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PART A: INTRODUCTION
1.  Rationale for the study
It is usually said that anybody and any country that want to have fast
development, expand international relationships, and receive the achievements in all
fields can not help knowing English and having effect strategies of learning the
language. Vietnam is now on our way to develop, and we are doing our best to catch
up with the development of other countries in the world in all aspects. Because of this
feature, English, being considered as a tool for Vietnamese people to integrate to the
developmental flow of the world, now proves its very important role in the society.
Although English is a foreign language, it is a compulsory subject in most schools
and universities. It is highly appreciated at universities because it is a passport for
students of any majors to access the information and to find a good job in the future.
According to Carrell (1981), reading is the most important of the four macro
language skills in English as a second language. Eskey (1970) said that the ability to
read the written language at a reasonable rate and with good comprehension seemed
to be considered more important than oral skills. It has been pointed out that teaching
English is to provide students with the linguistic basis that would enable him to
participate in transferring other nations’ scientific and technological advances that
can enhance the progress of his nation. ESP has appeared because of the aim, too.
ESP reading enables students read materials and update information on their specific
field, perhaps science or technology....
Having been teacher of ESP, I always take interest in how to help my students
obtain necessary knowledge in their specific field in English. In order to do that, I
have tried my best to study the language and teaching methods to help students study
their specific field in English. That has resulted in my little success in teaching ESP.
But in fact, I still have some difficulties with which my colleagues meet, too. In order
to overcome the difficulties, the first thing should be done was specify what the
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difficulties were. That  was why I decided to conduct a study on “Teaching ESP
Reading to students of Library and Information Science at Thai Binh College of
Culture and Arts: Reality and Solutions”.
2. Objectives of the study
The study is conducted to achieve the following aims:
- To investigate the current situation of teaching and learning English for
Library and Information Science at TBCCA in order to find out the teachers’ and
learners’ needs and difficulties when teaching and learning ESP reading skills.
- To suggest some ways to overcome the difficulties and to help students
improve their ESP reading skills.
3. Research questions
- How is ESP reading skills taught at TBCCA?
- What are the difficulties in ESP teaching and learning at TBCCA?
- What are suggestions for teaching and learning ESP reading skills more
effectively?
4. The significance of the study
As mentioned in Rationale, reading is the most important skill that enables
learners to access information for entertainment, study, research or work. This is true
for students of Library and Information Science at TBCCA. However, ESP reading
skills are not taught effectively here. To some extent, the study contributes to the
improvement of the quality of teaching and learning ESP at TBCCA.
5. Methods of the study
To carry out this study, survey research was employed.
6. Scope of the study
Because of the limited time, the study merely focused on investigation of
difficulties in teaching ESP reading skills to students of LIS at TBCCA. Then some
solutions were made to improve the quality of teaching and learning ESP reading.
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7. Organization of  the study
The study is organized into three main parts: Introduction, development, and
conclusion
Part A named as Introduction presents the rationale for choosing the topic of
the study, the aims, research questions, the significance, the methods, the scope and
the organization of the study.
Part B named as Development includes five chapters:
- Chapter I reviews the theoretical background including the nature of reading,
ESP reading and some characteristics of English for LIS.
- Chapter II presents the methodology.
- Chapter III presents data analysis and findings.
- Chapter IV gives pedagogical implication.
Part C named as Conclusion gives the conclusion the study, points out the
limitations, and offers some suggestions for further study.
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PART B: DEVELOPMENT
CHAPTER  I: THEORETICAL BACKGROUND
1. The nature of reading
1.1. Definition of reading
Reading always interests a lot of people. There have been many different
definitions of reading given by linguists, psychologists, and second language
teachers. Kenneth Goodman in Carrell, Devine & Eskey (1989; 12) defined “Reading
is a receptive language process. It is a psycholinguistic process in that it starts with a
linguistic surface representation encoded by a writer and ends with meaning which
the reader constructs”. Nuttall (2000; 18) saw reading as “essentially concerned with
meaning”. In his points of view, readers need to have the skills of interpretation for a
sensitive appreciation of literature. Grellet (1990; 7) stated that “Reading is a
constant process of guessing, and what one brings to the text is often more important
than what one finds in it”. Silberstein (1994; 6) considered reading as an active
process: “The students work intensively, interacting with the text in order to create
meaningful discourse”. Thorndike (cited in Silberstein, 1994) gave the concept:
“reading is an active process related to problem solving”.
It is obvious that reading is an abstract concept which is defined differently.
However, they all implicate that the nature of reading is “comprehension”.
1.2. Reading comprehension
Comprehension takes a very important role in teaching and learning reading
skills. It is the ability to understand what has been read and get information from the
text as effectively as possible.
Grellet (1990; 3) said: “Understanding a written text means extracting the
required information from it as effectively as possible”. In his research about reading
for understanding, Snow (2002; 11) defined reading comprehension as “the process
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of simultaneously extracting  and constructing meaning through interaction and
involvement with written language”.
Nuttall (2000; 3) pointed out: “You read because you wanted to know
something from the writing”
Although the ideas were not exactly the same in words but they all seemed that
effective readers are those who can bring their capacities, abilities, knowledge and
experience to the act of reading a particular text to achieve their purposes.
1.3. Types of reading
Although there are different ways to classify reading, the most popular one is
to base on manners and purposes of reading.
1.3.1. Classification according to manners of reading
Based on manners of reading, reading can be divided into reading aloud and
silent reading.
1.3.1.1. Reading aloud
According to Doff (1988, 23), “obviously, reading aloud involves looking at a
text, understanding it and also saying it”. That is, oral reading is not only to
understand what has been read but also to convey it to other people. He also pointed
out that “for reading a text, it is not a very useful technique”. We can see that oral
reading is very time-consuming and it is effective for elementary readers to improve
their pronunciation and voice as the point of view of Nuttall (2000; 32): People
seldom need to read aloud except in the classroom. Reading aloud is useful in the
early stages. In his book named “Teach English: A Training Course for Teachers:
Trainer’s Handbook” (1988), Doff stated that reading aloud should be the final
activity at the end of a reading lesson.
1.3.1.2. Silent reading (or read for meaning)
Different from reading aloud, silent reading is the normal and natural activity
that most students do in classroom as well as in real life. According to Abbott and
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Wingard (1985, 81),  “normally, reading is a silent and individual activity since the
writer’s expectation was that the text would be read, not heard”. Doff (1988, 23)’s
view on silent reading was that “it involves looking at the sentences and
understanding the message they convey, in other words “making sense” of a written
text”. That is, reading a text, we do not merely sit as “passive receivers” of the text
but we, based on our own knowledge of the world and of the language, guess, predict,
extract the required information and relate it to the real life. In addition, in silent
reading, students read at their own speed; they also either ignore or read carefully
whatever they want to understand more.
1.3.2. Classification according to purposes of reading
In real life, people read a lot and they read because of various reasons or, in
other words, different purposes, for them the ways they read also vary. According to
Nuttall (2000), there are two approaches to reading. One is intensive reading used to
study shortest texts in detail. The other is extensive reading to read longer texts.
However, in his book of teaching reading skills (2000, 38), he stated: “Of course
there are not just two contrasting ways of reading”. Grellet (1990, 4) indicated that
people have two main reasons for reading (for either pleasure or information) and
there are four main ways of reading which are skimming, scanning, extensive and
intensive reading.
1.3.2.1. Skimming
Skimming is going through the text quickly to get the general meaning.
According to Grellet (1990; 19), “When skimming, we go through the reading
material quickly in order to get the gist of it, to know how it is organized, or to get an
idea of the tone or the intention of the writer”. Sharing the idea of skimming, Nuttall
(2000; 49) stated: “By skimming we mean glancing rapidly through a text to
determine its gist, for example in order to decide whether a research paper is relevant
to our own work ... or to keep ourselves superficially informed about the matters that
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are not of  great importance to us”. Because of its nature, skimming requires the
reader to synthesize meaning of different paragraphs and find out the main ideas of
the whole text. This is why skimming is considered as a useful skill in teaching and
learning reading and it can be applied at the first stage of a reading lesson.
1.3.2.2. Scanning
Scanning is a quick reading keeping the questions in the mind to get the
details. It is true for the point of view of Grellet (1990; 19) that “When scanning, we
only try to locate specific information and often we do not even follow the linearity
of the passage to do so. We simply let our eyes wander over the text until we find
what we are looking for, whether it is a name, a date, or a less specific piece of
information”. Nuttall (2000; 49) also defined scanning: “By scanning we mean
glancing rapidly through a text to search for a specific piece of information... or to get
an initial impression of whether the text is suitable for a given purpose...”. It means
that scanning can be used for required specific piece of information. Unlike
skimming, when scanning we go through the text very fast to find a particular item of
information, then concentrate on it, so it can be very useful to apply scanning in
reading selectively.
1.3.2.3. Intensive reading
According to Grellet (1990; 4), intensive reading means “reading shorter texts,
to extract specific information. This is more an accuracy activity involving reading
for detail”. Nuttall (2000; 38) stated: “Intensive reading involves approaching the text
under the guidance of a teacher or a task which forces the student to focus on the
text”. From the viewpoints, intensive reading means reading carefully with a
guidance to complete a particular task. The reader has to work out the vocabulary and
the grammar to understand the detailed information. We can see that intensive
reading is useful for low level readers to improve vocabulary and grammar.
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1.3.2.4. Extensive reading
Grellet  (1990; 4) defined: “Extensive reading: reading longer texts, usually for
one’s own pleasure. This is fluency activity involving reading for detail”. According
to his point of view, extensive reading is reading for fluency, pleasure and detail. In
general, extensive reading is clamed to build reader’s confidence and enjoyment.
Timothy (1998) emphasized the roles of extensive reading: (1) providing
comprehensive input; (2) enhancing learners’ general language competence; (3)
increasing the students’ exposure to the language; (4) increasing knowledge of
vocabulary; (5) leading to improvement in writing; (6) motivating learners to read;
(7) consolidating previously learned language; (8) helping to build confidence with
extended texts; (9) encouraging the exploitation of textual redundancy; (10)
facilitating the development of prediction skills. It means that extensive reading is
appropriate to students who have finished elementary level. However, Nuttall (1996;
38) believed that it is necessary to “pay attention to extensive as well as intensive
reading”.
In short, the ways of reading are closely related. In order to achieve our
reading purposes, we should vary reading strategies and use the ways of reading
effectively in their flexible combination.
2. Reading in ESP teaching and learning
2.1. Definition of ESP
ESP stands for English for Specific Purposes and there have been many
different definitions of ESP. In those definitions, basically, it is believed that ESP is
to meet specific needs of the learners.
Hutchinson and Waters (1989; 19) considered ESP as an approach rather than
a product: “ESP is not a particular kind of language or methodology, nor does it
consist of a particular type of teaching material. Understood properly, it is an
approach to language learning, which is based on learner need.” and “ESP, then, is an
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approach to language  teaching in which all decisions as to content and method are
based on the learner’s reason for learning”.
According to Dudley - Evans and St John (2000, 4), “ESP teaching has its own
methodology”. Defining ESP, they believed that ESP has two absolute characteristics
and four variable characteristics. The absolute characteristics show the methodology
of the disciplines and professions. And the variable characteristics reflect differences
in nature of the interaction between ESP and GE.
1. Absolute characteristics:
* ESP is designed to meet specific needs of the learners
* ESP makes use of the underlying methodology and activities of the
disciplines it serves.
ESP is centred on the language (grammar, lexis, register), skills, discourse and
genres appropriate to these activities
2. Variable characteristics:
* ESP may be related to or designed for specific disciplines.
* ESP may be use, in specific teaching situations, a different methodology
from that of general English.
* ESP is likely to be designed for adult learners, either at a tertiary level
institution. It could, however, be used for learners at secondary school level.
* ESP is generally designed for intermediate or advanced students. Most ESP
courses assume basic knowledge of the language system, but it can be used
with beginners.
It is obvious that the most common and important characteristic of any ESP is
to meet learners’ need.
2.2. The difference between GE and ESP
What are the differences between General English and English for Specific
Purposes? Hutchinson and Waters (1989; 53) answered this question quite simply:
“In theory nothing, in practice a great deal”. ESP meets learners’ specific needs but it
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is often argued  that GE learners’ needs are not specifiable. Hutchinson and Waters
(1989; 53) don’t agree with that idea. They believed: “it is always possible to specify
needs, even if it is only the needs to pass the exam at the end of the school year.
There is always an identifiable need of some sort”. Furthermore, they emphasized
that “what distinguishes ESP from GE is not the existence of a need as such but rather
an awareness of the need”. According to Salmani-Nodoushan (2002, 2), the
difference between ESP and GE is the words and the sentences learned, the subject
matter discussed which are related to a particular field or discipline. ESP makes use
of grammar, lexis, skills and activities related to a specific field (Science, Medicine,
Commerce, Tourism etc.) and it is likely to be designed for adults at intermediate or
advanced levels. We can call GE “Everyday English” because of the fact that GE
makes use of not only fundamentals of grammar, expressions but phonetics as well in
daily activities such as in a cafe, on the phone,...
2.3. The differences between reading in ESP and in GE
Reading English for Specific purposes are important to non-native speakers of
English all over the world because of their study or work. But, are there any
differences between reading in ESP and that in GE? Many people think reading in
ESP is not different from it in GE. In fact, differences exist between them as well.
Johns and Davies (1983) showed the shift from Texts As a Linguistic Object (TALO)
in GE to Texts As a Vehicle for Information (TAVI) in ESP. They also stated that in
TALO texts are chosen by teachers as “general interest” but in TAVI choosing texts
will depend on learners’ purpose. Their key points are summarized by Dudley -
Evans and St John (2000, 97) as below:
TALO TAVI
Principles
underlying
- texts illustrate syntactic
structures
- Texts are chosen for their value in
relation to students’ needs
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text
selection
- topics are  of general interest
- texts are specially written,
modified or re-written
- new vocabulary is controlled
- texts are graded and short
- texts are selected by teachers
- a range of authentic texts are used
- grading is through tasks and
support
- texts are of different lengths,
getting longer
- texts are selected not only by
teachers, but also by learners and
others
Preparatory
activities
- almost none
- some translation of
vocabulary
- always: important as direction
finders, to awaken interest and also
established purpose
Working
with the text
- focus on language and what is
unknown
- focus on detail and
understanding all the sentences
and words
- questions on syntax
- focus on information and what is
known
- guessing unknown words
- focus on links between meaning
(function) and form
Type of
teaching/
learning
interaction
- teacher monologue
- teacher-centered: teacher
questions, student responds,
teacher evaluates
- students work in groups
- reversal of roles: students ask
questions, evaluate each other, reach
agreement
- model for self-study
- leaner and learning-centered
Follow-up
activities
- comprehension questions
- grammar and lexis exercises
- using the information : transfer,
application or extension
- applying techniques
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Those become challenges  to ESP learners. Generally, it is found that
specialized vocabulary is not a unique difficulty of students and that “nontechnical
words in technical writing would sometimes give students more difficulty than
technical ones - e.g., adverbial phrases, conjunctions, or words used in anaphoric
reference” (Cohen, Glasman, Rosenbaum-Cohen, Ferrara and Fine cited in Carell.
Devine & Eskey, 1989, 153). They also pointed out that “the lack of information or
awareness of the function of the rhetorical devices” causes problems for non-native
speakers. To be a good reader of ESP, it is important to have vocabulary, information
and awareness of the function of the rhetorical devices and skills as well. Dudley -
Evans and St John (2000, 96) recognized that “good reading requires language and
skills”. They showed some key skills to be learnt in an ESP course:
- selecting what is relevant for the current purpose;
- using all the features of the text such as headings, layout, typeface;
- skimming for content and meaning;
- scanning for specifics;
- identifying organizational patterns;
- understanding relations within a sentence and between sentences;
- using cohesive and discourse markers;
- predicting, inferring and guessing;
- identifying main ideas, supporting ideas and examples;
- processing and evaluating the information during reading;
- transferring or using the information while or after reading.
Of the skills, they underlined that “skimming and scanning are useful first
stages for determining whether to read a document or which parts to read carefully”.
2.4. ESP teacher’s role
As ESP teaching is extremely varied, some authors (Dudley - Evans and St
John, 2000; 13-17) used the term “ESP practitioner” to emphasize that ESP work
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involves much more  than teaching. They distinguished five key roles of ESP
practitioner. These roles are: 1) teacher; 2) course designer and materials provider; 3)
researcher; 4) collaborator; 5) evaluator.
When the ESP practitioner plays the role of a teacher, it seems to be like a
teacher of General English. According to Dudley - Evans and St John (2000; 13), the
teacher is not the “primary knower” of the carrier content of the material and the
students seems to know more about the content than the teacher. But they still
believed: “teachers remain the classroom organizers; they have clear objectives for
the class and a good understanding of the carrier content of the teaching material”
(Dudley - Evans and St John M, 2000; 14). According to them, ESP teachers need to
have a great deal of flexibility, to be ready to listen to learners and show excessive
interest in the disciplines and the learners’ professional activities. In these
circumstances, it may be that the student who gives the questions and the teacher who
responds and gives one-to-one advice to learners. In Sierocka (2008; 2)’s point of
view, it seems to be simpler for ESP teacher when she/he should take responsibility
to “generate real, authentic communication in the classroom on the grounds of
students’ knowledge”. I disagree with his idea.
ESP material seems to be available nowadays but there is no real suitable
textbook for particular needs or it is rarely possible to use a published ESP textbook
without the need for adapting it as Sierocka (2008; 2) asserted: “the more specialized
the course, the greater the rarity of teaching materials”. Therefore, another important
role of ESP practitioner is course designer and materials provider. Dudley - Evans
and St John (2000; 15) stated that the materials provider should choose a suitable
textbook from the available published ones; adapt it flexibly during the course and
write material when there is no suitable published material. In addition, ESP
practitioner need to evaluate the effectiveness of the teaching material, whether it is
published or tailor - made.
As a researcher, an ESP teacher should find out about students’ need and
interest. It is necessary for the teacher to study the course aims and objectives, and
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the discourse of  the texts, too. In a specific course, the so-called ESP teacher is not
the primary knower, so it is a matter of course that teacher has to study available
material on the specific field both in the mother tongue and in English to access
knowledge which helps him/her gain initiative in class. Furthermore, it is necessary
to incorporate the findings of the research in order to do a need analysis, design a
course, or write teaching materials (Dudley - Evans and St John, 2000; 15)
The ESP teacher should be a collaborator because the teacher of the specific
subject is the best adviser for the ESP teacher on the specific field. The cooperation
helps the ESP teacher find out about the subject syllabus, integrate specialist studies
into language activities. The subject specialists may check and comment on the
content of the teaching materials that the ESP teacher has prepared (Dudley - Evans
and St John, 2000; 16). In their perspective, “the fullest collaboration is where a
subject expert and a language teacher team - teach classes. Anthony (2005) believed
that “when team teaching is not a possibility, the ESP practitioner must collaborate
more closely with the learners, who will generally be more familiar with the
specialized content of materials than the teacher himself or herself”.
The final role of the ESP teacher is an evaluator. He/She is often involved in
various types of evaluation including testing of the students, and evaluation of course
and teaching materials (Dudley - Evans and St John, 2000, 16). Testing is familiar to
every teacher (both GE and ESP teacher), and it is carried out regularly. But this role
seems to be very significant in the case of ESP (Sierocka, 2008; 2). ESP is very
difficult for students to study. Testing students is to evaluate them, find out about
their shortage and find out proper methodology to help them. Because the teaching
materials are usually impossible to satisfy all ESP students, the evaluation should be
on-going: “Evaluating course design and teaching materials should be done while the
course is being taught, at the end of the course and after the course has finished”
(Dudley - Evans and St John, 2000; 17).
According to Hutchinson and Waters (1989; 158-167), ESP teachers need to
be in effect pioneers helping to shape the world of ESP; the ESP teacher should be an
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interested student of  the subject matter rather than a teacher of the subject matter; and
ESP teacher should become a negotiator. And there is a thing we can not deny is that
to become a good teacher of ESP reading, the teacher must be good at reading
himself or herself. Nuttall (2000; 229) states: “The best teachers of reading are also
reading teachers, in the sense that they are teachers who read” and then “you
communicate your love of reading to the students” (Nuttall, 2000; 230).
2.5. ESP learners’ role
Chinese People have said: “I hear and I forget. I see and I remember. I do and I
understand”. Learner-center approach has been discussed by many scholars and the
role of the ESP learner in a reading lesson has been discussed. Nuttall (2000; 5)
showed: “the fact that the meaning is in the text is unfortunately no guarantee that the
reader will get it out, ... that a text that seems easy to one person may seem difficult
to another”. It is undeniable that an effective student must do his work on his own or
with little help from the teacher. The student should be active in class somehow. As
teacher is not the “primary knower”, “learners use the existing knowledge to make
new information comprehensible” (Hutchinson and Waters (1989; 128). According to
Corps (1986), ESP learners have “a specific focus for learning, subject matter
knowledge, and well-developed adult learning strategies”. ESP students learn
language because they find the materials interesting and relevant, and they can use it
in their professional work or further studies. They are awake to their purposes of
using English and take advantages of the knowledge of the subject matter to learn
English. Furthermore, they are mature; their developed skills in reading and writing
make learning English easier. According to Esteban and Martos (2002; 11), ESP
students play the role of collaborators with the ESP teacher and a source of
information. In his point of view, the students are acquainted with the subject,
whereas the ESP teacher normally is not. Sometimes the students are experts in their
field. The collaboration between ESP learners and teacher is very important. Learners
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help the teacher  with the subject content and the teacher helps learners with the
language. The teacher should also notice that “the role of students as a source of
information is not only limited to content matters, but also covers their target needs
and... their learning needs” (Esteban and Martos, 2002; 11) and learn to meet their
needs as much as possible.
2.6. The role of ESP materials
It should be noted that materials play an important role in teaching and
learning process, especially in teaching ESP. Dudley - Evans and St John (2000)
stated four main purposes of ESP materials: source of language, learning support,
stimulation and motivation, and reference.
As a source of language, ESP materials enable students to improve their
fluency as well as accuracy in acquiring the target language. Through reading
materials, learners can enrich their vocabulary related to their major as Dudley -
Evans and St John (2000) said: “Materials then play a crucial role in exposing
learners to the language, which implies that the materials need to present real
language, as it is used and the full range that learners acquire”.
As a learning support, “materials need to be reliable, that is, to work, to be
consistent and to have some recognizable pattern” (Dudley - Evans and St John,
2000). In their opinion, it is not necessary to follow an inflexible format or structure.
It can be flexible in numbers of questions or text format. But it is essential to take
account of real content and objectives of the materials as Hutchinson and Waters
(1989; 107) asserted that the model must be clear and systematic, but flexible enough
to allow for creativity and variety. Dudley - Evans and St John (2000) believed: “to
enhance learning, materials must involve learners in thinking about and using the
language. The activities need to stimulate cognitive not mechanical processes. The
learners also need a sense of progression”.
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To simulate and  motivate, ESP materials must contain interesting texts and
enjoyable activities which make students think, opportunities for them to use their
existing knowledge and skills, content that they and their teacher can cope with
(Hutchinson and Waters, 1989; 107). Dudley - Evans and St John (2000; 172) think
that materials need to be challenging yet achievable; to offer new ideas and
information while being grounded in the learners’ experience and knowledge; to
encourage fun and creativity.
For reference, “materials need to be complete, well laid out and self-
explanatory. The learners will want explanations..., examples and practice activities
that have answer and discussion keys”, (Dudley - Evans and St John, 2000; 172).
Indeed, for self-study and reference, materials need to be clear and overt in the
organization.
3. Related studies
I was able to find out that there are some studies before that is related to the
study presented now.
In the unpublished thesis of Ta Thi Minh Nguyet named “Teaching reading
ESP in Integration with the Other Language Skills to Students of Linguistics” (2007)
it is mentioned that ESP is important, but the teaching and learning ESP in general
and reading skills in particular are still far from being satisfactory. Reading classes
are often used to teach the language rather than reading comprehension. The study
aims to overcome the problems and improve all the four language skills in reading
lessons in ESP for linguistics.
In her unpublished thesis named “Teachers’ Perceived Challenges in Teaching
ESP to the First-year students of Economics Department in Sao Do College of
Industry” (2009), Nguyen Thi Huyen mentioned that ESP course is very important to
students’ future career and reading is one of four skills which is paid more attention
in ESP course in Sao Do Industrial College as the students have to read English
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materials in their  specific field. However, both English teachers and the students of
the Economics faculty there have encountered a lot of difficulties in teaching and
learning ESP. This study aims at examining the teachers’ difficulties in teaching ESP
to students of Economics in the college and the causes of these difficulties.”
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CHAPTER II: METHODOLOGY
1.  General introduction of TBCCA
TBCCA has been operated for 37 years. Its forerunner was TBSCI. It was
upgraded to TBSCA in 1988 and TBCCA in 2005. Its duty is to train students to
become teachers of music and painting for lower and upper-secondary schools, artists
of Cheo, singers, administrators of culture, librarians, tour guides and receptionists.
The students have to learn a lot of general educational subjects and different
specialist ones, of which English is regarded as a compulsory subject in the
curriculum. Especially, the students majoring in tourism and LIS have to take ESP
courses. But in fact, the conditions for teaching and learning are not ideal due to the
shortage of the target language environment, reference materials and facilities for
language teaching and learning such as videos, projectors, and so on.
2. Objectives of the English course for LIS
In accordance with the trend of integration and development nowadays, there
are many useful materials shared by people all over the world. Their common
language is English. Therefore English is very important to everyone. The students of
LIS study ESP with the main intention of using it as a means to update, widen and
improve their knowledge through several of material sources, especially by reading
so ESP is taught to students of LIS is LIS English, not LIS in English. That is, the
main purpose of teaching ESP to students of LIS is reading comprehension.
3. ESP reading materials for LIS
There are very few ESP textbooks for Library and Information Science
published in Vietnam. The authors Duong Thi Thu Ha and Nguyen Minh Hiep have
their own textbooks for LIS. In the world, the authors Ali Akbar Khasseh & Rahim
Alijani has their textbook named “English in Library and Information Science”.
Contents of the textbooks are useful for the major but they seem to be inappropriate
when used at our College. Teachers at TBCCA have nurtured ideas of writing their
Tải bản FULL (54 trang): https://bit.ly/3RT3d2y
Dự phòng: fb.com/TaiHo123doc.net
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own ESP textbook  but they do not have enough conditions to do it. They have chosen
one of the given textbooks. “Library and Information Science: English Reading
Materials” by Duong Thi Thu Ha published by Hanoi University of Culture is used to
teach to students of LIS at TBCCA in 150 periods. The textbook consists of 15 units.
Each unit discusses one topic related to LIS such as Catalogs, Classification Systems
or Retrieval and Reference Work. Each unit is divided into 8 parts in turn as Pre-
reading, Reading, Working with vocabulary, Understanding the reading, Further
practice, Further reading, Language focus and Building vocabulary skills. Aims of
this textbook are to help students practice reading comprehension skills, of which
scanning is given special importance. However, the teachers and the students have
found it not really effective for some reasons. Firstly, all units have the same
structure which makes lessons boring. Secondly, there are no pictures illustrating
specialized activities which are in the texts to help students get ideas more easily.
Finally, there are quite a large number of spelling mistakes causing students to
misunderstand or have difficulties in doing the tasks.
In theory, the textbook plays an important role in teaching and learning ESP at
TBCCA. It greatly contributes to the success of the ESP course. However, the current
textbook at TBCCA has not satisfied both teachers and students.
4. Subjects of the study
4.1. Teachers
The English teaching staff at TBCCA consists of 4 teachers aging from 30 to
35. All of the teachers are female and have bachelor’s degrees of English. One of
them is studying for her second degree. The number of the teachers is small and no
one has been trained to be ESP teachers. They have to teach ESP due to the
requirements of the college. They are energetic and willing to devote their time and
energy to teaching. However, they have difficulties in dealing with unfamiliar subject
matters because they lack content knowledge. They have taught ESP for no long time
Tải bản FULL (54 trang): https://bit.ly/3RT3d2y
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so they lack  of experience in teaching ESP. They applied Grammar-Translation
Method. Teachers play the central role in the classroom by using mother tongue to
analyze grammatical rules available in the reading texts and explain new
terminologies and then translate the texts. As a result, they feel bored and not
confident to teach ESP and the quality of teaching is not high, even low.
4.2. Students
English is a compulsory subject at TBCCA. Students of Library and
Information Science learn General English for three terms. Then ESP course is learnt
from the 4th
term. Therefore, they are supposed to have the most Basic English at
elementary level. But in fact, their English competence is not good enough to learn
ESP. Furthermore, a large number of the students come from highland and country,
so they are not aware of the importance of ESP course for their future job. They do
not have judicious motivation to learn ESP, but their main motivation is to pass the
examination. It can not be denied that our students are very passive. They are always
afraid of making mistakes. In class, students listen to the teacher, take notes and
rarely ask questions related to the subject matter and their questions about new words
and grammar is asked in Vietnamese. Our students are dependent too much on the
teachers and the textbooks. They are lazy or passive in exploiting other resources.
In order to achieve the aims and answer research questions of the study, sixty
third-year students majoring in Library and Information Science (LIS) and four
teachers who have been teaching ESP at TBCCA were selected to participate in the
study. All of the teachers are female and have been teaching English for more than
five years. One of them is going to finish the MA course in English Language
Teaching Methodology soon and other teachers are BA in English. The reason for
choosing the third-year students of LIS is that: At the college, students only take the
ESP course after they finish 150-period GE course which is studied in the first three
terms. The ESP course is studied in last three terms. Third-year students studied 60-
6814363
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