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	3. ABSTRACT
This study is  an attempt to identify the spoken and written competencies Turkish
ELT students achieve at the end of their course of study at University. It also
investigatesthe practices that teachersemploy in the teaching and assessmentof the
English language.
The study employed both quantitative and qualitative data gathered through.
questionnairesand the assessmentof spoken and written tasks. Questionnaireswere
administered to 90 students and 30 teachers in three ELT departments while tasks
were administered to 30 students in one ELT department. Very limited official
documentation was obtained mainly through the web page of the Higher Education
Council of Turkey.
Qualitativedatawereanalysedmanuallywhile SPSS(v6) for Windows andExcel
statisticalpackages
wereusedto analyse
thequantitativedata.
The studyfoundthat the motivationto learnEnglishin Turkeyis instrumental.It is
importantfor suchinstrumentalpurposes
ascommunicationin economic,socialand
scientific spheres
of life. English is seenasa prerequisitefor finding a high-status
job. Teacherandstudentperceptions
on the role andimportanceof Englishcorrelate
well.
The study establishedthat teachersand university departmentsvaried in the extent to
which they were able to support the development of language competencies.Those
departmentsthat were studied did not employ a range of teaching methodologies. On
the other hand, teachersseemedto be aware of the importance of languageactivities
and they employed a variety of languageactivities. However, the aims of most of the
activities were found to be unclear. Assessmentwas found to be a largely neglected
areaand the presentsystemto be ineffective. The study found that ELT departments
do not have an effective and sensitive system of assessment.The present system of
assessmentis norm-referenced and the findings show that it is not used to develop
both studentlearning andthe programme.
It was assumed that ELT students graduate with a low level of competence in
speaking and writing. Through teachers' and students' intuitive judgements of
students' levels and through spoken and written tasks, the study found that students
achieve lower intermediate to intermediate levels at the end of their course of study.
It was also found that both teachersand students are aware that students presently
achieve low levels and that they should achieve higher levels.
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	16. SECTION A
INTRODUCTION
Introduction
This section  introducesthe study. It starts with a discussionof recent
developmentsin Turkey which have made English an important element in
educationalcurricula, and which madeliteracy in English a prerequisitefor high-
status
jobs. Thenthe chapterpresents
the researchproblemandthe rationaleof the
study.In brief, the chapterproposes
to investigatewhetherELT departments
havea
suitable methodology for English language instruction and the assessment of
students' competencein the English language.The next section presentsthe
questionsof the study,and the aims of the questions.Finally, the chapterendsby
outliningthestudy.
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	17. CHAPTER 1
INTRODUCTION
1.1.Nature of  the Study
When the new government came to power in 1983, it marked the beginning
of important changesin all aspectsof life in Turkey. Since then organisations in the
public sector, industry, education, and economy have been altered dramatically. This
period is generally considereda turning point in the social, economic and educational
life in Turkey. The new government encouraged private enterprise to invest in all
areas.This was the beginning of the big change. The fastest change occurred in the
media.Numerousnew radio and television channelsstartedbroadcasting.Before
this,therewereonly four televisionchannelsandfew radio stations,which wererun
by the state. With the new government,the number of nation-wide television
channelsincreasedday by day and hastoday exceededfifteen. As well as nation-
wide televisionchannelshundredsof local radio and television channelsemerged.
The number of magazinesand daily newspapersreached many hundreds. The mass
mediahasgenerallybeenthe fastestgrowing sectorin Turkey andalsoonethat has
contributedto changes
in otheraspects
in life in Turkey.
This period also marks the introduction of free market economyinto the
country.Statemonopolyin many areasstartedto be replacedby the rules of free
marketeconomy.This resultedin a changein thehabitsof Turkishpeople.
New rulesin the economyandthe effectsof massmediaincreased
people's
tendencyto consumemore.As peopleconsumed
more,moregoodsweredemanded.
More demandmeantmoreinvestmentfor the productionof goods.This resultedin
2
 


	18. an intensive investment  by the private sector in all areas.Therefore, this period is
also the beginning of industrialisation. Although private enterprise existed in
different areasbefore 1983, this involvement was not as effective and intensive as it
hasbeen since 1983. Before 1983, industrial investments were mostly made by the
state.Sincethe involvement of the private sector in all areasof industry, statecontrol
over industry and enterprise has been replaced by private enterprise. More
importantly, small scale and medium scale businesseshave had the chanceto
flourish,resultingin the spreadof productionall overTurkey.Theseinvestments
by
the private sectorbroughtnew technologiesinto the country.Public sectorusually
hadold technologyor technologywhich wasbasedmainly on manpower.However,
the privatesectoremployedmodemtechnology.They usednew technologyin their
investmentseither by importing it directly or as joint ventures with foreign
companies. The flow of technology into the country was spectacular. Modem
technology was extensively employed in communications and banking. In a very
short time, the whole country was transformed into an electronic age.The production
in Turkey was mainly based on agriculture and many things were imported.
However, with these investments, the agricultural and importing country became an
industrial and exporting country.
The production of goods came to a point where domestic consumption
becameinsufficient.Consequently,
thesegoodsneededto be exportedto the foreign
markets.In order to do this, more qualified personnelwere needed.This raiseda
demandfor morequalified personnel.This demandfor qualified personnelwasfelt
heavilyby both privateandpublic sectors.Consequently,
this demandresultedin the
involvementof the private enterprisein education.Hundredsof private primary,
3
 


	19. secondary,high schools,and universities  were opened.Presently there are 16 private
universities, while there was only one before 1983 which was established in 1982.
The number of state universities also increased considerably. There are 51 state
universities now while there were 23 before 1983. Becausethe private sectorbecame
the dominant power in the economy and because their standards required of
personnel were high, people started to seek better education which would prepare
students according to the demands of the new situation. People became more
conscious about the importance of quality education. This brought about a huge
demandfor quality educationamongthe public. This demandis still increasing.In
order to get a high-statusjob in the private sector, literacy in English was a
prerequisite.However,simply being able to speakEnglish is no longer considered
enoughtoday.Different literacies,suchasliteracy in computerandcommunications
technologies,
havebecomeessentialprerequisites.
Privateschoolsanduniversitiesstartedwith themaximof `qualityeducation.
'
Soonafter the openingof first private schoolsanduniversities,it becameclearthat
the educationthat theseschoolsprovided was better than the traditional state-run
educationin Turkey. The first important differencewas the weight of English and
useof computers
in educationin theseschoolsanduniversities.Many privateschools
and universities used English as the medium of instruction. Therefore, quality
educationprovidesstudentswith different requirementsof today's world, learning
Englishandusing modemtechnologyin educationbeing the most importantones.
The importanceof English arisesfrom the demandfor personnelwho can follow
internationaltrendsanddevelopments,
andwho cando business
internationally.
Becauseof the above-mentioned
developments,English becamethe most
4
 


	20. important prerequisite for  a high-status job in the private sector. Because English
became the most important prerequisite for a high-status job, a growing demand
emerged for learning English as a foreign language (EFL) in schools and outside
schools. State universities started to open more departments whose medium of
instruction is English. In private universities, the medium of instruction is usually
English.
As well as the ones mentioned above, there are other factors which
contributedto this demandfor learningEnglishasa foreign language.Among these
arethe persistent
attemptsof Turkish governments
to be a memberof the European
Communityand consequently
people's expectationsfor the EuropeanCommunity,
flow of foreigninvestmentinto Turkey,high tourismpotentialandhugeinvestments
in tourism, andthe interestof the intellectualsin following the foreign media.In
addition, since the early 1980s,Turkish governmentshave always stressedthe
importance of learning a foreign language, and encouragedany attempt, both public
and private, in the provision of foreign language instruction. In order to encourage
foreign languagelearning in Turkey, the then-government started to pay extra money
to its employees for every language they learned. In parallel with these
developments, some Turkish-medium state universities converted the medium of
instruction in some of their faculties into English. The main sourcesof foreign
languageinstructionin stateuniversitiesare the Departmentsof English Language
TeacherTraining,Departments
of English LanguageandLiterature,Departments
of
Linguistics, and Departmentsof Translationand Interpretation.Of these,only the
Departments
of EnglishLanguage
TeacherTraininghavetheaim of trainingstudents
asthe teachersof English.However,the quality of foreign languageinstruction in
5
 


	21. stateuniversitiesisthoughtto belowerthanit shouldhavebeen,andto  a greatextent
students
who graduate
from theabovementioneddepartments
in stateuniversitiesdo
notusuallyachievegoodlevelsof competence
in English.
1.2.Rationale of the Study
Given all the discussions
aboveand the researcher's
own experiences
as a
teacherof English in oneof the highereducationinstitutionsin Turkey, a decision
wasmadeto investigate
Englishlanguageinstructionin the Departments
of English
LanguageTeacher Training (ELT) in state universities in Turkey. Before we
proceed,
it wouldbeusefulto describewhatwemeanbyELT.
Accordingto Richards,Platt & Weber(1985),in Britain, ELT refersto the
teachingof Englishasa SecondLanguage(ESL) or Englishasa ForeignLanguage
(EFL) while in North America, TeachingEnglish to Speakers
of Other Languages
(TESOL)is oftenusedto referto both.
Following World War II, "English hasbeenshownto be the major world
language" (Conrad & Fishman, 1977, cited in Judd, 1987). Its role in international
communication has increased and because of its role in the international arena,
teaching English hasan important role in all educational systems.Becauseof its role
in international arenaand various other factors, distinct disciplines such as ESL and
EFL emerged in the teaching of English. According to Richards, Platt & Weber
(1985), ESL has three meanings: (1) the use of English by immigrant and other
minority groups in English-speaking countries, (2) the use of English in countries
where it is widely used but is not the first language of the people, and (3) in US
usage,the use of English in countries where it is not a first language. In Britain, this
6
 


	22. is calledEnglishasa ForeignLanguage(EFL).  Ontheotherhand,Richards,Platt &
Weber(1985)defineEFL asthe teachingof Englishin countrieswhereit is not the
mothertongue and where it is taught as a subject in schools.English language
instructionas a whole in suchcountriesis known as English LanguageTeaching
(ELT).
Judd(1987)lists moreacronymswhich haveemerged
"to describethetheory
and processof teaching English to non-native speakers"(p. 3). These are the
Teachingof English as a SecondLanguage(TESL), the Teachingof English as a
ForeignLanguage(TEFL), the Teachingof English as an InternationalLanguage
(TEIL), theTeachingof Englishasan Auxiliary Language(TEAL), theTeachingof
English as an International-Auxiliary language(TEIAL), and the Teaching of
Englishasa Languageof Wider Communication(TELWC). In this study,we shall
useELT to describethe teachingof English and EFL to describethe teachingof
EnglishasaForeignLanguage.
It is commonlybelievedthat studentsgraduatefrom ELT departments
with a
goodlevel of English.However,this remainslargelyuntested.It is naturalto expect
ELT graduates
to havea goodcommandof theEnglishlanguage
sincethey graduate
from a departmentwhoseprimary aim is to produceteachersof English.However,
basedon the personalexperience
of the researcher
asa teacherof English,his close
contactswith otherteachers
of Englishemployedin ForeignLanguages
Departments
(FLT) in different universities,andfamiliarity with ELT departments,
it wasthought
to bethecasethatELT students
graduatefrom thesedepartments
with aninsufficient
level of competence
in English.The mainproblemthat thesestudentshaveseemsto
be that althoughthey havea good knowledgeof the English grammar,they have
7
 


	23. difficulty in producing  the language.That is, they experiencedifficulties when
speaking
andwriting in theEnglishlanguage.
The commonbelief is that a languagehasfour main skills. However,it has
been claimed that there are indeedtwo main skills in a language,speakingand
writing, in the sensethat speaking necessarilyinvolves listening and writing
necessarily
involvesreading(Widdowson,1978;Kress,1997).That is, speakingand
writing constitutes
a language.
However,thetraditionalfourfold divisionof language
skills is still dominant(This discussionwill be returnedto in Chapter2). Whethera
languageconsistsof two or four skills, the importanceof speakingand writing is
apparentbecausetheseare the two skills which is usedto producethe language.
Learningtheseskills maybemucheasierin first language
(LI) thanlearningthemin
a second/foreign(L2) language.In an environmentwhere English is taught as a
foreignlanguage
andwhereEnglishis seenasa prerequisitefor a goodjob, learning
and teachingtheseskills requiresmore effort. Therefore,teachingspeakingand
writing in ELT departmentsbecomesvery important in the English language
instruction. One might expect therefore that ELT departmentsemploy effective
language
teachingmethodologies.
Along with theteachingof theseskills, it is vitally
important for these departmentsto monitor student learning and programme
effectiveness.
In orderto do this, it might be expected
that ELT departments
should
havea reliableassessment
systemwhich would allow students,
teachers,
andpolicy-
makersto monitorstudentlearningandtheeffectsof instruction.
1.3. Statement of the Problem
The growing importanceof the role of Englishin Turkey hasbeenindicated
above.It wasalsostatedabovethat a languageis generallyconsideredto havefour
8
 


	24. basicskills: listening,reading,speaking,andwriting. In  orderfor students
to beable
to use the English language effectively for different purposes in different
communicative
domains,theymusthavea goodlevel of competence
in theseskills.
That is, they must have "the capacity to perform a range of occupationallyor
professionallyrelevantcommunicativetaskswith membersof anothercultural and
linguisticcommunityusingthelanguage
of that community,whetherthatcommunity
is domestic or abroad" (Hancock, 1994: From the Internet, no page numbers).
However, it is apparentfrom the researcher'sexperienceand the literature that
approaches
to theteachingof English in ELT departments
maybe outdatedandnot
evidence-based.
It is alsoapparentthatthesedepartments
haveanassessment
system
which is questionablein its validity for making assumptionsabout the language
competence
of ELT students.
Dependingon the department,
the presentassessment
systemin ELT departments
involvesoneor two mid-termexaminations
andoneend-
of-term examination.This systemhasa pre set level and doesnot saymuch about
studentachievement
in language
instruction.
Further, the lack of researchon the foreign languageinstruction and its
outcomesin ELT departments
in Turkey is alsoapparent.
A literaturesurveyheldby
the presentresearcher
on the subjectin Turkey has shownthat there is a lack of
researchon studentachievement
and assessment
in foreign languageinstructionin
ELT departments.
Theonly research
thatcouldbefoundby this researcher
areatMA
or PhD levels,which deal with different aspectsof foreign languageinstruction in
Turkeybut do not coverall theproblemareasin foreignlanguageinstructionin ELT
departments.
This study,therefore,is mainly an investigationinto foreign language
instructionin ELT departments
in Turkey.It attemptsto providea descriptionof the
9
 


	25. contextin which English  is taughtandassessed
in ELT departments,
andto testthe
validity of a criterion-referencedassessment
system for profiling the language
competences
of Turkish graduatestudents.
The studyseeksto draw conclusionsfor
futurepolicy directionsin theteachingandassessment
of ELT in Turkey.
1.4. Research Questions
Giventhe role andimportanceof English in Turkey,the primary purposeof
this studyis,then,to profile ELT students'levelsof competence
in the speakingand
writing skills of the English languagefor a variety of purposesat the end of their
higher education.It is proposedthat this is achievedthrough a framework for
assessment
developedin this study.The belief that the useof languagediffers for
differentpurposes
is centralto theframeworkfor assessment.
This studywill seekto find answers
to a numberquestions.
The first of these
questionsexploresthe role and function of English in Turkey, and examinesthe
relationshipof theseto theaimsof Englishlanguage
instructionin ELT departments.
This questionaimsto establishwhetherthe statedaims of ELT departments
in the
teachingof English match the perceptionsof teachersof English of the role that
Englishplaysin Turkishsociety.Therefore,thefirst questionis
Is there a match betweenthe perceptionsteachersand studentshaveof the role
and function of English in Turkey, and the aims of ELT?
The secondquestionis concernedwith the context of ELT in Turkey and
seeks
to gainanunderstanding
of pedagogy.
This questionattemptsto investigatethe
10
 


	26. activitiesandstrategies
thatteachers
useto developstudents'language
skills. It  also
exploresthe kinds of assessment
methodsand approaches
that teachersuse in
determininghowcompetent
students
areasusersof theEnglishlanguage.
Therefore,
thesecond
questionis
What activities and strategies do teachers employ in teaching and assessingthe
English language?
Continuous monitoring of student learning is important since it gives both
studentsand teachersa chanceto seestudents' strengthsand weaknessesin English
language instruction. Thus, the third question is an attempt to find whether teachers
are aware of students' achievement, and whether studentsknow their own level of
achievement in English language instruction. Monitoring might be both formal and
informal. Formal monitoring requires an element of evidence gathering whereas
informal monitoring might rely on observation and intuitive judgements. Informal
monitoring is said to play an important, formative function in teaching and
complements more standardisedforms of assessment.
Important asthey are, intuitive
judgements are rarely researchedfor assessmentpurposesand are little understood.
In particular, the question asto their reliability in relation to more standardisedforms
of assessmentis rarely tested. Thus, the third question enquires into the role of
intuition in providing an awarenessof studentachievementand progression.
Are students and teachers aware of students' levels of competence that they
achieve?
11
 


	27. As alreadystated,the main  aim of this studyis to investigatethe level of
competence
thatELT studentsachievein the speakingandwriting skills of English
attheendof their courseof study.In orderto find out students
levelsof competence
in these two skills, the study also sets out to test a framework for language
assessment.
Therefore,thefourthquestionis
How competent are students in using the language in spoken and written modes
for different communicativepurposes?
1.5.Significanceof Research
This studymaybethefirst research
on therelatedissuesin ELT departments.
Studentachievement
attheendof their highereducation,practicesin theteachingof
English and in the assessment
of English, teachers'awareness
of their students'
development
during languageinstructionhavenot beenaddressed
in Turkey so far.
Thus,an investigationinto theseareasis likely to contributeto the developmentof
languageinstruction in ELT departments.
This studymay alsobe a guide for both
teachersand researchersin the field of English languageinstruction in higher
education.It is hopedthat this studywill highlight importantissuesin the teaching
andassessment
of ELT thathavebeenignoredsofar.
1.6.Outline of the Study
The study consistsof five sectionsand elevenchapters.The first section,
Section A, introduces the study, and clarifies its purpose, statesthe research
questions,
andoutlinestheobjectivesthat it aimsto achieve.
12
 


	28. SectionB reviewsthe literatureandconsistsof  threechapters.Chapter2 is
aboutlanguage
andliteracy.This chapterdiscusses
traditionalandmodemmeanings
of literacy, and changing understandingsof language.Then the chapter explains why
adiscussion
on language
andliteracywasneeded
in this study.
Chapter3 reviewsthe researchon different approaches
to English language
teaching.It describesfour of the languageteachingmethodologiesand threemain
approaches
thatarestill extensivelyusedin theteachingof writing.
Chapter4 reviewssomeof the recentliteratureon assessment.
The chapter
beginswith a discussionof the importanceof assessment
in education.Then it
discussesthe most commonly used methods and techniquesof assessment
in
education
andparticularlyreviewsmethodsfor profiling language
competence.
SectionC containsChapter5,which describes
ELT in Turkeyandassessment
methodsusedin assessing
students'level of competencein different skills in the
ELT departments.
SectionD containsChapter6, which is theMethodologychapter.This
chapteroutlinesthemethodology
of thestudy,rationalefor choosingtheparticular
method,datacollectioninstruments,
andthestages
in thedatacollection.This
chapteralsopresents
in detailtheNationalReportingSystem(NRS)(S.Coates,L.
Fitzpatrick,A. McKenna& A. Makin, 1994)of AustraliaandtheEnglishSpeaking
Union (ESU)Framework(Carroll & West,1989)usedin theassessment
of students
language
competence.
SectionE analyses
thedatain four chapters.
Chapter7 presents
thedataabout
the first questionof the study.It presentsthe findingsaboutteachers'andstudents'
13
 


	29. perceptions
of the role  andfunctionof English,andtheir perceptions
of the aimsof
theELT departments.
Chapter8 presents
thefindingsaboutthe practicesin theteachingof English
and in the assessmentof students' level of competence.The chapter also discusses
the domainsfor which the English languageinstructionpreparesstudentsin ELT
departments.
Chapter9 startswith a discussionabout intuition andjudgementand their
importancein assessment.
Thenthechapterpresents
teachers'andstudents'intuitive
judgementsof students,
andteachers'criterion-based
judgementsof students.
Chapter10presents
thefindingsaboutstudents
actuallevelsof achievement
in speakingand writing skills of the English language,namely,the resultsof the
spokenandwrittentaskswhich wereadministered
to students.
Finally, SectionF, which containsChapter11,summarises
thefindingsof the
study, draws conclusionsfrom the findings, gives policy recommendations
and
presents
thecontributionsof thestudy.
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	30. SECTION B
REVIEW OF  THE LITERATURE
Introduction
As statedin theintroductorysection,this studyseeksto profile the levelsof
competence
achievedby ELT studentsin speakingand writing at the end of their
highereducation.As the questionsof this studyimply, this studyincorporates
three
main concepts:language/literacy,
pedagogyand assessment.
This sectionis divided
into threechapters,
eachof which examines
theseconcepts.
Chapter2 reviews someof the literatureon languageand literacy. In this
chapter,differentunderstandings
of languageandliteracyarepresented.
In addition,
thecloserelationbetweenlanguage
andliteracyis discussed
briefly.
Chapter 3 discussessomeof the approaches/methodsto teaching English as
a second/foreign language,approachesto the teaching of speaking and writing, It is
argued in this chapter that for various reasonsspeaking has been a neglected areaof
study in foreign language contexts, and that the teaching of writing has been
dominated mainly by three approaches.This chapter also comparesthe approachesto
theteachingof Englishandto theteachingof writing.
In Chapter4, the main issue is the assessment
of languagecompetence.
Various methods of assessment
are examined in detail, and norm-referenced
assessment,
which is still extensivelyused,aswell ascriterion-referenced
assessment
methods,
receiveattention.
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	31. CHAPTER 2
LANGUAGE AND  LITERACY
2.1. Introduction
This chapter briefly gives the different understandings of language and
literacy, and reviews some of the literature on the importanceof speakingand
writing skills of a language. It is argued here that together with the recent
developments
in socialandtechnologicaldomains,theconceptualisation
of language
andliteracyis changing.
2.2. Language and Literacy
Currently,thereare at leastfour views aboutthe meaningof literacy.The
first is thetraditionaldefinition which definesit asthe ability to readandwrite and
as a learned skill (Oxenham, 1980; Levine, 1986; Robinson, 1988; Kaestle, 1988;
Goody & Watt, 1988; Heath, 1988; Brandt, 1990; Graff, 1994). However, the
traditional definitions of literacy have recently attracted criticism from many
researchers(e.g., Graff, 1994; Kress, 1997). They claim that traditional definitions
are inadequate,and becauseof the recent developmentsin the media and
communicationstechnologies,current notions of literacy are narrow and do not
reflecttherealneedsof youngpeoplein the societiesof thecomingdecades
(Kress,
1997).This understanding
of literacy no longerconceivesit as a single-meaninged
concept(Hasan,1996)andthe word literacy implies morethana simpledefinition.
(Olson, 1985; Cole & Keyssar, 1985; Olson, Torrance& Hildyard, 1985; Cook-
Gumperz, 1986; Cashdan,1986; Szwed, 1988; Robinson, 1988; Garton & Pratt,
1989;Tuman,1992;Hasan,Barton,1994;1996;Halliday, 1996).Literacy is seenas
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	32. a socialphenomenon
andthe conceptof  literacy in public imaginationgoesbeyond
simpledefinitionsto includeboth individualsandsocieties.For example,Robinson
(1988)argues
that
Literacy is not merely the capacity to understand the conceptual content of
writings and utterances,but the ability to participate fully in a set of social and
intellectual practices. It is not passive but active; not imitative but creative, for
participation in the speaking and writing of language includes participation in
the activities it makespossible (p. 250).
In contrastto the traditional definition, there are wider definitions which
considerspeechas part of literacy as well as readingand writing. For example,
Garton& Pratt(1989)claimthat literacyincludesbothspokenandwritten language,
the latter involving both readingand writing. According to them, literacy is "the
mastery of spoken language, and reading and writing. " They argue that "a literate
person has the ability to talk, read and write with another person, and the
achievementof literacy involves learning how to talk, read and write in a competent
manner" (pp. 1-2). Garton & Pratt's claim that written language involves reading
may imply that spoken language involves listening (this point will be returned to
later in this chapter). According to this understanding, it may be said that literacy is
the ability to usethe language.
However,accordingto Halliday (1996),in recentyearsthe word `literacy'
hasbeenusedin ways that are different from its traditional notion of learningand
knowinghowto readandwrite. It no longerhasa singlestandarddefinition. Overall,
literacyhasevolvedinto somethingdifferent from readingandwriting, andhasbeen
generalised
to coverall forms of discourse,spokenaswell aswritten. In this sense,
literacy refers to effective participationof any kind in social processes
(Halliday,
1996).
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	33. Together with Halliday's  discussion that literacy covers all forms of
discourse, it has recently gained a much wider meaning. Cole and Keyssar (1985)
speakabout different literacies. They argue that although "literacy is conventionally
understoodas the ability to use graphic symbols to representspoken language
...
in
ordinary language literacy often refers to the ability to interpret and negotiate
understanding within any mode of communication. Therefore, we speak of film
literacy, music literacy, or computer literacy" (p. 50). Similar assumptionshavebeen
expressed
by Levine (1986) who talks about different literaciessuchas computer
literacy, political literacy, and so on. In this sense,literacy may be understoodas
havinganability to communicate
in avariety of discourses
in differentareas.Barton
(1994)sees
thismeaningof literacy"as understanding
anareaof knowledge"(p. 13).
Thisunderstanding
of literacyimpliesone'sknowledgein anarea.
The New London Group (Cazden et al, 1996) looks at the issue from the
perspectiveof social and technologicaldevelopments.Mass media and computer
technologies are changing and developing rapidly. It becomes necessaryfor people
to adaptand use someor all aspectsof thesedevelopments,or people should have, at
least,somekind of acquaintance
with thesedevelopments
sincethey cover all our
lives.Dueto the developments
in massmediaandcomputertechnologiesin the last
two decades,
differenttext typesemerged
andthetraditionalconceptof literacydoes
not adequatelyincorporatethesetexts.Taking this into consideration,
Cazdenet al.
(1996)claimthatbecause
currentunderstanding
of literacyis based
ona restricted
view that seesliteracy asteachingandlearningto readandwrite, a broaderview of
literacy is necessary
becauseof "the multiplicity of communicationschannelsand
increasingcultural andlinguistic diversity" (p. 60).Therefore,theyoffer a pedagogy
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	34. of multiliteracies incorporating  a multiplicity of discourses which has two main
features.The first is to "extendthe ideaandscopeof literacypedagogyto account
for the contextof our culturally and linguistically diverseandglobalisedsocieties"
(p. 61), and secondly, they argue, "literacy pedagogy now accounts for the
burgeoning
varietyof text formsthatareassociated
with informationandmultimedia
technologies" (p. 61).
Due to the social and technological developments, Kress (1997) also
stresses
theneedfor a newdefinition of language
andliteracy.Accordingto him, we
expressour senseof our environmentto othersby meansof language.Language
givesusthetoolsto expressour thoughtsto othersandto makethempublic. We live
in an information age, and we cannot understand new technologies of
communicationwith presenttheoriesof languageand literacy. Cultural and social
changes require new thinking. Furthermore, there are changes in the form of
communication,which have remarkableeffectson the use of language.Modesof
communication, other than language, are becoming more and more important and
dominantin manyareasof public communicationin which languagewaspreviously
useddominantly.This is especiallytrueof visualimages.
Kress'sreference
to theuseof thevisual in themediais importantbecause
of
the fact that many signsandsymbolsgive us different ideasaboutwhat they areor
what they represent without written or spoken language. In newspapers,
advertisements,
television and computers,imagesare being used extensivelyand
increasingly.Information comesin different forms: in numbers,in images,in binary
codes,andstill in language.
Languageis in a processof a rapid changedueto social
andtechnologicalfactors,andother forms of communicationpenetrateincreasingly
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	35. into the domains  of communication which were previously dominated by written
language. Anywhere in the world, newspapers and magazines use language less.
Print on a page,according to Kress (1997), is being replacedby the visual. The point
that Kress makes here is that in all caseswe use the language, though in different
forms, and aswell asthe languageitself, the new modesof communication must also
be madeavailable to students.It is, therefore, apparentthat making meaning from the
visual is part of literacy.
Another point that Kress (1997) makes is that with the developments in
media and electronic communications, the skills that were required of people for
work no longer suffice. People are required to be able to make use of such
developments, or, at least, to be literate in them. That is, people need to develop
skills in these domains. Consequently, literacy in different domains is becoming
increasingly important.
The discussionin this sectionreflects the fact that as well as the lexical
definition of literacy in dictionaries, the word has gained new meanings. This
understanding is the result of the social and technological developments around the
world. This view defines literacy as the ability to use the language for different
purposes in different social situations, which is a much broader definition than the
traditional definitions. This new understandingof literacy assumesthat the
developmentsin media and electronic communicationshave brought about new
informationandtext types(Cazdenet al, 1996;Kress,1997).Theseshouldbe taken
into accountwhile making curricula in educationalsettings.That is, new typesof
textsandnew domainsof languageuseshouldbe introducedto studentsin orderto
makethemliteratein thosedomains.In this study,ourunderstanding
of literacycalls
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	36. for a broaderview  thanthe traditional understanding.
By literacy,we do not mean
being ableto readandwrite, but being able to communicatecompetentlythrough
language
in all areas.
Because
our understanding
callsfor abroaderview of theterm,
wewill useit in this sense-literacyin English.
2.3. Speaking and Writing
As statedabove, literacy is variously defined asthe ability to read and write,
or as the ability to speak,read and write, or as the ability to use the language
effectively in any modeof communicationand in different social situations,or as
being knowledgeablein any area. Becauseour understandingof languageand
literacyrequiresabroaderunderstanding
of literacy,thelasttwo interpretations
form
the basisof our understanding
of literacy in this study.However,it is necessary
to
make some things more explicit here. So far, the definitions of literacy usually
implicateL1 contexts.However,all of themreflect the fact that literacy hasto do
with the language.Becauseof the widespreaduse of English as an international
language, English language instruction has also become widespread all over the
world. In somecountries, it is the secondlanguageand in many countries, it is taught
as a foreign languageeither in private languagecoursesor in English language
departments at different levels in education. In each case, depending on our
understanding
of literacy, it may be saidthat having the ability to useEnglish may
alsobe called literacy in English.In this study,we are investigatingELT students'
level of literacythattheyachievein speakingandwriting skills of Englishattheend
of their courseof study. In other words, we are investigatingstudents'levels of
competence
in speakingandwriting skills of theEnglishlanguage.
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	37. Although the view  that a language has four skills is prevalent, some
researchers(e.g. Kress, 1997) define language as consisting of "two deeply distinct
forms - speechand writing" (p.! ) in the sensethat speaking requires listening and
writing requires reading (Widdowson, 1978; Kress, 1997). Since literacy has to do
with using the language, we, therefore, assume in this study that speaking and
writing are important constituents of literacy. However, the argument put forward in
this study is basedon the classical fourfold division of the skills.
A language
is saidto havefour mainskills: speaking,
writing, listening,and
reading (e.g., Widdowson, 1978; Cumming, 1996). Therefore, "the aims of a
languageteachingcourseare very often definedwith referenceto four `language
skills': understanding speech (listening), speaking, reading and writing"
(Widdowson,1978:p. 1). According to Widdowson,listening, speaking,reading,
andwriting constitute the language itself that studentsare learning. These skills have
often beenclassifiedaccordingto their nature,andway of production.Of the four,
speakingandwriting havetraditionally beenclassifiedasactiveor productiveskills
in the sensethat they createlanguageoutcomes, and listening and reading aspassive
or receptive skills (e.g., Widdowson, 1978; Peacock, 1986; McDonough & Shaw,
1993).Accordingto Widdowson(1978)
Speakingand listening are said to relate to languageexpressedthrough the
auralmediumandreadingandwriting aresaidto relateto languageexpressed
through the visual medium. Another way of representingtheseskills is by
referencenot to the medium but to the activity of the languageuser. Thus
speakingand writing are said to be active, or productive skills whereas
listeningandreadingaresaidto bepassiveor receptiveskills (p. 57).
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	38. Thefollowing tableshowsthetraditionalclassificationof thefour  skills.
Table 2.1. Traditional Classification of the Four Skills (Widdowson, 1978:p. 57)
Productive/active Receptive/passive
Aural medium Speaking Listening
Visualmedium Writing Reading
Widdowsonmakesa distinction between`usage' and `use'. According to
him, `usage'refersto acquiringthe ability to composecorrectsentences,
and `use'
refersto acquiringan understanding
of which sentences
or parts of sentences
are
appropriate in a particular context. In terms of `usage', speaking is active or
productive and uses the aural medium. Therefore, it is only aural. However,
Widdowson argues, in terms of `use', speaking is part of a reciprocal exchange
which makes it both receptive and productive. Although the `active-passive'
distinctionhasbeensubjectto criticism (e.g., Widdowson,1978;Morley, 1991),this
conception is still dominant in languageteaching.
While it is clear that all skills are equally important in learning a
second/foreign languageas well as for effective communication in both the mother
tongueandsecond/foreign
language,theseskills are all interrelatedand lack of, or
incompetence
in, onewill causeineffectiveandincompletecommunication.
It is alsoimportantto notethat different real life contextsdemanddifferent
usesof thelanguage
- spokenor written. It is alsoimportantto notethatprospective
teachersof English at tertiary level should be able to use the English language
effectively in different contexts.Within speakingand writing, there are different
genressuch as narration,exposition,and argumentation,and each genrerequires
differentusesof thelanguage.
The,useof language
in onegenreis different from the
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	39. use of language  in another. If we take the genres in Table 2.3 as an example, the
genre narration is different from the genre exposition and argumentation and vice
versa.Because
theaimsandfunctionsof a genrearedifferent,so is thelanguage
of
that genre.Similarly,because
of thecharacteristics
of speech,
speakingin onegenre
is relativelyeasierthanwriting thesamething in the samegenre(genrewill bedealt
with in thenextchapter).
Table2.2.Writing Typesby GenreForms(FromJohnson,1994)
Narration Exposition Argumentation
Personalaccount Instruction Opinion
Imaginativeaccount Description Persuasion
Report Explanation Argument
Narrative Information Analysis
Reflection Compareandcontrast
It seems
that themainproblemwith theELT departments
in Turkey is that
languageinstruction developsstudents'languagecompetencein a single domain.
This domain,it seems,
is courserelated.However,if studentswerepreparedenough
to usethe languagein one domain competently, one would expect them to be able to
usethe languageat a certain level in another.We will discoverin later chapters
whetherstudents
canusethelanguage
in domainsotherthantheonewith which they
aremostfamiliar.
2.4. Conclusion
From the precedingliteraturereview on languageand literacy, it may be
said that the traditional notions of languageand literacy are changing.Different
forms of languagehaveemergedandthe traditional definition of literacy hasbeen
inadequate.
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	40. As indicatedabove,speakingand writing  are the two importantskills of a
language and a literate person is considered to be the one who uses language
effectively andwho hascertain amount of knowledge on an area.However, while the
research
literatureon writing is rich, that on speakingis not. The research
literature
usuallycompares
thetwo formsandtriesto showthedifferencesbetween
them.
This study is an investigation into the levels of literacy that Turkish ELT
studentsachievein speakingandwriting in different areas.Taking into accountthe
modemdefinitionsof literacy it seemsmore appropriateto usethe term literacyto
refer to using the languageto fully participate in any kind of social and intellectual
practices (Robinson, 1988; Halliday, 1996) or the ability to use the language
effectively in any mode of communication and in different social situations.
However, emphasis is placed on the two constituents of literacy, speaking and
writing skills of English.
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	41. CHAPTER 3
APPROACHES TO  LANGUAGE TEACHING
3.1. Introduction
The main aim of this study is to explore ELT students' levels of competence
that they achieve in speaking and writing at the end of their course of study.
Therefore, this chapterspecifically focuseson the teaching of theseskills.
Investigatingstudents'levels of English necessarilyrequiresan insight into
theapproaches
that arecommonlyusedin second/foreignlanguageinstruction.This
is necessary
in that it helpsus to understand
the aims,strengthsandweaknesses
of
theseapproaches
andtheir suitability to the teachingof English andto the teaching
of different skills in ELT departments.
Consequently,this chapterbriefly reviews
someof the approaches
that are commonly used in the teachingof English as a
second/foreignlanguage. In this chapter, we shall also examine some other
approaches
usedin the teachingof writing. Therefore,we shall makea distinction
between approaches to second/foreign language teaching and approaches to the
teaching of speaking and writing. The approachesto the teaching of English as a
second/foreign languagewill be evaluated in terms of their suitability in the teaching
of English in ELT departments, and the approaches to the teaching of writing in
terms of their emphasison different usesof language.
In Chapter2, it was arguedthat currentconceptualisations
define literacy as
using the languageeffectively in any mode for different purposesin different
situations.We havealsoarguedin Chapter2 that althoughsomeresearchers
define
language
asconsistingof two skills, thetraditionalfourfold division is still dominant.
Therefore,in this study,we will useliteracy to meanto usethe language,
L1 or L2,
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	42. in anymodefor differentpurposesin  different situationsandconcentrate
only onthe
skills of speakingandwriting.
ELT departmentshave an important role in the English language instruction
in Turkey. They are the main sourcesof English languageteachertraining for all
levels of education.Most graduatesof the ELT departmentsbecometeachersof
English in secondaryeducation, some in tertiary education, and some prefer
professions
outsidethe educationaldomain.In both domains,they will be expected
to usetheEnglishlanguage.
Therefore,Englishlanguage
will play an importantpart
in students'future careers.It is a commonbelief that ELT studentsachievegood
levelsof competence
in Englishby the endof their highereducation.However,this
belief hasbeenlargely untested.Research
literatureon English languageinstruction
and its outcomes in these departmentsis non-existent. Based on the present
researcher's
personalexperience
andobservations,
it maybesaidthatmostgraduates
of these departmentsin Turkey are competentin the grammar of the English
language
but fail to usetheir knowledgeof grammarin producingthe language.
That
is, theyareusually,from personalobservationasa language
teacher,not sufficiently
competentin speakingandwriting. It is this observationthat is the raisond'etre of
this study.In this study,competence
is usedto meantheknowledgeof thestructures
of the languageandthe ability to usethis knowledgeof languageappropriatelyfor
differentcontextsandin anymode.
It is apparent
fromtheliterature
thatthedescription
of someskillshasbeen
relatively neglected in second/foreignlanguageteaching. Speaking skill is an
example(Brown & Yule, 1983;Bygate,1987;McDonough& Shaw,1993).Far less
work hasbeendoneon the descriptionof spokenEnglish. (Brown & Yule 1983).
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	43. The main reasonfor  this neglect, according to Brown & Yule (1983), is that for most
of its history, languageteachinghas dealt with the study of the written language
becauseit is the languageof literature and of scholarship,and it is the language
which is admiredandstudied.Another reasonfor this neglectmay be that because
almostall of us speak,we takeit too muchfor granted,andthatbecause
speakingis
transitory and spontaneous,
it can be viewed as simple or superficial. However,
speakingis as important as writing, both in first and secondlanguages,because
learnersneedto be able to speakconfidently to conveytheir transactions.
A third
reasonmay be that in many parts of the world, teachingthe spokenlanguageis
largely understoodas teachingstudentsto pronouncewritten sentences(13ygate,
1987).This neglectof theteachingof speakinghaschanged.Languagestudentsare
considered successful today if they can communicate effectively in their
second/foreignlanguage,whereastwo decadesago the accuracyof the language
producedwasthe major criterion for a student'ssuccess
(Riggenbach& Lazaraton
1991).Unlike speaking,writing hasbeenthecentreof discussions
in educationsince
the late 1960s.
There are different opinions about the importancegiven to the writing
componentin languageinstruction. Some researchers
claim that the teachingof
writing has long beenan important elementin educationalsystems(e.g., Tribble,
1996), while others believe that writing has been a neglected but important
componentin languageinstruction.As a mediumof communication,writing gained
importancein educationalinstitutionsin the United StatesandEuropein the 1960s,
andhasbecomethe focusof researchin the 1980sand 1990s(Santos,1992;Harris,
1993).Thedebateonwriting resultedin newapproaches
to theteachingof writing.
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	44. There is extensive  research on models of English language teaching
internationally. However, it appearsthat research into the teaching of English as a
foreign languagein Turkey is relatively limited. In the following sections,there will
be an analysisof somemajor 20thcentury approaches
to second/foreignlanguage
teachingandof their advantages
anddrawbacks.
3.2. Common Approaches to Second/Foreign Language Teaching
Sincethebeginningof languageinstruction,languageinstructorshavesought
for better ways to facilitate second/foreign language learning (Blair, 1991).
Consequently,
numerousapproaches
emergedin second/foreignlanguageteaching.
Most of theseapproaches
emergedin the secondlialf of the20`hcentury.Somehave
their own theoriesof languageand some add featuresfrom previous approaches
togetherwith newconceptsof languageteaching.Someof themostwidely used20`h
centuryapproaches
to second/foreignlanguageteachingare: The Direct Approach
(Method), the Audio-Lingual Approach, the Situational (Oral) Approach, and the
Communicative Approach. Although there are many more approaches,which
appeared
in thelastquarterof the20`hcentury,theyhavenotbeenaswidely accepted
as the others in second/foreignlanguageinstruction. Most of the approachesto
second/foreignlanguageteachingfollow a continuumof developmentand certain
featuresof someof theseapproaches
arosein reactionto perceivedinadequacies
or
impracticalitiesin an earlierapproachor approaches
(Celce-Murcia,1991).Someof
theseapproaches
stressoneor two skills in second/foreign
languageinstructionand
neglectothers,somestressgrammaronly, and somestressall four skills together
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	45. with other aspectsof  the language,suchas grammarandvocabulary.Somestress
accuracy
attheexpense
of fluency,andsomestressfluencyaswell asaccuracy.
In the following sections,the Direct Approach,the Audiolingual Approach
and the Situational Approach will be described very shortly (for a more
comprehensive
accountof the 201h
century approaches,
seeRichards& Rodgers,
1986; Celce-Murcia, 1991). However, the Communicative Approach will be
describedin detail because
of its widespreadimpactin the teachingof Englishasa
second/foreign
language.
Of themany,only thesefour approaches
areincludedhere
because
of their wide impactin second/foreign
language
instruction.
3.2.1.The Direct Approach
TheDirectApproachemergedaroundtheturn of the201h
centuryasa reactionto the
Grammar-Translation Approach becauseof its failure in producing learnerswho
couldusetheforeignlanguage
theyhadbeenlearning
(Richards
andRodgers,
1986;
Celce-Murcia,1991).In this approach,the instruction is exclusively carriedout in
thetargetlanguage,
which is a strongpoint of theapproach.However,this approach
assumes
thatEnglishshouldbetaughtby nativespeakerteachers
or by teachers
who
havenative-like proficiency in the target language.This seemsimpracticalsinceit
may not be possible for all languageteaching programmesto employ native
speakers.A seconddisadvantageof this approachis its emphasison everyday
vocabulary
andsentences.
Thatis, learners
learnvocabulary
andsentences
thatwill
enablethemto survivein basicdaily communications
only, leavingthemunprepared
for different typesof communicationsin otherareas.A third disadvantage
is that it
stresses
oral/auralskills (speakingandlistening)andneglectsreadingandwriting. It
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	46. may be arguedthat  such a methodologywill producelearnerswho have limited
proficiencyin differentskills of thelanguage.
3.2.2. The Audio-Lingual Approach
The Audio-Lingual Approach becamedominant in the United Statesduring the
1940s,1950s,and 1960s.It emphasises
oral-auralskills. It takes much from the
direct approach but adds features from structural linguistics and behavioural
psychology.It seesforeign languagelearning as a processof mechanicalHabit
formation:goodhabitsareformedby giving correctresponses
ratherthanby making
mistakes,andmemorisingdialoguesandperformingpatterndrills reducetherisk of
making mistakes.Its strict emphasison avoiding mistakesmay be considereda
disadvantage
of this approachbecauseit preventslearnersfrom usingthe language.
This approachassumes
that languageskills can be learnedbetter if the itemsto be
learnedin the targetlanguagearepresentedin spokenform beforethey areseenin
written form. That is, in order to developother skills, aural-oral skills (listening-
speaking)shouldbedevelopedfirst. Therefore,this approachsequences
theskills as
listening, speaking- reading,writing postponed.This is a disadvantagebecause
graphicskills (readingandwriting) are delayeduntil learnersarc proficient enough
in aural/oralskills (listening andspeaking).Another assumptionof this approachis
that the meaningsthat words have for a native speakercan be learnedonly in a
linguisticandculturalcontext.Therefore,
language
teaching
alsoinvolvesteaching
the cultural systemof the target language.This assumptionis impracticalsince it
maynot alwaysbe possibleto employteacherswho are familiar with the cultureof
the languagelearned,and since there may be a resistanceto the culture of the
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	47. languagelearned. The teacher  must be proficient only in the structures,vocabulary,
etc. that s/he is teaching (Richards and Rodgers, 1986; Celce-Murcia, 1991). This is
anotherdisadvantageof the approachbecauseit implies the emphasison the teaching
of grammar and vocabulary. A good repertoire of rules and vocabulary may not
ensure competent use of the language. This may lead to producing `structurally
competent but communicatively incompetent' learners who could form correct
sentencesto describe simple habits but fail to transfer this knowledge to talk about
themselvesin real-life settings (McDonough & Shaw, 1993).
3.2.3The Situational Approach (or Oral Approach)
SituationalApproach(or Oral Approach)wasdominantin Britain during the 1940s,
1950s,and 1960s.It emphasised
oral-aural skills. It draws much from the direct
approachbut addsfeaturesfrom Firthian Linguistics andthe emergingprofessional
field of languagepedagogy.In this approach,the spoken languageis primary.
Languageteachingbeginswith the spokenlanguageandmaterial is practisedorally
beforeit is presentedin written form. Readingandwriting are taughtonly after an
oral base in lexical and grammatical forms has been established.This may be
consideredas a disadvantage
because,
as in the previousapproach,learnersshould
wait until they have enoughknowledge of vocabularyand grammar.The target
languageis the languageof the classroom,which may be consideredan advantage.
New languagepointsare introducedandpractisedsituationally.Efforts aremadeto
ensurethat the most generalanduseful lexical itemsarepresented.
This is another
drawbackof this approachsincelearnerslearnthe language
that canonly beusedin
predetermined
situations.Grammaticalstructuresaregradedfrom simpleto complex.
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	48. Accordingto this approach,languageis  basedon speechandstructure,andlearning
is a type of behaviouristhabit learning.It addresses
primarily the processes
rather
thantheconditionsof learning.Its objectivesareto teacha practicalcommandof the
four basic skills through structure; accuracy in both pronunciation and grammar are
essentialand errors must be avoided. Again, emphasison avoiding errors may
preventlearnersfrom usingthe languageuntil they are confidentenoughthat they
canusethe languagewithout committing errors.Automatic control of structuresis
importantto readingand writing skills and this can be achievedthrough speech
practice(RichardsandRodgers,1986;Celce-Murcia,1991).
3.2.4.The Communicative Approach
The CommunicativeApproachis a product of 1970sand grew out of the work of
flymes (1972) and Halliday (1973 both cited in Celce-Murcia, 1991),who view
language
primarily asa systemfor communication,asa reactionto theAudiolingual
Approach,which emphasised
the teachingof structurewithout recourseto meaning
(Melrose,1991;Celce-Murcia,1991).
In the late 1960s,therewasa growing dissatisfaction
with theAudio-Lingual
approachwhoseemphasiswason the masteryof languagestructure.Learnerswere
requiredto learnandusegrammaticalformsaccuratelyfor competence
in a foreign
language. This type of instruction produced `structurally competent' but
`communicatively incompetent' learners who could form correct sentencesto
describesimplehabitsbut fail to transferthis knowledgeto talk aboutthemselves
in
real-life settings(McDonough& Shaw, 1993).A lessonin audio-lingualapproach
might consistof not very meaningfulsentences
in response
to evenlessmeaningful
cues.By the late 1960s,thestudyof meaninggainedimportance,andthis changein
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	49. the statusof meaningin  linguistics called for a new approachto languagelearning.
This led to the emergenceof `functional' or `notional' or `functional-notional'
approach
(theearlynamesfor theCommunicativeApproach)to languageinstruction
in theearly 1970s(Melrose,1991).On theotherhand,developments
in international
cooperationand the developmentof EuropeanCommonMarket madeit necessary
for Europeancountriesto make somechangesin languageteaching.Furthermore,
significant theoreticaldevelopmentstook place in linguistics and sociolinguistics.
Out of thesedevelopments,1970switnessedthe emergenceof the principles of
communicative
approach
(McDonough& Shaw,1993).
The CommunicativeApproach seesthe purposeof language(and thus the
goal of languageteaching) as communication.It aims to make communicative
competence
the goal of languageteaching,anddevelopproceduresfor the teaching
of the four languageskills that acknowledgethe interdependence
of languageand
communication.
It payssystematic
attentionto functionalas well as structural
aspects
of language.
In this approach,meaningis paramount.It assumes
thatthegoal
of language
teachingis thelearnerability to communicatein thetargetlanguage.
The
contentof a languagecourseincludessemanticnotionsandsocialfunctions,notjust
linguisticstructures.
Students
regularlywork in groupsor pairsto transfer(and
negotiate)meaningin situationswhereonepersonhasinformationthat the othcr(s)
don't. Studentsoften engagein role-playor dramatisationto usethetargetlanguage
in different socialcontexts.Classroommaterialsandactivitiesareoften authenticto
reflect real-life situationsanddemands.Skills are integratedfrom the beginning;an
activity may involve reading,speaking,listening,andwriting. The teacher'srole is
primarily to facilitate communicationand only secondarilyto correct errors.The
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	50. teacherneedsto be ableto  usethe target languagefluently and appropriately.One
theory of this approach is language as communication, and the goal of language
teachingis `communicativecompetence.
' Learninga secondlanguageis viewed as
acquiringthe linguistic meansto perform different kinds of functions(Richardsand
Rodgers,1986;Celce-Murcia,1991).
Onedistinctivecharacteristic
of theCommunicativeApproachis its emphasis
on four skills. Unlike otherapproaches,
this approachassumes
thatthe four skills are
interrelatedand cannot be separatedand taught discretely. Unlike the traditional
active/passive
classificationof skills, the communicativeapproachassumes
that all
skills are active. Like speaking and writing, listening and reading are active skills in
that a listener is involved in different activities such as guessing,anticipating,
checking,interpreting,interactingand organisingjust as a readeris involved in a
written text. Speakingis not the oral productionof written language,but involves
learnersin the masteryof a variety of sub-skillswhich constitutean overall
competence
in thespokenlanguage.
Speakingis somethingwhich is usedto achieve
particular purposes.In this approach,there is less control over accuracy in the
teachingof speakingbecause
that may encourage
learnersto sustaincommunication
(McDonough& Shaw,1993).
According to Mitchell (1994), the communicative Approach makes the
following assumptions
aboutclassroomactivities:
1. Classroom
activitiesshouldmaximise
opportunities
for learners
to usethe
target language for meaningful purposes,with their attention on the
messages
theyarecreatingandthetasktheyarecompleting,ratherthanon
correctness
of language
formandlanguage
structure.
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	51. 2. Learnerstrying their  best to use the target languagecreatively and
unpredictablyareboundto makeerrors;this is a normal part of language
learning, and constant correction is unnecessary, and even
counterproductive.
3. Languageanalysisand grammarexplanationmay help somelearners,but
extensive
experience
of targetlanguage
usehelpseveryone(p. 38).
The CommunicativeApproach has had perhaps the most influence on
second/foreign
languageteaching.Becauseof the emphases
of otherapproaches
on
limited skills, their use of non real-life material, and their impracticalities,the
CommunicativeApproach seemsto be better than the others in second/foreign
language
teaching.
3.3.Approaches/Methodsto the Teaching of Speakingand Writing
Teachingspeakingis usually carried out through languageteaching
approachesor methodologiessuch as the Direct Approach, the Audiolingual
Approach, the Situational Approach, and the Communicative Approach, and so forth.
Some of these approachesemphasisespeaking, some emphasiselistening and
speaking,andsomeemphasise
all four skills. Research
hasshownthat emphasising
oneor two skills anddelayingor neglectingothersproduceslearnerswho maynot be
able to use the language effectively. Most of the approachesbefore the
Communicative
Approachwere criticisedin termsof their emphases
on limited
skills. However,unlike otherapproaches,
the CommunicativeApproachemphasises
all four skills in the teachingof English asa second/foreignlanguage.Becauseour
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	52. focusin this study  is the teachingof speakingand writing, we will emphasise
the
teachingof the two skills.
3.3.1. Teaching Speaking in the Communicative Approach
Communicativeapproachassumesthat the aim of languagelearning is to
communicate,
and in making learnerscommunicativelycompetentin English as a
second/foreign
language,
speakingskills play an importantrole. In the beginningof
the CommunicativeApproach,communicationmainly meantoral production,and
thereforeotherskills were relatively neglected.However,in recentyears,therehas
beenabalance
betweentheskills (McDonough& Shaw,1993).
The communicativeApproachassumes
that teachersshouldbe awareof the
differencesbetween,and the characteristicsof, the spokenand written language
(McDonough & Shaw, 1993). Spoken languageis said to be intcractional and
transactional
in nature,
whilewritingis saidto betransactional
(e.g.,Brown& Yule,
1983).Transactionallanguagecontains factual information such as facts about a
society,factsaboutindividuals in a society,recordsof who owns what, andso on.
Thesetypesof informationincludemessages
which canbe usedat a later time than
the time of writing. The main characteristicof transactionallanguageis that the
message
is clearly conveyed,making the languagemessage"based.
The exceptions
are`thankyou' letters,love letters,party games,andsoon in which thetransactional
characteristicof written languageis not primary. On the other hand, speakingis
mainlyusedfor themaintenance
of socialrelationshipssuchasgreetings,talking to a
friend,andsoon,which is the interactionalaspectof thespokenlanguage.
However,
spoken language can also contain a transactional element. An example of
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	53. transactionalspeakingmay be the  talk betweena learnerand a driving instructor
which usuallybeginswith a greetingfollowed by commentson theweather(Brown
& Yule 1983).
In teaching speaking, the Communicative Approach uses a variety of
activitiesin theclassroom.In theseactivities,the interactionis morerealisticandfar
less teacher-centredwhile in non-communicative classroomsstudents usually
responded
to teacherpromptswhich wereusuallypredictable.Theaim of thistypeof
activities is to make learnersspeakto eachother for a certain reasonin order to
achievea certainoutcome.The control of the form of languagein communicative
classroom
is lessthanthepreviousapproaches.
In previousapproaches,
thespeaking
skills were largely accuracyfocused,while in the communicativeapproachthe
emphasisis on the whole target languageas a potential tool for communication.
Therefore,activities are designedto developlearners'fluency. The communicative
approachdiffers from previousapproaches
in terms of classroommaterials
(McDonough
& Shaw,1993).
McDonough & Shaw (1993) state that recent teaching materials in
communicative
classrooms
includeactivitieswhich focuson tasksthat involve
negotiationor sharinginformationby the participants.The belief behindthis is that
"learners should be given the opportunity to actively usethe languagethat they know
in meaningfulactivitiesthatthey feel motivatedto talk about"(p. 162).Someof the
activitiesthat communicativeapproachusesto developlearners'speakingskills are
communicationgames,problem solving, simulation/role play materials,materials
requiringpersonalresponses,
materialsillustratingrules/patterns
of conversation.
18,
 


	54. Communicationgames include activities  such as describing, predicting,
simplifying, askingfor feedbackthroughactivities suchas filling in questionnaires
andguessingunknowninformation.Suchactivitiesgive learnersa goodpracticein
speaking.Theseactivities are basedon communicationand requirelearnersto use
the information that they find out in a collaborative way to complete a task
successfully.In suchactivities,studentsusually work in pairs or groups,and each
pair or group works with other groups therefore creating communication
(McDonough& Shaw,1993).
Someactivitiesfor speakingskills assume
that a communicativepurposecan
beestablished
in theclassroomthroughthe informationgap.Problemsolving is one
of theseactivities.In suchactivities,studentslistento different partsof information,
andthentheyarerequiredto completethemissingparts.In this activity, studentsare
exposed
to listeningandthenin pairsor groupsshareinformationwith otherpairsor
groupsof students(McDonough & Shaw, 1993).Here we seethat listening and
speakingarepractisedtogether,and therefore,throughpair or group work, student
practice speaking.Becausethere is not a strict control over students in such
activities,theyhavemorefreedomthanin activitiesin otherapproaches.
Freedomin
suchactivities encourages
studentsto usethe languagewithout the fear of teacher
correctionof errors.
Simulation/role play activities make students speak in different social
contextsand assumedifferent social roles. Theseactivities are a suitableway of
integrating skills in the languageclassroom.Role-play activities usually require
studentsto expressopinions,to presentand defendpoints of view, and to evaluate
arguments.
In suchan activity, a problemis put forward,studentsin pairsor groups
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	55. preparesomenotesto speakfrom in  a meeting(McDonough& Shaw, 1993).In
theseactivities,students
practiselistening,speaking,
readingandwriting skills.
In thethreetypesof activitiesmentionedabove,we canmakea distinctionas
`functionalcommunicationactivities' (problemsolving,questionnaires,
describeand
draw) and `social interactionactivities' (role play and simulation).This distinction
further reflects the transactionaland interactionaldistinction in that in functional
communicationactivities, learnersuse the languagethat they know to make the
meaningclear, and in the social interaction activities, studentspay attention to
establishing
andmaintaining
socialrelationship
(McDonough
& Shaw,1993).
Activities that requirepersonalresponses
aim to encourage
studentsto react
individually to questionsconcerningdifferent aspects
of their daily lives. Unlike the
previousactivities in which studentsworked in pairs or in groups,studentsand
teachers in these activities get outside the activities and use learners' own
background
andpersonalities
in speaking
classes.
(McDonough
& Shaw,1993).
Activities showingrules/patterns
of conversation
aim to introducelearnersto
theeffectiveuseof remarksin conversations.
The remarksaredivided into opening
remarks(startingand introducingideasinto conversation),linking remarks(linking
onesideasto someoneelse's),and respondingremarks(agreeingand disagreeing)
(McDonough& Shaw,1993).
Although theseactivitiesdescribedaboveareusedfor speaking,they include
the useof otherskills. That is, in speakingactivities,otherskills arealsopractised.
This showsthat skills are integratedandteachingoneskill necessarilyinvolvesthe
useandpractiseof other skills. This makesthe communicativeapproachideal in a
language
classroom.
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	56. 3.3.2. Teaching Writing  in the Communicative Approach
Writing is also an important skill in communicativeapproach.We have
alreadynotedthat in theearlyyearsof this approach,`communicative'wasmeantto
betheoralproductionof thelanguage.
However,`communicative'includedtheother
skills later (McDonough & Shaw, 1993). Therefore,the word `communicative'
includes using and producing language.
This approachrecognisesthat there are different purposesand contextsof
writing, which meansthat it stressesdifferent usesof the languagein different
situations.In this sense,it stresses
the teachingof different genres,which is very
important in making studentscompetentin different uses of the language.One
important
assumption
of this approach
is thatwriting shouldreflectthe functions
outsidethe classroomaswell asthe educationalfunctionsin the classroom.That is,
studentsshould write on real life topics as well as topics devised inside the
classroom.
TheCommunicative
Approachstresses
thefinal productof writing on theone
handandthe processes
of writing on the other, making it a mixture of the product
andprocessapproaches
to writing (which will be discussed
later).It stresses
syntax,
grammar,mechanics,organisation,word choice,purpose,audienceand content.It
also assumes that writing has some stages: pre-writing, drafting, redrafting and
editing (McDonough & Shaw, 1993). In this context, writing instruction in the
Communicative Approach has elements of both the product and the process
approaches.That is, the CommunicativeApproach combines the `what' of the
product
approach
andthe`how'of theprocess
approach.
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	57. This approachclaims that  there are different contexts and purposesof
writing: personal,public, creative,social,studyandinstitutional.Traditionalwriting
activities `controlled sentenceconstruction' and `free composition' lead learners
throughseveralstagesfrom oneto another.Eachcompositionbeginswith structure
practice,continueswith a samplecompositionandthenusesthis materialasa model
for students'own compositions.On the otherhand,the `homework'activitiesat the
endof eachunit in generalcoursebooks
askstudentsto write a compositioneitherin
the classroomor ashomeworkandto return it to the teacherfor correction.In this
typeof writing instruction,thereis an emphasis
on accuracyandfinished`product',
theteacheris givena role ofjudge, andwriting hasa consolidatingfunction.In other
words,this typeof materialsdid not reflect therealworld writing (authenticity),and
the `process' was not a concern. Although controlled practice leads to
`automaticality' in grammatical usage,a structuredschemedoes not provide a
comprehensive
view of writing (McDonough& Shaw,1993).
Although this approachacceptsthatwriting is an individual, solitary activity
(absenceof readers), it claims that students are language learners not writers, and
having studentswrite alone would not be helpful. Writing can be done in the
classroom
at every stageby establishing
a collaborative,interactiveframework
wherelearnerswork togetheron their writing in a workshopatmosphere.
In orderto
helpstudentsfind andwrite abouta topic,this approach
stresses
thatstudents
canuse
strategiessuch as brainstorminga topic by talking to other studentsto get ideas;
cooperating
with otherstudentsat theplanningstage,editinganotherstudent'sdraft,
andpreparinginterview questions.On theotherhand,feedbackto studentwriting is
important in the CommunicativeApproach.Teacher'sinterventionat all stagesof
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	58. writing, not just  at the end, is considereduseful. Therefore,by commentingand
makingsuggestions,
a teacherbecomesa readeraswell asa critic. In this context,
the feedbackgiven to studentsis both formative (developmental)and summative
(productevaluation).In this feedback,the only concernis not the grammarbut also
theappropriacyof writing to its purpose,audience,
topic andcontent.This approach
alsovaluesstudents'role in the feedbackprocess.If studentsare involved in the
feedback
process,
theycontributetheproductionof otherstudents'work andcreation
of acooperative
working environment(McDonough& Shaw,1993).
Given all these, it may be said that there are several reasonswhy the
CommunicativeApproachis an ideal approachto the teachingof a second/foreign
language.
First, it includeswider concernsof what is appropriateaswell aswhat is
accurate.Second,it handlesa wider rangeof languagewhich includestexts and
conversationsas well as sentences.Third, it provides realistic and motivating
language
practice.Fourth,it useswhat learners`know' aboutthe functionsof
languagefrom their experiencewith their first languages(McDonough & Shaw,
1993).
However,
although
theCommunicative
Approach
hasmanyadvantages
over
the other approaches,it is not free from problems. The main problem in this
approachis thequestionof grammar.In somecontexts,thecommunicativeapproach
is still producing learnerswho can only reproduceunanalysedglobal phrasesand
who havenot internalisedthe languagesystem,which will allow them to produce
original utterancescorrectly in open and unpredictabletarget languageuse. To
eliminatethis problem,theoristsof thecommunicativeapproachhavesuggested
that
teachersshould find out a balancebetweenmeaning-oriented`fluency' and form-
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	59. oriented`accuracy'.On the otherhand,somecommunicativeapproachpractitioners
still  teachgrammarin traditionalways.However,the communicativeapproachstill
lacks a developed understanding of the most effective and principled way to tackle
grammarin thecommunicative
approach
(Mitchell, 1994).That is,thereis noperfect
approachto the teachingof English.This showsus the difficulty in the teachingof
writing. As Raimes(1983)putsit, "there is no oneanswerto thequestionof how to
teachwriting. Thereareasmanyanswersasthereareteachers
andteachingstyles,or
learners
andlearningstyles"(p. 5).
Exceptfor the communicativeapproach,the approaches
aboveusually take
oneor two skills asthe basisof their languageteaching/learning
theories.The other
skills are either delayed or not emphasisedat all. Since the aim of the ELT
departments
is to train studentsascompetentusersof theEnglishlanguage,
it seems
thattheCommunicativeApproachwill servethe aimsof ELT department
bestsince
it stresses
all fourskills.
3.4. Approaches to Writing
The early 1970smark the beginningof the debateon the efficacy of writing
instructionin schoolsin the United States.Someteachers
andresearchers
startedto
questiontheprevalentapproaches
usedin the teachingof writing claiming that they
werenot adequate
to improveboth the standardof writing instructionandstudents'
writing skills. (Freedmanct al, 1987).They startedto discussthe weaknesses
of the
then-currentapproachesand techniques,and claimed that new ones had to be
developedin order to improve both the writing instruction and students'writing
skills. Initially, this concernfor writing was mainly for the first language(LI) of
young schoolchildren.Hence,the early researchliteratureon writing instructionin
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	60. schoolswas mainly on  writing in the first language(L1). Tlien, alongsidethe Ll
research,
researchers
developedan interestin writing in secondlanguagecontexts
(L2) in schools.Togetherwith the body of literatureon LI developedanotherbody
of literatureon L2. Before the 1980s,there was little researchon second/foreign
language(L2) writing (Johns,1990;Krapels, 1990).In the 1980s,second/foreign
language
compositionresearchdevelopedandmatured(Johns,1990).However,L2
writing research
doesnot havea theory(Silva, 1993)andis largely basedon the Li
writing research
andtheory(Johns,1990;Krapels,1990;Silva, 1990).
Theproductapproachto writing dominatedtheteachingof writing until the
early 1970swhen it waschallengedby the processapproach.After two decades
of
intensivediscussion,the processapproachwas foundto havesomedrawbacks.The
1970salso witnessedthe emergenceof the genre approachwhich has recently
becomeincreasinglypopular in educationalsystems.The threeapproaches
will be
examinedin detail. However,before we describetheseapproaches,
let us look at
Raimes'(1991)descriptionof theapproaches
usedin theteachingof writing.
3.4.1. Focus on Form, 1966-
During the 1960sand mid 1970sthe audio-lingual method of language
teachingwas dominant.In this approach,speechwas primary andwriting serveda
subordinaterole. Writing was merely used to reinforce speech. In language
instruction, writing consisted of sentence drills, fill-ins, substitutions,
transformations,and completions,and the contentof writing was providedby the
teacher.Writing wasa tool to reinforceor testtheaccurateuseof grammaticalrules.
Controlled composition tasks provided the text and the studentwas required to
manipulatelinguistic forms within that text. As well as grammaticalform, concern
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	61. for rhetoricalform was  important.This approachstresses
thewritten productandis
known asthe product approach,or current-traditional approach.
3.4.2. Focus on the Writer, 1976 -
The 1970s are the years when teachers and researchers,influenced by L1
researchon composing processes(Emig, 1971; Zamel. 1976, both cited in Raimes,
1991), reacted against a form-dominated(product) approachby developing an
interestin what L2 writers actuallydo astheywrite. `Accuracy'and`patterns'were
replacedby `process',`making meaning', `invention', and `multiple drafts.
' This
approach
usesnew classroomtasksidentified by theuseof journals, invention,peer
collaboration,revision,andattentionto contentbeforeform. With the emergence
of
theoryandresearch
onwriters' processes,
teachers
startedto allow students
timeand
opportunityto selecttopics, generateideas,write drafts and revise, and provide
feedback.
Grammaticalaccuracywasnot emphasised
atthebeginningof thewriting
processand it was postponeduntil writers had solved problemswith ideas and
organisation.
This approach
is knownastheprocess
approach.
3.4.3. Focus on Content 1986 -
Some teachers and theorists reacted against the process approach and
perceivedit asan"almosttotal obsession"
(Horowitz, 1986c,cited in Raimes,1991).
Theseopponentsthought the new approach inappropriate for academic demandsand
for theexpectations
of academic
readersandshiftedtheir focusfrom theprocesses
of
the writer to the contentandto the demandsof the academy.By 1986,the process
approach was included among "traditional" (Shih, 1986: P.624 cited in Raimes,
1991) approaches,and in its place was proposeda content-based
approach.In
content-based
instruction,an ESL coursemight be attachedto a contentcourseor
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	62. language
coursesmight be groupedwith  coursesin otherdisciplines.With a content
focus, learnersget help with "the languageof the thinking processesandthe structure
or shapeof content. While classroom methodology might take on some featuresof a
writer-focused approach (process), such as prewriting tasks and the opportunity for
revision, the main emphasis is on the instructor's determination of what academic
content is most suitable, in order to build whole coursesor modules of reading and
writing tasksaroundthatcontent.This approachis knownasthegenreapproach.
Theseapproaches
are all widely used,discretelyand sequentially.The last
two appearto exist on a principle of critical reaction to a previous approach(Raimes,
1991).
Tribble (1996)reinforcesthis classification.Accordingto Tribble, therehave
beenthreemovements
in theteachingof writing: focuson form, focuson thewriter,
and focus on the reader.The first is a traditional, text-basedapproach(product
approach)and is still widely used.Teachersstressthe form and give well-known
texts asmodelsto studentsto imitate andadapt.They alsoseeerrorsas something
that they have to correct and, where possible, eliminate. In this approach, the
teacher'smainrolesareto teachnotionsof correctness
andconformity.The second
approach (process approach) has developed as a reaction against the previous
approach and focuses on the writer. It particularly stressesthe cycle of writing
activities (processes)
which move learnersfrom the generationof ideas and the
collectionof datathroughto the `publication' of a finishedtext. The third approach
(genre)is moresociallyorientedandfocuseson thewaysin which writers andtexts
needto interactwith readers.In this approach,writing is seenasa socialactivity in
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	63. which texts are  written to do things. The assumptionis that if the readercannot
identifythepurposeof atext,communication
will nottakeplace.
3.5. The Product Approach to the Teaching of Writing
The terms product approach,or current-traditionalapproach,or traditional
paradigm have been used interchangeably to denote the product approach. The
emergenceof the current-traditional approach goes back to the second half of the
nineteenth century (Halloran, 1990, cited in Killingsworth, 1993). This approach
dominatedthe teaching of writing until the early 1970s,and stressedthe final written
productandform of thediscourse.
"The teachingof writing wasintendedprincipally
to leadto thecompositionof correcttexts" (Lynch, 1996:p. 148).This modelof the
teachingof writing was basedon audio-lingual principles and current-traditional
rhetoricwhich was widely usedin the bookson ESL/EFL writing instructionfrom
the 1960suntil the 1970s(Susser,1994).
The product approach to the teaching of writing has some pre-defined
principles and it classifies discourse into four forms, an influence inherited from
classicalrhetoric.Accordingto Young(1978),
The emphasis is on the composed product ... rather than the composing
process; the analysis of discourse into words, sentences,and paragraphs; the
classification of discourse into description, narration, exposition, and
argument; the strong concern with usage (syntax, spelling, punctuation) and
with style (economy, clarity, emphasis); the preoccupation with the informal
essay and the research paper; and so on ...
One important characteristic of
current-traditional rhetoric is the exclusion of invention as a sub-discipline of
the art (p. 31).
This description reflects an opposition to the product approach and
adjacencyto the processapproach.The aim of the product approachis to form habits
of writing by giving modelpassages
to students,
andincludesextensivecorrectionof
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	64. student writing in  order to prevent students from committing errors. Students' first
writing becomestheir final product.Therefore,the focus is on the form and final
product.Finalproductis seenin termsof correctusageof thelanguage
andaccuracy
rather than fluency and creativity. The processproponents (e.g., Zamel, 1982,1983a,
b; 1987; Susser,1994) criticise the product approachon different grounds.In
traditional classrooms, students were familiar with instruction that emphasised
narrowandlimited assumptions
aboutthe functionsof writing. Studentsthoughtof
writing as somethingthat was done for teachersto examine. Form was more
importantthanmeaning.Studentshadto be drilled in the rules andprinciples,and
had little perception of audience and reader (Zamel, 1987). According to Susser
(1994),the teachingof writing in a product-centredclassroomis seenas grammar
instruction; the emphasisis on controlled composition, teacherscorrect student
writing extensively, using the correct form is more important than the expressionof
ideas,andorganisationof ideasis importanton bothparagraphlevel andtheoverall
composition level.
The product approachuseswriting as a test of checking accuracy of language
forms.It assumes
that writers know what to write beforethey begin to write, and
composingis a linear processproceedingfrom prewriting to writing to rewriting
(Berlin andInkster,1980citedin Hairston,1982).
The product approachrepresentsa linear stagemodel for the teachingof
writing. Thesestagesfollow eachother,andwriters do not go back during writing
(Figure 3.1). Pre-writing is the stage before words are put on paper; writing is the
stagein which writing is done; and re-writing is the final amendmentof the writing
(FlowerandHayes,1981).
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