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ABSTRACT
Content validity refers  to the degree to which a test is relevant to the targeted
construct it is designed to measure. Thus, content validity is one of important
factors to evaluate a test. With deep concerns about the importance of content
validity, the researcher conducted a study titled “An investigation into the content
validity of an achievement test of Grade 5 in a primary school in Hanoi”. This
paper investigated the content validity of an achievement test of Grade 5 at a public
school in Hanoi via both qualitative and quantitative methods. The test is composed
of listening, phonics-vocabulary-, reading and writing items. In this study, the
relevance and the coverage of the content of this test were evaluated in comparison
with the syllabus, the test specification and the actual performance of test takers.
With the analysis of the results of 137 test-takers, the tasks and items of the test, this
study finds a comparatively high consistency of the test content with the test design
framework and test takers' performance. In the light of the research results, a
number of recommendations would be provided to teachers, test-makers, and
researchers for future studies in the context of primary schools in Vietnam.
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CHAPTER 1: INTRODUCTION
1.1.  Rationale of the study
In English language teaching, language testing and evaluation is a critical
aspect of checking both the learners’ quality and teaching procedure. Obviously,
language testing and assessment gives teachers an opportunity to evaluate the
impact of teaching procedure, which can create a chance to help teachers consider
the contents and methodologies applied in teaching and learning process. In
addition, learners can adjust their learning through testing to obtain better results.
In this day and age, English testing and assessment has attracted great
attention from teachers, educators, researchers, and educational experts. The
assessment focuses on evaluating, validity, reliability and other significant
characteristics of a test. There are quite a few previous studies in Vietnam which
were carried out on testing in terms of validity of test. For instance, Nguyen Thi
Mai Phuong (2008); Nguyen Thi Bich Hong (2008), etc. However, I recognize that
there is no study about validity of tests at primary schools in Vietnam.
From 2018, according to the regulation of the government and the Ministry
of education and training in Vietnam, English has been required as a compulsory
subject from grade 3 to 5 at primary school. Each year, there are two semesters in
academic year at public primary schools with 70 English periods. For the scope of
this research, the achievement test on English grade 5 at primary school in a public
primary in Hanoi has been collected and analyzed. In grade 5, teachers and students
have followed the textbook named “Tieng Anh 5” in which, there are five main
parts including: listening, speaking, reading, writing, phonics. In the end-term tests,
all parts are designed on the test papers. However, after finishing a semester and a
year, there is no reevaluating the whole process of testing and make revisions. It
raises a question whether or not primary tests have reliability and validity and how
to evaluate these factors.
From the above reason, I decide to undertake this study entitled “An
investigation into the content validity of an English achievement test of grade 5
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in a primary  school in Hanoi” with the intention to find out how content validity
the test is. Furthermore, I hope that the findings of the study can be applied to
improve the current testing in primary schools. It is also intended to enhance both
teachers and learners in the teaching and learning process and to be the great source
for test designers.
1.2. Aims of the study
The study aims to evaluate the content of the English achievement test on grade
5 at a public primary school in Hanoi in school year of 2020-2021 which focuses on
the content validity.
The objectives of the study are:
 To evaluate the content validity through the result of year 5 students at a
public primary school in Hanoi.
 To analyze the strength and weakness of the test
 To provide practical suggestions for further studies.
1.3. Scope of the study
Due to the limitation of time and research condition, this study cannot cover
all the characteristics of a good test. The scope of this study will mainly focus on
the content validity of the achievement test on English grade 5 at a public primary
school in Hanoi in school years of 2020-2021. This study will give the findings
about content validity of the achievement test and state suggestion to enhance the
validity of tests used in the next school years.
1.4. Significance of the study
This study, firstly, will play a significant role to evaluate the content validity
of the achievement test of grade 5 in 2020-2021 based on the syllabus and outcome
standards of primary. Moreover, by adopting the argument-based approach, this
study will contribute to the test development process for primary in general.
The results of this study will be very helpful for not only school, educators,
teachers, but also researchers in getting a better view of the test's specification, from
that makes appropriate adjustments and builds highly accurate test questions to
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properly assess the  ability of primary school students. Finally, with this result, the
school can use it as a basis to evaluate the teaching and learning process to ensure
the right output standards for primary school students according to the policy of the
Ministry of Education and Training.
1.5. Methods of the study
There is a combination of both quantitative and qualitative approaches. To be
specific, firstly, the researcher used quantitative method to collect data of the
English achievement test on grade 5 at a public primary school in Hanoi in school
year of 2020-2021.
Then, by using the quantitative statistics, qualitative method is obtained to
illustrate the data into the meaning of test samples in terms of content validity.
1.6. Research questions
This study seeks to answer these following research questions:
1. To what extent do the content of achievement test of grade 5 meet the
desired objectives of teaching?
2. How was the achievement test of grade 5 constructed?
1.7. Organization of the study
The thesis is clearly organized into four primary chapters:
Chapter 1: Introduction
Chapter 2: Literature Review
Chapter 3: Methodology
Chapter 4: Data analysis
Chapter 5: Findings and discussion
Chapter 6: Conclusion
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CHAPTER 2: LITERATURE  REVIEW
This chapter provides an overview of the theoretical background of the
research. The chapter follows five main parts. Section 2.1 starts with basic concept
of language testing. Section 2.2 discusses the relationships between teaching,
learning, and testing. For the most significant theoretical part, the validation in
language testing is deeply discussed in Section 2.3. Then, some validation studies
are mentioned in Section 4. Finally, Section 5 is spent for summary.
2.1. Concepts of language testing
2.1.1. Testing
Testing is a tool to measure learners’ ability. The concept of test suggests a
planned method for evaluating students' abilities or learning results at various
curriculum points. The students are conscious that they are being tested, and they
get ready to perform to the best of their abilities. Tests are therefore created to
obtain official estimates of learning. And it can be understood that learning is
viewed as a product and the test performance is a timed performance. It is defined
by Oller (1974) that testing is an instrument to ensure that students have a sense of
competition rather than to know how good their performance is, and in which
condition a test can take place. On the other hand, there is a different view by
Heaton (1975). He pointed out that tests are considered as a mean of assessing the
students’ performance and to motivate the students. According to Harrison (1983), a
test is a useful tool to measure learners’ ability in a certain situation especially in
classroom. Through testing, the teachers, educators can make significant decisions
on the courses, the syllabus, the course books, the methodologies used in teaching
and learning process. In addition, when learners are tested, their results can have an
important effect on their motivation in learning strategy. Last but not least, the
administrators can make important decisions on the course, the syllabus, the course
book, etc. It goes without saying testing contributes a crucial part in teaching and
learning process.
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2.1.2. Language testing
Language  testing is one of the forms of testing and it is also one form of
measurements. Its importance in English learning is reviewed as: “properly made
English tests can help create positive attitudes toward instruction by giving students
a sense of accomplishment and a feeling that the teacher’s evaluation of them
matches what he has taught them. First, language tests mostly look like a product
that has a series of questions or items to which learners are expected to provide
correct answers. Second, language tests should obviously be understood and
scrutinized because they are instruments for the institutional control of individuals.
According to Mc Namara (2000), language testing is regarded as a key to success
because it is a critical factor in recruitment. Secondly, Mc Namara (2000) also
stated that it accomplishes educational objectives, which means you might give
tests, teach to them, or use the results of them to decide which students to place in
which classes if you test-designers deal with language exams in their professional
capacity as a teacher or administrator. Last but not least, the language proficiency of
your subjects may need to be measured if you are undertaking research in language
study. You must either select a suitable existing language exam or create tests in
that language.
Henning (year) suggested six purposes of language tests as follows:
 Diagnosis and Feedback: to explore strengths and weaknesses of the
learners.
 Screening and Selection: to assist in the decision of who should be
allowed to participate in a particular program of instruction.
 Placement: to identify a particular performance level of the student and to
place him at an appropriate level of instruction.
 Program Evaluation: to provide information about the effectiveness of
programs of instruction.
 Providing Research Criteria: to provide a standard of judgment in a
variety of other research contexts based on language test scores.
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 Assessment of  Attitudes and Sociopsychological Differences: to
determine the nature, direction, and intensity of attitudes related to
language acquisition.
(Henning, 1987, p. 1)
2.1.3. Achievement test
Language tests include many types. Hughes (1989, p. 9) classified tests
based on the testing purposes, namely, proficiency test, achievement tests,
diagnostic tests, and placement tests. Moreover, on the basis of manner in which
tests are scored, they are divided into objective and subjective testing.
Of all testing types, achievement tests are chosen to discuss in this part.
Achievement tests are extensively employed at various school levels in Vietnam
and serve a significant role in educational programs, particularly in evaluating
students' acquired language knowledge and skills over the course. Achievement test
scores are frequently used in educational systems to indicate a student's readiness
for a particular level of teaching. High accomplishment ratings typically indicate
that students have mastered grade-level material and are ready for further education.
Low achievement levels may suggest the need for remediation or a retake of a
course.
According to Henning (1987:6, “achievement tests are used to measure the
extent of learning in a prescribed content domain, often in accordance with
explicitly stated objectives of a learning program”. These tests may be used for
program evaluation as well as for certification of learned competence. It follows
that such tests normally come after a program of instruction directly.
Davies (1999: 2) also shared an idea that “achievement refers to the mastery
of what has been learnt, what has been taught or what is in the syllabus, textbook,
materials, etc. An achievement test therefore is an instrument designed to measure
what a person has learnt within or up to a given time”.
There are two kinds of achievement tests, which are final achievement tests
and progress achievement tests.
 


	16. 7
Progress achievement tests  are intended to measure the progress that students
are making, which is formative assessment. Hughes (1990:12) claims “these tests
are intended to measure the progress that students are making. On the one hand,
progress accomplishment assessments are intended to assist teachers in determining
the effectiveness of their instruction and the amount of learning that has occurred
among their students. As a result, the teachers can determine where the students are
weak or what aspects of the curriculum have not been adequately covered. In
conclusion, progress accomplishment exams can be seen as a helpful tool that gives
students an excellent opportunity to speak the target language in a productive and
confident manner and to build their self-confidence in doing them. For the students,
this can be a helpful preparatory and supportive step leading up to the final
achievement test because they will become familiar with the tests and the
methodology for taking them.
Final achievement tests are administered at the end of a course. It is used for
measuring the achievement of the course, which contributes to summative
assessment. McNamara (2000:6): “Achievement tests accumulate evidence during
or at the end of a course of study in order to see whether and where progress has
been made in terms of the goals of learning. Achievement tests should support the
teaching to which they relate.” It means final achievement is a formal examination,
given at the end of the school year or at the end of the course to measure how far
students have achieved the teaching goals. Hughes (1990:11) gave two approaches
towards designing achievement tests: syllabus-content approach and objective
content approach.
In the syllabus-content approach, questions in final achievement tests should
be determined by a thorough course syllabus or by the books and other resources
used in schools. Fair tests are those that were created based on the knowledge that
the pupils already had from their course books. On the other hand, a poorly
prepared syllabus or content that is selected that is not in line with the course
objectives may produce results that are inaccurate and unlikely to reflect what the
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students have learned.  When this happens, test results would not match the course
objectives in terms of test validity.
In the syllabus-objective approach, the test content will be directly based on
the course objectives according to the syllabus-objective method. There are certain
advantages to this approach. It, first, forces course designers to elicit information
regarding course objectives. Second, this approach can help to work against the
poor teaching practice that syllabus content-based tests fail to do. This approach
must, however, deal with the difficulties of testing material that the pupils have
neither learned nor prepared for.
2.2. The relationship between teaching, learning, and testing
2.2.1. Testing and teaching
According to Heaton (1988:5) “Both testing and teaching are so closely
interrelated that it is virtually impossible to work either field without being
constantly concerned with the other”.
There is no denying that testing gives teachers a chance to evaluate how
learners achieved the target language. As Bachman (1990:55) shared the idea that
“the fundamental use of testing in an educational program is to provide information
for making decisions, that is, to evaluate”. However, in fact, the results of test-
takers are not always positive, which could impact the teachers’ desires and
administrators’ desires. As a result, the teaching methodology could be changed,
which is called backwash in testing. According to Hughes (1989:2), the backwash is
said to be beneficial if the testing positively influences teaching. Meanwhile, there
may be a negative backwash. Negative backwash happens when teachers
concentrate only on what will be tested, or when they narrow the curriculum in
order to teach to the test. Shohamy (1992) pointed that, the test will result in the
curriculum's material being narrowed.
2.2.2. Testing and learning
In terms of learning, testing helps learners find out their weak points and
strong points in language learning, which can give them an opportunity to improve
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their learning strategy.  According to Henning (1987:1), “testing is a tool to pinpoint
strengths and weaknesses in the learned abilities of the students”. The results of
testing can motivate learners to obtain their goal in learning. In addition, it can be
said that a test can help both teachers and learners to clarify what the learners really
need to know, which means that the testing can bring benefits to not only teachers
but also learners.
On the other hand, the content of test can harmfully affect the learners’
learning. For instance, the achievement tests are designed to test Grammar? or
Reading skills while the course books include 4 skills Listening, Speaking, Reading,
Writing. As a result of this issue, learners just focus on Grammar and Reading and
ignore two other significant skills, which was explained as a backwash. Take the
national entrance exam in Vietnam as a typical example. For 10 years learning
English, the syllabus and books are used to teach in four skills: Listening, Speaking,
Reading and Writing. However, the national entrance exam focuses on Grammar
and Reading.
(Henning, 1987: 1)
2.3. Validation in language testing
There are a number of characteristics of a good test, namely, reliability,
validity, practicality, interactiveness, authenticity. The consideration in designing
and evaluating a language test is its usefulness. Bachman and Palmer (1996) shared
the idea of usefulness which can be visually demonstrated in Figure 2.1 below:
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Figure 2.1: Test  Usefulness
(Bachman & Palmer,1996)
In this part, the definition of validity will be discussed.
2.3.1. Validity concept
As the most significant concept, validity has been mentioned in
psychometrics. There are quite a few scholars giving their different views about
validity concept over the years.
In the middle of 20th
century, Guilford stated that “a test is valid for anything
with which it correlates” (Guilford, 1946, p. 429). This view has been previously
agreed in several influential studies in the early 20th century, including Kelly
(1927), Thurston (1932) and Bingham (1937). Besides, Garret showed another
simpler definition in which validity was defined “a test measure what it is supposed
to measure” (Garret, 1937, p. 324). Although his view is regarded as a crucial
requirement, this definition has long been a subject to criticism because it is not
adequate to verify tests.
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In the mid-20th  century, validity was introduced as separate type of validity.
In detail, in 1954, Technical Recommendations (APA, 1954) suggested four types
of validity: predictive validity, concurrent validity, substantive validity, and
structural validity. However, Anastasi (1954) divided validity into four categories:
face validity, content validity, factorial validity, and empirical validity. But then, the
framework's content validity, criterion-related validity, and construct validity were
addressed (Anastasi, 1982; Cronbach, 1955, 1960). Predictive validity and
concurrent validity were viewed as criterion-oriented validity in this framework, but
construct validity received greater attention and content validity was brought up in a
deeper discussion of proficiency tests and construct validity.
Validity is described as "the term refers to the appropriateness, meaningfulness,
and usefulness of the specific inferences made from test scores" in the Standards for
Educational and Psychological Testing (AERA et al., 1985). The process of gathering
evidence to back up such judgments is known as test validation.
Bachman (1990) provided a thorough justification and expansion of the
definition in the 1985 Standard. "The process of validation starts with the inferences
that are formed and the uses that are made of scores," according to Bachman (1990).
Furthermore, another definition which widely agreed is the theoretical
concept of validity as a unitary concept (Shepard, 1993; AERA et al., 1999;
Messick, 1989; Kane, 1992, 2006, 2009, 2013) Messick (1989) claimed that “as an
integrated evaluative judgment of the degree to which empirical evidence and
theoretical rationales support the adequacy and appropriateness of inferences and
actions based on test scores” (p. 13). In many parts of the world, this definition has
impacted how educational and psychological testing is currently conducted. This
notion of validity is used in this study as the theoretical groundwork for
comprehending its many components.
2.3.2. Aspects of validity
It should be noted that different scholars think the aspects of validity in
many ways. In this part, the view of Linn and Gronlund (2000) will be
discussed. There are five aspects of validity based on their view.
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First, it is  the interpretation and uses of test scores that are validated. It
would be more accurate to refer to test scores as legitimate indicators or measures
of a specific ability rather than as the validity of the uses we make of them.
Second, it is thought that validity is a matter of degree. In this view, as new
evidence accumulates, interpretations, it might change through the time. We can
never prove that our interpretation and use are valid because no test score can ever
provide a completely accurate representation of a given ability, and because the
validity of interpretation and use always depends on the coherence of the
interpretive argument and the quality of the supporting data.
Third, a use or interpretation's validity is always distinctive to that use or
interpretation. We always have a specific set of interpretation and use in mind while
developing a test. Depending on how the construct or skill to be measured is
described, these intended interpretations will change. A particular ability may be
defined differently for us than it may be for another reason or for a different group
of test takers. As a result, the results of a given test may not be applicable for other
circumstances or other objectives.
Fourth, it is agreed that validity is a unitary concept. Different types of
validity, such as content validity, concurrent validity, predictive validity, or
construct validity, are frequently mentioned. However, validity is just one
characteristic of the methods in which we use a certain test. The intended
interpretation and usage can be supported by a variety of evidence types, such as
test content analysis or correlations with other measures of aptitude.
Lastly, validity is concerned with an overall evaluative judgment. Because it
relates to the inferences regarding assessment results, validity is seen as an evolving
complex concept. By concentrating on the results of the conclusions drawn, it is
implied that they should be competent and appropriate. According to Messick
(1989, p. 6), inferences are hypotheses, and when these inferences are validated, it
amounts to hypothesis-testing.
To sum up, researching the validity of test use, also known as validation, can
be thought of as the process of developing an interpretive argument and gathering
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data in support  of that argument (Kane 1992, 2006, 2013). This kind of validation,
known as the argument-based approach to validation by Kane (1992), is commonly
used in today's validation practice.
2.3.3. Content validity
Validity is divided into such types as: content validity, construct validity, face
validity, criterion-related validity. The content validity will be discussed in this part.
To assess the student's ability through the taught program, the test must
assess the student's ability through the content of the test, which is taught in a
course or a semester. The exam questions must ensure to cover the knowledge that
the students have learned in that semester and avoid setting the topic outside the
student's area of knowledge, or not covering enough of the skills the student has
learned. Harrison (1983:11) stated: “content validity is concerned with what goes
into the test. The content of a test should be decided by considering the purpose of
the assessment, and then drawing up a list knows as a content specification”. For
example, in the syllabus or books applied in the school, the speaking part is taught
as a compulsory skill for students. In the syllabus, this skill takes up 20%. However,
most of end term tests used in schools have no speaking part to evaluate this skill.
Therefore, both test consumers and test developers should pay careful attention to
the test content. “Demonstrating that a test is relevant to and covers a given area of
content or ability is therefore a necessary part of validation” (Bachman,1990: 244).
According to Bachman (1990), when defining the ability domain, or the
constructs to be tested, and the test method facets, or aspects of the entire testing
procedure, content relevance should be considered. This has a direct connection to
the test design process to determine whether the items created for the test can
accurately reflect the measurement structures and the types of responses that test
takers are anticipated to provide. The term content coverage, often known as "the
level to which the tasks required in the test appropriately represent the behavioral
area in question," is the second component of content validity
(Bachman,1990:245). This serves as the foundation for evaluating how well the test
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items represent the  domain(s), or how closely they adhere to the specification, in
terms of test validation.
To sum up, content validity is very significant in evaluating the validity of
the test in terms of that “the greater a test’s content validity, the more likely it is to
be an accurate measure of what is supposed to measure” (Hughes, 1989: 22). Tests
must cover the entire curriculum to be considered valid in terms of content. Tests
are invalid when they don't cover the topics listed in the syllabus. Tests should
focus on these four abilities if learning a foreign language necessitates mastering
the four main ones of listening, speaking, reading, and writing. The content being
examined is also referred to as having validity. An accurate representation of the
course should be included on the test. It ought to illustrate the program's goals.
Every subject covered by a syllabus needs to be considered and given its proper
weight in the exams. And, a test which most test items are identified in test
specification but not in learning and teaching is likely to have harmful backwash
effect. Areas which are not tested are likely to become areas ignored in teaching
and learning.
2.4. Review of validation studies
As mentioned, content validity is an important term in testing to ensure that
test content can stay within a student's curriculum for a course or semester. For this
reason, after assessing whether the test is valid or not, the test makers need to
correct it in order to properly assess the student's level. However, analysis of related
studies on the validity of test content in primary school is not available in Vietnam.
In contrast, a literature review related to assessment that included content
validation for the high school exam provided suggestions for clarifying the basic
concepts of testing and assessment in education. Education, focusing on building
the validity and content validity of the tests. Through an effort to analyze the
experimental samples, the answers to two research questions are found. In the
study “A Study on the Validity of End-term Achievement Tests on English Grade
12, High Schools in Northern Vietnam” Hoang Van Sau employs on the data
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collection from 10  end-term achievement tests on English grade 12 of high schools
in some northern provinces of Vietnam. The number of each language component
of a test that possessed the content validity and construct validity has been counted
and changed into percentage. In this study, based on the statistics, the author has
shown that the content value of the test questions used is very low. Only 20% of
phonetic items (Test 4 and Test 5) and 50% of grammar items (Test 1,2,3,4,5) have
attained content validity while the number of vocabulary questions that got the
content validity is 80% (except for Test 2 and Test 3). It is one more time showed
that the contents of the tests didn’t go with the syllabus design of the textbook.
Therefore, the answer for research question 2 is: only Test 4 and Test 5 that took
20% of test samples have possessed content validity. The author suggests some
solutions to improve content validity of the tests. To improve the content validity
of the tests, there should be common test specifications (or test formats) which
could reflect the main points of syllabus design and issued by educational
governors because these are final achievement tests. Besides, advanced knowledge
(about 10-30%) should be presented to help students prepare for later
examinations.
In another study by author Nguyen Thi Trang (2018) “An evaluation on
the validity of end term English tests used for year 11 students at a
Vietnamese public high school in the Northeast area of Vietnam”. This study
has analyzed the content validity. The study is heavily based on scores obtained
from 2,481 test papers in two school years: 2015-2016 and 2016-2017, which are
equivalent to the total number of students taking in four achievement tests of two
school years. To analyze the data input for evaluating the validity of the final
achievement tests, the author mainly focuses on MICROSOFT EXCEL with taking
calculating scores and drawing charts. This study uses the test specification,
syllabus, and objectives to evaluate the content validation. According to this study,
the end-term tests appear valid when comparing with the test specification;
however, it is not valid with the aims and objectives. The reason for these
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differences is that  the aims and objectives are made by the author of textbook and
the test specification is made by the Department of Education and Training in the
North-East area of Vietnam. Considering the validity of the content for the test is
very important in Vietnam, some studies show that the test questions in Vietnam
are not valid in many aspects. The exam questions mainly focus on reading and
writing skills and checking grammar, lacking in listening and speaking skills when
the current teaching approach follows CLT.
2.5. Summary
In this chapter, the literature on important issues related to language testing
has discussed. First, it includes the relationship between testing and teaching in
which the term known as the "backwash effect," different achievement test formats,
and the qualities of a good test are referred. In addition, the literature review of the
validity concept including the evolution of this concept especially content validity
will be a fundamental theory to analyze the validation of this test in this study.
All of these things, together with the review of the related studies are the base
for the author of this study to build an interpretive argument for the content validity of
the achievement test for Grade 5, which will be presented in the later part.
The next chapter will present the study which includes the participants, the
methods of data collection and the data analysis.
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CHAPTER 3: METHODOLOGY
This  chapter first provides a description of the context for the study and
presents the structure of the syllabus of English Primary Program. Then, this
chapter presents a description of the research questions, the data collection the
selection of participants as well as the use of the methodologies in the study.
3.1. Context of the study
According to the regulations of the Ministry of Education and Training,
English is a compulsory subject in the general education program from grade 3 to
grade 12. The school which the author does the research is on the outskirts of
Hanoi.
3.1.1. Participants
The total number of students in the study are 137 students. In this study, the
result of 137 students in grade 5 at a public primary school is conducted to evaluate
in school years of 2020-2021. Living on the outskirts of Hanoi with not high living
condition, there are some students who have had some years of learning English at
centers before entering primary school, some have just learnt from textbooks at
school, and others have never had a chance to learn English before.
There are two permanent English teachers working in this school and they
are both in charge of teaching, making tests for grades 3,4,5 without training in
designing tests. They prefer using Vietnamese in class, as they found it is easy to
explain lessons in Vietnamese due to the limitation of students English ability.
3.1.2. Objectives of English Primary Program
The basic objective of the General Education Program in English is to help
students form and develop their communication capacity through training in
listening, speaking, reading, writing and language knowledge (phonics, vocabulary,
grammar). Communication skills and language literacy are built on the basis of
specific communicative competence units, in themes and topics relevant to the
needs and abilities of primary students to help them meet the requirements specified
in the Moet’s Six-level Foreign Language Proficiency Framework for Vietnam
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(issued according to  the Circular No. 01/2014/TT-BGDĐT dated January 24, 2014,
of the Minister of Education and Training). In detail, students who completed
elementary school obtain Level 1, at the end of secondary school, students obtain
Level 2, and at the end of high school students obtain Level 3.
To be specific, in primary level (grade 3- grade 5), firstly, teaching English
helps students initially form and develop communication skills through the four
skills of listening, speaking, reading, and writing, with more emphasis on listening
and speaking skills. After completing primary school English, students can achieve
English proficiency at Level 1 of the Moet’s Six-level Foreign Language
Proficiency Framework for Vietnam. In detail, students will be able to understand
and use familiar everyday structures; mechanical words version that meets specific
communication needs, can introduce themselves and others; students can answer
information about themself such as place of residence, relatives/friends, etc, can
communicate simply if the interlocutor speaks slowly, clearly, and willingly helping
work”. Secondly, through English, students have an initial understanding of the
country, people, and culture of some English-speaking countries and other countries
in the world; have a positive attitude towards learning English.
3.1.3. The content of English Program for Primary
The content of teaching in the English General Education Program is
designed according to a multi-component structure, including:
1. System of topics (general), themes (specific);
2. Communication skills related to topics and themes;
3. List of language knowledge (phonetics, vocabulary, grammar). Cultural
content is taught and integrated in the system of topics and themes.
In the primary level, there are some suggested topics taught in the schools: Me and
my friends, Me and my school, Me and my family, Me and the world around me.
Besides, the topic systems are built on the basis of themes. Each topic covers many
topics to cover all lessons required in primary, secondary and high school level.
Topics and themes are closely related to each other, suitable to the age
characteristics and living and learning environment of students.
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3.1.4. Testing and  Assessment in Primary Level.
The assessment of student learning activities must adhere to the objectives
and teaching content of the Program, based on the requirements to be met for
communication skills at each grade level, towards helping students achieve their
goals, the prescribed levels of communication competence at the end of primary,
secondary and high school levels. For the Primary level, at the end, students must
achieve the Level 1 based on Moet’s Six-level Foreign Language Proficiency
Framework for Vietnam.
The tests for Primary level are designed based on Circular 22 of the Minister
of Education and Training (issued according to the Circular No. 22/2016/TT-
BGDĐT dated September 22, 2016, of the Minister of Education and Training). In
detail, the test at the end of Primary level includes five main parts: Listening,
Vocabulary-Phonics- Grammar, Reading, Writing. Table 3.1 summarizes the
structure of each subtest.
Time allowed: 40 minutes
(32 multiple choice questions in total)
Table 3.1: Structure of Grade 5 achievement test
Subtest Structure Marking scale
A.Listening Number of questions: 8
- Multiple choice
- Match the picture with the correct
answer
2
B. Vocabulary- Phonics
-Grammar
Number of questions: 16
- Multiple choice
4
C.Reading Number of questions: 8
- Read and choose T or F
- Read, look a picture and order the
letter to make the correct words
Time allowance: 60 minutes
2
D.Writing Number of questions: 8
- Sentence building
2
The scope of test
The final achievement test, which measures achievement on a bigger scale
for all students, is more formal than progress assessments. Additionally, final
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achievement assessments are  focused more on what is assumed that pupils have
learned than on what they have learned or been taught. Additionally, the material
included in these assessments must be directly tied to both the objectives and the
instructional materials. The following table is a list of the second semester's
textbook topics:
Table 3.2: The scope of the achievement test of Grade 5
Unit Content
Unit 11 What’s the matter with you?
Unit 12 Don’t ride your bike too fast!
Unit 13 What do you do in your free time?
Unit 14 What happened in the story?
Unit 15 What would you like to be in the future?
Unit 16 Where’s the post office?
Unit 17 What would you like to eat?
Unit 18 What will the weather be like tomorrow?
Unit 19 Which place would you like to visit?
Unit 20 Which one is more exiting, life in city or life in the countryside?
The specification of the final achievement test
The Ministry of Education and Training has no official regulation of
designing the final achievement tests from educational authorities, only the
suggested test specification is issued by Ministry of Education and Training up to
now. The school designs the test specification based on the real teaching and
learning condition in the school. The end-of-term achievement tests and the 45-
minute assessments have essentially the same test specifications. The end-of-term
accomplishment tests' subjects are more complex, and they have more synthetic
requirements than the 45-minute exams. The purpose of the end-of-term
achievement examinations is to evaluate students' broad knowledge of the various
topics they have covered throughout the semester. There are two semesters in the
school year with two end-term achievement tests for English grade 5, namely, the
end-term 1st
achievement test and the end-term 2nd
achievement test. While the first
end-term test covers units from unit 1 to unit 10, the second/ final end-term test
covers units from unit 11 to unit 20. The content of those tests is closely related to
the syllabus of textbook applied in school.
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The recommended test  specification of the achievement tests of Grade 5 will
be presented in the Appendix 1.
The matrix of test
It is important to look at both the structure and the subject matter of the
primary level final achievement examination. The test might be pictured as follows:'
Table 3.3: The matrix of the achievement test of Grade 5
Skill Tesk task
Score
Total
Listening M1 M2 M3 M4 8 questions
2 points
20%
Listen and circle 1
0,25đ
2
0,25đ
1
0,25đ
Listen and complete 1
0,25đ
1
0,25đ
1
0,25đ
1
0,25đ
Phonics-
Vocabulary-
Grammar-
Reading-
Writing
Circle the word which is
pronounced differently
2
0,25đ
2
0,25đ
32 questions
6 points
80%
Circle the best answer to fill in
the blank
2
0,25đ
5
0,25đ
2
0,25đ
3
0,25đ
Read the text carefully. Tick
() True or False
2
0,5đ
2
0,5đ
Put the letters in the correct
order to make correct words.
2
0,25đ
2
0,25đ
Reorder the words to make
sentences
4
0,25đ
4
0,25đ
Total 8
20%
20
50%
6
15%
6
15%
40 questions
10 points
3.2. Research questions
The research paper attempts to answer the following main questions:
- How was the achievement test of grade 5 constructed?
- To what extent do the content of achievement test of grade 5 meet the
desired objectives of teaching?
3.3. Methods of the study
This study uses a variety of complementary strategies to gather data in
support of the three primary inferences in order to answer the specified research
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questions. To assess  the validity of the achievement test of Grade 5 interpretation
and use, both qualitative and quantitative methodologies are combined. Since each
method has advantages and disadvantages of its own, it is acknowledged that this
mixed approach will give a proper understanding of the validity issue and improve
the case presented. Some instruments are used based on a review of the main
techniques for gathering proof of validity in the setting of this study. The
quantitative method uses some statistical analyses, such as descriptive statistical
analysis whereas the qualitative method uses test analysis, including test-task
analysis and test-item analysis.
3.3.1. Analysis of the test task and test items
The first inference suggests that the test objectives and items have been
properly created in compliance with test requirements. As a result, there are three
main characteristics of test tasks and items that need to be examined. In terms of
test task, this study attempts to analyze characteristics of test rubric.
3.3.1.1. Analysis of the test tasks
In terms of test tasks, this study basically employs the framework of task
characteristics proposed by Buck (2001). In regard to the test tasks, this study
focuses on analyzing characteristics of test rubrics, characteristics of the input and
the relationship between the input and the response.
Test rubrics
As for the test rubrics, this study will examine whether the test rubric is
made explicit to test-takers through analyzing the test rubrics of the test. Five
criteria that are taken into consideration are:
- Do the test rubrics provide the test-takers with all necessary information
to complete the tasks as expected?
- Are the test rubrics short and simple enough so as not to cause significant
processing load?
- Do the test rubrics contain language that is likely to cause problems for
test- takers at the proficiency level being tested?
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- Are the  test rubrics clear so as not to cause any confusion?
Characteristics of the input
In this study, input means the text and the accompanied recording on which
the items are designed. In analyzing these features, the test specifications are used
in order to provide the descriptions of the input in terms of length of words, text
level, speech rate, topics, subskills tested. After that, the input of the achievement
test of Grade 5 is analyzed and then compared with the description in the test
specifications to see how close they are to each other.
The relationship between the input and response
The aspects of the relationship between the input and response under
examination is directness and interactiveness, which in this study refers to the
dependency on the content of the listening texts and the employment of listening
skills and relevant academic sub-skills to succeed on the test. The relationship
between the input and response in this study is elicited from the analysis of the
texts and the questions in the achievement test of Grade 5.
3.3.1.2. Analysis of the test items
In this study, statistical information about test items of the achievement test of
Grade 5 is analyzed to investigate how well each item of the test functions on a test
with a group of test takers and how properly they are design in accordance with the
difficulty level predetermined in the test specification. The indices about item difficulty
and item discrimination of the test are taken into consideration. Besides, for the
problematic items, further analysis of distractors will be conducted to provide the
insight into the quality of the test items of the achievement test of Grade 5.
Item difficulty
A test must contain both easy questions and difficult questions, and test-
makers should consider which items test-takers found to be either easy or difficult.
Besides, whether these items match the items the test makers believed would be
easy or hard for test-takers. It can be understood that Item difficulty is a statistical
index applied to evaluate the proportion of students who correctly respond to a
particular question. Haladyna (2004) suggests the criteria for item selection and
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interpretation of item  difficulty index, which is used to analyze in this study. Table
3.2 below shows the critical values for evaluating test item facility.
Table 3.4: Criteria for item selection and interpretation of item difficulty index
Difficulty Comment
0.90 – 1.00 very easy items and should be revised. If almost all
of the students can get the item correct, it is a concept
probably not worth testing.
0.60 – 0.89 Rather easy
0.40 – 0.59 Moderately difficult
0.20 – 0.39 Rather difficult
0.00 – 0.19 very difficult items and should be reviewed for
possible confusing language, removed from subsequent
tests, and/or highlighted for an area for re-instruction.
If almost all of the students get the
item wrong there is either a problem with the item or
students did not get the concept.
3.3.2. Analysis of test construction
English tests for primary students at public schools now are designed by the
teacher teaching at the schools basing on the instruction of Department of Education
and training in Hanoi. The teachers in the school are responsible for test items for
each semester and then, all materials will be posted into a common item bank that is
controlled by a kind of software in a server, except listening skill. For listening test,
teachers write the listening text and convert by using google. Before examinations,
the teacher who is in charge of preparing the test will use the software to mix the
test items bank and add the listening part then print out the test. All the tests are
designed under the light of syllabus and textbook English 5.
3.4. Descriptions of tools for data analysis
3.4.1. Text analyzing tool
Through automated assessment, the textual characteristics that influence the
readability and challenge of listening activities are examined. A greater range of
text properties may now be analytically examined to supplement human judgment
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thanks to developments  in automated text analysis. In this study, the examination of
textual qualities is aided by the use of the free online software tools English Profile
and Speech rate analyzing tool.
3.4.2. English Profile
English Profile is known as a global research program. It is a lively and
growing community made up of researchers, corpus linguists, teachers, testers,
ministries of education, and other language specialists. The two primary sponsors of
English Profile are Cambridge University Press and Cambridge English Language
Assessment. In addition, a number of organizations participated in the EU-funded
English Profile Network project, and English Profile has a number of data
contributor partners who have given data to the corpus. According to English
Profile, each CEFR level's vocabulary and grammar are accurately described. The
vocabulary and grammar utilized in this study are catered to a specific degree of
difficulty for each item (both texts and questions). The vocabulary and grammar
used in the listening exam are evaluated using English Profile to see whether they
are appropriate.
3.4.3. Speech rate analyzing tool
In this study, speech rate analyzing tool is used to measure the speech rate in
audio of listening part. It is true that for each level, the speech must be changed to
evaluate the level of students. For instance, the test aim to test test- takers with level
A2, the speech of audio in listening test should not like C1 audio speech. Besides,
this tool can allow test makers to record live audio, convert tapes and records into
digital recordings.
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CHAPTER 4: DATA  ANALASIS
This chapter presents the data analysis related to two main research questions
or inferences of the study. They are (1) analysis of the test tasks and test items, (2)
analysis of test specification.
4.1. Analysis of the test tasks and test items
4.1.1. Analysis of the test tasks
The analysis of the listening part tasks is based on the frame work of test task
characteristic analysis given by Buck (2001). The relevant data sources for the test
task characteristics analysis include the test specification and content in the text
book named Tieng Anh 5. The test task characteristics which are taken into
consideration in this study are those under the following categories: (1)
characteristics of the test rubric, (2) characteristics of the input.
4.1.1.1. Characteristics of the test rubric
The investigation into the main characteristics of the test rubric on the test
specifications, test instruction, scoring method.
First, the test specification of the listening test, vocabulary-grammar-writing,
reading of an achievement test of Grade 5 was developed in detail with all
necessary information that can support test designers improve and design the test.
Second, in terms of test structure, first, the listening part of an achievement
test of Grade 5 includes 2 parts. In part 1, there are 4 short conversations to choose
the best answer A, B or C, and there is one question following each conversation. In
part 2, test- takers hear 1 conversation to fill in blanks with 4 blanks. The
vocabulary-grammar-writing is designed with the multiple choice questions, and the
reading part with a text requires students answer the True or False.
Listening part
With regards to the instruction, the test starts with a general instruction for
the whole test and then there is an instruction for each part. The introductions are
provided both in spoken and written forms. The introductions are recorded by a
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British male speaker  and are found to be clear and simple, which provide the
general information for the whole test including the brief structure of the test,
number of playing, brief guides on how to do the test.
Table 4.1: General instruction of the listening test for an achievement test of
Grade 5
(Spoken)
This is the end term Listening test for Grade 5. This audio is recorded by Smart Horizon
Center.
(Spoken and written)
Part 1: Listening
Question 1: Listen and circle the best answer A, B or C.
You will hear different conversations. Listen and circle A, B or C. You can listen TWICE.
There is an example that has been done for you.
In addition, each part of the test has its own instruction. And, there is an example
given in each part which can help test-takers to prepare and get familiar with the
listening part and other parts before they do the test.
Table 4.2: Instruction for Question 1 in Listening part
(spoken & written)
Part 1: Listening
Question 1: Listen and circle the best answer A, B or C.
You will hear different conversations. Listen and circle A, B or C. You can listen
TWICE. There is an example that has been done for you.
Example: What’s the matter with you?
A: Let’s go to the cinema!
B: Sorry, I can’t go with you now.
A: Why not? What’s the matter with you?
B: I don’t feel well. I have a stomach ache.
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Table 4.3: Instruction  for Question 2 in Listening part
(spoken & written)
Question 2: Listen and write.
You will hear a conversation between James and his friend. Listen and write the
answer to fill in the blanks. You can listen TWICE. There is an example that has
been done for you.
A: Hello! My name is James. I am your new neighbor. What is your name?
B: Nice to meet you, James. My name is Anthy (A-N-T-H-Y)
Can you see the example? The girl’s name is Anthy, so “Anthy” has been written in
the space. Now listen carefully and answer questions from 5 to 8.
Vocabulary- Grammar part
This part contains 4 main questions, and each question shows one example to
demonstrate how to do these tasks.
Table 4.4: Instruction of question 3 with the example
(Written)
Question 3: Choose the word which is pronounced differently. There is one example.
(0.5 point)
0. A. museum B. summer C. sunny D. bus
Table 4.5: Instruction of question 4 with the example
(Written)
Question 4: Circle the best answer A, B or C. There is one example. (2,5 points)
0. What’s your name? – My name …….. Akiko.
A. is B. am C. are D. be
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Reading part
Table 4.6:  Instruction of question 5 with the example
(Written)
Question 5: Read the text and choose True or False the answers. There is one example.
Statements T F
0. Lan likes Quang Ninh province. v
Table 4.7: Instruction of question 6 with the example
(Written)
Question 6: Reorder letters to make complete words. There is one example.
0. O C O C H T A L E→ ...chocolate...
My name is Lan. I live in Quang Ninh province. It is a big province in the north of Viet
Nam. There are four seasons here. It is wet in spring, and it is hot in summer. It is cool in
autumn, and it is cold in winter. I like summer very much because it is usually sunny in
summer, and I can go swimming. There are a lot of flowers everywhere too. In summer, I
often swim in the sea, build castles on the beach and have a boat cruise in Ha Long Bay.
Summer is a special season in my homeland.
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Writing part
Table 4.8:  Instruction of question 7 with the example
(Written)
Question 7: Reorder the words to make correct sentences. There is one example. (0.5
point)
0. Tom. / name / Hello, / is / my
→ Hello, my name is Tom.
In terms of scoring method, the test of an achievement of Grade 5 uses the
multiple-choice format. The specification state clearly how each item is cored. The
score is based on the number of correct answers with each item equally weighted.
4.1.1.2. Characteristics of the input
A close look at the specification of the listening test used in the listening of
the achievement test of Grade 5 shows that it provides the detail information about
the input for the test. The information offers the descriptions about contextual
parameters, format, and level of difficulty. The contextual parameters of the test
provide information about the length of the text, the domain and the speaker voice.
The topic of the text can range from a chat between two friends, teacher and student
at school, mom/dad and son/daughter at school, at home. The level of difficulty
range under A1 to A1 with detailed description about vocabulary and structure level,
number of word per sentences, speech rate (number of words per minute/second).
In terms of speaker accent, generally speaking, the listening part of an achievement
test of Grade 5 uses a familiar accent from Britain. It helps students at a young age
have no difficulty to listen. However, in the text, there is one male voice speaking
two characters in the conversations recorded in the audio. In the following part,
some more interesting remarks about the characteristics of the input will be
presented.
Part 1. LISTENING
Question 1 (Items 1-4)
Items 1-4 are separated items with separate texts which contains the
conversations. The table 4.4 below summarizes the information of the texts for
items 1-4 in part 1 of the listening test of an achievement test of Grade 5.
 


	40. 31
Table 4.9: Summary  the text of items 1-4
Item Length
(words)
Duration
(seconds)
Speech rate
(wps)
Domain/Topic
1 34 20 1.7 Activity in free time between 2
students
2 43 25 1.72 Jobs in the future
3 54 38 1.40 Number (the bus number)
4 27 18 1.5 Food and drink
First, in terms of length, all the texts of items 1-4 are suitable for the
requirement of length as described in the test specifications, that is, 25-60 words.
Second, in terms of speech rate, the speech rate is analyzed in terms of words
per second (wps) because the duration for the recorded text for items 1-4 in part 1 is
short. It is true that the speech rate is one of the primary factors that can affect the
difficulty of an item. For each level, speech rates can be changed, the faster speech
rate is used for higher level, which is not used for young learners. The speech rate of
the items 1-4 fluctuates around 1.5-1.72 wps. According to the descriptions in the
test specifications for the achievement test of Grade 5, on average, the speech rate
for items 1-4 is 1.8 wps and it can fluctuate around 1.5-2.1. As a result, the speech
rate of all items in part 1 is slower than the standard one, especially the speech rate
for item 3. The position of difficulty for each item will be analyzed in the later parts.
With regard to the text content of part 1, in general, the themes for item 1-4 belong
to the familiar topics for young learners, which contains the content in books and
test specification.
In terms of language levels, as specified in the test specification, the language
levels of the tests for item 1-4 are described as follows:
Table 4.10: Description of language levels for texts of items 1-4 in the test
specification
Text for items 1-4 Item 1 Item 2 Item 3 Item 4
Language test
(CEFR)
A1 A1 A1 A1
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By using the  text inspector tool from
http://www.englishprofile.org/wordlists/text- inspector, it can be seen that the
texts for items 1-4 are designed with the suitable levels of vocabulary and
grammatical structures. The vocabulary and structures of the texts for these items
range mainly in A1 CEFR level.
Question 2 (Items 5-8)
There is 1 text for item 5-8, students hear a conversation and fill in the blanks
to complete this task. The table 4.6 summarizes the information of the text for this
part of the achievement test of Grade 5.
Table 4.11: Summary of the texts for item 5-8
Item Length
(words)
Duration
(seconds)
Speech
rate
(wps)
Domain/Topic
5-8 196 125 1.57 A conversation between 2 students about the
familiar topics as school subjects, daily
routine…
In terms of length, all the texts of items 5-8 satisfy the requirement of length
as described in the test specifications, that is, 190-220 words.
In terms of speech rate, the speech rate for item 5-8 is 1.57, which is slow for
the A1 text in comparison with the description from the text specifications.
With regards to the text content of part 2, in general, the themes for the texts
in part 2 are considered appropriate, relevant and representative of textbook and
syllabus which are used to teach students.
In terms of language levels, as specified in the test specifications, the
language levels of the text for item 5-8 are defined as follows:
Table 4.12: Description of language levels for texts of items 5-8 in the
specification
Text for items Items 5-8
Language test (CEFR) A1
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By using the  text inspector tool from
http://www.englishprofile.org/wordlists/text- inspector to analyze the
language level of the text of items 5-8, it can be seen that the text is generally
designed with appropriate levels of difficulty in terms of vocabulary and
grammatical structures. The analysis shows that the vocabulary and grammatical
structures of the text for item 5-8 are A1 with 2 words A2 but it does not affect the
result of text.
Part 2. PHONICS- VOCABULARY AND GRAMMAR
Question 3: Items 9-12
In terms of language levels, as specified in the test specifications, the
language levels of the words for items 9-12 are defined as follow:
Table 4.13: Description of language levels for words of items 9-12 in the
specification
Text for items Items 9-12
Language test
(CEFR)
A1
By using the Cambridge Dictionary website from
https://dictionary.cambridge.org/dictionary/english/ to analyze the language
level of the words used in items 9-12, it is found out that the text is designed with
appropriate levels of difficulty in terms of vocabulary. The words and phonics used
in this part also are in the textbook named English 5 and test specification.
Question 4: Items 13-24
In terms of language levels, as specified in the test specifications, the
language levels of the words for items 13-24 are defined as follow:
Table 4.14: Description of language levels for words of items 13-24 in the
specification
Text for items Items 13-24
Language test
(CEFR)
A1
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By using the  text inspector tool from http://www.englishprofile.org/wordlists/text-
inspector to analyze the language level of the text of items 13-24, it is found out that
the text is generally designed with appropriate levels of difficulty in terms of
vocabulary and grammatical structures. The analysis shows that the vocabulary and
grammatical structures of the text for item 13-24 are A1.
Part 3. Reading
Question 5: Items 25-28
First, in terms of length, all the texts of items 25-28 are suitable for the
requirement of length as described in the test specifications, that is, 100-120 words.
Table 4.15: Summary of the texts for item 25-28
Item Length (words) Domain/Topic
25-28 105 Personal information with the familiar topics in the
textbook
In terms of language levels, as specified in the test specifications, the
language levels of the words for items 25-28 are defined as follow:
Table 4.16: Description of language levels for words of items 25-28 in the
specification
Text for items Items 25-28
Language test
(CEFR)
A1
By using the text inspector tool from
http://www.englishprofile.org/wordlists/text- inspector to analyze the
language level of the text of items 25-28, it is found out that the text is generally
designed with appropriate levels of difficulty in terms of vocabulary and
grammatical structures. The analysis shows that the vocabulary and grammatical
structures of the text for item 25-28 are A1 with 2 words in level A2, 2 words in
level B1 but it does not affect the difficulty of the text. Regarding the text content of
the text in reading part, in general, the theme for item 25-28 belongs to the familiar
topics for young learners, which contains the content in books and test specification.
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Question 6: Items  29-32
In terms of language levels, as specified in the test specifications, the
language levels of the words for items 29-32 are defined as follow:
Table 4.17: Description of language levels for words of items 29-32 in the
specification
Text for items Items 29-32
Language test
(CEFR)
A1
By using the Cambridge Dictionary website from
https://dictionary.cambridge.org/dictionary/english/ to analyze the language
level of the words used in items 29-31, it is found out that the text is designed with
appropriate levels of difficulty in term or vocabulary. The words and phonics used
in this part also are in the textbook named English 5 and test specification.
Question 7: Items 33- 40
In terms of language levels, as specified in the test specifications, the
language levels of the words for items 33-40 are defined as follow:
Table 4.18: Description of language levels for words of items 33-40 in the
specification
Text for items Items 33-40
Language test
(CEFR)
A1
By using the Cambridge Dictionary website from
https://dictionary.cambridge.org/dictionary/english/ to analyze the language
level of the words used in items 33-40, it is found out that the text is designed with
appropriate levels of difficulty in term or vocabulary. The words and structures used
in this part also are in the textbook named English 5 and test specification.
4.2. Analysis of the test items
4.2.1. Overall statistics of item difficulty
Besides the analysis of the test tasks, this study also conducts the analysis of
the test items of the achievement test of Grade 5 so as to see whether the items are
designed with suitable difficulty levels predetermined in the test specification.
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Table 4.19: Summary  of item difficulty
Item ID Item difficulty
1 0.99
2 0.98
3 0.99
4 0.93
5 0.49
6 0.72
7 0.60
8 0.67
9 0.57
10 0.58
11 0.56
12 0.57
13 0.94
14 0.85
15 0.64
16 0.87
17 0.90
18 0.80
19 0.79
20 0.85
21 0.95
22 0.80
23 0.93
24 0.91
25 0.50
26 0.92
27 0.75
28 0.42
29 0.85
30 0.76
31 0.72
32 0.61
33 0.82
34 0.50
35 0.50
36 0.37
37 0.35
38 0.42
39 0.26
40 0.33
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In terms of  difficulty, based on Haladyna’s (2004) evaluation index of item
difficulty, the difficulty levels are divided into five groups: too difficult, rather
difficult, moderately difficult, rather easy and too easy. As can be seen, out of 40
items, 4 items are rather difficult, 11 items are moderately difficult, 16 items are
rather easy, 9 items are very easy.
Figure 4.1: Analysis of item difficulty
The pie chart shows there is no item very difficult while the very easy item
takes up 22%. This chart implies that there need more items for very difficult items
to measure the competencies.
It is also noticed form the chart that some items are more easy than desired.
The items that are much more easy than desired include items 1,2,3, and 4. These
items seem much easier than the required level in accordance with the test
specifications.
The average score is described as the table and chart below:
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Table 4.20: Frequency  distribution of the achievement test of Grade 5
Converted
scores(x)
Frequency
(f)
(fx)
4.5 1 4.5
5 4 20
5.5 7 38.5
6 10 60
6.5 14 91
7 19 133
7.5 13 97.5
8 26 208
8.5 21 178.5
9 15 135
9.5 4 38
10 3 30
Total 137 1034
Mean= 7,959
Mode refers to the list of numbers that
occur most frequently. Thus, in set of
numbers mode is 8
Range is the difference between the
highest and the lowest scores.
Range=10-4.5= 5.5
Figure 4.2: Histogram of score distribution
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CHAPTER 5
FINDING AND  DISCUSSIONS
The expected outcome of this study is to evaluate the content validity of the
achievement test of Grade 5. However, it should be emphasized that all the
inferences with their warrants in the validity cannot be addressed within a single
study. This chapter presents the findings of the study and provide discussions which
presents a partial construction of the validity argument for the achievement test of
Grade 5 in addressing the research questions following the sequence of inferences in
the proposed validity argument structure.
1. The characteristics of the test tasks and test items
As can be seen in the proposed interpretive argument for the achievement test
of Grade 5, the inference is based on the warrant that the characteristics of the test
tasks are observed to be properly designed in accordance with the characteristics
specified in the specifications. This warrant is based on the four assumptions as
follow: (1) the test rubrics are carefully designed so that they do not cause any
linguistic problems to the test-takers; (2) The input to which test-takers are exposed
resembles familiar topics and are designed in accordance with the descriptions in the
test specifications; (3) The successful completion of the test tasks is dependent on
the comprehension of the text and items; and (4) The test items are designed with
suitable level of difficulty.
(1) the test rubrics are carefully designed so that they do not cause any
linguistic problems to the test-takers.
For the assumption about the test rubrics, this study follows the framework
proposed by Buck (2001). He stated features of the test that provide the structures to
the test and test tasks such as instructions, time allotment and scoring method. As
for the test instruction, the analysis of the test booklet together with the audio file
for the listening part shows that in general, the instructions provide the test-takers
with all the information they need in order to complete the task as expected.
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The instructions for  each part are short, clear and simple enough. The
vocabulary and the grammar structure in the instructions with the demonstration of
example for each question do not cause any problems for the test-takers at the
primary levels being tested (Grade 5).
In terms of time allotment, there is no descriptions about time allotment for
the listening part and whole test. For each question of listening part there is no silent
time inserted before and after each question or a group of questions. The suggestion
is that the silent time should be inserted in the listening part. Besides, the test should
present the time for each part as how much time for part 2 Phonics-Vocabulary-
Grammar, how much time for part 3 Reading, and how much time for part 4
Writing. And there is no answer sheet which students can convert their answers.
They have no time to do this task which leads to the issue that teachers should spend
much time to score their test.
In terms of the scoring method, the test uses the multiple-choice format. The
raw score is based on the number of correct answers with each item equally
weighted. How an item is scored and is made explicit to the test takers. The score
follows the scale of 10 in the MOET’s scale. With each item correct, students get
0.25 point.
With regards to the question format, the MCQ questions format of the
achievement test of Grade 5 can exert various benefits from both cognitive and
practical perspective. First, this question type permits the use of items that can tap
into the various levels of processing identified in the test. Second, the test-takers are
now familiar with this type of test. Third, this question format is easy, fast for
scoring. However, using this question format can have some disadvantages as: First,
some test-takers can choose randomly, and they still have correct answer although
they do not have knowledge about the test. Second, with many students in the class
taking the examination at the same time in the small class, it is difficult to ensure
there is no cheating during the test.
(2) The input to which test-takers are exposed resembles familiar topics and
are designed in accordance with the descriptions in the test specifications.
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The second assumption  is addressed in relation to the choice of input in terms
of texts and recordings. The analysis of the achievement test specifications and the
test booklet together signify both strengths and weaknesses.
In terms of strength of the test, first, for the listening input, the topics for the
input are not biased, the themes follow the test specifications and contain the words
and topic in the text book English 5. In addition, in terms of speaker accent, the
recordings have a familiar British English accent. Besides, the language and
grammar structure used in the test generally follow the descriptions for intended
levels predetermined in the test specification, syllabus and textbook. Last but not
least, the important completion of the listening part is dependent on comprehension
of the text. Second, for the part 2- Phonics, Vocabulary-Grammar and part 4-
Writing input the words used in each question belongs to the textbook, which does
not make students confused. Third, for the part 3- Reading, the text used in this test
follow the test specification with the familiar topic, with the vocabulary level and
grammar structure following the textbook. Besides, the successful completion of the
reading part is dependent on comprehension of the text.
In terms of weaknesses related to the input of the test, first, in listening audio
the voice recorded belongs to a British English male voice. There are some
conversations between two people, but there is only one male voice. The suggestion
is the test-designers should collect the files in which there are 2 characters speaking
to avoid causing confusion to test-takers, especially young learners. Besides, in
terms of input origin, all listening texts are recorded by google voice. As a result,
the voice in the audio does not present the actual characters like the text. Finally, the
speech rate of question 2 in listening part is marginally slower than expected.
Slowed listening audio input of the test can distort the cadences of natural speech
and as a result, the naturalness of listening can be affected. The suggestion is the
listening text should be recorded in the studio between two characters for
conversations, and they should be provided with the samples of recordings and
speech rates they need to act.
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(3) The successful  completion of the test tasks is dependent on the
comprehension of the text and items.
The assumption is addressed in relation to the relationship between the input
and response. The analysis of the test booklet together with its scripts and
recordings reveals that the successful completion of 8 questions in the listening parts
is dependent on comprehension of the texts. Although the questions of the test are in
the format of traditional multiple-choice, all the test items are well-designed with
options giving no clue for the clever test-takers to respond without listening.
Besides, the analysis shows that questions and the relevant texts of the test are
closely independent, which means that the comprehension tasks of the test are
designed in the way that they provide clear evidence of comprehension.
(4) The test items are designed with suitable level of difficulty
In terms of the difficulty, it can be seen that the very easy items take up 10%
while there is no very difficult item, which means some items need to be rejected or
revised. Besides, there is no item to test speaking skill, which is taught in the
textbook, syllabus. The reason is there is not enough time for this part because of too
many students in each class. In the syllabus, there is one period for the end term test.
The recommendations are: (1) The specifications of achievement test of
Grade 5 need improvement for better guidance. To be more specific, more details
about the difficulty level and the use of language in each item need to be clearly
explained so that the items can be designed with the right intended level of
difficulty; (2) Before being used in the official test forms, the test items need to be
piloted if affordable in a scale of 20 people or otherwise piloted on a small scale of
10 so as to make sure that all of the items satisfy the expected difficulty levels.(3)
The test-designer should add speaking part in the test to evaluate this important skill
since the syllabus follows the CLT and it can give students a chance to improve
their speaking skill. These three recommendations aim at ensuring the equivalent
test tasks and test forms for different examinations.
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CHAPTER 6. CONCLUSION
This  chapter has three aims. First, it presents the overview of the thesis
before summarizing the contributions of this thesis. Second, it specifies the
limitation of the study. And, finally some directions for the future studies will be
discussed.
1. Overview of the thesis
Chapter 1 of the thesis provides a background to the validation study on the
content validity of the achievement test of Grade 5, furthermore, the aim, scope,
research questions and significance of this study.
Chapter 2 presents a literature review in five areas related to the study: (1)
concept of language testing; (2) the relationship between teaching, learning, and
testing; (3) validation in language testing; (4) review of related validation studies.
The first part of the chapter starts with the concept of language testing. The second
part contributes the role of teaching learning and testing. The third part provides the
evolution of the concept of validity and different aspects of validity then it focuses
on the content validity. The fourth part ends with a review of related studies.
Chapter 3 shows the context of the study, then it states the research questions,
and it goes with the methods of the study. In this part, the analysis of test task and
test items is mentioned. In the final part, it ends with the descriptions of tools for
data analysis which are used to analyze the data.
Chapter 4 presents the result of data analysis related to the test task and test
items.
Chapter 5 presents the finding of the study. Throughout the data analysis, the
author finds out some best findings about the validity on the achievement English
test of Grade 5. The test with chosen items is compatible with the test specification
made by the Department of Education and Training; however, they are not
compatible with the aims of the courses and the objectives of the syllabus. The
author finds out the tests are not have validity enough. First and foremost, content
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validity. The end-term  test appears valid when comparing with the test specification;
however, it is not valid with the aims and objectives. The reason for these differences is
that the aims and objectives are made by the author of textbook and the test
specification is made by the Department of Education and Training in the school.
Chapter 6 presents the conclusion of the thesis with four parts. First, it
describes the overview of the thesis. Then, the second part of the chapter states the
contributions of the studies in three areas. The third part provides some
implications of the study before some limitations are detailed. Finally, the chapter
ends with some recommendations for further studies.
2. Contributions of the study
Testing and assessment of English at the primary level has not been focused
so far. The test designers work independently to make a test, so it is difficult to
make a good test. As a result, students cannot know exactly what level they are in.
This study gives some contributions to the test designers to improve the test in the
next school year. First, this study contributes towards raising the awareness of the
importance of evaluating the content validity in primary level. It is essential for
primary schools to conduct studies into the establishment of the content validity of
the tests applied in the syllabus so that fairness can be ensured for all of test takers.
Second, the results of this study are helpful in providing informative feedback to
the establishment of the achievement tests, the test specification, and the test
development process.
3. Limitations of the study
As the very first investigation into the content validity issue of the
achievement test of Grade 5, this study reaches its objective. However, there are
some unavoidable limitations.
First, the study is conducted in one school, with the small group of students.
Second, because of limited time this study cannot analyze the items
discrimination to identify which items needed to be revised.
To sum up, with these limitations, the author hope that there are many other
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researchers will carry  out this topic on other participants in a wide range of school
with not only public high school but also private high school and other levels of
students.
4. Implications of the study
In response to the issues with the final achievement test mentioned above,
the author suggests several changes to the test's administration and design.
First, As can be seen in the objectives of the English Grade 5, at the end of
this grade, students are able to use learnt English knowledge to practice the four
skills: Listening, speaking, reading comprehension and writing. However, the
present achievement tests seem to use the old test format that test mainly grammar
and vocabulary components. Moreover, there is no test sample that checks
students‟ ability of speaking skill. Our recommendation here is there should be test
items for speaking skills to assess what students have learnt.
Second, teachers should inform students about the test format soon before
the test or at the end of the semester. Test writers should think about including all
necessary skills in the test, such as grammar, reading, speaking, listening, and
writing.
Third, the test should include questions that allow for the most objective
scoring possible. Hughes proposed using multiple choice, open-ended questions
with a singular, possibly one-word, right response, cloze tests, matching questions,
and other assessment methods (1989:40).
5. Suggestions for further research
Further research could consider several issues to produce a more thorough
analysis of achievement assessments at a Vietnamese public high school. They are:
- An investigation into test administration process
- An investigation into the test reflection on the syllabus
- An investigation into the item banking process
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APPENDICES
APPENDIX 1: TEST  SPECIFICATION OF THE ACHIEVEMENT TEST OF GRADE 5
1. Đề kiểm tra cuối kỳ 2 Lớp 5
Bảng đặc tả kĩ thuật đề kiểm tra cuối kỳ 2 (Chương trình phổ thông quốc gia 2018; thời gian làm bài: 35phút)
TT Kĩ năng Đơn vị kiến
thức/kỹ năng
Mức độ kiến thức, kĩ năng
cần kiểm tra, đánh giá
Số câu hỏi theo mức độ nhận thức Tổng Số
CH
Nhận
biết
Thông
hiểu
Vận
dụng
Vận dụng
cao
TN TL TN TL TN TL TN TL TN TL
I. LISTENING 1. Nghe các đoạn hội Nhận biết:
thoại/độc thoại
khoảng 30s đến 50s
- Nghe lấy thông tin chi tiết về:
liên quan đến các chủ + nghề nghiệp
đề đã học. + môn học
Học sinh trả lời câu
hỏi
+ một số vật dụng quen thuộc
bằng cách khoanh
tròn A, B or C
+ các hoạt động giải trí
+ số lượng 2 2
+ thời gian
+ ngữ cảnh
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+ sự kiện
+  nơi chốn
+ địa điểm
+ tên người/địa danh
Thông hiểu:
- Hiểu nội dung chính của đoạn
độc thoại / hội thoại để chọn câu
1 1
trả lời đúng sai (A/B or C).
Vận dụng:
- Nắm được ý chính của bài nghe
để đưa ra câu trả lời phù hợp. 1 1
- Hiểu nhiều chi tiết, loại trừ các
chi tiết sai để chọn đáp án đúng.
2. Nghe một đoạn
hội
Nhận biết: 2 2
thoại/độc thoại
khoảng 1-1.5
- Nghe lấy thông tin chi tiết
phút liên quan đến
các chủ đề đã học.
Học sinh trả lời
câu hỏi bằng cách
chọn phương án
Thông hiểu:
- Hiểu nội dung chính của đoạn
độc thoại / hội thoại để điền thông
tin còn thiếu vào chỗ trống (gap-
1 1
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A, B, C,  D để điền vào
chỗ trống trong câu.
filling) hoặc/và chọn thông
tin đúng (MCQs).
Vận dụng:
- Tổng hợp thông tin từ nhiều
chi tiết, loại trừ các chi tiết sai
để chọn đáp án đúng.
1 1
II. LANGUAG
E
Nhận biết:
- Các nguyên âm đơn đã học: /
ʊ
/ , / u: /, / ə /, / З: / thông qua
các
từ vựng quen thuộc.
- Các nguyên âm đôi đã học: /
ei:
2
2
/, / ai /, / ɔi /, / aʊ /, / əʊ / thông
qua các từ vựng quen thuộc.
- Các phụ âm đã học
1. Pronunciation
Các nguyên âm đã học
Thông hiểu:
- Phát âm đúng các âm trên
trong câu
(Tích hợp vào kiểm tra kĩ năng
Nghe / Nói)
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Vận dụng:
- Phát  âm đúng các âm đã học
trong bài thi nói
(Tích hợp vào kiểm tra kĩ năng
Nghe / Nói)
2. Vocabulary Nhận biết:
Các từ vựng đã học theo
chủ
- Từ loại và nghĩa của từ 2 2
điểm: - Kết hợp từ
- Hoạt động hàng ngày Thông hiểu:
- Thầy cô, mái trường - Nghĩa của từ /cụm từ/thành
ngữ
- Tiểu sử, học vấn,
- Sức khỏe
- Các địa điểm phổ biến
trong ngữ cảnh. 2 2
- Từ trong ngữ cảnh.
Vận dụng:
- Sử dụng từ và cấu trúc đã học
ở
mức độ câu.
(Tích hợp vào kiểm tra kỹ năng
viết, nói)
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Vận dụng cao:
-  Sử dụng từ đã học cho kỹ
năng viết, nói ở mức độ đoạn
ngắn (Tích hợp vào kiểm tra kỹ
năng viết, nói)
3. Grammar
Các chủ điểm ngữ pháp
đã học:
- Các thì hiện tại đơn,
quá khứ đơn, tương lai
đơn
- Cấu trúc với modal
verb
- Cấu trúc với các cụm
danh từ hoặc giới tiwf
Nhận biết:
- Các thì hiện tại đơn, quá
khứ đơn, tương lai đơn
- Cấu trúc với modal verb
- Cấu trúc với các cụm danh từ
hoặc giới tiwf
2 2
Thông hiểu:
- Viết lại câu sử dụng các
chủ điểm ngữ pháp đã học
Vận dụng:
- Tích hợp những điểm ngữ
pháp đã học vào bài viết / nói /
nghe / đọc một cách phù hợp.
Vận dụng cao:
- Sử dụng các cấu trúc đã học
cho kỹ năng viết, nói ở mức độ
đoạn văn / lá thư.
(Tích hợp vào kiểm tra kỹ
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năng viết, nói)
III.  READING 1. Cloze test
Hiểu được bài đọc có độ
dài khoảng 120 từ về các
chủ
Nhận biết:
- 2 2
điểm đã học:
- Hoạt động hang ngày
- Quê hương
- Thời tiết
- Chủ đề thức ăn
Trả lời bằng chọn T/F
- Từ hạn định
- Từ nối, giới từ đã học.
Thông hiểu:
- Nghĩa của từ trong ngữ cảnh
bài đọc.
1 1
Vận dụng:
- Phân tích mối liên kết giữa
các câu và chọn liên từ phù
hợp.
- Từ / cụm từ trong sách giáo
khoa được dùng trong ngữ
cảnh mới.
1 1
Vận dụng cao:
(Sử dụng kiến thức trong bài
đọc để làm phong phú nội
dung bài nói / viết)
2. Reading and complete
the word
Nhận biết:
- Nhớ được các từ có 1 âm tiết 2 2
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