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	7. Foreword
               Acronyms and abbreviations used in the programme
              AC           Assessment Criteria
              ACE          Advanced Certificate: Education
              AGM          Annual General Meeting
              CCFO         Critical cross-field outcome
              CHE          Council on Higher Education
              DoE          Department of Education
              DSG          Development Support Group
              EMD          Education Management Development
              ETQA         Education and Training Quality Assurance body
              HEQC         Higher Education Quality Committee
              INSET        In-service Education and Training
              IQMS         Integrated Quality Management System
              NCS          National Curriculum Statement
              NLRD         National Learners’ Records Database
              NQF          National Qualifications Framework
              OBA          Outcomes-Based Assessment
              OBE          Outcomes-Based Education
              PGP          Personal Growth Plan
              PoE          Portfolio of Evidence
              RPL          Recognition of Prior Learning
              SACE         South African Council of Educators
              SAQA         South African Qualifications Authority
              SAUVCA       South African University Vice-Chancellors’ Association
              SDT          Staff Development Team
              SGB          School Governing Body
              SGB          Standards Generating Body
              SMT          School Management Team
              SO           Specific Outcome
              US           Unit Standard



              Glossary of Terms
Action plan: A plan of intended activities is useful in the mentoring relationship as it identifies
             the necessary steps for reaching identified targets in the most efficient way. It
             identifies what is to be implemented; people who are to implement; time frames;
             resources needed and performance indicators.

Coaching:     Coaching is often used as one of the strategies in a mentoring relationship. It
              involves a process that enables learning and development to occur and thus
              performance to improve in a particular area. To be a successful coach requires
              knowledge and understanding of processes as well the variety of styles, skills
              and techniques that are appropriate to the context in which the coaching takes
              place.

Evaluation:   Evaluation takes place at the end of the development plan cycle. It is a brief
              analysis of progress made on each of the priorities.
 


	8. |        8        |   ACE SML   |   MENTOR SCHOOL MANAGERS AND MANAGE MENTORING PROGRAMMES IN SCHOOLS




    Mentoring:   A sustained developmental relationship between an adult and youth or an
                 experienced person such as a teacher with long service and an inexperienced
                 (newly qualified) teacher, or both qualified and experienced professionals, but
                 where one has acquired the new required knowledge and skills while the other
                 has not. The mentor provides guidance and support to a mentee with a respect to
                 a wide range of knowledge, skills, attitudes and values. In many cases the
                 mentor is also a role model for the mentee.

    Monitoring: This indicates the degree of success or lack thereof during the implementation of
                an action plan. It involves putting in place success checks, which are means of
                establishing whether the targets are being met as expected.
 


	9. Overview
Introduction to the  module
Welcome to the elective module Mentor school managers and manage
mentoring programmes in schools.

What is the purpose of this module?
This module aims at empowering school managers and teachers to develop and
implement appropriate mentoring programmes.

What is covered in the module?
The learning guide of this module addresses three key questions as follows:
•   What is mentoring?
•   What are the personal and professional qualities of effective mentors?
•   How can we managing the establishment, monitoring and evaluation of a
    school mentoring programme?

How does this module relate to the rest of the ACE?
This module is an elective, that is one that you choose to do. It builds on the
initial discussion on mentoring contained in the core module Lead and manage
people.

What are the learning outcomes of this module?
The learning outcomes outline the competencies you should be able to
demonstrate on completion of this module. The learning outcomes relate to the
relevant parts of the Unit Standard 115432: Mentor school managers and manage
mentoring programmes in schools. While the Unit Standard addresses both the
office-based and school-based educators, this module focuses on school-based
educators. The following are the learning outcomes of the module:
•   Demonstrate knowledge of mentorship
•   Demonstrate understanding of the significance of mentoring programmes in
    South Africa in general and schools in particular
•   Demonstrate the skills and personal qualities for successful mentoring
•   Manage the establishment , monitoring and evaluation of a mentoring and
    coaching programme
•   Understand and be able to apply relevant content knowledge in mentoring
•   Understand the role of a school mentoring programme as part of the school’s
    overall development plan.

The key activity in this module is Activity 3e and all other activities build towards
this key activity.

Learning time
This module carries 12 credits. It should, therefore, take the average student
approximately 120 hours to successfully complete the module. The 120 hours
includes contact time, reading time, research time and time required to write
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         assignments. A more specific indication of time to be spent on each of these
         activities will be provided in each of the units that make up this module.
 


	11. Introduction to mentoring
             Unit 1: Introduction to mentorin


Introduction
Unit 1 learning outcomes
                                                                 1.1
Introducing the concept of mentoring                             1.2
Mentoring and the principles of adult learning
Principles of adult learning
                                                                 1.3
Mentoring and coaching                                           1.4
Two types of mentoring
Natural (Informal) mentoring                                     1.5
Planned (formal) mentoring


Mentoring in South Africa
Why bother about mentoring?
                                                                 1.6
Mentoring at school
1.7.1
1.7.2
          Purpose of mentoring at school
          Models of mentoring at school
                                                                 1.7
1.7.3     Legislative framework for school mentoring programme
 



	13. Introduction to mentoring


1.1  Introduction
    In this unit we explore the concept of mentoring and its possible application to
    the school context.

    Unit 1 learning outcomes
    By the end of the unit, you should be able to:
    •   Explain the nature and origins of mentoring
    •   Identify some different models of mentoring
    •   Make a case for both informal and formal mentoring initiatives in the school.
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          1.2 Introducing the concept of mentoring


    1a                This activity is broken down into a number of related steps designed to help you
                      clarify your own current understanding of the concept of mentoring.



    ± 4-5 hours


                  Step 1:
                  Write a one page essay on your own understanding of the concept ‘mentoring’.
                  Reflect on whether you think you have been mentored or acted as a mentor to
                  someone else.

                  Step 2:
                  Having reflected on your understanding of mentoring, read the passage below.

                        Jomo Sono, who was known as ‘the black prince of soccer’ at Orlando
                        Pirates, is one of the soccer legends of South Africa. He is one of the people
                        who went to play soccer overseas during the time when such a move was
                        uncommon. He went to play for Cosmos club in the United States of
                        America. The Premier Soccer League (PSL) club known as Cosmos founded
                        and currently coached by Jomo is named after the club Jomo played for in
                        the USA.
                        Jomo is renowned for identifying soccer talent at a very tender age and
                        grooming players until they are professionals. Among the players he
                        identified while young and groomed in this way are Mark Fish, Helman
                        Mkhelele and Phillip Masinga. The three players like many others identified
                        by Jomo, played for “big” clubs in South Africa before they went overseas.
                        They also played in the South African senior national team Bafana-Bafana.
                        Phillip Masinga, speaking on Radio Metro on Thursday 17 November 2005,
                        said that Jomo Sono had mentored him. He said that with passion and fond
                        memories.
                        He further said that Jomo is now his mentor again as he acquires further
                        knowledge of and skills in soccer coaching.
                        Natalie du Toit, the pride of South Africa in the swimming code who has
                        broken several records has probably got her own fond memories of her
                        coach(es) and mentors.
                        Players in the national rugby and cricket teams, who enjoyed a period of
                        great success while these materials were being written, often refer to
                        support and advice they receive from other players and their coaches which
                        goes beyond training in particular skills.
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                        There are several definitions of mentoring, but in this module we will use the
                        three cited by Sexton (1998) so that we work from a shared understanding of
                        mentoring.
                        •    Mentorship occurs when a senior person (the mentor) in terms of age and
                             experience undertakes to provide information, advice and emotional support for
                             a junior person (the protégé) in a relationship lasting over an extended period of
                             time and marked by substantial emotional commitment by both parties. If the
                             opportunity presents itself, the mentor also uses both formal and informal
                             forms of influence to further the career of the protégé (Bowen, 1985, pg. 31).
                        •    Mentorships are relationships which provide guidance and support and a role
                             model and confidante for junior organizational members until they reach
                             maturity (Burke and McKeen, 1989, pg. 76).
                        •    Mentoring is the process by which the knowledge, skills and life experience of
                             a selected, successful manager are transmitted to another employee in the
                             organizational system for the purpose of growing that employee for greater
                             efficiency and effectiveness (Nasser, 1987, pg. 12).

                         Sexton (1998) notes that from the three definitions highlighted above, it can be
                         seen that mentoring involves a one–to-one developmental relationship between
                         a more experienced guide (mentor) and a learner (mentee). Though Sexton
                         mentions the one-to-one mentoring, you can also have group mentoring. Note
                         that we will use the term ‘mentee’ in this module but some writers use the term
                         ‘protégé’ to refer to the person who is being mentored.

                         What is important is to build a relationship. This is a very important concept in
                         mentorship. The significance of the relationship will be discussed in detail later
                         on in the module. For now let us critically examine the following phrases from
                         the three definitions of mentoring:

                         To provide information, advice and emotional support
                         To provide guidance and support and a role model
                         The process by which the knowledge, skills and life experiences are transmitted.

                        Step 3:
                        Relate the three definitions of mentorship cited by Sexton above to Phillip
                        Masinga’s point that Jomo Sono is his mentor, or any other example of
                        mentorship in sports, arts etc. You may use the following points as you work on
                        the concept of mentorship
                        •    What sort of advice and emotional support do you think Phillip Masinga
                             received from his mentor when he was a soccer player? Or, in your own
                             example, what sort of advice and support was offered?
                        •    What sort of guidance and emotional support is he receiving now from his
                             mentor as a mentee coach? Or, in your own example, how have the roles and
                             relationships changed?
                        •    In what way is Jomo Sono a role model to Phillip Masinga? Or, in your own
                             example, how is the one person a role model for the other?

                        Step 4:
                        Having explored the concept of mentoring from a sports perspective do the
                        following:
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         •     Discuss with your colleagues at your school and or a neighbouring school the
               concept of a mentor. Compare your own thoughts on mentoring with those of
               your colleagues.
         •     Carry out basic research on mentoring by reading literature on the subject in
               libraries, asking people who may have information and if possible searching on
               the Internet.
         •     Give examples of people you consider to have been your mentors or your
               mentees. What significant things do you remember about them?
         •     Having described your mentors or mentees, discuss the value often attached to
               being a mentor or mentee.
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               1.3 Mentoring and the principles of adult
                   learning
                        Bartell (2005:75) argues that working with adults and guiding their learning takes
                        different skills from working with young persons. Since most of the mentees in a
                        formal school mentoring programme will be adults, it is advisable to have a basic
                        understanding of how adults learn.

                        Principles of adult learning
                        With adult learners in mind it is advisable to take note of the following principles
                        of adult learning. There is a vast literature on the principles of adult learning which
                        suggests that adults prefer learning situations which:
                        •  Are practical and problem-centred
                        •  Promote their positive self-esteem
                        •  Are goal-oriented
                        •  Show respect for the individual learner
                        •  Capitalise on their experience
                        •  Allow choice and self direction.
                        Source: Goodlad 1998

                        Gravett (2005:17) sounds a caution, however, with respect to these general
                        characteristics which is important to bear in mind when conceptualizing a
                        mentoring relationship:

                            The literature on the cognitive functioning of adults and the generalized
                            characteristics of adult learners provides valuable insights into ways in
                            which adult learners can best be assisted in their learning endeavours.
                            However, it is important to always bear in mind that even though learners
                            might share characteristics, they remain individuals with unique life
                            histories and needs.

                        Gravett then goes on to explore the implications of different learning theories
                        (see the core module Managing Teaching and Learning), before concluding:

                            … many similarities between the perspectives also surfaced, the most
                            prominent being the central role of learners’ experience in learning and the
                            need to get learners engaged in learning activities that challenge them to
                            make meaning of information. (ibid:39)

                        She then argues for a “dialogic approach” to adult learning that is “more than
                        conversation or the exchange of ideas” but rather “involves a respectful
                        relationship, with all participants … cooperatively exploring the learning content”
                        in a “climate conducive to educational dialogue” (ibid:55)

                        What implication will the cited principles of adult learning have on how you plan
                        for a mentorship programme at your school and how you implement it?
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     1.4 Mentoring and coaching
         As there is a tendency to use the terms coaching and mentoring interchangeably,
         it is important that we discuss the difference between the two concepts. In doing
         so we shall refer to the work of Sweeny (2001) and Starcevich (1998).


             Read the passage below.




               How coaching is different from mentoring
               Coaching is the support for technical, skills-related learning and growth
               which is provided by another person who uses observation, data collection
               and descriptive non-judgemental reporting on specific requested behaviours
               and techniques. Coaches must use open-ended questions to help the other
               person more objectively see their own patterns of behaviour and to prompt
               reflection, goal-setting, planning and action to increase the desired results.
               Although not always the case, often the coaching is focused on learning job-
               related skills and the coaching is provided by a professional colleague.
               Mentoring is the all-inclusive description of everything done to support
               protégé orientation and professional development. Coaching is one of the
               sets of strategies which mentors must learn and effectively use to increase
               their protégés’ skills and success. In other words, we need both mentoring
               and coaching to maximize learning and development.
               Source: http://www.mentoring-association.org


             In view of Sweeny’s argument above what does it imply when we say, for
             instance, that in our school, teacher A is mentoring teacher B?

             Why is it important to emphasise the point during the orientation of mentors in
             particular and during the whole life span of a mentoring programme in general
             that mentors are not just to coach their mentees (remember that protégé is
             another word for mentee), but to mentor them as well?

             Would you say Jomo Sono and the coaches of Natalie du Toit or the Springboks
             or the Proteas are mere coaches or mentors as well? Explain.

             Now read the summary of the findings in the table adapted from Starcevich 1998
             in Table 1 below. Note the differences between mentoring and coaching. Since
             they express opinions of mentees gathered through a survey, you can also agree
             or disagree with each of them.
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                        TABLE 1:     DIFFERENCES BETWEEN MENTORING AND COACHING

                                                     Mentor                       Coach
                        Focus                        Individual                   Performance
                        Role                         Facilitator with no agenda   Specific agenda
                        Relationship                 Self selecting               Comes with the job
                        Source of influence          Perceived value              Position
                        Personal returns             Affirmation/learning         Teamwork/performance
                        Arena                        Life                         Task related

                        Using the distinction in the table, think about the kinds of activities you engage in
                        as a leader and manager in your school. We suspect that at different times you
                        find yourself playing the roles of both mentor and coach. You will note that
                        coaching is a much more narrowly focused activity. A mentor may well use
                        coaching at some point as a tool in the broader mentoring relationship. Texts 1
                        and 2 in your Reader contain some additional resources on this issue.

                         Have you ever provided a piece of advice or emotional support to someone who
                         came to you when they needed advice?
                         Would you say you were mentoring them?

                         Mentoring involves a relationship between either two people or one person on
                         the one hand and a group of people on the other with an intention of transferring
                         knowledge and skills and encouraging growth and the necessary risk-taking.
                         Mentoring shares many of the traits of friendship such as trust and mutual
                         respect and may in fact develop from or into friendship. The key difference is
                         that formal programmes focus on bringing mentors and mentees together so
                         that skills can be acquired, issues can be examined, or specific problems can be
                         addressed.
                         Essentially, mentoring is about facilitating change by providing a stable source of
                         support through the process. Through interaction with the mentor, mentees can
                         rehearse their actions, clarify their thoughts and gain feedback. In this way
                         mentors provide emotional scaffolding for mentees struggling to bring about
                         their own transformation.
                         Structured mentoring is widely used in organisations to help employees at
                         different stages in their working lives. It is often used to facilitate induction,
                         career advancement, acquisition of new skills and problem-solving. It supports
                         capacity building within organisations by providing valuable opportunities for
                         contextualised learning. Mentors can also assist mentees to deal with the
                         challenges associated with a productive and meaningful work-life, especially in
                         an era of unprecedented change.
                         Generally a mentor tends to be older than a mentee and more experienced in the
                         profession they are both in as well as in life in general. For instance in the law
                         profession, you are likely to find an older lawyer mentoring a young lawyer. In
                         the information and communication technology (ICT) field you may find young
                         people coaching older people because the young tend to have more knowledge
                         and skills in this area but this will not usually develop into a mentoring
                         relationship. As we have noted, mentoring involves a much more extensive
                         relationship than coaching the development of a particular set of skills.
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     1.5 Two types of mentoring
         The literature suggests that there are two main types of mentoring: natural
         (informal) and planned (formal). Both types of mentoring take place in school.
         Though this module’s main focus is on the planned type of mentoring, with
         formal structures, the informal has a role to play as well.

         Natural (informal) mentoring
         This is a relationship that develops on its own between two people whereby one
         wants to professionally and personally grow and turns to another person for
         ongoing advice and support. In order to do this s/he identifies a colleague
         considered to be knowledgeable and willing to assist. It is advisable to create an
         environment conducive for these kinds of informal mentor-mentee relationships
         to flourish.

         Planned (formal) mentoring
         Planned mentoring occurs through structured programmes in which mentors and
         mentees are carefully selected and matched through a formal process.


             What do you think a school leader ought to do in order to create a conducive
             environment for informal mentoring to flourish?

             Both types of mentoring should be encouraged in schools. The natural (informal)
             one whereby, for example, a new teacher or a struggling teacher approaches an
             experienced teacher for assistance should be encouraged and a conducive
             environment created for teachers in need of help to informally approach
             colleagues. In order for effective management of teaching and learning (the
             subject of a core module in this programme) and contextual leadership (another
             core module) as well as effective leading and managing of people (yet another
             core module), establishing and managing a mentorship programme at school is
             imperative. It is one of the strategies of school-based staff development. It
             requires a school ethos centred on a common vision and with a commitment to
             team work and relationships built on mutual respect and trust.
             Providing a once-off piece of advice or emotional support is not mentoring.
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               1.6 Mentoring in South Africa

                         In view of what you have discussed above on mentoring, write a two-page
  1b                     (preferably typed) essay on the topic below:
                         The rationale for having mentoring programmes in South African schools.
                         THINK ABOUT:
                         Making a case for establishing mentoring programmes your school. Your essay
 ± 2 hours               should clearly mention the beneficiaries of mentoring programmes in the school.

                         You may make use of the following information in doing this task.


                        Why bother about mentoring?
                        Mentoring has gained prominence in the past few years. Managers are expected
                        not only to develop themselves, but they also need to develop their teams. The
                        role of the manager in the workplace has had to change from that of a hands-on
                        controller to that of a mentor, a coach and a facilitator. Let us look at why
                        mentoring seems to be so important nowadays.

                        The world of work is changing
                        The changes in organisational structures are accompanied by changes in
                        organisational cultures. One of the most popular words in organisations is
                        empowerment (of their staff). Responsibilities in organisations are distributed
                        among many levels and that means people need to continuously learn and
                        develop. Unlike the standardized, Fordist model of the workplace which involved
                        factory assembly lines, isolated tasks and demanded relatively low skills and
                        which was dominant in the last century, in the 21st century organisations are
                        being encouraged to be learning organisations. Mentoring is seen as one of the
                        strategies for creating learning organisations.

                        The economy is changing
                        The economic realities stem from the never-ending pursuit of cost savings
                        through downsizing, flatter management structures and the shift of responsibility
                        for training to line managers rather than external trainers.

                        Organisations are changing
                        As a result of the changing economy, organisations have to change radically and
                        dramatically. They have to invent new structures to meet the changing demands.
                        Line managers, for instance are slowly replaced by self-managed teams.
                        Organisations want to do more with fewer employees without compromising
                        quality.

                        Relationships are changing
                        As organisations change, employment has become more demanding but less
                        stable. Jobs for life are a thing of the past as people keep moving and keep
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         developing. Most importantly, people want to enjoy their work and feel they are
         making a contribution.
         In addition to the changing nature of the environment in which we work (see also
         Lead and manage people), which requires us continually to update our knowledge
         and skills, Dreyer (1998) identifies the following intrinsic benefits of mentoring
         programmes:

         Benefits for the protégé
         Benefits of mentoring include:
         •     Acquirement and refinement of knowledge, skills and abilities
         •     Having a medium through which to address ideas to senior management
         •     Easier induction into the teaching career
         •     Receiving support, consolation, sympathy and constructive feedback
         •     Psychosocial development
         •     The opportunity to share achievements and failures
         •     The acquirement of a personal ethic
         •     The opportunity to observe other teachers at work
         •     Maximum development and use of potential and talents
         •     The opportunity to be reflective on own performance
         •     The possibility of socialisation and the development of friendships with mentors
         •     The availability of non-threatening guidance
         •     Work satisfaction
         •     Feeling more at home (less isolated) within an established staff
         •     Professional growth
         •     The opportunity to meet other beginning teachers/students
         •     Growing independence, self-reliance, self-confidence and eventual self-
               actualization
         •     Having someone to talk to
         •     Promotion of creativity

         [Deppeler (1986:161), Parkay (1988:199), Erasmus (1993:145) and Smith & West-
         Burnham {eds.} 1993:19]

         In the words of a protégé: "I am a better person than I would have been if I had
         not met him" (Hardcastle 1988:201).

         Benefits for the mentor
         Benefits of mentoring include:
         •     Re-evaluation of own teaching
         •     Work-satisfaction
         •     Development of new (adult) teaching and appraisal skills
         •     Personal growth
         •     Keeping in touch with the ideas and problems of beginning teachers
         •     Development of leadership skills
         •     Own career development
         •     Development of friendships with protégés
         •     Increased status among peers
         •     Personal satisfaction in seeing protégés achieve something
         •     Increased enthusiasm, motivation and energy for teaching
         •     Making own experience, ideas and expertise available
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                         [Deppeler (1986:161), Erasmus (1993:150-151) and Smith & West-Burnham
                        (1993:19).
                        In the words of Beverley Hardcastle (whilst reflecting on the role that mentors
                        play) "How good it is to see lives changed by the care of special individuals"
                        (Hardcastle 1988:207).

                        Benefits for the teaching profession
                        Benefits for the teaching profession include:
                        •    Well trained and well adjusted teachers
                        •    The development of good networks in the school environment
                        •    Improved relationships between the staff of schools
                        •    Identification of problems in schools
                        •    The likelihood of attracting and/or retaining more people into/in the profession.
                        (Smith 1993:19)

                        To this can be added the important aspect of empowering schools and practising
                        teachers by giving them co-ownership of the process of developing their own
                        future colleagues.

                              1. What changes and work pressures have you recently experienced in your
                                 school in terms of developing the organisational structure and people
                                 within it in the following areas:
                                    •    Empowerment?
                                    •    Developing new attitudes towards work?
                                    •    Facilitating and leading change?
                              2. How have the changes affected you as a leader and manager?
                              3. As a leader and manager, what additional knowledge and skills have you
                                 developed to cope with the changes? And how did you do this?
                              4. From what we have learned so far about the nature of mentoring, what
                                 would you expect to be the characteristics of an effective mentoring
                                 programme?

                         Perry and Volkoff (1998) note that throughout the growing body of literature
                         about mentoring, a number of key components of successful programmes
                         repeatedly emerge:
                                   •       Organisational readiness
                                   •       Clear programme purpose
                                   •       Voluntary participation by both mentors and mentees
                                   •       Appropriately matched mentors and mentees
                                   •       Clear expectations of mentors and mentees
                                   •       Mentors trained in reflective interviewing
                                   •       An environment which fosters learning
                                   •       Needs of both mentees and mentors are met
                                   •       Quality of the relationship between mentor and mentee
                                   •       Interpersonal skills of the mentor
                                   •       Programme embedded in the organisation
                                   •       Demonstrated commitment by management of the mentor
                                           programme
                                   •       High quality training for mentors using reflective and experiential
                                           techniques
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                        •       Recognition system for mentors and mentees
                        •       Effective support mechanisms
                        •       Clear confidentiality guidelines
                        •       Mentor accessibility.

             Compare the above list with your own ideas.
             Are there any characteristics you would expect to see added to the list?
             Are there any characteristics listed that surprise or puzzle you, or require further
             elaboration?
             How many of these characteristics are exhibited by your school currently?
             What could you do to make the climate more conducive? (Perhaps you need to
             debate this issue with your SMT.)

             This module will help you to consider these components in the light of your own
             school context.
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               1.7 Mentoring at school
                        Structured mentoring is widely used in organisations to help employees at
                        different points in their working lives. It is often used to facilitate induction, career
                        advancement, acquisition of new skills and problem-solving. It supports capacity-
                        building within organisations by providing valuable opportunities for
                        contextualised learning.

                        Mentors can also assist mentees to deal with the challenges associated with a
                        productive and meaningful work-life, especially in an era of unprecedented
                        change. A school is an organisation (Handy 1986). In particular, a school must be
                        a learning organisation (Senge, 1994; Davidoff & Lazarus 2002). Educational
                        reformers advocate that schools organized as democratic communities offer
                        flexibility and creative potential for innovative school improvement (Darling-
                        Hammond, 1997; Glickman, 1998 et al). Mentoring is seen as one of the ways in
                        which a school staff can work flexibly and creatively together to become a
                        learning organisation. Having discussed mentoring in workplaces in general we
                        therefore now focus on schools, which is our workplace context as school
                        leaders and managers. First we should explore the purpose of mentoring at a
                        school.

       1.7.1            Purpose of mentoring at school
                         This activity will help us to explore the possible purpose(s) of mentoring in the
  1d                     school.

                             Step 1: Read through the Case Studies below and think about how you would
                                           support Ms Mkhize and Mr Letshufi.

  ± 2 hours




                            Figure 1: Ms Mkhize in her classroom
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                    Case Study 1
                    Ms Mkhize, in her first term of teaching, cut a lonely figure as she looked
                    out of the classroom window down the valley. She saw a nurse walking
                    majestically between two wards of the rural hospital next door.
                    After struggling to explain a concept in an Economics and Management
                    Sciences (EMS) class, she abruptly gave learners an exercise to do on their
                    own.
                    Her lips parted gently into a smile as she saw the nurse entering one of the
                    wards. She imagined herself being a nurse and greeting all the patients. She
                    wondered how they would respond to her.
                    “I wish……” she exclaimed to the surprise of the learners. Some of them
                    giggled.


                    Case study 2
                    Mr Letshufi has been teaching for 25 years. He remembers the advice given
                    to him during his early training: “Establish your authority early on and the
                    rest of the year will go smoothly”. As a consequence of this advice, Mr
                    Letshufi was noted for his strictness, especially at the beginning of the year.
                    During the first few weeks of school, he would administer more corporal
                    punishment than all the rest of the staff combined.
                     It was true that his classes were generally well-behaved and they did not do
                    any worse in their studies than other learners. However, since the banning
                    of corporal punishment, things have not gone well for Mr Letshufi. He has
                    found it difficult to establish his authority in the classroom; he has twice
                    been warned about threatening to administer corporal punishment and has
                    been feeling increasingly frustrated by the “naughtiness” of the children in
                    his class. He is contemplating taking early retirement but cannot really afford
                    to do so.
                    (from Mays 2000 in Unisa 2003)


               Step 2: Answer the following questions
               •     What do you think are the challenges facing Ms Mkhize and Mr Letshufi ?
               •     In what ways could a mentoring programme assist in this regard?
               •     Amongst the purposes of mentoring highlighted in Table 2 below, which one do
                     you think is applicable to each situation?

               TABLE 2:          SOME POSSIBLE PURPOSES OF A SCHOOL MENTORING PROGRAMME

    •    To speed up the learning of a new job or skill and reduce the stress of transition – this is for both
         the inexperienced teacher and the experienced teacher who has to acquire new skills,
         knowledge, attitude and values (SKAVs) in order, for instance, to effectively implement the new
         curriculum
    •    To improve instructional performance through modelling by a top performer
    •    To retain excellent veteran staff in a setting where their contributions are valued
    •    To respond to the Department of Education’s mandate
    •    To promote the socialisation of new staff into the school ‘family’, values and traditions
    •    To alter the culture and the norms of the school by creating a collaborative sub-culture.
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                        Step 3
                        Consider your own school. If you were to introduce a Mentoring programme in
                        response to the new curriculum, which of the outlined purposes would be
                        relevant to your mentoring programme? Explain.

                        Step 4
                        Apart from attending workshops organized by the Department of Education, what
                        have you done to enable educators to acquire knowledge of the new curriculum
                        and skills in delivering it?

                         Obviously, each person will respond differently to the tasks set out in the above
                         activity. However, the key point we want to make here is that we establish a
                         formal mentoring programme for a particular purpose and this purpose then
                         drives all other decisions about the programme. Texts 3, 4, 5 and 6 may be
                         useful in guiding your choices.



       1.7.2            Models of mentoring at school
                              1. This activity will help you to begin thinking about the nature of a possible
  1e                             formal mentoring programme for your school.
                              2. Think about the mentoring models summarised below:
                                     •   Didactic Model
                                               ° “listen to me”
                                     •   Apprentice Model
  ± 2 hours                                    ° “follow me”
                                     •   Collegial Model
                                               ° “be my junior colleague”
                                     •   Friendship Model
                                               ° “be my friend”.
                              3. Write brief notes on the potential strengths and weaknesses of each
                                 model.
                              4. Which model is most suitable for mentoring a new (novice) teacher at
                                 your school? Explain.
                              5. Which model is most suitable for an experienced teacher who is
                                 struggling with the demand of the new curriculum?
                              6. Which model in your opinion is most suitable for peer mentoring (e.g.
                                 teachers helping one another to develop their learning programmes and
                                 work schedules)?
                              7. Research other mentoring models either in the library or where possible
                                 on the Internet. You might begin by asking colleagues at your school.
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                         You can do this activity individually or with colleagues who are participating in
    1f                   the programme.

                                1. Imagine that a ‘collegial’ mentoring model has to be used by your
                                   heads of departments (HoDs) in mentoring the Post Level 1 educators
                                   in your school. What do you foresee the consequences to be? Please
    ± 2 hours                      explain.
                                2. You need to understand your role as a school principal who is expected
                                   to mentor the SMT members of your school. Use a flipchart to analyse
                                   your job description from this perspective and make a note of the
                                   kinds of activities you will need to engage with in order to fulfil the
                                   requirements of the role.
                                3. Develop a comprehensive list of management and mentorship qualities
                                   that you need to develop.
                                4. The following resource may be useful to you in undertaking this
                                   activity.

                         RESOURCE
                         Mentoring and coaching versus traditional types of training

                         The definitions have shown that both mentoring and coaching are concerned
                         with the development of competence. Let us examine how mentoring and
                         coaching differ from other training services:



                     TABLE 3: COMPARISON BETWEEN MENTORING AND COACHING AND TRADITIONAL
                     TRAINING

            TRADITIONAL FORMS OF TRAINING                                          MENTORING AND COACHING

    •    General transfer of new skills; and                          •   Highly effective when used as a means of
         transfer of new job function                                     supporting training initiatives to ensure that
                                                                          the key skills are transferred to the ‘live’
    •    Programmes are mostly generic and not
                                                                          environment
         tailored to individual needs
                                                                      •   Actively taps human potential; and fine
    •    Delegates are expected to complete
                                                                          tunes and develops skills
         standard modules and there is little room
         for tailoring the programme to account                       •   Activities are designed to suit client’s
         for existing knowledge, skills or                                personal needs and learning styles
         preferences
                                                                      •   Eliminates specific performance problems
    •    Not so similar to the ‘live’ working
                                                                      •   Performed in the ‘live’ environment
         environment to ensure effective skills
         transfer                                                     •   Can focus on interpersonal skills, which
                                                                          cannot be readily or effectively transferred
    •    Best suited to transfer of knowledge and
                                                                          in a traditional training environment
         certain skills rather than the
         development of personal qualities or                         •   Provides clients with contacts and
         competencies                                                     networks to assist with furthering their
                                                                          career or life aspirations
    •    Tends to involve once-off ‘events’ with
         no follow-up.                                                •   Happens over a period of time in an
                                                                          ongoing relationship of support and
                                                                          guidance.
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                        Perry and Volkoff (1998), citing the work of Gray (1994) observe that it is
                        important to understand the evolutionary nature of mentoring relationships and
                        the changes that are likely to occur throughout the cycle.

                        Gray (in Mackenzie 1994: 81) devised a developmental model of mentoring
                        outlining the styles that tend to be used at different phases of the relationship.
                        His model moves in four stages:
                        •    informational mentoring
                             The emphasis during this stage is on imparting experience and information
                             and the most active member in this phase is the mentor.
                        •    guiding mentoring
                             There is a shift from imparting information to guiding the mentee as the
                             relationship develops, but the mentor still plays the key role.
                        •    collaborative mentoring
                             As the mentee matures, gains experience and develops confidence, the
                             relationship tends to become more collaborative and more equal in status.
                        •    confirming mentoring
                             In this model, as the mentee becomes more independent, the mentor begins
                             to disengage and play a lesser role.

                        Gray’s model points to the fact that an important part of the role of the mentor is
                        to help the mentee become as independent as possible. Initially, the mentor may
                        need to give a lot of guidance and support in a close relationship but the aim is to
                        lessen this as the mentee’s confidence increases.

                        Some of the following strategies might prove useful in helping to nurture this
                        independence:
                        •    enouraging mentees to take decisions/find answers for themselves
                        •    as part of this, turning questions back (“I don’t know – how do you think you
                             might tackle it? Suppose it was a …?”)
                        •    making it clear that you are not a subject expert in every area related to the
                             work and that other people/sources might be consulted
                        •    encouraging them to keep a journal about their learning, describing what they
                             learn and how they feel about it. This can make them more reflective, and
                             reflection on how and when they best learn builds confidence and self-reliance
                        •    prompting them to reflect on how far they have progressed
                        •    encouraging them to set targets for themselves
                        •    helping them to distinguish opinion from fact
                        •    increasing the gap between meetings as mentees become more experienced
                        •    persuading them to use a variety of resources.

                        Gray’s model could be simplified further to three key stages:
                        •    The building stage
                             Finding out about each other
                        •    The maintaining stage
                             Helping and supporting one another
                        •    The exiting stage
                             Saying goodbye, changing the relationship, reducing and removing immediate
                             support.
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                       The importance of relationship support and guidance in mentoring
                       programmes
                       A mentoring programme is based on the premise that stakeholders have a shared
                       vision. That is to say the school principal, members of the SMT and the teachers
                       have a shared vision of what learners of a school should achieve and the role of
                       each teacher in facilitating learner achievement. A shared vision enables a novice
                       teacher and a teacher who lacks new required knowledge and skills to aspire to
                       acquire the necessary competence. Both the mentor and mentee will appreciate
                       the need for support and guidance in acquiring the required knowledge and skills.

                       The school’s Vision and Mission Statement should, therefore be a living
                       document which informs what the teachers do in class and what the school
                       management does in ensuring that effective teaching and learning takes place.
                       The mentoring programme becomes a component in achieving these goals.

         1.7.3         Legislative framework for school mentoring programme
                       There are several pieces of legislation that deal with the need for employees to
                       acquire knowledge and skills while at the workplace. Below we cite two Acts as
                       examples.

                       The Skills Development Act No 97 of 1998 stipulates that:
                       •      The workplace should be used as an active learning environment
                       •      Employees should be provided with the opportunities to acquire new skills.

                       The Employment of Educators Act No 76 of 1998 stipulates that one of the
                       functions of the school principal is to assist educators, particularly new and
                       inexperienced educators, in developing and achieving educational objectives in
                       accordance with the needs of the school.

                           Identify other pieces of legislation and regulations that deal with acquiring new
    1g                     knowledge and skills if you already know the pieces of legislation and
                           regulations. If not, do some investigation.



    ± 10 min
    To several hours



                           In Unit 1, we have explored the concept of mentoring, types of mentoring and
                           argued for the encouragement of the informal approach and the rationale for
                           having a formal mentoring programme in schools. In the next unit we are going
                           to discuss the personal and professional qualities of an effective mentor. This is
                           crucial because not paying attention to it may result in an unsuccessful
                           programme and frustrated people.

                       Before we move on, look back at the learning outcomes we established for
                       this unit. Do you think we have achieved these outcomes? Make a note of
                       any questions you still have or any additional resources you found that
                       could be shared in your next group discussion or contact session.
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	33. Unit 2: Personal  and professiona
Personal and professional
     qualities of effective mentors
qualities of effective mentors


Introduction
Unit 2 learning outcomes
                                                   2.1
Personal and professional qualities of an
effective mentor
2.2.1    Personal qualities
                                                   2.2
2.2.2    Professional qualities


The functions of a mentor                          2.3
E-Mentoring                                        2.4
Dialogue, roles and relationships
2.5.1
2.5.2
         Promoting dialogue
         Working within clearly understood roles
                                                   2.5
2.5.3    Building and maintaining a relationship
 



	35. Personal and professional
     qualities of effective mentors

2.1 Introduction
    This unit explores the question: what sort of personal and professional qualities
    are needed to be a good mentor? And what is the difference between personal
    and professional in the context of mentoring?

    Unit 2 learning outcomes
    By the end of the unit, you should be able to:
    •   Outline personal and professional qualities of an effective mentor
    •   Critically examine the role of a mentor
    •   Demonstrate knowledge of the mentor-mentee relationship
    •   Match mentors and mentees appropriately.
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          2.2 Personal and professional qualities of an
              effective mentor
               Having thought about the nature of mentoring as a form of learner support in a
               work-place focussed, resource-based learning programme, we can now turn our
               attention to the question, “What makes a good mentor?”

               From the wide range of ways in which mentoring is used in practice, it is clear
               that mentors need not necessarily come from the highest ranks of an
               organisation. Some anecdotal evidence from training circles suggests that
               trainers who are late adopters of computer technology may be more effective
               trainers for some groups of mentees, suggesting that technical expertise may be
               less important than sensitivity to the mentees’ reality.

               In mentoring practice, it is clear that who constitutes the best mentor can vary
               from context to context. What knowledge, skills and attitudes are needed then to
               be an effective mentor in your context and to what extent do you possess
               these?

               You may start by asking “Why me?”, “What have I got to offer”, “I don’t have
               the time”, “What’s in it for me?” … Hopefully, the following activities will help
               you to address some of these questions.

                   What advantages do you think there might be for you in becoming a mentor?
    2a




    ± 10 min


                   Some of the advantages that have been identified in the past are:
                      •   it offers an opportunity for you to use knowledge that you don’t exploit
                          every day
                      •   it’s a good use of your experience
                      •   it could help when making job applications
                      •   it gives an added dimension to your job
                      •   you might get to know better what’s going on elsewhere
                      •   you might re-evaluate your own job
                      •   it might be a stimulating new experience
                      •   you might enjoy it
                      •   you will get feedback on systems, procedures, relationships etc. in your
                          organisation
                      •   you will get insight into other people’s work
                      •   it could be good for your own ego, self-esteem or confidence
                      •   it could be good for your own self-development
                      •   it could be more interesting and rewarding than your normal day-to-day
                          work functions
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                             •       it offers an opportunity to reinforce your own interpersonal skills
                             •       it could be a useful reminder of what it’s like to be a trainee/learner
                             •       it might be possible to gain credit for your own further studies.

                        In a previous section we discussed some of the variety of ways in which people
                        may carry out mentoring roles in different ways, at different times and in different
                        situations. You probably already make use of some mentoring skills with people
                        at work without fully realising it.

                        For instance:
                        If you’ve been asked for your opinion or advice:
                        •    by a colleague who is considering applying for promotion or a transfer
                        •    by a novice teacher who has had learning difficulties on or off the school
                             campus
                        •    by a fellow worker who feels they are being unfairly treated in some way
                        •    you will have had to use some of the skills required of a mentor.

                        If you’ve given practical support by:
                        •    helping a colleague analyse why they aren’t performing as well as they might
                        •    checking out a proposal or plan drawn up by a colleague before it can be
                             submitted to the SMT
                        •    showing someone how to get the best out of a particular system
                        •    you have used your specialist knowledge in the same way as a mentor.

                              1. Think about the following first as an individual and then compare your
 2a                              ideas with others in the SMT or your study group.

                              From your own experience of mentoring or mentor-like activities, brainstorm
                              what you think are the characteristics needed to be a good mentor.
                              Try to find consensus on the ten most important characteristics.
  ± 30 min
                                 1                                        6

                                 2                                        7

                                 3                                        8

                                 4                                        9

                                 5                                        10


                              2. Now complete the following activity on your own.

                              In a comparison of a number of courses and articles on mentoring, the
                              following 10 characteristics of good mentors frequently occur. You probably
                              already possess most of these. Try to assess yourself fairly by scoring 10 if
                              you totally agree with the statement on the left and 1 if you totally disagree.
                              Use the sliding scale if you are somewhere in between.
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                                                                                 DISAGREE                          AGREE

     I am a good listener                                                 1     2     3      4     5      6    7     8     9   10

     I am approachable                                                    1     2     3      4     5      6    7     8     9   10

     I am honest                                                          1     2     3      4     5      6    7     8     9   10

     I am consistent                                                      1     2     3      4     5      6    7     8     9   10

     I am tactful but truthful                                            1     2     3      4     5      6    7     8     9   10

     I am good at my job                                                  1     2     3      4     5      6    7     8     9   10

     I understand how my organisation works                               1     2     3      4     5      6    7     8     9   10

     I think that people matter                                           1     2     3      4     5      6    7     8     9   10

     I think that we all need support at times                            1     2     3      4     5      6    7     8     9   10

     I think that we can all succeed with the right support               1     2     3      4     5      6    7     8     9   10

     I like helping people to make progress                               1     2     3      4     5      6    7     8     9   10

     Add anything which you consider to be essential but which does not seem to be addressed by the above statements.




                        If you scored an average 6 – 7 or higher on most of the above, we feel you are
                        well on your way to having the attributes of a successful mentor.

                            What in your opinion are the personal and professional qualities of an effective
    2c                      mentor?
                            Comment on the qualities of integrity and sincerity in the following instance:

                                   The mentee has attempted an agreed activity in a very half-hearted
                                   fashion. The work produced is obviously not of an acceptable standard.
    ± 20 min
                                   However, the mentor does not want to hurt the mentee’s feelings and
                                   so instead of pointing out the weakness in the work produced and
                                   probing to find the underlying causes, she glosses over the issue and
                                   chooses to focus the discussion on something else instead.


                                   Bartell (2005) argues that it is important to give attention to the careful
                                   selection of mentors who will guide new teachers. The same applies
                                   to the selection of mentors who are to guide experienced teachers
                                   who may want mentoring in order to cope with, for instance, the new
                                   curriculum.
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       2.2.1            Personal qualities
                        Bartell (2005:76) cites the following as some of the personal qualities of an
                        effective mentor:


                           •    Approachability
                           •    Integrity
                           •    Ability to listen
                           •    Sincerity
                           •    Willingness to spend time
                           •    Trustworthiness
                           •    Receptivity
                           •    Confidence
                           •    Openness
                           •    Cooperativeness.


       2.2.2            Professional qualities
                        The literature suggests that the following professional qualities are also needed:

                           •    Commitment to studying and developing their
                                own practice
                           •    Able to work with adults from diverse
                                backgrounds
                           •    Sensitive to the view points of others
                           •    Informed about mentor responsibilities and
                                willing to make commitment
                           •    Committed to ethical practice
                           •    Committed to providing both professional
                                emotional support and challenge.


                         Note that a mentor is supposed to have both personal and professional qualities.
                         Having one set of qualities and not another does not make one an effective
                         mentor. If, for instance, you have relevant personal qualities, but lack
                         professional qualities, it means while you might get on well personally, you will
                         not relate effectively to your mentee because you lack professional qualities. In
                         other words, the two sets of qualities are two sides of one coin. Neither set can
                         stand on its own. They have a symbiotic relationship.

                               1. Critically examine the professional qualities of an effective mentor listed
 2d                               above. Add any other qualities that you think are needed.
                               2. For each of the above qualities try to record a specific example of either:
                                            •    where you experienced this quality shown towards you by
                                                 another person, or
  ± 45 min                                  •    where you consciously attempted to display this quality to
                                                 another person.
                                                 NB: Try to explain the specific action or behaviour that you
                                                 regard as evidence of that quality.
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                3. In the core module Manage teaching and learning, you learned that a
                   school should be a learning organization. Relate the concept of a school
                   as a learning organization to a mentor’s commitment to studying and
                   developing his or her own practice.
                4. Discuss the statement that a mentor should be committed to ethical
                   practice in view of the trust the mentee may have in the mentor and the
                   information they may share with them.
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               2.3 The functions of a mentor
                        Gerber (2004) notes that during the 1980s mentoring theorists came up with two
                        types of mentoring functions namely: (i) career development functions and (ii)
                        psycho-social functions. There are five elements in the career development
                        category: sponsorship; coaching; protection; challenging assignments; and
                        exposure.
                        These functions are more effective when the mentor has positional power. For
                        instance an HoD mentoring a post level 1 educator.

                        According to Kram (1988) there are four psycho-social functions which a mentor
                        may provide:
                        •    helping the mentee develop a sense of professional self (acceptance and
                             confirmation);
                        •    providing problem-solving and a sounding board (counselling);
                        •    giving respect and support (friendship); and
                        •    providing identification and role modelling (role modelling).

                        In this module we focus on the six dimensional roles of Cohen (1999) to discuss
                        the functions of a mentor. Cohen’s six dimensional roles are presented below.

                        TABLE 4:      COHEN’S ROLES OF A MENTOR

                        Relationship dimension                            Expanding information dimension

                        Exploring the facilitative dimension              Engaging in constructive confrontation
                                                                          (feedback)

                        Role model                                        Employee vision

                        The relationship dimension deals with the mentor – mentee relationship which is
                        crucial. Appropriate matching is crucial to the success of this. The mentor and
                        mentee need to agree on the ground-rules for how they will work together, how
                        often they will meet, where and when they will meet, how they will approach
                        difficult issues and resolve any conflicts that might arise.

                        The expanding information dimension is about the mentor and mentee providing
                        each other with necessary information about opportunities that arise e.g. a
                        provincial training workshop, a subject/learning area related conference;
                        challenges encountered; and progress made in agreed areas.

                        Exploring the facilitative dimension is about providing assistance to the mentee in
                        overcoming certain challenges and, as noted previously, the long-term goal must
                        be to foster autonomy not build dependence.

                        Role modelling is about the way the mentor is looked upon as the role model.
                        Ideally, the mentor should be someone that the mentee can look up to, who lives
                        the vision, mission and values of the school and commands the respect of others.
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               The employee vision dimension is about assisting the mentee with finding the
               match between personal vision, mission and values and those of the school. It
               may also involve guiding the mentee with regard to career planning.

               Cohen’s six dimensional roles model is an attempt to integrate the different
               categories of mentor functions identified by mentoring theorists such as Kram.
               When you use the model you do not have to think in terms of the career
               development functions or the psycho-social functions separately.

                   Reflect on your own school. Write down the mentoring skills you think you need
    2e             to be an effective mentor in your own school. You may have to research this
                   and/or ask colleagues participating in the programme.



    ± 20 min


                   We think mentors should have skills in brokering relationships as well as
                   building and maintaining them. They should have communication skills and be
                   goal setters; and be able to guide and to reflect on how the mentorship
                   programme is unfolding. They should have the ability to solve problems and to
                   develop the problem-solving skills of their mentee. It is said that it is only fools
                   who can live together without experiencing some disagreement. It is, therefore,
                   important that mentors have skills in conflict management.

                   Sexton (1998) argues that in terms of expectations that the mentors have of their
                   mentees, a certain amount of openness as well as participation, cooperation and
                   progress are deemed necessary for the relationship to succeed. In turn, the
                   mentees expect the mentors to be committed in terms of time availability. They
                   must be a source of encouragement, support and information. Mentees expect
                   that if mentors are unable to assist they should be able to refer them to
                   someone else who might be able to assist. By so doing you build confidence. It
                   should always be remembered that we are exploring mentoring relationships
                   between adults and that implies the need for some understanding of the
                   principles of adult learning. In addition, it should be noted that mentoring need
                   not necessarily imply face-to-face interaction.
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               2.4 E-Mentoring
                        E-mentoring is the merger of mentoring with electronic communications to
                        develop and sustain mentoring relationships linking a senior individual (mentor)
                        and a less skilled or experienced individual (mentee) independent of geography or
                        scheduling constraints.

                        In the South African context where there is a tendency for well-qualified teachers
                        to move from rural areas to urban areas, E-mentoring can facilitate the acquiring
                        of knowledge and skills by rural-based teachers who may be under-qualified
                        provided that the rural areas where the schools are located are provided with the
                        necessary infrastructure. E-mentoring can also be used to utilise knowledge and
                        skills of people who are not at a school where mentees are. If well-planned, it
                        can encourage partnerships among schools.

                         Consider the notes and plans you have made so far. Make a note of any ideas
 2f                      that you may need to change in light of the discussion in this unit.

                         Do you already have a mentorship programme at your school?
                         If you do, does the information in Units 1 and 2 speak to your programme?
                         Explain.
  ± 20 min               If you do not, then it should be clear by now that you need to establish a
                         mentorship programme at your school and we hope that you are planning in this
                         direction.
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      2.5 Dialogue, roles and relationships
            The discussion we have had to date suggests the critical importance in a
            successful mentoring programme of being able to:
            •      Promote dialogue
            •      Work within clearly understood roles
            •      Build and maintain a relationship.
            •      In order to for these things to happen effectively, we need to be able to:
            •      Listen well
            •      Use questioning effectively
            •      Pay particular attention to the role of the principal as a mentor.

    2.5.1       Promoting dialogue
            Perry and Volkoff (1998) argue that central to the process of mentor/mentee
            relationships is the importance of dialogue as an aid to learning. You will recall
            that Gravett (2005) also argues for a dialogic approach to working with adults. The
            particular form that this takes in a mentor programme is often referred to as
            reflective interviewing.

            It consists of the judicious use of the following skills:
            •      listening skills
            •      questioning skills
            •      clarification
            •      use of open questions
            •      giving feedback – it is crucial for mentors to become sensitive to the growth
                   needs of those they mentor, and attempt to offer appropriate feedback
            •      appropriate non-verbal communication – mentors need to demonstrate support
                   and attention through non-verbal as well as verbal means. This is particularly
                   important in cross gender and cross culture pairs.

            One of the key roles of the mentor is to communicate support. This can be done
            in many ways and mentors may find it useful to make a list of the various kinds of
            support they are comfortable providing. The examples below illustrate a few
            ways that mentors communicate support:
            •      formal mentor/mentee meetings
            •      a coffee break or lunch together at a time when the mentee needs to talk
            •      an opportunity to spend time together reviewing the results of a task or
                   planning for the next one
            •      passing on information about upcoming professional events
            •      information about ways to gain the support of key individuals
            •      suggestions for acquiring scarce resources
            •      sharing expertise
            •      guiding the mentee in the learning process.
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