaluation
In spite of many different models for materials evaluation, the most commonly used
are those suggested by Ellis (1997), Hutchinson and Water (1987), and McDonough
& Shaw (1993).
1.2.5.1. Evaluation by Ellis (1997)
In his model, Ellis suggests the practice of a detailed empirical evaluation and
focuses on evaluation at the task level with reference to its actual teaching and
learning context. The steps are as follows:
1. Choosing the task to follow;
2. Describing the task with specification of input, procedures, language activities
and outcomes;
3. Planning the evaluation with reference to the dimensions above;
4. Collecting information before, while and after the task was used, and what how
the task performed;
5. Analyzing the information collected;
6. Reaching conclusions relating to what has been discovered, and making
recommendations for the future teaching
7. Writing the report.
Ellis‟s model is a micro-evaluation .The aim of this model is to identify the match
between task planned and task in use. However, it can only be conducted when the
materials are being used in the classroom.
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1.2.5.2. Evaluation by  Hutchinson and Waters (1987)
There is a difference between Ellis‟s model and this model. If Ellis‟s model is a
micro-evaluation, this one is actually a macro-evaluation as to be shown in this
diagram:
Figure 1: Materials evaluation model of Hutchinson and Waters (1987:97)
There are objective and subjective analyses in a checklist and the evaluators should
supplement other important criteria in the process of evaluating. Then identifying
the evaluator‟s requirements; analyzing the material and comparing findings those
two aspects by awarding points. However, the authors also note that highest number
of points does not necessarily indicate the most suitable material as the points may
be concentrated in one area.
Define criteria
On what bases will you judge
materials? Which criteria will
be more important?
Subjective
analysis
What realizations of the
criteria do you want in your
course?
Objective
analysis
How does the material
being evaluated realize the
criteria?
Matching
How far does the
material match your
needs?
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1.2.5.3. Evaluation by  McDonough and Shaw (1993)
McDonough and Shaw show a combination between macro and micro evaluation.
This model includes three stages: external evaluation, internal evaluation, and
overall evaluation. The internal stage requires an in-depth look at two or more units
to examine whether claims made by the author are the one found in the internal
evaluation. The internal stage will be carried out if the external evaluation shows
that the materials are potentially appropriate. If the findings show that the materials
are inappropriate, the evaluation will be finished at the external stage.
The model proposed by Mc Donough and Shaw (1993) illustrates a logical
procedure for materials evaluation. However, the figure does not discuss the
objectives and criteria of the materials which are important to ensure the learners‟
learning success as well as teachers‟ effective teaching.
In summary, although these models vary in the processes and the purposes, all serve
to evaluate whether the set of materials is appropriate to a certain situation or group
of learners or not. The evaluator must then base on the purposes of the evaluation,
time available, facilities as well as constraints of the context in which the evaluation
takes place to decide which model to follow. In this thesis the author decided to use
the model of Hutchinson and Waters (1987).
1.2.6. Criteria for Materials evaluation
The aim of using criteria for materials evaluation is to “reach a decision regarding
what needs to be evaluated” (Tomlinson, 1998:220). This means they are the
foundation upon which evaluators depend when making judgments. Therefore, one
of the most important steps that evaluator should spend time on is defining
evaluation criteria.
According to Dudley-Evans & John (2007), criteria for materials evaluation depend
on what is being evaluated and why they need to be evaluated. Regarding criteria
for materials evaluation, in the literature many experts (Hutchinson and Waters,
1987; Sheldon, 1988; Ellis and Johnson, 1994; Wallace, 1998; Tomlinson, 2005)
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have suggested certain  sets of criteria in the forms of checklists or guidelines. These
scholars go to two main schools of evaluation: the one focuses mainly in the content
of the material with Hutchinson and Waters as representatives; the other focuses on
both the appearance and content of the materials with Sheldon as representative. In
this study, the author reviews these two schools which seem to be the most relevant
and popular to materials evaluation.
1.2.6.1. Sheldon’s Criteria
Sheldon (1988) suggests such a wide range of criteria that can be applied for almost
aspects of materials. She offers a checklist containing “key questions” for the
evaluators to find the answer when evaluating materials. They include rationale,
availability, user definition, layout/ graphic, accessibility, linkage, selection/
grading, physical characteristics, appropriacy, authenticity, sufficiency, cultural
bias, educational validity, stimulus/ practice/ revision, flexibility, guidance, and
overall value for money. As it can be seen, Sheldon states to some extent many
criteria to evaluate the materials. Most dimensions of the materials are under
investigated, which leads to some major issues. For example, layout/ graphic or
physical characteristics required to be evaluated by graphic designers or appearance
designers of the materials. As a result, evaluator needs a great deal of time and effort to
accomplish this kind of work.
1.2.6.2. Hutchinson and Waters’ Criteria
These authors suggest four main criteria for materials including the audience, the
aims, the content and the methodology:
The audience of the materials: the evaluator should obtain information about and
from learners to find out whether the materials are suitable to the student‟s age
knowledge of English, interest and so on.
Aims of the materials: the evaluator has to check if the materials match the aims and
objectives of the course.
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Content of the  materials: the evaluator has to check whether the materials language
points, macro-skills or micro-skills, and topics suit the learners‟ needs.
Methodology of the materials: the evaluator has to find out if techniques, aids,
guidance provided in the materials satisfy the learners and the teachers of the
course. In this research, the criteria suggested by Hutchinson and Waters (1987)
will be applied because of their suitability with the real circumstance at Academy of
Finance.
1.2.7. Need analysis
Need analysis (also known as needs assessment) has a vital role in the process of
designing and carrying out any language course, whether it be English for Specific
Purposes (ESP) or general English course, and its centrality has been
acknowledged by several scholars and authors.
This term “ need analysis” according to Elaine Tarone and George Yule ( 1999),
when it has been used in the context of language instruction, has usually referred to
the collection and evaluation of information to answer the question: “ What aspects
of the language does some particular group of learners need to know?”. Mountford
(1981) offers the definition that needs can be defined as what students should be
able to do at the end of their language course or “what the user –institution or
society at large regards as necessary or desirable to be learnt from a program of
language of language instruction. Another definition given by Brindley (1981:27) is
that needs refer to wants, desires, demands, expectations, motivations, lacks,
constraints, and requirements. It is evident that course designers may take students‟
needs into consideration when designing a course. Clearly, the role of needs
analysis in any ESP course is indisputable. For Johns (1991), needs analysis is the
first step in course design and it provides validity and relevancy for all subsequent
course design activities. Different approaches to needs analysis attempt to meet the
needs of the
learners in the process of learning a second language. Among which, a modern and
comprehensive concept of needs analysis is proposed by Dudley-Evans and St. John
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(1998: 125) which  reflects other approaches. Their concept of need analysis is as
follows:
 Environmental situation - information about the situation in which the
course will be run (means analysis);
 Personal information about learners - factors which may affect the way they
learn (wants, means, subjective needs);
 Language information about learners - what their current skills and language
use are (present situation analysis);
 Learner's lacks (the gap between the present situation and professional
information about learners);Learner's needs from course - what is wanted
from the course (short-term needs);
 Language learning needs - effective ways of learning the skills and language
determined by lacks;
 Professional information about learners - the tasks and activities English
learners are/will be using English for (Target Situation Analysis and
objective needs);
 How to communicate in the target situation – knowledge of how language
and skills are used in the target situation (register analysis, discourse
analysis, genre analysis).
Today, teachers are aware of that different types of needs analyses are in close
association to complete the jigsaw of needs analysis (Figure 2).
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Figure 2.Needs Analysis  Jigsaw
As can be seen from the figure, need analyses should be the common concern of not
only ESP but also the general English because the needs of the learners play
paramount importance in any language process. Therefore, what the designers
should do is to analyze students‟ needs in order to design appropriate courses so that
students feel motivated and learn English faster and more effectively. It is clearly
that need analysis is of great importance to the effectiveness of teaching and
learning process.
1.3. Materials adaptation
Materials adaptation is a process of matching materials with the learner‟s needs, the
teacher‟s demands, and administration‟s purpose. The aim of materials adaptation is
to make the teaching materials the most appropriate in a particular teaching context
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by making some  changes. According to McDonough and Shaw (1993: 86) and
Isakovos Tsiplakides (2011:761), what we adapt depend on the following aspects:
the specific needs and experiences of their students, the general context in which the
course book will be used, language use, skills, classroom organization, and
supplementary material.
1.3.1. Purposes of materials adaptation
The purposes of adaptation are highlighted as follows:
- to make the material more suitable for the circumstances in which it is being used,
i.e. to mould it to the needs and interests of learners, the teacher‟s own capabilities
and such constraints as time, or as McDonough and Shaw (1993) put it: “to
maximize the appropriacy of teaching materials in context, by changing some of the
internal characteristics of a course book to better suit our particular circumstances”.
- to help teachers to maximize the value of the book for the benefit of their learners.
Hence they can improve it so that it is suitable for the particular situation. (Apple
and Jungck, 1990; Shannon, 1987).
1.3.2. Techniques for adaptation
There are many techniques of adaptation such as adding, omitting, replacing,
reordering or combining according to Gabrielatos Isakovos Tsiplakides (2011:761).
- Addition: Addition is an adaptation procedure which involves supplementation of
extra linguistic items and activities to make up for the insufficiency of materials.
Addition of extra materials is appropriate when the following situations are faced:
- Areas are not covered sufficiently.
- Texts/pictures/tasks are not provided.
- Texts/pictures/tasks are fewer than needed.
- Tasks are limited in scope.
- Tasks are of limited range.
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- Deletion: Deletion  is an adaptation procedure which involves removal of some of
the linguistic items and activities which are found to be extra and unnecessary. So,
deletion is a process in which materials are taken out rather than added. Materials
should be reduced through omission when the following situations are faced:
- Learners are clear about a language point.
- Learners are competent in a skill.
- There are too many tasks on a particular area/point.
- The item/area concerned is not a priority.
- The item/task is not well designed.
- The item/task is not well-suited to its aim(s).
- The topic is not appropriate for learners.
- Rearrangement/re-ordering: Rearrangement is a procedure of materials
adaptation through which different parts of a course book are arranged in a different
order or sequence. Rearrangement of materials helps to make them comparatively
more interesting and appropriate for the learner as well as the teacher. Learners may
reorder materials by:
- Matching their aims.
- Using a practice task for lead-in and elicitation.
- Revising an area earlier than the course book does.
- Comparing and contrast areas.
- Providing thematic unity.
- Providing an appropriate follow-up.
- Replacement: teacher may decide to replace any text or exercise which is
evaluated to be ineffective or irrelevant by a more suitable one.
Also according to McGrath (2002:1-17), the textbooks may adapt teaching material
by selecting, rejecting, adding and changing as follows:
Selection- Selection: some material may be relevant, but pressure of time makes it
impossible to include them in the lesson. In this case, we need to decide what can
most usefully be done in class and what can be set for home work. Time-consuming
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written exercises can,  for instance, be started in class to give students a feel for what
is requires and then finished for homework. This type of adaptation is very common
with all kinds of materials are written by Vietnamese authors for a specific group of
learners, many of them are imported from foreign recourses
Rejection- complete (e.g. Omitting a whole activity or even a whole lesson) or
partial (e. g. cutting one or more stages within an activity)
Adding- in the form of extension or exploitation of existing material, this can be
regarded as adaptation; where new materials are introduced, this will be termed
supplementation.
Changing this is a more radical form of adaptation, such as modifications to
procedure or changes in context/content (replacement).
From all above points, it can be concluded that textbook adaptation can be done at
three levels. The first level is macro adaptation, which is ideally done before the
language program begins to help the teacher see in advance what he or she needs to
change.
The second level of adaptation is adapting a unit which helps to make the classroom
teaching more smooth and cohesive. It also helps the teacher to better fulfill the
aims of a unit. The third level is adaptation of specific activities in a unit.
1.4. Previous Researches on Materials Evaluation
Published or in-house teaching materials have been evaluated by a lot of
researchers. They may make use of different approaches to materials evaluation.
However, they all demonstrate how materials evaluation provides feedback for
improvement and modification. The author would like to mention several of works
which have the same topic about materials evaluation.
The first research is “An evaluation of the material Lifelines for the first non-
English major students at Hai Phong University” by Oanh (2010). This study
aimed to evaluate the material in terms of contents and methodology from the
teachers‟ and the students‟ opinions to determine whether the material is suitable
with the students‟ requirements. The methodology employed was document
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analysis, questionnaire and  informal interviews. After collecting the data, the
researcher concluded about the suitability of the book to the students‟ requirements.
She also stated some recommendations and suggestions based on the research
findings.
Nhan (2006) made a research named “An evaluation of the textbook “Oxford
English for Electronics” and suggestions for new materials design”. This study was
carried out with the purpose of finding out the perception of both teachers and
students of a course book which is used at the Faculty of Electronics and
Telecommunications, College of Technology, Vietnam National University, Hanoi.
The research was conducted at macro level and aimed to check the general
effectiveness of the particular material after using it. This study used survey
questionnaires for both teachers and students who are using the book, interviews for
teachers and informal discussion with the students of College of Technology
through their own forum. She found out that beside several strong points especially
in format/ organization and electronic content, the textbook Oxford English for
Electronics still leaves some gaps that need to bridge regarding language, skill, and
methodology areas. She then made some changes about those weak dimensions.
Huong (2013) carried out the reasearch: An evaluation of EBP material “ English
in economics and business” for economics and business management students in
Hanoi university of Mining and Geology. This study evaluated the material in terms
of its Objectives, Contents and Methodology by using the qualitative approach with
survey questionnaires and interviews for both the teachers and the students. After
analyzing data, she concluded about strong points as well as weak points covered in
the material; then, she suggested some ways to make the teaching-learning process
more effective.
One of the common points in these researches is that they all used Hutchinson and
Waters‟criteria (1987) to evaluate their materials. This demonstrates the
effectiveness of these criteria and thoroughly helps the author conduct this study.
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In this study,  the author would employ survey questionnaires for both teachers and
students and informal interviews with teachers. Informal interviews are used after
analyzing survey questionnaire data with the purpose of getting more objective
information about the material in order to increase the credibility of the evaluation.
1.5. Suitability of the present study in the research area
In this chapter, the author has briefly discussed materials evaluation. Firstly, the
author addressed the definitions and roles of materials. Secondly, materials
evaluations issues including definitions of materials evaluation, types of materials
evaluation, purposes and importance of materials evaluation, materials evaluators,
some models for materials evaluation, criteria and methods of materials evaluation.
Next, some basic theoretical background related to materials adaptation is discussed
such as definitions and purposes of materials adaptation; areas, techniques for
materials adaptation, and levels of materials adaptation. As a result, this chapter is
regarded as the theoretical foundation for the applications for the study in chapter 3
and the recommendation made to the course book Intelligent Business, Elementary
for non-English major students at Academy of Finance.
It is necessary to clarify how the present study fits into the area of investigation.
Firstly, with the real teaching context, the researcher found it vital not only to assess
the book Intelligent Business Elementary so that learners can take the best uses of
the book but also enable teachers to apply the best methods. Therefore, in this
thesis, the writer assesses the book whether it is suitable for the learners or not.
Secondly, from her own experience, the researcher has found the significance of
adapting the book to make the learners feel motivated as well as learner- friendly.
In brief, the study is supposed to enhance the context of the learning and teaching
Intelligent Business Elementary for the first year non-English major students at
Academy of Finance.
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CHAPTER 2: RESEARCH  METHODOLOGY
This chapter describes the current teaching and learning situation at AOF which
includes the course book used, the teachers, and the non-English major students.
Then a detail description of research method employed in this thesis will be
discussed. It consists of subjects, research instruments, and procedures of data
collection.
2.1. Description of the context
2.1.1. The setting
Academy of Finance has been built and developed for more than 50 years; AOF
takes responsibility of training graduate as well as post-graduate students majoring
in Finance and Accounting to fulfill the duty “ Providing high-quality products of
training and scientific researches in Finance-Accounting for the society”. There are
14 faculties, 2 Institutes, and 3 centers within the Academy.
At AOF, English is a compulsory subject. It is taught continuously in four semesters
from the second half of the first year. Two first semesters is the Basic English
program with the course book Intelligent Business Elementary, a work of Irene
Barrall and Nikolas Barrall, first published in 2008, fourth impression in 2013. Two
last ones is English for special purpose program with the course book “English for
Finance” by Cao Xuan Thieu and his colleagues at the Faculty of foreign Languages
of the AOF (2013). Before entering university, the students have experienced 3 to 7
years studying English at secondary as well as at high school, but their level of
English proficiency and their learning style are varied.
The Basic English program is divided into two periods. The first one is counted
three credits dealing with the seven first units of the course book. Students attend
two classes per week. The other is counted four credits solving the rest eight units
with three classes every week. During each period, students have two mini-tests,
and a final exam.
The teaching and learning Intelligent Business Elementary follows the learner-
centered approach, aiming at developing students‟ English communicative
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competence as the  course book is in accordance with A1 to A2 level of the
Common European Framework.
Usually one teacher is responsible for a class with different background of students.
It is the fact that students are not learned in the same English classes in four
semesters. It is easy to understand this because most students come from different
majors with different timetables. This brings them both the positive and negative
effects. The good points are that they have been exposed to various teaching
methods of English as well as types of partners. They have certain difficulties;
however, such as the gap between excellent and poor students, multi-level English
classes, and studying methods.
2.1.2. Course material
As the focus of the study is on Intelligent Business Elementary, the researcher tends
to give more information about this book. Intelligent Business, Elementary is
designed by Irene Barrall and Nikolas Barrall, first published in 2008, fourth
impression in 2013 by Longman Press. The Intelligent Business elementary
Coursebook is accompanied by a separate Workbook with audio CD that provides
comprehensive self-study language practice and includes a BULATS-based practice
test. There is also the Intelligent Business Elementary Skills Book: a task-based
intensive course that practises language from the Intelligent Business syllabus
through authentic business tasks. All of the components are covered by a single
Teacher‟s book which includes lesson guides, supplementary activities and
photocopiable material. There are also two helpful websites for people to visit.
People using the Course book and the Skills Book can visit the www.intelligent-
business.org website which contains further information on the course,
downloadable resources, teacher support and premium content from the
www.economist.com website.
About the layout, there are fifteen units in the Course book. Each unit has a central
theme. Exercises and practical activities are developed around this to practise
grammar, vocabulary, and functional language. Every unit lasts for eight pages
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long; all include  five parts: Reading, Language check (grammar), Vocabulary,
Career skills, Dilemma & Decision.
About the content, the course book includes topics that cover general business areas
such as making contacts, talking about your company, ordering goods and
describing products,etc. In addition, there are chosen topics which reflect the
modern working environment such as corporate events, projects, and working in
teams. Other topics that are relevant to all areas of life are considered, for example,
travel, money, and finding solutions to problems.
In the reading, the students will have chances to investigate the keynotes first, then
a preview part to be well-informed about the glossary used in the text. They also
will have to discuss some questions related to a text given before. Next, they read
the text again to get ideas to do tasks. Finally, the students must summarize the
text‟s content, and talk about a related topic to the text. According to the researcher,
the articles in each unit have been carefully chosen not only for their level of
interest, but also because they deal with different aspects of the modern business
world. They help to provide students with a thought-provoking and accessible
overview of business today, and to give them the opportunity to see how essential
functional language is used in a variety of business situations.
In the Language check, new grammar structures are presented by giving examples
from the reading article, then students themselves have to find out the rules by
completing some rule sentences, afterthat there are some practice exercises.
In the vocabulary section, the course book supplies more words related to the main
content of the unit, then there are some tasks for students to practice to understand
how to use them. Sometimes, students are asked to predict new words and their
meaning based on available pictures or some small games.
The Career skills pages develop language for communication, and also present
students with useful practice situations that they can then use in the workplace.
Some units have a Working English box which introduces or expands a useful
language or vocabulary point and explains the business context that it can be used
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in. At the  end of each unit is a Dilemma & Decision-a problem-solving activity
which consolidates what has been learned in the unit to develop the skills. Each unit
builds on the language of previous lessons and recycles grammar and vocabulary in
a natural and supportive way, which helps students to build on their language skills
and gain confidence.
The aim of Intelligent Business is to make a truly contemporary world of business
accessible to learners of business English-whatever their language level or business
experience.
2.1 3. Course objectives
After having studied the book, students are hoped to achieve some objectives as
follows:
- They can remember vocabulary relating business field and basic grammar.
- They are able to make correct sentences about related topics in speaking, writing
and translating.
- Students can develop their solution-solving skills.
2.1.4. Course assessment
Students will have to take two progress tests together with class attendance
accounting for total 30%, and a final test occupying 70%. They are all written tests
which check students‟ use of English, Reading comprehension and Translation.
2.2. Research methodology
2.2.1. Subjects
The subjects involved in this study were 136 first year non English majors coming
from four different classes (two classes with 35 students, a class with 32 students,
and a class with 34 students) and 13 English teachers. The students are all in their
first year at AOF of the school year 2014- 2015. Among them, only samples of the
students are randomly picked up. They include both male and female students but
the female outnumbered the male, ranging from the age of 18 to 20. Most of them
have learned English for seven years. However, they have different levels of
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English proficiency because  they come from different places in Vietnam with
different background knowledge. The thirteen English teachers have taught the
course book since it was applied at AOF whose age is between 25 and 32. Seven of
them have M.A degree in Education or Linguistics. Six other teachers are studying
MA courses either at Vietnam National University, Hanoi-University of Languages
and International Studies or at Hanoi University. They are the samples of the
teacher population who have been working actively with the material.
2.2.2. Instruments
The main means of data in this thesis is two sets of questionnaires for the teachers
and the students which were designed as a mixture of closed and open-ended
questions, and aimed mainly to survey the teachers and the students‟ evaluation of
the textbook and to collect the teachers‟ opinion in order to improve the materials.
According to Brown & Rogers (2002: 142) “Surveys are any procedures used to
gather and describe the characteristics, attitudes, views, opinions and so forth of
students, teachers, administrators or any other people who are important to a study.”
Therefore, participants could be free to express their thoughts about the items raised
in the questionnaires.
The objectives of the questionnaires: The survey was designed to accomplish the
following objectives:
- Compare the general assessment of the students and their teachers about the
Course book Intelligent Business Elementary.
- Identify and assess the gaps for improvement in teaching and learning
textbook Intelligent Business Elementary.
It is hoped that the evaluation checklist would be of good use to other colleges or
universities if they would like to choose same means of instrument for their own
materials.
The steps of designing the questionnaires were displayed as follows:
- Write the first draft and consult colleague‟s opinions
- Pilot the questionnaires by sending them to colleagues
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- Consult supervisor‟s  opinions
- Edit and write complete questionnaires
- Translate the questionnaires into Vietnamese
- Deliver the questionnaires
2.2.3. Methods and procedures
The data was analyzed by using descriptive statistics method. After collecting data,
the researcher synthesized the answers and categorized them in form of tables and
figures. To draw the results of the study, researcher writes an explanation of the
descriptive statistics.
Respondents were requested to answer the close-ended and open-ended
questionnaires including the rankings of different aspects by four categories in the
questionnaires. Additional spaces were provided for participants to make any
further comments.
Data collection was conducted via the questionnaires for both the teachers and the
students. First, the questionnaires were developed based on the criteria which are
the most appropriate to this study. And then, the questionnaires were given to the
targeted teachers and students. The students were requested to return the answers
within an hour. The questionnaires for teachers were distributed on the same day,
but the teachers were asked to return within a week to ensure that they would have
enough time to give detailed and accurate information.
Next, the researcher worked out both set of questionnaires spontaneously to analyze
the data collected from the questionnaires. The data were coded into charts of
various classifications. Then the researcher summed up and changed all the items
with choices into percentage. For each category, these figures were graphically co-
shown on the charts to make comparison. As for open-ended questions and close-
ended questions, the author analyzed based on general summary and gave
explanations using the author‟s own experience and responses from the informants.
As a result, all the analyses were combined to answer the research questions
respectively.
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CHAPTER 3: DATA  ANALYSIS AND RESULTS DISCUSSION
In this chapter, the writer will firstly present how the respondents assessed the book
Intelligent Business Elementary. Then, the results will be discussed.
3.1. Data analysis
3.1.1. Comments on the course book Intelligent Business Elementary
Question 1: What is your overall rating of the course book Intelligent Business
0%
10%
20%
30%
40%
50%
60%
70%
80%
poor fair good excellent
Teachers
Students
Figure 3. Teachers’ and students’ assessment of the book Intelligent Business
Elementary
Although teachers and students have different opinions about the course book
Intelligent Business Elementary when they are asked to give overall rates on it.
While a minority of teachers assessed the book “fair and excellent” with 7.7% and
15.4 % respectively, almost 44.1 % of students assess the book “fair”. In spite of
their various rate of book assessment, they share some views in common. Most of
the participants commended the book “good” with high percentage (76.9 % for the
teachers and 50% for the students). It can be seen clearly from the figure that not
only teachers but also students are satisfied with the book Intelligent Business
Elementary, which means the material is suitable for both the course, and learners‟
expectations.
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Question 2: What  are features of Intelligent Business Elementary that you like
the most?
At AOF, teachers and students are both using the book for their teaching-learning
process; however, they share different views about the book. According to teachers,
they most prefer useful and practical lessons (76.1%). The rich and helpful business
vocabulary and functional language together with the update topics both get 67.7%,
and finally is the attractive and scientific layout (59.2%). Besides, teachers also
supply a lot of positive comments on the book such as the book provides enough
grammar point. Moreover, at the end of the book, there is a very useful glossary
part, and test as well as grammar reference that helps both the teachers and the
students review new words, grammar in every unit.
Similarly, what 72.1% of students like most is still the practical and useful lessons.
64% of them prefer rich and helpful business vocabulary and functional language.
Then 57.4% of the students vote for the update topics, and useful grammar sections
are considered the fourth rate with 51.5%.
3.1.2. The Appropriateness of the Material to the Course Objectives
The appropriateness of the material is identified by analyzing the material
objectives against the course objectives.
This material is being applied for first year non English major students at Academy
of Finance. Why has it been chosen? As the output requirement for all students at
AOF is a TOEIC certification of 400 points, the Faculty Leaders have noticed that
the Intelligent Business Elementary book, which is equal to the A1 to A2 level of
the Common European Framework, also contains guiding exercises for the TOEIC.
To evaluate the appropriateness of the material to the course objectives, the
researcher gives out the question 3 in the survey questionnaires.
When the teachers and the students were asked to answer this question, they gave
many similar opinions.
Firstly, most of them strongly agree that Intelligent Business Elementary gives the
students a great opportunity to develop basic grammar, widen their general
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vocabulary of most  basic topics about business, practise spoken English in common
business situations. Besides, the course book provides a variety of activities: group
work, pair work and individual and it helps improve students‟ reading skills. In
addition, most of them also agree that the course book develops students‟
communicative competence.
Secondly, a majority of the participants are not sure about chances that the book
gives students to improve their writing skills.
Thirdly, almost all of the teachers and the students believe that the course book
supplies few chances for students to improve their pronunciation.
Along with their same ideas, the question also receives different percentage in
teachers and students‟ answers about exercises given in the book to assess students.
Most teachers (69.2 %) say that the book has a lot of exercises to check students‟
understanding whereas nearly 50 percent of students consent that the book offers
them a number of ways to assess their learning process. Regarding learning
strategies, 100% teachers agree that the book provides students with learning
strategies, but only about 54.4% of students agree with that.
3.1.3. The Appropriateness of the Contents
Question 4: Teachers and students opinion about language points
Language
points
Structures of
grammar
Vocabulary Pronunciation
Participants‟
opinions
Ts Ss Ts Ss Ts Ss
Too much 0% 0% 15.4% 14.7 % 0% 0%
Adequate 84.6 % 86 % 76.9 % 74.3 % 0 % 0 %
Not much
15.4 % 14 % 7.7 % 11 % 0 % 0 %
Not at all 0% 0% 0% 0% 100% 100%
Table 1: Teachers and students’ opinions of the language point available in
Intelligent Business Elementary
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The figures in  the table show that teachers and students have different views about
language points in the book. In terms of structures of grammar, all the teachers and
the students strongly disagree that the course book contains neither too many
sections of grammar nor no grammar at all. The common thing is that most teachers
(84.6%) and students (86%) argue that Intelligent Business Elementary consists of
adequate grammatical items. A minority of both the teachers and the students
thinks that the book lack of grammar with 15.4% and 14% respectively. It is the fact
that the book provides students with basic grammar. However, considering the
students‟ level of English, the author totally agrees with the suitable proportion of
grammar in the book. The grammar is linked to the texts and used throughout the
unit, even other next units that are enough for students to remember and use. Then,
looking again at the course objectives, at AOF students are not going to be trained a
standard English, but applied English. Therefore, more chances should be given to
help students develop their practical English in real life and work.
Secondly with regard to vocabulary, few participants claim that there are numerous
ranges of new words in the book. Instead, most of the teachers and learners vote the
adequacy of the lexical resources although teachers have higher rate that students do
with 76.9% and 74.3% respectively. What is notable is that more students than
teachers consider the shortage of new words in their learning. This is
understandably enough for both teachers and learners because lecturers and learners
have different stances on their roles. And this motivates teachers to do more
research to teach their students more successfully. In terms of pronunciation, 100%
of teachers and students agree that the book does not have this part at all.
To sum up, the teachers as well as the students appreciate the grammar and
vocabulary sections introduced in the book. However, the lack of the pronunciation
part in the book has got negative feedback from them.
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Question 5: Teachers  and students’ opinion about proportion of 4 macro-skills
Proportion of Macro
skills
T% S% Proportion of
Macro skills
T% S%
Appropriate 84.6% 82.4% Little time for
speaking
0% 0%
Inappropriate 0% 2.9% Much focus on
reading
0% 7.4%
Much focus on
listening
0% 0% Little time for
reading
0% 0%
Little time for
listening
0% 0% Much focus on
writing
0% 0%
Much focus on
speaking
0% 0% Little time for
writing
15.4% 7.3%
Table 2: The teachers and the students’ opinion about proportion of 4 macro-
skills
As being shown in table 2, 84.6% of teachers think that the proportion of the 4
macro skills is appropriate and 82.4% of students also have the same ideas.
Regarding the time for reading and writing skill, there are only 15.4% of teachers
and 7.3 % of students think that there was too little emphasis on writing. Moreover,
only 2.9% of students evaluate the book as inappropriate and 7.4% of them argue
that the course book emphasizes too much on reading skill.
From this fact, the book is considered the most suitable for students to develop their
communicative competence as well as their modern needs in a daily changing
world.
 


	40. 32
Question 6: What  do you think about the topics in this material?
Figure 4: Teachers’ and students’ opinions about the topics in Intelligent
Business Elementary
There is approximately the same number of teachers and students agree that the topics in
the book are very interesting. A larger proportion of students in comparison with that of
the teachers think that the topics are interesting. More teachers than students say that the
topics are OK. None of the teachers but 4.4% of the students claim that the course book
contains boring topics. Although what most teachers think about that the topics is
different from the students‟ ideas, it can be clearly summarized that both the teachers and
the students enjoy the topics covered in the book.
Question 7: Do the topics in the material provide with update information?
teachers' view
yes
no
not sure
students' view
yes
no
not sure
Figure 5: Participants’ opinions about the update information of the topics in
Intelligent Business Elementary
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This question sees  the different opinions from teachers and students about the update
information of the book. Faculty of Foreign Languages used to use the course book
Business Basics to teach non-English major students at AOF. Two years ago, the
teachers saw the changes in students‟ level and needs, also the requirement of the output
TOEIC as well as the society. As a result, they have decided to take a replacement. It
took them a lot of time and effort; finally they chose the book Intelligent Business
Elementary instead of the Business Basics. Maybe it is the reason why when teachers are
asked about the topics included in the book, 84.6% of them agree that the book contains
update information. However, according to students, only about 52.2% have the same
ideas as the teachers; 29.4% of students are not sure whether the information is modern
or not, and the minority of them say that the information in the book is out of date. It is
clear that what teachers define “update” is different from what students define.
3.1.4. Teachers’ suggestions for the materials improvement
The fact is that nothing is totally perfect, even the course book Intelligent Business
Elementary which is being considered most suitable to the context of AOF at the
moment. After giving questions to both teachers and students to evaluate the book,
question number 9 and following-up interview asked teachers to offer suggestions
for future improvement of Intelligent Business Elementary. Here is what teachers
suggest to make learning and teaching Intelligent Business more enjoyable:
First of all, teachers should investigate more about students‟ needs and interests. In
fact, it is a hard job for teachers because of different preferences; However, teachers
may try to carry out some activities that can be useful such as chatting, exchanging
common email addresses, small talks or break chats and conducting a survey and
expectation settings in which teachers listen to what students want as well as what
they expect from teachers. By doing these, teachers can discover students‟
personality, hobbies and learning styles so that teachers may apply more effective
methods in their teaching. For instance, many students do hope that they have more
chances to acquire more new words. Therefore, teachers can find out other
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supplementary relevant sources  to help them such as some websites CNN, BBC,
other similar topic-based books and so on.
Secondly, the course book pays more attention to reading, listening, and speaking
while writing skill seems to be less emphasized with only one part of Write it up in
Dilemma & Decision part. On the whole, this appears to be imbalanced. However,
most of the teachers still think that would be fine basing on the course objectives.
The way in which students are assessed is just written tests to check Use of
language, Reading comprehension and a translation part.
Students are not asked to write a paragraph or an essay. Besides, this course book
also accompanied with the Style guide booklet which helps students to learn the
basic techniques of business writing. This style guide book contains samples of the
most usual types of business document for elementary learners such as emails,
letters, memos, faxes, short internal reports and notes. There is also a reference
section, which explains some international conventions for business writing, to help
students to check that their writing is correct. It also includes information on using
numbers, abbreviations, punctuation and how to avoid common mistakes.
Therefore, students are still provided with many opportunities to practise writing
skill; however teachers must take more responsibilities to help them. Some teachers
explain the reason why speaking skill is more focused even though students do not
have to take part in any speaking test during this course; because after this basic
program, students will continuously study the program of English for Finance, and
in this program students will have to go through three oral tests. Therefore, this
basic program is considered a good preparation for the next period. In addition, for
listening skill, as the book has only been used at AOF for about two years, so the
format of the tests still remain the same as for the Business Basics course‟s.
However, the teachers are in progress of making changes, they are reorganizing the
format of the final test which will include listening skill to test students.
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Thirdly, regarding pronunciation,  both teachers and students find that there is not
any room for this part in the book; but for elementary students, learning how to
pronounce the words correctly is very important. Teachers suggest some
recommendations to solve the problem. The teachers think that it is essential to give
students the opportunity to imitate. Most often, teachers will be the model that
students will copy, but teachers can also use other sources such as a recording from
television, radio or the Internet. Then teachers should give students changes to
practise. Teachers can use minimal pairs (pairs of words which differ in only one
sound) to highlight one sound or phoneme. Or teachers can try tongue twisters when
they want to add a little fun to pronunciation class. Fourthly, in terms of
methodology including learning vocabulary and grammar and four skills and
teachers‟ roles, for grammar and vocabulary acquisition, teachers can provide
students with more handouts of grammar and vocabulary suitable for students‟
levels. In other words, teachers ought to classify kinds of students in class and give
the exercises with compatible level of difficulty, which both improve and enhance
students‟ language knowledge. For four skills, in general, teachers share the view
that they should apply three stages for each skill: pre, while and post. Thanks to
that, the first year students have a more profound view of what they learn. In
particular, with regard to speaking teachers should organize more group activities
and redesign the tasks to motivate students to get involved in the lesson without
shyness or unwillingness and passiveness. Also, to help students speak more
naturally and fluently teachers had better provide them with language functions. For
reading, besides teaching students reading skills, teachers should help students learn
word forms in different contexts and turn passive word learning into dynamic use of
word. For listening, it works best when students are given time to read the
instructions carefully and know what to do with the type of listening. To do this,
teachers try to ask students how they deal with each category and supply them with
full guidelines. Sometimes, providing some extra listening like songs, funny
conversations or same games really helps students feel interested in mastering
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listening. Along with  the good book, teachers play a very important part in deciding
students‟ success. Thus, teachers should be selective, active and flexible.
3.2. Summary of major findings
In brief, this chapter summarizes document analysis and the survey results in
evaluating the material “Intelligent Business Elementary” to find out about how
well it meets the students‟ needs and interests and to seek for suggestions from the
teachers. Generally, this course book satisfies the needs and the interests of the
students. The book is successful in supplying students with a wide range of
vocabulary about business. They are the very basic ones that students need to know
in the world of business. Speaking, reading and listening skills are all distributed
suitably with many activities for students to practise and master. Despite their
different percentage, both teachers and students agree that the book supply them
with update information because they are all up-to-date authentic material from the
Economists. Furthermore, there is a majority of participants supporting the practical
and helpful functional language as well as the suitable propotion of grammar
covered in the book. However, the book has been concluded that it lacks of writing
part and has no room for pronunciation.
From the advantages and disadvantages presented above, Intelligent Business
Elementary under the researcher‟s study would be fully respond to the students‟
needs and interests of the first year students of Academy of Finance if some
suggested changes were applied successfully in details in the next part.
3.3. Recommendation for future material improvements
From all what has been discussed, Intelligent Business Elementary for the first year
non-English major students at AOF seems to be a good book under current teaching
context. However, unavoidable drawbacks of the book motivate the writer to
suggest some recommendations for more effective applications of the book by using
the techniques of addition, deletion and replacement, reorder and arrangement as
presented in the next part.
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3.3.1. Why teachers  have to adapt the book
There is a variety of reasons why teachers may adapt the course book Intelligent
Business Elementary. First, there is no material that can always inspire teachers and
learners during the whole course, especially the long ones. Second, because of
repeated activities or the difficulties above the students‟ level, both the teachers and
the students can face difficulties in the teaching-learning process. Without adapted
activities proposed by teachers, English might become a burden for both teachers
and students. Third, after trying to adapt activities in the textbook, the author has
recognized that any adapted activities always drew more students‟ attention and
interest. For all those reasons, the writer has suggested that teachers can adapt to
make Intelligent Business Elementary more learnable and enjoyable for the first
year students at the AOF.
3.3.2. Adaptation Techniques
3.3.2.1. Addition
Addition can be qualitative or quantitative. In this thesis, with its certain purposes,
the researcher would like to use the qualitative one. The material already contains
practice exercises for developing vocabulary, such as word- formation; gap- filling
and matching the words with their definition therefore students have many
opportunities to expose to language use. Speaking, listening as well as reading skill
can be used without any addition. It can be noticed that all speaking tasks in the
book give models for students to imitate which is very clear and suitable for the
elementary students‟ level. However, it is important that writing, and pronunciation
activities should be more added. Pronunciation needs constant attention for it to
have a lasting effect on students. There are some ways that teachers can use to help
students improve their pronunciation. The most simple one is that teacher can use
student talk to teach pronunciation. Teachers can have students work in group or
pair. Students talk about any topics then others will help them to check for
Tải bản FULL (80 trang): https://bit.ly/40fqlw7
Dự phòng: fb.com/TaiHo123doc.net
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accuracy. In that  way, speaking skill and pronunciation can be combined. This
means pronunciation is added along with provided speaking activities in the book.
Some other types of practice exercises on pronunciation should also be added such
as word stress, sentence stress, vowel and diphthong sounds or weak form, etc. In
order to consolidate grammar, some kinds of exercises need to be added such as
making questions for the underlined words and/ or the answers or reorder the words
to make complete sentences..
3.3.2.2. Deletion
Deletion means cutting one or more steps within an activity or omitting a whole
activity or even a whole lesson and making up for a more suitable one to meet the
objectives of the whole unit. In this material, teachers can delete some tasks or
exercises, put them into the homework assignment and afterwards design some
other proper tasks or exercises due to the limited time for teaching in class.
For example, in unit 8 Solutions, for the Preview part on page 68, in activity 1, the
book requires students to match the dates with the inventions of a lantern, solar
power, a light bulb, a torch, a gas lamp. In fact, when teachers ask students to do
that, they cannot know about the dates as well as the inventions or they just know a
little. In activity 2, the book has five pictures of a battery, electricity, the sun, oil,
and gas; then it asks students to match the pictures with five given words.
According to the author‟s opinion, that activity is too simple for students at their
age. As a result, these activities can be omitted. From the author‟s own experience,
she always asks students to do these activities at home. Instead, there can be a short
text talking about a particular invention with full information for students to read
and get ideas about the topic-based in the unit that is finding solutions for the world
problems.
3.3.2.3. Replacement
It can be denied that the course book is quite perfect in the teaching-learning
context at AOF. However, it was written for both business people as well as
Tải bản FULL (80 trang): https://bit.ly/40fqlw7
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business people, there  are some activities are sometimes inappropriate for the first
year students‟ age and experience. For instance, in Unit 1 Contacts, speaking skill
on page 10, students are asked to talk about nationalities of these companies:
Shanghai Tang, Michelin, General Motors, Aeroflot, Marks & Spencer, Banco de
Bilbao, Sanyo. Students are the first year students, and this is also the first lesson,
they cannot follow the task. Therefore, in any unit with unfamiliar topics, teachers
should replace with a more proper one to make learning English enjoyable.
3.3.2.4. Reorder or combination
The bookmap follows the order for every unit: Reading, Language, Vocabulary,
Career skills, Dilemma & Decision. However, teachers often tend to teach
Language and Vocabulary before they lead the students to the reading. As discussed
above, in some cases, speaking skill and pronunciation can be combined to teach
students to get the most benefit.
6815824
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