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ABSTRACT
Stepping into the  new century, Vietnam has been facing more and more
opportunities and challenges than ever before in the global and regional competitive
environments. English, the widely used international language, has been regarded as
the powerful tool for national sustainable development and personal success. The
National Project 2020 launched by the Government is an attempt to achieve an
obvious advance in labor force‟s English language competence by 2020. The
common language framework CEFR-V, which allows the standardization in the
field of English education nationwide, was introduced to ensure the consistency for
measuring learners‟ proficiency-and-progress of English language and the quality of
the educational outcomes. However, its implementation is just at the early stage but
a hot issue and a matter of argument among policy makers, managers and educators
in the field of foreign language education for its various complicate challenges
faced by its target users.
By providing a picture of the current complex English learning situations of
minority students in such an ethnically diverse university like Tay Bac University,
this study aims at pointing out what formidable challenges those students are facing
in achieving the outcome standard by exploring factors affecting English language
education, and how realistic in implementing the mandated level of English
proficiency to students of ethnic minorities. The research was accomplished by
using data from the placement test and questionnaires of 159 students of five
majors, and from the interviews of 2 lecturers who were involved with student
participants. Analysis of the survey allowed for purposeful selection of 7 students
for the focus group interview to fully investigate the research problem.
Results indicated the minority students‟ prominent difficulties including their
tri-language barrier, low English background level, negative attitudes, low learning
motivations, poor-and-inflexible learning strategies, inactiveness and over-anxiety
in English learning; difficult curriculum and strange textbook; teacher behavior; and
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inadequate time. The  revealed findings cast serious doubt on the outcome standard
attainment of the target users - the minority students at TBU. I propose in the
conclusion some recommendations to enhance minority students‟ English language
learning and outcome achievement by selecting more appropriate materials and
textbooks to better suit the local students‟ needs and levels; as well as boosting up
their positive attitudes on English language learning and attainment. Especially, I
emphasize the roles of policy makers in adjusting their great expectations for
outcome standard achievement by minority students with a more realistic viewpoint
of their actual levels of English and attention to their voices.
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CHAPTER I: INTRODUCTION
1.1.  Background to the study
1.1.1. English education in Vietnam
Vietnam has a complex history of language policies toward English. Before
1986, English was taught in Vietnam but not as widely as French, Russia or
Chinese. In the period 1986-2002, English was introduced as a compulsory subject
at upper secondary level and as an elective subject at lower secondary school
nation-wide. However, English language education (ELE) during this time was
mainly grammar-based, and research on language teaching and learning was
inadequate. Following Vietnam‟s economic reform and open-door policy to
reintegrate to the world at the beginning of the 21st
century, ELE was more valued.
With the national project of new curriculum and new textbooks launched by the
Vietnamese Ministry of Education and Training (MOET) in 2002, English was a
compulsory subject at both lower and upper secondary levels and an elective subject
at primary level.
Stepping into the new century, Vietnam has been facing more and more
opportunities and challenges than ever before in the global and regional competitive
environments. With Vietnam‟s entry into World Trade Organization and freer
movement of labor very soon due to the ASEAN community, English, the widely
used international language, has been regarded as a powerful tool for both national
sustainable development and personal success; ability in English could well become
more important. At the national level, ELE has been viewed as the gatekeeper for
national industrialization, modernization, development and international-and-
regional integration. As for individuals, proficiency in English is seen as a key to a
host of opportunities: to enter and graduate from university; to go abroad for further
education; to secure desirable jobs in public and private sectors, foreign-invested
companies or joint ventures; and to be eligible for promotion to higher professional
ranks. The fast process of globalization, the strongest external force for English
language teaching and learning, particularly in the ten recent years, has made it
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difficult for Vietnam  to maintain the existing low standards in its teaching and
value. Instead, the country has expressed a resurgent interest in English and
witnessed a so-called “English Fever” (Johnson, 2009), in which countless
Vietnamese people have been showing their unprecedented enthusiasm in learning
English, considerable national and individual endeavors and resources have been
invested in ELE. Attempts to fully embrace English were officially announced
when Vietnamese Prime Minister issued Decision 1400/QD-TTg on September 30,
2008 on approving and launching the 10-year National Plan called Vietnam‟s
National Foreign Language Project 2020 (Project 2020) which highly emphasizes
English education and teacher professional development in the Period of 2008-
2020‟ (worth 9.378 billion VND or 5 billion USD). To the Decision, English is
proclaimed to be a compulsory foreign language (FL) subject for all students
nationwide from primary schools onward in an attempt to achieve an obvious
advance in labor force‟s English language competence by 2015. By 2020, most
English non-majored graduates are able to attain level three on Vietnam‟s English
proficiency scale to which they have good understanding of English language and
communicate successfully in basic situations. Not until 2011 was Management
Board of Project 2020 officially established the Project, and have its objectives been
executed.
With the regulations promulgated by the MOET, English is implemented as a
compulsory subject from grade 3 at primary schools in the whole nation, and
optional in grades 1 and 2. Generally, the exposure to English is greater than 40
hours per year at primary level (from grade 3) and 80 hours at both lower and upper
secondary level. Thus, in 10 years, the total amount of time that students expose to
English is more than 647 hours. However, since the introduction of the Decision, a
lack of synchronism and consistency across Vietnam‟s English educational systems
employed from primary up to tertiary level does still exist. Additionally, there is
increasingly inequitable access to English on the rural-urban divide; for instance, in
underdeveloped, rural, mountainous or remote regions where lack trained teachers,
materials, classrooms, and teaching supervision necessary to provide a quality
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education, English learning  starts from 6th
grade (7-year set, about 525 hours), or
even from 10th
grade (3-year set, about 240 hours). Whilst many of students in big
cities get 12-year set (with an elective basis at 1st
and 2nd
grades), 10-year set (from
3rd
grade), or at least 7-year set (from 6th
grade). Although receiving different sets of
English education, they have to attend the same national exam to graduate from
upper secondary schools in which English is an obligatory subject. As a result, there
is a significant gap in English achievement between students of 10 or 7-year set and
those of 3-year set.
The National Foreign Language 2020 Project (hereafter referred to as the
Project 2020), which started in 2008, laid a great emphasis now on enhancing
learners‟ communicative competence and the learner-centered pedagogy.
Accordingly, curricula, teaching methodology, and testing-and-assessment have
been revised. Specifically, textbooks at primary and secondary levels are redesigned
to assure the continuity among 3 levels and reach the targets of language
proficiency. As for teachers of English, all in the whole country have been required
to attend re-training courses in English language teaching methodology which
focuses more on language skills rather than language knowledge. Traditional testing
and assessment methods will be reformed to better suit the renovation objectives.
1.1.2. KNLLNNVN standards/ National standards on FL proficiency or six-level
proficiency framework
The absence of synergy in English education and the inconsistency for
measuring learners‟ proficiency and progress of English language urged the need of
a common language framework which allows the standardization in the field of
English education nationwide. Simultaneously, teaching and learning of English
need to be designed in a way to fit Vietnamese capabilities, conditions and the
demand for English in different working environments. The KNLNNVN
(Vietnamese version of CEFR, National standards on FL proficiency or six-level
proficiency framework) compilation started in 2013 and on 24 January 2014,
MOET officially published Circular No.01/2014/TT-BGDĐT on KNLNNVN
standards - the local framework which allows standardization in the field of FL
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learning and teaching.  Adapting from CEFR (Common European Framework of
Reference), an internationally reliable benchmark of language ability widely
introduced by Council of Europe in 2001, Vietnam‟s localized version is established
to:
- unify the language proficiency of all second/ foreign languages being taught
nationwide;
- provide the explicit description of objectives and content in second/ foreign
language education, which significantly serves the design of curriculum and
syllabus, the compilation of textbooks and supplimentary materials, ... of
criteria of testing and assessing at different levels, and the insurance of the
consistency for FL education;
- provide a basis for comparing second/ FL curricula, textbooks, courses and
exams; as well as to support the design of curricula, teaching programmes,
learning materials and assessment instruments.
- provide learners with adopts an action-oriented approach, describing
language learning outcomes of different level of language proficiency;
- provide checklists of “I can” descriptors which enable any language learners
to self-rate their levels on the journey of language achievement and see the
required levels of different qualifications;
- enable the educational cooperation and exchange, as well as the recognition
of qualifications and certificates among countries adopting CEFR.
In KNLNNVN, all the four kinds of language activities are clearly
distinguished, including reception (listening and reading), production (spoken and
written), interaction (spoken and written), and mediation (translating and
interpreting). With a set of learner-centered performance scales in four skills,
KNLNNVN demonstrates in details what a learner is supposed to do at six specific
levels in three broad divisions: Basic User (A1 and A2), Independent User (B1 and
B2), and Proficient User (C1 and C2). Both general and particular communicative
competences are developed by producing or receiving texts in various contexts
under various conditions and challenges of educational, occupational, public, and
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personal domains with  specific locations, institutions, persons, objects, events,
operations, and texts. Detailed description of the 6 levels is presented in Table 1.1.
Table 1.1. The 6 levels to KNLNNVN
Level group Level Level name
A - Basic user
A1 Breakthrough or beginner
A2 Waystage or elementary
B - Independent user
B1 Threshold or intermediate
B2 Vantage or upper intermediate
C - Proficient user
C1 Effective operational proficiency or advanced
C2 Mastery or highly proficient
According to Dr. Vu Thi Tu Anh, Deputy Head of the Management Board for
the National Foreign Language Teaching Program by 2020, the framework is not
compulsory for general schools or education establishments; it is only designed for
reference for managers and educators to use to design English teaching curricula.
1.1.3. Basic information about ethnic minorities in North-west Vietnam
Vietnam is a unified multiethnic country with 54 distinct groups; each tribe
has its own unique culture, language and way of life. The ethnic Kinh is the largest
group, taking up 86.2% of the total population (Statistical yearbook Vietnam 2014);
while the rest 13.8% of the population is composed of 53 other ethnic groups, which
are referred to as the country‟s ethnic minorities.
Northwest, located in the mountainous northwestern part of the country,
consists of four provinces: Dien Bien, Lai Chau, Son La and Hoa Binh with a
population of totaling approximately 12 million of 20 ethnic groups. The majority
of population in this region are ethnic minorities, mainly Thai (29.3%), Muong
(15.4%) and H‟mong (13.7%). Many of these ethnic minorities are scattered in
economically underdeveloped autonomous hinterlands, or high up in the mountains,
or near the country‟s frontiers spreading from the North to the West; and their
economy depends greatly on farming, cattle-breeding, fishing and hunting.
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Identified as one  of six areas where ethnic minorities have a great disadvantage
compared with ethnic majority (World Bank, 2009), ethnic groups of the Northwest
mountainous region account for over two-fifths of the poor nationwide. They have
less access to education, higher illiteracy, school drop-out rates and later school
enrolment than the ethnic Kinh majority.
In addition, the distribution of educational achievement for ethnic minority
groups in Northwest Region is strongly skewed (right-skewed) towards higher
school levels. In this distribution, the share of people with a completed primary
degree is highest at 25.6%, a completed lower secondary degree (about 11%).
Around 5% of ethnic minority people have a completed upper secondary degree,
and less than 1% of them have a tertiary degree.
Numerous government assistance efforts, policies and special treatments
towards ethnic minorities, particularly in education, have been patronising to help
them catching up the ethnic Kinh, improving their lot and thus closing such a gap.
1.1.4. English education for ethnic minorities in North-west Vietnam
In Vietnam‟s minority regions, it is obligatory for minority students to receive
bilingual education, namely, standard Vietnamese as the medium of instruction for
all other content subjects, and English as a foreign language whilst their mother
tongues are their ethnic languages. Based on the bilingual education policy, students
need to be proficient learners in Vietnamese in the primary education and then they
have access to learn a third language (L3) - English. There has existed a generally
acknowledged fact in Vietnam that L3 adds a heavily burden on a bilingual learning
process of ethnic minorities; in other words, English language learning is not
realistic in a harmony in Vietnamese minority regions, which is illustrated by the
extremely low English language competence of minority students.
It is widely known that North-west region, compared with other ethnic
minority dominated areas, typically has the most limited provision of English,
therefore, achieve the lowest academic results in national testing of English. Despite
the size and importance of this educational sector, there is not much in the literature
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and research on  the perceptions of English of ethnic minorities in the mountainous
regions in the North-west because it has long been a clunky and controversial issue.
In addition, in a multi-ethnic country like Vietnam, there exists widening
division between the country‟s ethnic majority group and ethnic minority groups in
terms of receiving English education. The development of ELE for ethnic minority
regions remains very slow compared to the speedy progression in the country‟s
developed areas. Most of minority students are in a severely disadvantageous
position in learning English, for instance, they generally have no access to English
education owing to a shortage of educational resources. What‟s more, many of them
have learnt English from scratch for the set of three years, some seven-year set and
only few ten-year set, while most of their Kinh counterparts have learnt the
language for seven years or more already. Thus, there currently exists a big gap
between students of non-minority and minorities; particularly, ethnic minority
students‟ English language competence and proficiency is usually much lower than
that of non-ethnics. What‟s worse, there is a parallel dual system in education in
terms of language of instruction, in which Vietnamese is their second language (L2)
academically learnt at schools; English is taught as their L3 through the medium of
standard Vietnamese; they hardly, even never receive any help or guidance tailored
by teachers of English with their own first language (L1) backgrounds; and their
native languages are not used as instructional language at schools. Consequently,
they have very little English competence although they start English education
early. In order to participate in international communication under a background of
integration and globalization, it is of great significance for members of ethnic
minorities to manage their personal trilingualism.
It is the fact that at present in Vietnam, ELE is promoted across the country
more vigorously than ever before, the Vietnamese people are experiencing an
English learning craze and the proficiency in English to KNLNNVN is greatly
valued in most of educational institutions nationwide; the English learning
situations of Vietnam‟s ethnic minorities seem to more and more complex and
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diversified, and their  KNLNNVN attainment need to be more covered by both
educators and scholars.
1.1.5. English education for minorities at Tay Bac University
Basic introduction to Tay Bac University
Established in 1960 by the Government of Vietnam, Tay Bac University
(hereinafter, TBU) originated from Basic Teacher Training School in Thai-H‟mong
self-governed area, has been the only university in North-west Vietnam entrusted by
the State to supply teachers of graduate qualifications in 21 university and 11
college majors. TBU, a public multi-majored university, located in Son La in North-
west Region - the poorest region in Vietnam with the lowest literacy, is received the
task of the State and Communist Party to open learning opportunities for people
with good quality with the missions:
- train human resources with university and college levels;
- improve the professional abilities of the staffs and officials;
- study and transfer technologies serving the economic and social construction
and development of Northwest Region.
On the TBU campus at any semester in the five recent years, there are
approximately 7.000 full time students studying undergraduate programs in ten
different faculties or divisions, their entry levels demonstrated in the annual national
examination are quite low.
Minority students at TBU
The size of the ethnic minority students at TBU at the beginning of the first
semester of the school year 2015-2016 was 5.211 or approximately 75 percent of
the total students, mostly coming from Son La and two surrounding provinces: Dien
Bien and Lai Chau. It is estimated that this number will reach up to more than 80%
in the school year 2016-2017. The ethnic Thai were the largest minority group
(58.1% of the students), followed by H‟mong (31%). Other ethnic minorities
(Muong, Dao, Nung, Khang, Kho Mu, Ha Nhi, Lao, Tay) formed 10.9%
respectively. Figures of the ethnic minorities at TBU are shown in Table 1.2.
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Table 1.2. Number  of students at TBU in terms of minority groups
Ethnic minority N % Ethnic minority N %
The ethnic Thai 3.026 58.1 The ethnic Khang 39 0.8
The ethnic H‟mong 1.615 31 The ethnic Kho Mu 37 0.7
The ethnic Muong 163 3.1 The ethnic Ha Nhi 23 0.4
The ethnic Dao 147 2.8 The ethnic Nung 23 0.4
The ethnic Lao 119 2.3 The ethnic Tay 19 0.4
Most of TBU minority students had their entire education locally in small
towns or hinterlands where educational conditions are so limited, and the teritary
lives in provincial city are totally new to them. The biggest obstacle faced by those
minority students is their low proficiency in the national language - Vietnamese,
which contributes to no savvy, misconception and/ or misunderstanding in their
communicative and educational process.
In addition, as a matter of fact, the criteria to enroll ethnic minority students into
tertiary education are de-standardized, in other words, the entry scores for students
of ethnic minorities are lower than those of the ethnic Kinh because of the priority
scores for being ethnic minorities and living in mountainous areas.
English education at TBU
Since September 2013, English has been taught at TBU as a compulsory
subject in the training program of all fields, accounting for 10 of the total 140 credit
hours of any programs, taught over two semesters in the first academic year.
However, English language teaching here is mainly grammar-based, remaining the
view of traditional methods with the dominance of reading and grammar sections
and little concern of speaking and writing skills despite of the widespread
introduction of communicative approaches nationwide. To access students‟ English
knowledge, the traditional end-of-term written test format has been still in use.
What‟s worse, the results reported in end-of-term tests over the past 5 years all
demonstrate the low level in English of the majority of TBU students (85% below
average). Additionally, there still exists „a hard nut‟ thinking in English language
learning among TBU students whose motivation to learn English seems to be low
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because of their  limited access to the target language and „zero‟ frequency of
language use.
In 2011, TBU was selected by the Government as one of nineteen leading
universities nationwide to be mandated to implement the Project 2020. To keep up
with the requirements of the labor market in the area of regional and international
integration, as well as to ensure the quality of the educational outcome, since
implementing the Project, TBU has been attempting to conduct some English
language program reforms in terms of curriculum and syllabus with reference to the
KNLNNVN to meet the demand of outcome standards proposed by Project 2020.
To specify this goal, TBU has been attempting to run supplementary English
teaching program to help students improve their English skills, and make a detailed
itinerary for the implementation of English provision to KNLNNVN for the local
students.
The question of why English level of TBU students of ethnic minorities is so
low has attracted the author‟s concern and led to an investigation of what factors
affecting the acquisition and achievement of English language proficiency.
1.2. Aims of the study
The aims of this study are as follows:
1. to explore the students of ethnic minorities studying at TBU in achieving
the Ministry-required level of proficiency in English;
2. to find out how realistic the mandated level of English proficiency to
students of ethnic minorities.
With the above-mentioned aims, using qualitative and quantitative approaches,
the study was guided by the following two research questions:
1) How do students of ethnic minorities at Tay Bac University learn English?
2) What are the factors affecting them to achieve English language proficiency
to KNLNNVN standards?
1.3. Organization of the thesis
The thesis is composed of five chapters in total. Following this introductory
chapter with some significant background issues concerning the current study is
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Chapter II in  which the theoretical framework for analyzing and interpreting the
data collected for the study will be covered. In Chapter III, the research site,
research subjects, research instruments, the process of the field work as well as the
methods of data analysis will be explained. Then in Chapter IV, with the guide of
the theoretical framework and research questions, the results of the study will be
displayed. Finally, in Chapter V, the concluding chapter, the findings of the study
drawn from the research will be summarized and some implications of the study as
well as some recommendations for related future work will also be presented.
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CHAPTER II: LITERATURE  REVIEW
2.1. Second language acquisition
2.1.1. Definitions
Learning is defined as the process of acquiring or getting new knowledge
through study or experience and learning a language as the structured system for
anyone to learn a language. However, language learning is not an easy matter to
discuss for its complex requirements of learners‟ active participation and effort to
learn a language. The term „language learning‟ was once used interchangeably with
„language acquisition‟, but actually there is a big distinction between these two
terms, which were first coined by Krashen (2002). Acquisition represents the
process of natural assimilation, involving intuition and subconscious learning, in
which error correction and explicit teaching of rules are not relevant. Learning, in
contrast, refers to the conscious process with direct instruction in the explicit rules
of language, which requires intellectual effort, deductive reasoning and error
correction maintaining. In the light of this clarification, it is clear that learners who
are taught in a formal, conscious, form-focused way will learn the language but
never fully acquire it (Karen, 2002).
The term L2 is currently viewed as an additional language learnt after L1 - the
mother tongue with or without consciousness. As the name suggests, it is any
language after L1 whether it is the second, third or fourth language. Therefore, any
other language apart from L1 is called L2 or also referred to as a target language.
However, in the context of English language learning by students of ethnic
minorities, a clear distinction should be made between the terms „second language‟
(Vietnamese which is both acquired, learnt and used as the medium of instruction)
and „third language‟ or „foreign language‟ (English which is academically taught at
school as an obligatory subject). The reason is that students of ethnic groups at TBU
use their own language as L1 and Vietnamese as L2. Despite the scholarly
definition of L2 mentioned above, , the term L3 in this thesis refers to English
because it is learned following the students‟ acquisition of their L1, i.e., their ethnic
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language, as well  as their learning Vietnamese, which started when they first went
to school.
L2 learning is concerned with the educational process in which an individual
becomes able to learn one or more languages different from his/her L1. This process
may happen in a natural setting or through formal classroom instruction although
the degree of proficiency that can be attained is a controversial topic. Foreign and
L2 learning is an extremely complex process in which individual learners undergo
unique integration of their knowledge among languages.
For being similar to the way infants learn their native tongue, language
acquisition is widely used to refer to L1 acquisition - the process that produces
functional skill in the spoken language without theoretical knowledge, and L2
acquisition often deals with the formal and conscious learning of any languages
after the acquisition of the first mother tongue in both children and adults.
2.1.2. Influence of proficiency in L1 and L2 on the acquisition of L3
The topic of L1 and L2 interference has had an unusual history in L3
acquisition research and practice. Researchers have long devoted a great deal of
attention to investigate the influence of proficiency in two first languages on the
acquisition of L3, but knowledge about those influences remains quite limited. Most
of the small amounts written about this relationship have found that the acquisition
of the L3 is a notable correlate of proficiency in both L1 and L2. It has been
approved that the more academically sophisticated the learner‟s L1 and L2
knowledge and abilities (including metalinguistic development, formal training of
language use and knowledge of rhetorical patterns, and variations in genre and
style), the higher the degree of proficiency in different dimensions of L3 (Cummins,
1976, 1981; Muñoz, 2000; Cenoz, 2000, 2003), but the lower the level of
interference of the L1 and L2 on L3 (Thomas, 1988).
A surprisingly interesting discovery by Balke-Aurell and Lindblad (1982)
shows that bilingual learners who always speak the national language (L2) at home,
but know their home language (L1) passively, obtain higher scores in L3 than the
learners who actively use their L1 at home. An acceptable and satisfactory
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explanation to this  indicated by many researchers is that bilingual learners have a
higher metalinguistic awareness than monolingual learners and bilingual students
can learn L3 in a quicker pace. It thus can be concluded here that for language
learners from ethnic minority groups in Vietnam who learn the national language -
Vietnamese formally, present positive, social, cultural and cognitive advantages
when learning an additional language - English via Vietnamese as the medium of
instructions. This expectation is, however, sometimes placed a heavy burden on
bilingual learners, which generate negative effects on their L3 achievement.
Some studies indicate that L2 takes on a stronger role than L1 in L3 learning
(Williams & Hammarberg, 1998; Bardel & Falk, 2007) with an explanation that the
L2 status is at the higher degree of similarity between L2 and L3 than between L1
and L3. It goes without saying that L3 learners, especially those who have learnt L2
in a formal setting, are better aware of the language learning process, metalinguistic
knowledge and learning strategies to facilitate L3 learning; hence, limited literacy in
L2 may limit the learning of the L3.
2.2. Factors affecting L2 learning
There have been numerous studies attempting to identify attributes needed to
present for the successful language learning. Gardner (1972) introduces his model
of the main factors affecting SLL, which consists of cultural beliefs, intelligence,
language aptitude, motivation, situational anxiety and SLL context. He strongly
believes that the social background from which the learner comes can powerfully
influence the perception of the target language.
With a similar concern, Schumann (1976) proposes a large number of factors
affecting second and FL learning, including: social (the gap between the source and
target language groups namely the group‟s dominance, assimilation, acculturation,
enclosure, cohesiveness and preservation); affective (motivation and attitudes);
personality (willingness to communicate, anxiety, risk-taking); cognitive (the styles
and strategies used in language learning); biological (the biological development);
aptitude (the ability to succeed in language learning); personal (the resting patterns,
reaction to teaching methods, transitional anxiety and choice of learning strategies);
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input (learning activities,  teaching aids, overall exposure to the target language);
and instructional factors (the teacher, teaching methods and time spent in the
learning).
According to Lightbown and Spada (1993), language learners “have certain
characteristics which lead to more or less successful language learning” and their
idea of “a good language learner” with certain characteristics has been widely
accepted in the field of English as second/foreign language.
Sharing the same view with Lightbown and Spada, Spolsky (1998)
additionally suggests factors of material, memory, training strategies and social
context, which should be greatly considered in order to achieve success in EFL.
Previous experience with language learning and proficiency in the native language
greatly also contribute to master L2.
For the limitation of time, this study mainly focuses on some potential
attributes which are supposed to have more influence on language learning of the
ethnic minority students at TBU and are categorized into two groups: internal and
external factors.
2.2.1. Internal factors
Internal factors, to commonly defined, come from inside an individual
language learner.
▪ Personality characteristics
Personality characteristics have been proposed to noticeably affect the success
and failure in SLL; consequently, the relationship between learners‟ personality
characteristics and SLL has been high on the agenda of many L2 acquisition
studies.
The fact that personality is a complex and diverse field has caused a long
disagreement and tension among psychologists and personality theorists in defining
this global concept for their different individual perspectives. Basically, personality
can be understood as “the totality of qualities and traits, as of character or behavior,
that are particular to a specific person” and “the pattern of collective character,
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behavioral, temperamental, emotional  and mental traits of a person” (American
Heritage Dictionary, 1996, p.1351).
Disentangling the independent variable from instructional and situational
variables in measuring relationship between personality and SLL has puzzled
researchers. Personality, as a result, been consistently neglected in many research
studies as well as literature reviews (Griffiths, 2008). The major focus of this study
has been specifically on selected personality characteristics, namely: risk-taking,
anxiety, and willingness to communicate. An understanding of these psychological
barriers, and how they may make a difference, either positively or negatively, in
both the verbal and written spheres may be beneficial to SLL.
◦ Risk-taking refers to the willingness to takes risks in a particular situation
to achieve a benefit without certainty for the outcome (Beebe, 1983). Both
Brown (2007) and Krashen (1982) opined the usefulness of risk-taking in SLA
because it promotes language learners‟ eagerness to try out something new and
unpredictable regardless fear of making mistakes, loosing faces or being
shunned or rejected. Because of risk-taking, language learners sometimes
appear foolish to their fellows but the rewards, of course, are great and worth
risking. Greater class participation gives risk-takers more chances to use the
language, which is significantly linked to their proficiency (Ely, 1986) and
higher grades in L2 (Samimy & Tabuse, 1992). Probably because extroverts
tend to be more optimistic and more confident in the positive outcome of their
risk-taking, they are likely to take more risks to have more exposure to the L2
in class (Ely, 1986). In contrast, excessive worry about the possible negative
results restrains learners (mostly introverts) from experiencing communicative
trials in the target language, which hardly helps them record great
achievements. However, there have not been yet any sufficient evidences to
jump to the conclusion that risk-taking „always create consistent results for all
language learners‟ (Oxford, 1992, p.30). Unsuccessful risk-taking attempts
sometimes negatively affect learners‟ morale (Haja Mohideen, 2001) and
demotivate them in mastering learning goals.
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It is important  to keep in mind that risk-taking interacts with other personality
factors in a complex way to „produce certain effects in language learning”
(Oxford, 1992, p.30). Moderate and intelligent risk-takers are found to be likely
to achieve greater success than reckless ones (Arnold, 1999; Oxford, 1992).
◦ The complex, multidimensional phenomenon of anxiety is identified as the
subjective feeling of tension, apprehension, nervousness, and worry
experienced in doing something new or unfamiliar (Spielberger, 1983;
Lightbown & Spada, 2006). Closely associated with uneasiness, frustration and
self-doubt, learning anxiety - one of the affective factors that may have
tremendous impact on SLA has been extensively investigated. To MacIntyre &
Gardner‟s (1994, 284) study, anxiety in L2 influences all language learners
during the process of using the target language, in which speaking is the most
dominantly affected.
Always being in the mood of overanxierty which is often blamed for learners‟
lack of interest and self-confidence, and poor FL performance (Horwitz, 2001);
and easily turns students off from the study of FLs (Dewaele & Thirtle, 2009).
The introverts are prone to experience greater nervousness than the extroverts
who prefer to utter in public; which is mainly responsible for more, even more
serious mistakes and worse oral performances they make. On the other hand,
low levels of anxiety, to some extent, may facilitate successful SLL for more
expressive oral descriptions (Kees de Bot et al, 2005). The extroverted learners
can take up challenges and overcome difficulties and anxiety on their oral
performances; which may give them unexpected inspiration to perform better.
In terms of classification, basing on its helpfulness and harmfulness, Scovel
(1978) divides anxiety into two types: facilitative and debilitative. Later on,
Schmidt (1992) proposes three types of FL anxiety including fear of exchange,
the fear of negative evaluation and test anxiety. Being aware of causes of
learners‟ anxiety is essential for teachers in order to provide positive and
encouraged feedback which pushes their learners to overcome their difficulties
and achieve success.
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◦ Willingness to  communicate (WTC), which was once regarded as an enduring,
trait-like disposition, is currently recognized as dynamic characteristics, both
momentary and everlasting. WTC in L2 is defined as language learner‟s
readiness and tendency to enter a discourse in a particular context with a
specific person or persons, using L2 (MacIntyre et al., 1998). Kang (2005,
p.291) conceptualizes WTC as the key predictor of language survival in which
language learner intentionally become a L2 speaker. WTC is clearly
demonstrated through the frequency and activeness of the language learners‟
participation in the target language, which is necessary for them to accumulate
their knowledge and advance their L2 proficiency.
▪ Language learning strategies
Language learning strategies (LLS) appear to be among the most important
variables influencing L2 achievement. Oxford, R. (1993) defined LLS broadly as
specific actions, behaviours, steps, or techniques that students intentionally use to
improve their progress in developing L2 skills. In subject areas outside of L2
learning, the use of learning strategies is demonstrably related to student attainment
and proficiency (Pressley & Associates, 1990) because they are viewed as tools for
learner‟s self-directed involvement. In the L2 arena, early studies of so-called “good
language learners” by Naiman, Fröhlich and Stern (1978), and Rubin (1975)
suggested a number of positive strategies that such students employ in the process
of L2 learning. Oxford, R. (1993) highly emphasized the categories of asking for
clarification or verification, asking for direction, co-operating with others; which
are interconnected in order to successfully acquire the language. In light of the
remarkable association between learning strategy use and positive learning
outcomes, it is not surprising that students who frequently employ learning
strategies are more successful in L2 acquisition.
▪ Motivations
Another widely accepted precondition for the success of L2 attainment is
motivation. Although the term „motivation‟ is frequently used in both education and
research, it is rather surprising that much disagreement in the literature to what
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motivation is conceptually  defined does exist. In language education, motivation is
the combination of a favourable attitude plus the desire to achieve the goal of
learning the language (Gardner, 1985), which provides both the intense and
continuous interest to initiate learning L2 and the driving force to sustain the long
and often tedious learning process. Helping to produce and maintain the learner's
high zeal, active involvement and positive attitudes toward learning (Pandey, 2005),
motivation effectively facilitate students‟ mastery of language learning (Shulman,
1986). It is thus understandable that students with high motivation may achieve
greater success than more intelligent students who are devoid of learning motivation
(Reece & Walker, 1997).
Among various attempts to classify types of motivation, the distinction
between instrumental and integrative motivations proposed by Garder and Lambert
(1972, qtd. in Lightbown & Spada, 2013), seems to be the most noticeable and
widely acceptable. To their perspective, integrative motivation, a very strong
predictor of successful academic achievement, reflects the interest and desire to
learn a FL in order to become closer to the L2 community. Thus the integratively
motivated learners with the goals of personal growth and cultural enrichment
willingly and actively interact with members of that L2 community (Dörnyei,
2005). Instrumental motivation underlies the immediate or practical goals to gain
some social or economic rewards through L2 achievement. Being examined in light
of research, both forms of motivation may concurrently exist in each individual to
complement each other, which varies from one moment to another depending on the
learning context and conditions.
▪ Language attitudes
The matter of learner‟s attitude is acknowledged as a primary motivating
factor in SLL attainment for acting as, on the one hand, barrier or bridge to learning
a new language, and on the other hand, the essential environmental ingredient for
the success of language learning (Krashen, 1985). Gardner (1980, p.267) defines
attitude as „the sum total of a man‟s instinctions and feelings, prejudice or bias,
preconceived notions, fears, threats, and convictions about any specified topic‟. To
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Ajzan (1988, p.4),  attitude is “a disposition to respond favourably or unfavourably
to an object, person, institution, or event”. Viewing the issue from the different
perspective, Baker (1992, p.10) believes that attitude is “a hypothetical construct
used to explain the direction and persistence of human behaviour”. Wenden (1991)
proposes a more inclusive definition of the concept attitude which encompasses
three interrelated components: cognitive (beliefs and ideas or opinions about an
object), affective (feeling and emotions of like or dislike, for or against towards the
object), and behavioral (actions or behavioral intentions towards the object). The
concept of language attitude which is somewhat different from other general
attitudes with reward to the language, has been the focus of attention and
investigation addressed by many psychologists and researchers. This study looks
into the concept of language attitude as the opinion or feeling about the language,
which influences one‟s behaviors and beliefs towards the language, its culture and
community.
A large number of studies have also investigated and strongly asserted the
relationships between one‟s language attitudes and his/ her success or failure in
achieving the language. According to Baker (1992, p.9), “in the life of a language,
attitudes to that language appear to be important in language restoration,
preservation, decay or death”. Language attitudes are mostly shaped by social
factors, which, in turn, influence one‟s behavior and consequently his/ her
performance and outcome (Ellis, 1994). More specifically, “positive attitudes lead
to the exhibition of positive behaviors” (Kara, 2009) towards learning process, as
such, foster it to achieve the language; while negative attitudes may lead to class
anxiety (Victori & Lockhart, 1995) which impedes achievement and results in
failure. However, to some extent, negative attitudes may exert positive effects on L2
learning, if the learners have a strong will to learn the language.
With regard to the stability, language attitude is changeable: a learner with
negative attitudes at the beginning of learning a language may turn into a positive
when he/she acknowledges the benefits of being proficient in the language. Thus, it
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is the crucial  role of the teacher in awakening learners‟ joy and shaping their
positive attitudes.
2.2.2. External factors
External factors coming from outside individual have been researched in depth
in order to find the best and most effective ways of learning and teaching.
▪ Time factor
Carroll (1982) claims that the time devoted to language learning is a good
indicator for better achievements. A conservative estimate of the time needed to
acquire the L1 is 12,000-15,000 hours (Lightbown 1985). Learning L2 takes much
less time once the L1 has been mastered. As proposed by Spolsky in his research in
Canada, it takes over 720 hours of intensive L2 study to attain fairly high levels of
fluency. No matter the situation of the learner, the time required to learn second and
FL seems to be longer because of learner‟s lack of exposure to and interaction with
the target language setting. Therefore, learners who are given more opportunities to
be exposed to the new target language will probably better achieve the language. In
this study, academic learning time (the amount of time that the school provides to
the learner for instruction) and engaged time (time of learner‟s self-study) are worth
investigating.
▪ Teacher factor
For being closely related to educational process, the influence of the teacher
on language learning has never been underestimated. Among school-related factors,
researchers believe that language teacher matters most. The importance of the
teacher factor in boosting learners‟ achievement is firmly asserted by Cooper and
McIntyre (1998).
Individual characteristics (teaching methods, personal characteristics, and/or
language knowledge and proficiency) that a teacher brings to the L2 classroom may
have both healthy and adverse influence on the students‟ performance and final
results. Because of no systematic agreement on these points, there is always
considerable controversy in regard to some particular aspects in specific milieu.
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Teacher‟s teaching methods.  Unlike teachers of other subjects, to teach the
subject effectively, language teacher is forced to step outside of the idea of
an academic system that never helps learners learn to use the language. The choice
of appropriate teaching strategy for developing a particular skill assists to engage
learners into the learning process of that skill, which directly affects the motivation
and interest of the learner.
Teacher has different teaching behaviors that influence his/ her performance in
the L2 class and, consequently, affect his/her learners‟ attitudes and motivations
(Madrid et al., 1993b). A good teacher is expected to have high tolerance, balanced
emotion, deep empathy and adequate perseverance, which help to strengthen
learners‟ confidence and openness to the target language, consequently, to better
achieve the language.
▪ Educational context
Not less important than other external factors is the educational context in
which learners are constantly involved in learning L2. Factors in the educational
context that have tremendous impact on SLL consist of textbook, classroom
environment and school facilities (Gardner, 2000).
◦ Textbook tends to be of importance for controlling the content, instruction
and the procedures of learning, hence, plays the central role in the life of any
classrooms. Additionally, successful learning cannot exist without the
appropriate and adequate textbook selection, along with the comprehensive
understanding and effective use of textbook by the learners. For instance,
while learning materials for adults might deal with practical and functional
language, the inappropriate textbook selection which does not reflect learners‟
needs or goals will, on the one hand, leave negative effects on their
motivations and attitudes, on the other hand, enable the development of their
language anxiety and inhibition. Textbook also makes disadvantages for
educational process when their contents are too difficult and remote from
learners‟ daily lives.
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◦ Classroom climate.  Amborse et. al. (2010, p.170) view classroom climate as
“the intellectual, social, emotional, and physical environment” in which
learners are involved in the educational procedure. Determined by a
constellation of interactions, classroom climate has come to be deeply
investigated and highly emphasised by some researchers (Dörnyei &
Malderez, 1997; Ehrman & Dörnyei, 1998; Ghaith, 2003; Juvonen & Wentzel,
1996). Establishing a nurturing and healthy learning environment; where risk-
taking is welcome, engagement is the norm, and authentic conversations
occur; is conducive to learning and encourages respect for successful
achievement. Closely related issues including supportive peer group
(Goodenow, 1993), collaborative learning (Slavin, 1990), and help seeking
(Newman, 1994) in case of lack of understanding, play decisive roles in
enhancing student‟s motivations, mastering the subject matter with mere
enjoyment and satisfaction, thus improving achievement.
◦ School facilities. Classroom climate is heavily influenced by the physical
attributes of the classroom such as lighting, acoustics, class size, cleanliness,
orderliness, indoor air quality and thermal comfort. For instance, poor
acoustics (Lackney, 1999) are a particular barrier to learners with a hearing
loss; learners‟ attention spans decrease, their achievement and task-
performance deteriorate when temperature and humidity increase; appropriate
natural daylighting improves test scores, reduces off-task behavior, and plays a
significant role in student‟s achievement (Mayron et al., 1974; Dunn et al.,
1985); and small classes allow more time for instruction and require less time
for discipline (Molnar et al., 1999). Much attention has also been devoted to
some other factors (school size, building age and spatial configurations) which
obviously bear on learner‟s ability to perform for producing long-term,
positive effects on academic outcomes.
2.3. Mandated outcome standards to KNLNNVN for tertiary level
Plan 808/KH-BGDĐT established on 16 August 2012 stipulates that
university students must reach at least level 2 in English language for the entry
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requirements and level  3 for outcome standards. The regulations of this plan have
officially come into force since the school year 2012-2013 at some big universities
in developed cities such as Hanoi, Ho Chi Minh and Da Nang. Many other
universities and colleges have been mapping out their own route to achieve the
standardization by 2020.
In order to assure a nationally unified reference for learners‟ FL proficiency,
Circular No. 01/2014/TT-BGDĐT on KNLNNVN standards was officially
published. To this Circular, the national standards on FL proficiency or 6-level
proficiency framework is designed to better meet the needs of Vietnamese learners
of FLs, mainly English. The NPS, like the CEFR, measures learner proficiency and
progress via illustrative descriptors known as can-do statements that specify
attainment targets for four language skills (listening, reading, speaking and writing)
across six levels remained from the original six with progression of continual
difficulty. All of the can-do statements have been contextualized for FL learners in
Vietnam and provide the specific criteria for communicative competence
assessment and straightforward tool for self-evaluation that they need to learn to be
able to use a FL effectively in practice.
According to the guidance provided by the Project 2020 and Plan 808/KH-
BGDĐT, the amount of time necessary for academic training to upgrade one FL
level is normally from 200 to 300 learning hours (self-study not included); for
instance, A1 can be reached with about 200 hours of studies and A2 with 400
hours). Therefore, it can be inferred that university students are expected to reach at
least level 2 (relevant to level A2 in the CEFR) for their English language in terms
of entrance requirements and level 3 (B1 to CEFR) in the six-level for graduation
outcomes. In detail, language learners who achieve level 2 can understand sentences
and frequently used expressions related to basic communicative needs (e.g. personal
and family information, shopping, local geography, employment). Furthermore,
they can communicate in simple and routine tasks requiring a simple and direct
exchange of information on familiar matters, and simply describe aspects of their
background, immediate environment and matters in areas of immediate need. In a
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greater level, understanding  the main points of clear standard input on familiar
matters regularly encountered in work, school, leisure, etc; dealing with most
situations likely to arise while traveling in an area where the language is spoken;
producing simple connected text on topics that are familiar or of personal interest;
in addition to describing experiences and events, dreams, hopes and ambitions and
briefly give reasons and explanations for opinions and plans; are the specific
requirements for language learners who master the level 3.
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CHAPTER III: METHODOLOGY
In  conducting social studies, both the quantitative and qualitative research
strategies are frequently utilized in the processes. In the process of collecting and
analyzing data, quantitative research could be constructed as a research strategy
with an emphasis on quantification. This strategy entails a deductive approach to the
theory-research relationship with a focus on theory testing. Moreover, it has
incorporated the practice and norms of the natural scientific model and embodies a
view of social reality as external and objective reality (Bryman, 2008, p.20). By
contrast, qualitative research stresses on words instead of numbers. This strategy
rejects the practice and norms of the natural scientific model but highlights the
individual interpretations of the social world and objectifies a view of social reality
as a constantly shifting property of individual‟s creation (Bryman, 2008, p.20). In
the domain of social investigations, both quantitative and qualitative strategies have
their distinct strengths. The former can facilitate comparison and statistical
aggregation of the data by means of measuring the reactions of a great many people
with limited questions and thus give a broad and generalizable set of findings
presented concisely. Differing from that, the qualitative strategy can produce rich
data and detailed information about a smaller number of people and cases, and
therefore increase the depth of the cases and situations studied (Patton, 2002, p.14).
The purpose of this study was to study the implementation of KNLNNVN at
TBU, English language learning by minority students at TBU to see how they learn
in the English classrooms and what factors affect their English achievement on the
basis of KNLNNVN standards; therefore, it is a descriptive, exploratory study and
the methods used were both the qualitative and quantitative. Three data collection
instruments were used to achieve the triangulation (Creswell, 2002). This research
strategy would help to “give a fuller picture and address many different aspects of
phenomena” (Silverman, 2000, p.50).
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Following is the  description of the research site, sample or subjects or
participants, instrumentation, data collection process or procedure, and data analysis
of the study.
3.1. Research site
The present study was conducted at TBU where the majority of students
(75%) were the ethnic minorities. Located in Son La city - approximately 320
kilometers from Hanoi capital, TBU is the only university in the mountainous
North-west Region offering tertiary education for students in the region. Annually,
TBU provides about 2,000 undergraduates of many majors for the region.
Collaborating and coordinating with employers and employment centers, TBU aims
to train and supply human resources of high quality for the national, regional and
international integration. However, the entry levels of TBU students demonstrated
in the annual national examination are quite low. To the yearly statistics reported by
the Training Bureau, their entry levels are at the benchmark proposed by MOET
that is score 13-15 for university level, and 10-12 for college. To some majors, the
lowest score for college is 7 for students of ethnic minorities coming from
hinterlands. Not many students get 20 or more, and such high scores are mostly of
the ethnic majority Kinh students‟.
3.2. Description of the subjects
Research participants for this study were first-year students (n=159) of five
majors, namely, Physical Education (n=35), Politics (n=41), Information (n=17),
Literature (n=47), and Primary Education (n=19); who were selected purposefully
to fill in the questionnaire (these five classes were randomly chosen from the total
23 classes).
These students‟ English level was expected to be elementary (level 2 on
Vietnam‟s English proficiency scale) at the beginning of the course. In the two first
semesters, English is a compulsory subject to all non-English majored full time
students. These students were taught English twice or three times a week (6 periods/
week, 50 minutes/ period) totalling 10 credit hours.
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Additionally, among these  participants, only 7 (3 males and 4 females) were
purposefully selected to be involved in a focus group interview, the most widely
employed method in qualitative research, which greatly concentrates on the
interviewees‟ points of view. This sample was selected on the basis of their
questionnaire responses and years of English schooling (4 students who experienced
7 years of English schooling, 2 students with 3-year set and 1 student with 9-year
set).
In an attempt to gain complementary information from teachers, two teachers
were invited for face-to-face interviews. Again, these two teachers were
purposefully selected basing on their teaching experiences and their involvement
with student participants. Regarding their teaching experience, one teacher had been
teaching English at TBU for 8 years and is considered as experienced (2-3 first-year
classes each semester); and the other was less experienced with just one and a half
year of teaching (3-4 first-year classes/ semester). The textbook these teachers used
for the student participants was New English File Elementary by Clive Oxenden
and Christina Latham-Koenig.
3.3. Data collection instruments
This study was conducted at TBU and lasted for nearly 8 months (from late
February 2015 to early November 2015). To address the main issues, data was
collected from the three following sources: a semi-structured questionnaire,
document review, and focus group interviews. Questionnaire, student interviews,
and the results of the placement test were all used to investigate the current situation
of English education by students of ethnic minorities at TBU and their difficulties in
achieving English language proficiency to outcome standards. In addition, to
provide the picture of how KNLNNVN standards been applied at TBU, a review on
legal documents was needed.
3.3.1. Semi-structured questionnaire
The design of this study is descriptive and exploratory with the principal data
gathering instrument being the questionnaire. The questionnaire was designed to
elicit the students‟ motivations, their self-reports of language ability and attitudes
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towards ELE. The  questionnaire is made up of two broad sections (A and B) with a
total number of 24 items: the former with 4 items or statements concerns with
„Personal information‟ aiming to obtain general information about participants‟
name, age, sex, ethnicity, type later with 20 items which are divided into six
clusters: 2 first items regarding participants‟ educational background, 6 next items
concerning their language use, 3 items identifying their attitudes towards and
motivation of English language learning, 3 items for learning strategies, 3 items for
evaluation on the current English language teaching and learning, 1 item for the
difficulties faced in learning English, and the last 2 items for self-rating English
proficiency levels and possibilities for achieving the national proficiency standards
with 10-can-do statements.
The questionnaire used Vietnamese to make sure of the respondents‟ accurate
understanding because Vietnamese as the medium of instruction at the university.
Before being administered, the questionnaire was piloted prior to carrying out the
main study to confirm its validity and measure the reliability level of the
questionnaire items.
3.3.2. Document review
Another research instrument was document review which involves a careful
analysis of legal documents including Decision, Circular, Plan and Regulations
related to KNLNNVN. The Decision 1400/QĐ-TTg on approving and launching the
National Plan „Foreign Language Teaching and Learning in the National Education
System phase 2008-2020‟ signed on 30 August 2008 by Prime Minister, the Plan
808/KH-GDĐT on launching the National Project 2020 in higher education period
2012-2020 established on 16 August 2012, the Circular No.1/2014/TT-BGDĐT on
Six Level Framework of Foreign Language Competence for Vietnam issued on 24
January 2014 by Ministry of Education and Training, the Circular No.05/2015/ TT-
BGDĐT on undergraduates‟ English outcome standards stipulated in May 2015,
and Regulations of learning, assessing full-time undergraduates‟ English language
outcomes at TBU promulgated by TBU were all used to investigate how
KNLNNVN has been applied at TBU.
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What‟s more, to  measure students' levels of language competence at the time
of questionnaire administration, the results of the placement test were also used.
3.3.3. Interviews
Besides the questionnaire, the present study adopted interviews to elicit to the
focus group of students and two teachers to obtain further in-depth data to
supplement and cross-validate the students‟ responses to the questionnaire. In
qualitative research, data gathered from interviews usually means a large amount of
unstructured textual materials which are not straightforward to analyze. With the
time concerns, basing on the synergy of the group interaction, focus group
interviews allow the current study the potential for discussions and a wide range of
responses to generate large amounts of data in a relatively short time span, and the
findings may be used to precede quantitative procedures. To investigate discussion,
the interview included 10 open-ended questions and centered on investigating the
participants‟ opinions about (1) how trilingualism affects their English language
acquisition and performance, (2) their attitudes and motivations, and (3) their
difficulties in achieving English language outcome standard.
To complement the data gained from the questionnaire and focus group
interview, individual interviews of teachers were also conducted.
3.4. Validity and reliability
Both the validity and reliability are considered as important issues in mixed
method research as well as in any research project. Validity and reliability in this
study were strengthened in the following ways:
First, with regard to minimizing threats to validity and reliability, research
methods were taken into serious account prior to the use of each in this study.
Particularly, the questionnaire and interviews were trialed and then were revised to
assure its suitability to the research context. The placement test scores were judged
to be reliable since the process of designing, approving, monitoring the exams, and
scoring were strictly conducted.
Second, the variety of data types along with detailed descriptions and
explanations is rich enough to provide both meaningful information for the research
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questions and a  clear picture of the research concerns. Tables and charts were also
employed to present the collected data as supportive and comparative tool for
quantitative data.
Third, member checking which has been considered as „the most critical
technique for establishing credibility‟ (Lincoln & Guba, 1985, p.314), was
effectively deployed in this study. Specifically, the participants‟ responses in the
interviews were returned to the interviewees to check for agreement and any
requested adjustment. This strategy helped minimize the possibility of
misinterpretation of the meaning of what the participants said and meant.
Finally, the accuracy of the findings was checked by using methods
triangulation and data triangulation in which comparing and cross-checking the
consistency of information were derived at different times and by different means
(Patton, 1999). Triangulation worked well in this research for helping (1) compare
the data collected from different methods, (2) check for the consistency of the
participants‟ points of view over time.
3.5. Procedures
Given the description of the questionnaire and interviews, this sub-section
presents the procedures used in the administration process.
The questionnaire was trialed before being conducted to the participants in
order to ensure it was fit for the purpose. To do so, 15 students who would not take
part in the actual study were randomly selected from two classes of Maths and
Biology. They were required to give their honest answers under a guarantee that
such answers would not have any negative effects on their learning results. On the
basis of the outcome from the pilot study, necessary edition was then made until
there appeared to be no problems at the trial and then the final draft was prepared
for the main study.
In late September 2015, the researcher started administering the questionnaire
to all participants who were at the beginning of the first semester at TBU. For the
sake of objectivity and to provide more freedom to the students, the researcher did
not directly administer the questionnaire, which would obviously make the students
 


	44. 32
give truthful responses  to someone they did not know. It was done by teachers of
other subjects who had not taught them before. Prior to distributing the
questionnaire, all these students were informed of the objectives and significance of
the research, and they were also notified of their voluntary participation. They were
also requested to state their true and honest responses which did not influence their
learning results. In addition, they were free to ask for any clarifications they might
have or signify the extent to which they agreed or disagreed with the items of the
questionnaire. Once they finished answering the questionnaire, they were requested
to check their responses for incompleteness or missing answers before returning
their completed questionnaires to the teachers. The total administration of the
questionnaire lasted about 20 minutes.
After administering the questionnaire, a focus group of 7 students was selected
to take part in the interviews in early October. Two days before conducting the
focus group interview, the interview guides were worked out, and the participants
were briefed on the aims and procedures of the interview sessions. Also, the
interview questions were established beforehand to ensure that the participants
understood the questions and clarified any misunderstanding. To reduce the
interviewees‟ fear of exposing their honest views and to ensure better and more
valid results, they were informed that their answers would be treated with complete
confidentiality. The interview was conducted in standard Vietnamese to make
interviewees easily share their ideas and feel relaxed and at ease. During the
interview process, some questions in the guide were re-worded and sometimes re-
ordered to be adjusted as well according to different circumstances. There were
times when some new questions were formed from the participants‟ answers, which
would often lead to some unexpected information which also counted for the study.
There, however, were also times when some questions had to be cut because it
would be impossible for some participants to answer them. Furthermore, during the
interviews, the researcher would constantly repeat the responses from the
participants so as to check researcher‟s understanding and transcript of the answers.
The interview was more like casual chats than a research interview. The interview
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was conducted outside  classroom hours and audio-recorded and it took about 25
minutes. Concerned that the presence of the audio-recorder could interfere with the
participants‟ contributions and response nature, they were assured that the data
collected would only serve research purposes and ethical issues were taken into
serious consideration.
Two teachers were asked to involve individual interviews which were carried
out in mid October 2015 after conducting questionnaire and focus group interview.
Before the two individual interviews, necessary information (including anticipated
interview questions, interview aims) was provided. During the individual interview
processes, re-wording and re-adjusting the questions was also needed. The
interviews seemed to be more like a casual chat for sharing information and
experiences, and expressing attitudes. Note taking was additionally used as a back-
up to audio-recording because not everything, i.e. non-verbal language could be
captured and in case there proved to be any issues with the audio-recording process.
The interviews were then transcribed, and the transcriptions were returned to the
interviewees to check for agreement and any requested adjustment before
translating them into English. All the verbal data was finally analyzed qualitatively
and coded into segments which matched priori codes.
In the past 3 years, at the beginning of the first academic year, all freshmen at
TBU are required to take an optional placement test to specify their English
language competence and to classify them by different level groups. Results of the
placement test in the academic year 2015-2016 which was held in mid September
were collected to learn about the reality of students‟ entrance levels, and anticipate
students‟ English language outcome.
3.6. Data analysis
The data collected in the present study was of two types: quantitative and
qualitative. The quantitative data of the questionnaires and the results of placement
test were analyzed in terms of percentage and means, using the Statistical Package
for Social Sciences (SPSS). For analyzing the qualitative part of the data, on the
other hand, a content analysis method using coding, filing and categorizing was
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carried out. In  the analysis process, related legal documents and the interviewees‟
responses for each question were firstly translated into English and then transcribed.
After that, the data were analyzed in terms of themes related to the study objectives.
Evidence for themes was then combined with the analysis of the document
review, student questionnaire, and focus group and individual interview audio-
tapings to strengthen the findings.
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CHAPTER IV: RESULTS
This  chapter reports collected data - the findings into four main sections: the
first section presents the background information of the participants collected from
the questionnaire; and the other 3 sections are due to the answers to the three
research questions. In presenting the results, data obtained from the questionnaire,
interviews and document review all were used.
4.1. Background information of the questionnaire participants
This section provides sheds light on the pre-university educational background
of the respondents basing on their demographic data collected from the
questionnaire. Demographic information involved the following areas: gender, age,
ethnicity, place of secondary education, English year-set program, Vietnamese
proficiency level, and language of the home. All 159 participants, including 85
females and 74 males, returned their questionnaires with a 100% response rate.
On a random basis, the gender ratio is rather balanced in the total number:
53.5% females and 46.5% males with their ages from 18 to 21 (mean=19.47 and
SD=1.03), from 10 different ethnic minorities. More details of student participants‟
ages and ethnicities are presented in Table 4.1.
Table 4.1: Student age and ethnicity
Students‟ age Students‟ ethnicity
Thai H‟mong Dao Muong Others Total
18 38 2 1 2 0 43
19 11 5 0 1 2 19
20 51 17 2 2 4 76
21 4 8 6 3 0 21
Total 104 32 9 8 6 159
65.4% 20.2% 5.7% 5.1% 3.6% 100%
Figures for ethnicity show that the ethnic Thai was by far the largest group
reported (by 65.4% of the respondents), followed by H‟mong (20.2%). Over five
percent (5.7%) of the respondents described themselves as Dao; 5.1% as Muong
and 3.6% as others (Nung, Khang, Kho Mu, Ha Nhi, Tay, Laos).
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The details of  places of students‟ secondary education, English year-set
program and Vietnamese proficiency levels are presented in the following charts.
Chart 4.1: Place of students‟ secondary education
City
Townlet
Rural area
Remote area
As can be seen in Chart 4.1, all the sample received their entire early-year
English education locally, in which almost from townlets, rural and remote areas in
four provinces in North-west Region (namely, Lai Chau, Dien Bien, Son La and
Hoa Binh), and some other surrounding provinces (Yen Bai, Bac Kan and Lao Cai);
only few (5%) from cities of the Region. It can be said that despite some of them
settled in cities, all came from remote, mountainous minority communes where
opportunities to access English were limited and English education seemed to be
inextricable.
Chart 4.2: Student English year-set program
3 year-set
7 year-set
9 year-set
Turning to the subjects‟ academic experience in English prior to their
enrolment in the university, Chart 4.2 shows that the majority (83%) had got
English 7-year set, whereas 12% of the participants had pursued set of 3-year
English schooling and only 5% had got 9-year set or more. From the figures, it can
be assumed that with their years academically exposing to English, most of
participants had been well equipped with basic background of English language
before starting training program at tertiary level.
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The figures of  students‟ Vietnamese proficiency levels are presented in the
Chart 4.3.
Chart 4.3: Student Vietnamese proficiency level
0-40%
40-50%
50-70%
>70%
In self-assessing their second language - Vietnamese proficiency level, over
68% of students believed that they would understand 50-70% of Vietnamese
language while 22.6% were confident of their fluent level for being able to
understand more than 70% of the language, few (8.8%) self-rated as at medium
level of proficiency (40-50%), and most importantly, no participants reported to
have low levels of Vietnamese language (<40%). It can be concluded here that
despite Vietnamese is their second language, they are all intermediate or advanced,
which is viewed as quite advantageous for the use of Vietnamese as the medium of
ELE.
Responses to the question used to investigate minority students‟ languages of
the home, are presented in Table 4.2. To simplify the data and measure mean and
standard deviation, responses were coded as (1) always, (2) usually, (3) sometimes,
(4) rarely and (5) never.
Table 4.2: Results of student‟ evaluation of language use at home
1 2 3 4 5 Mean SD
Ethnic languages 129 23 7 0 0 1.2327 .5179
Vietnamese 7 24 124 4 0 2.7861 .5553
English 0 0 0 2 157 4.9874 .1117
As can be seen from the table above, ethnic languages were most frequently
spoken at almost students‟ homes (n=129) and only few families (n=7) sometimes
used the languages in their communications (mean=1.2327, SD=0.5179). In terms
of the second language, to many families (n=124), Vietnamese was sometimes used
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alternately with the  native languages, but to few homes (n=7), Vietnamese
dominated over the mother tongues (mean=2.7861, SD=0.5553). The figures also
shows that to some families (n=23), Vietnamese and ethnic languages can be
usually used interchangeably. In opposition to the first and second languages,
English - L3 was reported as being a never-spoken language at their homes
(mean=1.2327, SD=0.1117), this may be because there are no links between their
learning and the daily language use, English remains strange to their communities.
From the demographic data, it can be concluded that most of the participants
originated from the disadvantageous regions where despite English has been widely
taught, L1 and L2 are absolutely dominant in ethnic minorities‟ daily
communications, English seems to have very slim chances to be used and little
presence outside class.
4.2. The implementation of KNLNNVN at TBU
To gain insights into the implementation of KNLNNVN at TBU, related
systematic legal documents such as Decision, Circular, Plan and Regulations were
investigated. On the evidence of the Decision 1400/QĐ-TTg, Circular 808/KH-
GDĐT and related legal documents; in the school year 2013-2014, TBU decided to
renovate general English education which mainly emphasized on curriculum and
textbook.
It is first worth mentioning the curriculum. To adjustments, English currently
occupies ten compulsory credits (15 periods per credit, 50 minutes each, 125 hours
totally) and five optional credits among 150 modules of the full course. In fact, for
every five credits, students have 5 more periods (equal to 4.2 hours), thus time for
English education totals 208.3 hours. The compulsory modules are implemented in
the two first semesters, namely English 1 and English 2, each of five credits. The
optional module is in supplementary semester or semester 3, usually in the summer
time; but actually, in the past two years, just a small number of students among
about 2,000 freshmen have registered for this semester. In addition, in 2013, TBU
issued a trial of a supplementary English semester for 30 students of Faculty of
Economics, who got mark A, B or C in English 1 and 2.
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Another adjustment was  made to textbook in which New Headway 2 (Pre-
intermediate) was replaced by New English File (Elementary). The textbook
concurrently in use was carefully selected for three reasons: first, it is professionally
published; second, it covers both language skills (speaking, listening, reading and
writing), and language knowledge (pronunciation, vocabulary and grammar); third,
it is evaluated to be appropriate to TBU students‟ English level. This textbook is
divided into 2 parts: part 1 with 4 first units and part 2 with 5 last units, and covered
in two semesters called English 1 and English 2.
In addition, according to the Plan 808/BGDĐT that all undergraduates must
have good understanding of English language and successful communication in
basic situations, since the school year of 2013-2014, all TBU freshmen have to take
the placement tests of three English skills (namely Listening, Reading and Writing)
at the beginning of the first school year to be classified into levels and grouped in
appropriate classes. With a reference to CEFR, the placement tests are taken from
the internationally-accepted tests such as Key English Test (KET) and/or
Cambridge Preliminary English Test of Schools (PET), both published by
University of Cambridge. However, up to November 2015, there have not been any
classes that are formed basing on levels because students all perform badly; in other
words, students have English lessons in their own major classes. Simultaneously,
outcome standard did not come into use at TBU, which means students have not
taken any undergraduate outcome tests, and to graduate, passing both English 1 and
English 2 is satisfactory.
In May 2015, the Circular No.05/2015/ TT-BGDĐT on undergraduates‟
English outcome standards was stipulated, which claims that all universities and
colleges nationwide must apply the outcome standards for undergraduates. To
implement this Circular, TBU has mapped out an itinerary to achieve the
standardization phase 2016-2020. Particularly, since the school year 2016-2017,
outcome standard will be applied for students of 56th
course onwards, who start
undergraduate program in academic year 2015-2016 or later. The first outcome test
is expected to take place in summer 2016 to 56th
course students and cover all the
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four language skills.  Those who get score 70/100 are considered to meet the
requirement of outcome standard. Also to this itinerary, students who get A1 and
A2 in the placement tests will be exempted from English 1 and English 2, and their
test scores will be converted into their final results of the subjects to the reference of
score conversion.
Diagram 4.1: TBU‟s itinerary to achieve the standardization phase 2016-2020
In addition, to achieve these targets, some adjustments in textbook will be
made in the school year 2016-2017, namely New English File Elementary will be
used in the first semester called English 1, and New English File Pre-intermediate
for the second semester called English 2. Students who have successfully passed
English 1 and English 2 are eligible for taking the outcome tests; and those who do
not achieve the outcome standards have to find their own ways to get the
requirements to graduate.
In order to achieve the outcome, it is first necessary for the students to be
provided with all related necessary information to heighten their awareness and
direct their learning activities. However, it seems not to have been widely
popularized, outcome standard is still strange and vague to many students.
All in all, the implementation of KNLNNVN to assure outcome standards at
TBU is just at the first stage but a promisingly demanding issue caused by various
typical and complicate challenges which will be discussed in section IV.4.
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4.3. Current situation  of English language learning of ethnic minority students
at TBU
This section presents the document analysis, questionnaire, interview and
observation findings in five major categories which help to provide a scenario of the
current situation of English language learning by minority students at TBU.
4.3.1. Minority students’ English proficiency levels
Document analysis
To investigate how minority students at TBU concurrently learn English, it is
worth measuring their levels of language competence, hence the results of the
placement test was used. This test, investigated the determinants of Listening,
Reading and Writing on standardized PET test format (equal to B1 level to
KNLNNVN), was designed by a group of 6 teachers of English at TBU, approved
by the technical board, applied to all TBU freshmen, blind scored by teachers
working there and verified its reliability. This test was for all 1,329 freshmen at the
beginning of the academic year 2015-2016, among them, 136 students (9.7%) was
absent for the test. In the current study, the results of the student subjects were
collected and presented in Table 4.3.
Table 4.3: Students‟ English placement test scores
Scores Level equal to KNLNNVN N % Mean SD
0-9
A0
11 6,9 0.8272 .0786
10-19 116 73 14.6293 2.7427
20-29 32 18.2 22.2187 2.5111
30-49 0 0 - -
50-69 A1 0 0 - -
70-100 A2 0 0 - -
As can be seen, minority students perform fairly low: the number of students
who gained 10-19 out of 100 made up 73% of the total subjects, followed by whom
of 20-29 (18.2%), and 0-9 (6.9%). What‟s worse, among all participants, there were
no students who scored from 40 onwards. To the final results of this test, all these
students‟ entry level was ranked as A0 to KNLNNVN which was assumed that they
were almost functionally illiterate in English.
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The subjects‟ scores  were coincidently representatives for those of almost all
freshmen who took the placement test, particularly 79 out of 1193 (6.6%) got scores
0-9, 845 got 10-19 (70.8%), 203 got 20-29 (17%) and 53 got 30-47 (4.4%).
Questionnaire results
Similar questions about subjects‟ competence were further investigated on the
questionnaire sheet. In the line with the test results of respondents‟ English
proficiency, their low levels were further illustrated by the fact that all of them did
not feel qualified to complete the questionnaire in English, and reported to be more
confident to use Vietnamese.
Further, in the questionnaire, respondents were asked to self-assess their
English language competence on a five-point scale: (1) very weak, (2) weak, (3) not
good, (4) sufficient and (5) good. The results are illustrated in Table 4.4.
Table 4.4: Students‟ self-assessment of English language competence
Description 1 2 3 4 5 Mean SD
How do you self-rate your English
language competence?
49 80 30 0 0 1.8805 .6968
Respondent were likely to self-rate their proficiency of English language as
very weak (n=49), weak (n=80) and not good (n=30); whilst none of them reported
that they were sufficient or good at English (n=0). With mean equal to 1.8805 and
standard deviation 0.6968, it can be said that respondents‟ English competence is
generally low, which is consistent to the results to the placement test.
Interview transcription and interpretation
To affirm the test and questionnaire results, teacher interviews were further
exploited. According to the teachers interviewed, TBU students generally, minority
students specifically have terribly low English language competence. Hien, a
teacher, said:
I don‟t know why most of my students, who have learnt English from primary schools,
don‟t have any knowledge of English. In class, I have to teach them grammar and
vocabulary, not review, from the most basic and minor points such as what a noun is.
Sharing similar evaluation, An also said that:
Tải bản FULL (107 trang): https://bit.ly/3dcY9r1
Dự phòng: fb.com/TaiHo123doc.net
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Minority students in  my class have nothing of English in their minds. They cannot say a
full and correct sentence, even a short sentence of their names to introduce themselves.
There are many students who say that „I am is…‟ although I have modeled „I am An‟.
To sum up, it can be assumed that in spite of many years of academic
exposure to English at secondary level, minority students are almost illiterate in
English and their English educational attainment is much poorer than expected to
the requirement of Plan 808/KH-BGDĐT (A2 to KNLNNVN).
4.3.2. Minority students’ attitudes towards English language learning
For being one of the key predominant factors in language acquisition, the
current study greatly emphasizes on minority students‟ language attitudes which
partly help to provide a full picture of how ethnic minority students at TBU
currently learn English.
Questionnaire results
One of the most important areas covered in the questionnaire is respondents‟
attitudes towards ELE, in which respondents are first asked to indicate their
language preference in life and future job. The results of their responses are
presented in Chart 4.4.
Chart 4.4: Students‟ preferences of language use in life and future job
Language use in life Language use in future job
Ethnic minority languages Vietnamese English
As Chart 4.4 shows, only one respondent, constituting 0.6%, reported English
as his/her preferred spoken language in daily life, compared to 71,1% for ethnic
languages and 28,3% for Vietnamese. In regards to language use in future jobs, the
great majority of students (88.1%) showed the highest attitudes towards Vietnamese
Tải bản FULL (107 trang): https://bit.ly/3dcY9r1
Dự phòng: fb.com/TaiHo123doc.net
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