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	9. Foreword

Acronyms and abbreviations  used in the programme
AC       Assessment Criteria
ACE      Advanced Certificate: Education
AGM      Annual General Meeting
CCFO     Critical cross-field outcome
CHE      Council on Higher Education
DoE      Department of Education
DSG      Development Support Group
EMD      Education Management Development
ETQA     Education and Training Quality Assurance body
HEQC     Higher Education Quality Committee
INSET    In-service Education and Training
IQMS     Integrated Quality Management System
NCS      National Curriculum Statement
NLRD     National Learners’ Records Database
NQF      National Qualifications Framework
OBA      Outcomes-Based Assessment
OBE      Outcomes-Based Education
PGP      Personal Growth Plan
PoE      Portfolio of Evidence
RPL      Recognition of Prior Learning
SACE     South African Council of Educators
SAQA     South African Qualifications Authority
SAUVCA   South African University Vice-Chancellors’ Association
SDT      Staff Development Team
SGB      School Governing Body
SGB      Standards Generating Body
SMT      School Management Team
SO       Specific Outcome
US       Unit Standard
 



	11. Overview
Word of welcome
Welcome  to every student who has registered for this core module on Language
in leadership and management. We trust that you will find the module
informative, interesting and challenging and wish you every success in
completing it.

What is the purpose of this module?
This module serves a dual purpose. On the one hand it is aimed at developing the
reading, writing, speaking and listening skills you need to successfully work your
way through all the modules included in this ACE programme. On the other hand
the module is aimed at providing you with the ability to use language as a
management and leadership tool, specifically in the area of policy development
and implementation.

What questions and/or issues are addressed in this module?
This module explores a number of questions and/or issues, namely:
  How can educational managers and leaders use language to inform, educate
   and influence people? This question is explored in Units 1, 2 and 3.
  How can the effective use of language enhance communication and establish
   supportive relationships with those inside and outside schools? This question
   is explored in Units 1, 2 and 3.
  Which writing skills should school principals and classroom teachers have in
   order to effectively perform their respective management and leadership
   functions? This question is explored in Unit 3.
  What skills are required to critically read and understand policy documents?
   This question is explored in Units 4 and 5.

Module outcomes
At the end of the module you should demonstrate effective language skills in
school management and leadership.

Assessment criteria
Achieving the outcome stated above will require evidence that you:
  Have extended your knowledge and understanding of the role that language
   plays in facilitating communication, establishing identity and influencing
   people.
  Can participate in and facilitate discussions on language-in-education issues.

At the end of the module you should be able to demonstrate the ability to
critically read, discuss and write about language-in-education issues. In order to
determine whether or not you have acquired new knowledge and skills, we shall
expect you to provide evidence that you can:
  Identify and use the discourse used in academic debates and discussions on
   language issues
  Select and review literature dealing with language-in-education issues
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              Critically read and reflect on the issue of language rights and conflicts in
               Africa, with specific reference to South Africa
              Collect, analyze, interpret and share data on language status and profile with
               your school community
              Construct academic texts that argue for or against existing language practices
               in your institution.

         At the end of this module you should be able to demonstrate that you are able to
         apply your knowledge and understanding of meeting procedures and the written
         activities associated with these in the execution of various management
         activities. To this purpose you will be required to provide evidence that you can:
         plan, organize and facilitate meetings and workshops related to educational
         management activities; write formal letters to various stakeholders and/or
         interested parties in your school community, including officials in relevant
         government departments; keep the minutes of meetings in such a way that they
         can be used as a record of proceedings; write reports on various educational
         matters as required by circumstances and/or requested by your employers or
         other parties. (Units 3 and 4)
                Understand and can use academic language appropriate to your own studies

         At the end of the unit you should be able to demonstrate the ability to collect and
         share information, ideas and understanding of policies orally. In order to
         determine whether or not you have acquired the knowledge and skills to do this,
         we shall expect you to provide evidence that you can: listen to the opinions
         and/or views of a wide range of people; construct and use an interview schedule
         to gather information, opinions and/or attitudes about specific issues that impact
         on the development of your school; chair meetings, debates and/or discussions
         on issues relating to your school and the immediate school community; deliver a
         public address or speech related to a problem experienced by your school and/or
         immediate school community; manage an advocacy campaign aimed at solving
         some or other problem at your school that is currently hampering its progress
         and/or development. (Units 1, 2, 3 and 4)
              Can use your understanding of policy discourse in the facilitation of policy
               discussions, development and implementation (Unit 5)
              Effectively use language in leading and managing your classroom or
               institution. (whole module)

         Learning time
         This module carries 6 credits. It should, therefore, take the average student
         approximately 60 hours to successfully complete. The 60 hours includes contact
         time, reading time, research time and time required to write assignments.
         Remember that about half of your time will be spent completing practice-based
         activities in your school. These will often involve you in discussions with your
         colleagues. A more specific indication of time to be spent on each of these
         activities will be provided in each of the units that make up this module.
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   Unit 1: Words,
          words

Introduction
Unit 1 outcomes and assessment criteria   1.1
What is language?                         1.2
Language and communication                1.3
Language and education                    1.4
Language and power                        1.5
Language and identity                     1.6
Conclusion                                1.7
 



	15. Words, words, words


     Words make noise, or sit on a page, for all to hear or see. Thoughts are trapped inside the
    head of the thinker. To know what someone else is thinking, or to talk to each other
    about the nature of thinking, or about anything else, for that matter, we have to use
    words’ (Pinker, 1994: 67).


1.1 Introduction

            ‘Why does language provide such a fascinating object of study? Perhaps because
            of its unique role in capturing the breadth of human thought and endeavour. We
            look around us and are awed by the variety of several thousand languages and
            dialects, expressing a multiplicity of worldviews, literatures, and ways of life. We
            look back at the thoughts of our predecessors, and find we can see only as far as
            language lets us see. We look forward in time, and find we can plan only through
            language. We look outward in space, and send symbols of communication along
            with our spacecraft, to explain who we are, in case there is anyone there who
            wants to know’ (Crystal, 1997:1)

    Although there is ample evidence that animals and plants also ‘communicate’
    with each other, their ‘languages’ have not been ‘coded’ (systematically
    organized) in the way that the languages of human beings have. It is only
    humans, as far as we know, that use language to create ideas, images or pictures
    in another person’s head and it is this ability that gives them their unique power.
    According to Pinker (1994:17), ‘Language is so tightly woven into human
    experience that it is scarcely possible to imagine life without it. The ‘ability to
    make noises in our mouths comes so naturally to us that we are apt to forget
    what a miracle it is’. Chances are that if you find two or more people together
    anywhere on earth, they will soon be exchanging words. When there is no one to
    talk with, people talk to themselves, their dogs, even to their plants.

    Language is as natural to human beings as spinning a web is to spiders. Not only
    do language knowledge and skills develop spontaneously in children (without any
    formal instruction), but people also use language without thinking consciously
    about its underlying grammar and vocabulary. It is often only when we learn a
    second, third or more additional languages that these processes become
    conscious. Moreover, the process of learning and using an initial language or
    languages is the same for all people, irrespective of which language they learn to
    speak first.

    Language is also crucial to teaching, learning and management, not only as a
    means of communicating but also as a means of establishing relationships,
    stimulating creative and critical thinking, and creating order and structure. In their
    research on the nature of educational management, Martin and Willower
    (1981:72), and Pitner and Ogawa (1981:51) found that principals spend close to
    80% of their time communicating. They also found that principals who are also
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         outstanding communicators are sensitive to the many forms, uses and
         interpretations of language, the many functions it serves and the multiple ways in
         which it can be used to serve just about any purpose. Consequently they adjust
         their language in terms of specific communication purposes to ensure that the
         image of the school that s/he wants to communicate and the message s/he
         sends out do not contradict each other.

         Schools do not function in isolation: they are social institutions and, as a result
         their relationship with society is a dynamic, interactive one. The way in which
         educators at all levels, but especially principals, communicate with those not
         directly linked to their schools send out positive or negative messages about the
         school and its activities. If positive, these messages could promote community
         involvement in the school; if negative, they could result in alienation. The way in
         which the school communicates with parents, for example, affects the extent to
         which they get involved in school activities and/or take actions to ensure that
         their children attend school, do their homework and strive for excellence at all
         times. The way in which classroom teachers communicate with learners is as
         important to learner success: if teachers use language that is primarily negative
         and/or undermines learners’ confidence in their own abilities learners might well
         stop trying while the use of positive or affirmative language tends to have the
         opposite effect. All educators, but especially principals, should, therefore,
         endeavour (try) to use language in ways that will strengthen the ties between the
         school and all those who have a stake in education.

         This, the first unit of the module dealing with language, leadership and
         management, has critical awareness of language and the role it plays in the
         creation of relationships as its primary but not its only focus. It is also aimed at
         introducing you to the range of language skills that you will have to use in order
         to work your way through the ACE program as a whole. In working your way
         through the other ACE modules and applying what you learnt in your own schools
         you will, for example, be required to do presentations, work in teams, read
         articles related to the topics discussed in the respective modules, study and
         develop policies and other departmental documents, make notes or summaries,
         write assignments and reports, facilitate workshops, mentor others, take part in
         debates and discussions, and so on. In all of these you will have to use language,
         not only as a means of communication but also as a tool for learning. The specific
         skills you will need to do all these things are reading, writing, speaking and
         listening. Each of these is dealt with in some detail in the different units of this
         module and, as far as possible, linked to activities in other modules or activities
         typical of the work you do as an educator.

         In this unit, which is specifically aimed at sensitizing you to the many ways in
         which language can be used and the range of purposes it can serve, we show
         you how to deconstruct/unpack and construct/create a range of written texts. We
         also show you how to determine the target audience of texts and the purposes
         for which they were written. In constructing and deconstructing texts you will
         begin to realize how the words and sentence structures writers choose reflect
         their intentions, and how the tone they use in writing the text reflects their
         attitudes towards and/or feelings about the topic and/or their target audience. We
         trust you will find this an exciting and stimulating experience and that it will
         encourage you to continuously sharpen and expand your own language ability.
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                        Unit 1 learning outcomes and assessment criteria
                        At the end of this unit you should have extended your knowledge and
                        understanding of the role that language plays in facilitating communication,
                        establishing identity and influencing people.

                        In order to demonstrate the competence described in the unit outcome you must
                        provide evidence of your ability to:
                          Identify the target audience of a range of texts
                          Discuss the tone and purpose of a range of texts
                          Select, use, construct and adjust a range of texts to suit specific purposes and
                           audiences.
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     1.2 What is language?
         The three extracts that follow illustrate the way in which human beings use
         language to shape events in each other’s brains. By carefully selecting and
         arranging words any person can create ideas, images or pictures in another
         person’s head. Read these extracts, taking note of the images or feelings that
         each creates in your mind and the words or phrases responsible for evoking
         them.

         Extract 1
                       When a male octopus spots a female, his normally grayish body suddenly
                       becomes striped. He swims above the female and begins caressing her with
                       seven of his arms. If she allows this, he will quickly reach toward her and slip
                       his eighth arm into her breathing tube. A series of sperm packets moves slowly
                       through a groove in his arm, finally to slip into the mantle cavity of the female
                       (Pinker: 1994:15/6).

         Extract 2
                       A human being, then, is never dependent on his own experience alone for his
                       information. Even in a primitive culture he can make use of the experience of
                       his neighbours, friends and relatives, which they communicate to him by
                       means of language. Therefore, instead of remaining helpless because of the
                       limitations of his own experience and knowledge, instead of having to discover
                       what others have already discovered, instead of exploring the false trails they
                       explored and repeating their errors, he can go on from where they left off.
                       (Cited in Pinker, 1994)

         Extract 3
                       Look what they have done to my name …
                       The wonderful name of my great-great grandmother.
                       Nomgqibelo Ncomsile Mnqhibisa
                       The burly bureaucrat was surprised
                       What he heard was music to his ears
                       ‘Wat is daai, s„ nou weer?’
                       ‘I am from Chief Doluxolo Velovigodle of emaMpodweni
                       And my name is Nomgqibelo Ncomsile Mnqhibisa.’

                       Messiah, help me!
                       My name is so simple
                       And yet so meaningful,
                       But to this man it is trash.

                       He gives me a name
                       Convenient enough to answer his whim:
                       I end up being
                       Maria …
                       I…
                       Nomgqibelo Ncomsile Mnqhibisa
                       By Magoleng wa Selepe (from Staffrider, Ravan Press)
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                          How is it possible for 26 letters (the number of letters in the English alphabet)
                          to create such different pictures in our heads? At the most basic level the only
                          differences between these three extracts are (a) the way in which the letters
                          have been arranged to form words; (b) the way the words have been arranged
                          to form sentences, and (c) the way the sentences have been arranged to form
                          a paragraph. Yet the impact of each of these mini communications is
                          completely different.

                          In Extract 1 the writer painted a picture of two octopuses mating. This is
                          something you may never have seen and possibly never will, yet you could
                          probably visualize it happening because the writer chose words that appeal to
                          your senses. First he appeals to your sense of sight. He tells you that the male
                          octopus is normally grayish in colour but that when he sees a female his body
                          becomes striped. In your mind/s eye you can actually see (or visualize) this. He
                          then appeals to your sense of touch, telling you that the male begins to
                          caress/stroke the female, then slips his arm into her breathing tube. Can you
                          imagine how that must feel? Can you now visualize and feel the sperm moving
                          from the male to the female octopus?

                          Extract 2, taken from a book called Thought and Action, by SJ Hayakawa, is
                          very different. It appeals, not to the reader’s senses or emotions, but to his/her
                          thoughts/intellect. This extract reads like an argument, with the writer putting
                          forward his point of view, leading the reader through his thinking processes in
                          an attempt to convince the reader of the validity of the argument. The writer
                          does this by linking different statements to each other by means of carefully
                          selected ‘linking words’ (like ‘then’ and ‘therefore’). These ‘linking words’
                          suggest that, if the first statement is correct, the second one must
                          automatically also be correct. By implication, the reader must, therefore, agree
                          with his point of view. (Did you also notice the focus on the male gender only?
                          Why do you think was so?)

                          Extract 3 was taken from a poem by Magoleng wa Selepe, called My name:
                          Nomgqibelo Ncomsile Mnqhibisa. It was published by Ravan Press many years
                          ago in a magazine called Staffrider. How did you feel when you read it? Can you
                          associate with Nomgqibelo’s frustration? The phrase, ‘Look what they’ve done
                          to my name’ suggests that she is shocked/aghast at what the bureaucrat has
                          done to her name by changing it to ‘Maria’. He has made her feel that her name
                          and, by implication she herself, is insignificant, that it is too much of an effort
                          from him to try to pronounce her name. The words the poet chose in this case
                          appeal to the reader’s emotions and, encourage the reader to identify with the
                          woman who is ‘speaking’ in the poem.

                          The choice of words that writers use to create a particular atmosphere or
                          feeling in a poem and the ways in which they put these words together
                          contributes to the tone of the text and is a very important part of
                          communication. It is the tone – the way one says something – that evokes
                          feelings of anger, hopelessness, fear, enthusiasm and a range of other
                          emotions in the people who are listening to this communication. It is, therefore,
                          an important element of a leader’s attempts to motivate others, to advocate a
                          cause, to negotiate and/or to calm down angry individuals or groups.
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                   Select three articles from different newspapers dealing with the same
    1a             educational issue or event. You could use current editions, go to your local
                   library and browse through old newspapers or visit the newspaper websites for
                   information. Paste these articles onto sheets of paper, leaving sufficient writing
                   space next to or underneath each article. Having read the article use the open
                   spaces underneath or next to each article to do the following:
    ± 60 min
                       Name the main issue discussed in each article.
                       Briefly state the main argument of each article, indicating differences in what
                        they choose to focus on.
                       Indicate the target audience of each article, explaining how the style of each
                        led you to this conclusion.
                       Discuss each article in terms of its tone, explaining what the tone reveals
                        about the writer’s attitude towards the issue s/he is writing about.
                       Write a paragraph in which you describe what your analysis has revealed
                        about the way different newspapers attempt to educate or influence their
                        audiences.

                   We cannot comment on the outcome of this activity since each of you will have
                   selected different articles. Perhaps you could bring your analysis to class and
                   discuss them with your lecturer and/or your fellow students.
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               1.3 Language and communication
                        The Latin word, ‘communicare’, from which ‘communicate’ is derived means ‘to
                        tell or share’ (Oxford Student’s Dictionary (2002). The process of ‘communication’
                        could therefore be described as a process in which people ‘give, share, transfer
                        or transmit information’, ‘exchange news or have social dealings’. Nobody is,
                        however, exactly sure how the communication process works. Some people
                        claim that thought comes first (in the mind/brain) and is then embodied in some
                        communication form (code) or another. Others argue that the two happen
                        simultaneously because experience equals thought and nobody knows what they
                        want to say until they’ve said it. A third group argues that the medium is the
                        message hence the code and the message are one and the same thing.

                        Taking cognisance of these views Kretzmann (1980) claims that it is impossible to
                        define communication. According to him, the closest one can come to an actual
                        definition of communication is to describe it as a process by means of which
                        ‘something that is in my head gets into your head’. By implication, the process
                        requires at least a sender (the person who initiates communication), a receiver
                        (the person with whom communication is taking place), a message (that which is
                        being communicated), a code (the way in which the messages is structured), and
                        a channel (the means/route by which the message is conveyed. (see Figure 1).




                        Figure 1: Communication channels


                        The sender encodes the message, and sends it via a communication channel to
                        the receiver who decodes it and gives feedback to the sender, using the same
                        code and channel. Breakdowns in communication occur because there is a
                        problem caused by any of these - the sender, receiver, code, channel or medium.
                        Culture, language, gender and/or age could, for example, could create barriers
                        between the sender and receiver, while friction, damage, distance, etc. could
                        create barriers in the channel. Imagine for example an elderly isiZulu home-
                        language speaker trying to communicate with a young Afrikaans home-language
                        speaker in English over a crackly telephone line and you can begin to imagine the
                        potential for misunderstanding.

                        A whole range of codes can be used to communicate with others. Think, for
                        example of the use of music, movement, sound, pictures, etc. In this module,
                        though, we focus only on language codes, i.e. written and oral means of
                        communication. Talking and listening involves the use of oral codes while reading
                        and writing involves the use of written codes. The person who speaks and/or
                        writes is the sender because s/he produces the code. The person who listens or
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         reads is the receiver because s/he receives the code. Speaking and writing are,
         therefore, referred to as ‘productive’ skills while listening and reading are referred
         to as ‘receptive’ skills. ‘Production’ is also referred to as ‘coding’ in
         communication theory while ‘reception’ is referred to as ‘decoding’.

         The type of ‘codes’ a person can use to communicate with others often typifies
         him/her as ‘literate’ or ‘illiterate’. People who can read and write – i.e. use the
         letters of the alphabet as communication codes – are referred to as ‘literate’
         while those who are only able to speak and listen – i.e. use sounds rather than
         letters as codes – are called ‘illiterate’. Because a great deal of information is
         contained in written texts, literate people often have an advantage over those
         who cannot read, simply because they can obtain information from written as
         well as oral sources. Also, it places them in a position where they can compare
         oral versions of a specific event, matter or issue with written versions of the
         same before they decide whether or not to accept as truth or fact what they
         ‘heard’.

         This is, of course, an oversimplification of the issue as Stein and Janks (2007:19-
         20) point out. According to them:

                       Literacy is much more than just the basic skills of reading and writing. Now it
                       requires the ability to manipulate symbols and abstractions. The processes
                       involved in making meaning with and from texts that use a range of resources
                       in different media with different technologies are highly complex. But none of
                       these advanced literacies needed for the new communication technologies are
                       possible without the skills of reading and writing and the ability to make and
                       interpret meaning from print.

         The Education Labour Relations Council emphasized the importance of effective
         communication in education and training in Resolution 8 of 1998 (see Module 6,
         Section 1.5). As educators we use language every day. In managing and leading
         education, whether this is at classroom, school, district or other levels, educators
         must be able to use language to listen, instruct, guide, motivate, inspire and,
         even, control people. (Refer to the other ACE modules to determine the role that
         language plays in school management and leadership, e.g. in managing subjects,
         learning areas and phases; human resources; policy; community relationships,
         etc.)

         Educators’ communication in these areas will only be effective if they know how
         to use language to appeal to people’s senses, emotions, and reason, as the
         writers in the extracts we looked at earlier, have done. Principals, especially,
         should be sensitive to the language preferences and ‘literacy’ status of the
         groups with whom they wish to communicate. If, for example, parents cannot
         read or write, it is useless sending them letters, written invitations or reports of
         their children’s achievements. It might be more effective to use the radio, an
         imbizo, parents’ meetings, word of mouth methods, one-on-one or face-to-face
         discussions to communicate with them. Also, many parents understand and/or
         speak only an indigenous language or, if they speak English or Afrikaans, struggle
         to express themselves in these ‘foreign’ tongues. Conducting a meeting in a
         language that the majority of the group does not understand is not only a waste
         of time but could also evoke feelings of hostility, with members of the audience
         perceiving the speaker as ‘showing off’ his/her academic status or power.
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                        Remember, ‘the customer is always right’ – his/her interests should always
                        weigh more heavily than yours.


                          Reflect for a moment on your own communication – with your spouse, your
                          friends, your children, learners and educators in your school, the parent
                          community, the department, and other cultural groups. How do you use
                          language to convey what you want to communicate? Are you sensitive to other
                          people’s language abilities and/or needs? Do you adjust the way you
                          communicate for different purposes? What about your tone – is it always
                          appropriate?

                          These are important considerations in trying to make sure that one’s
                          communication is effective. Think about these points when next you wish find
                          out something, share information, express your feelings, persuade people, or
                          simply enjoy participating in a conversation. Perhaps you would like to reflect
                          on these in writing. If so, please file your written piece in the Reflection section
                          of your Learning File/Folder.
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          1.4 Language status and use
                      According to Pinker (1994:16), ‘a common language connects the members of a
                      community into an information-sharing network with formidable collective
                      powers. Anyone can benefit from the strokes of genius, lucky accidents, and trial-
                      and-error wisdom accumulated by anyone else, present or past. And people can
                      work in teams, their efforts coordinated by negotiated agreements.’ On the other
                      hand, Napoleon is credited with observing that if you can speak three languages,
                      you are like three people. Because language is so culturally embedded, when we
                      use a particular language we tend to surface some of the cultural associations of
                      that language, for example idioms and proverbs, … and perhaps that in turn helps
                      us to think differently about the subject or purpose that we are using that
                      language for and the reasons for our language choice.


                          Whose views – Pinker’s or Napoleon’s – do you think is reflected in the South
    1b                    African approach to language? Try the following activity (adapted and shortened
                          from Saycell et al. 1998:4-5 and Orlek 1993:2-3,21) before you make up your
                          mind:
                              1. What do you use English for? Read the list of possible uses below and
                                 tick those that apply to you. If you do not use English for a particular
    ± 75 min                     purpose, write what language you DO use instead.
                              2. Now think and write notes about WHO determines which language you
                                 use in each of these different contexts and how that makes you FEEL.
                              3. Having done that, read the extract from ZK Matthews’ Freedom For My
                                 People, mentally comparing it to the language experiences your schools
                                 offers the community it serves – learners, staff, parents, community
                                 members and others.

                          Having read the extract, stop and think about the question above and then do
                          the activities related to the extract in writing and file it in your Learning
                          File/Folder.


               Reading

               signs, notices, instructions

               letters and memos

               magazines and newspapers

               novels or other works of fiction

               textbooks and tutorial material

               poetry and plays

               policy, union & other professional documents

               Other? (name them)
 


	25. UNIT ONE    |   WORDS, WORDS, WORDS                                                            |       25         |




               Writing

               lists and informal notes

               personal letters

               business or professional correspondence

               lecture notes and study notes

               academic assignments

               poetry or creative writing

               Other? (name them)


               Speaking

               to friends and family

               to colleagues

               to shop assistants/business people/civil servants

               to lecturers/tutors

               Other? (name them)


               Listening

               to friends and family

               to colleagues

               to shop assistants/ business people/ civil servants

               to lecturers/tutors

               to the radio

               to television or films

               Other? (name them)



                        Reading:
                        ZK Matthews’ Freedom For My People.

                        Extract
                                 As I look back at it now, it seems that the most valuable experience at
                                 Lovedale was the intimate contact it provided among boys and girls from
                                 different groups and different parts of the country. This contact rubbed away
                                 whatever I still had of the strange notions one grows up with about members
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                       of groups with different languages and customs. I got to know some of these
                       languages, Xhosa and Zulu. I made fast friends with boys of these other
                       peoples and learned through them that my own Tswana were not the only true
                       humans in the universe. I had known such contacts before in the streets of
                       Kimberley Location where, in my boyhood, I had played with all sorts of
                       children, but when evening came we parted. Here at Lovedale, we lived and
                       worked together and, in doing so, overcame our ignorance and our prejudice
                       about each other.
                       Lovedale was not actually organised to encourage this kind of growth. Indeed,
                       its set- up emphasized rather than minimized our differences. The main groups
                       were in general separated by language. Xhosa-speaking, Zulu-speaking and
                       Sotho- (or Tswana) speaking were placed in separate dormitories. I was told
                       this had been done to prevent friction, for there had been pitched battles
                       between members of different groups on the institution grounds. It was said to
                       be a good thing for boys from the same general area to live together; it made
                       them less homesick. Even sports at the school tended to be organized along
                       language divisions. But in practice, we broke through all these institutional
                       conceptions and barriers. The common life at the school provided a new basis
                       for mutual knowledge, mutual living, for acquaintance and friendship. The
                       crossing of lines took place in the most natural way, fertilising and changing
                       ideas and attitudes. Close associations were formed which, as we all found
                       later, provided the basis for cooperation in many spheres of life. If anybody had
                       told me when I entered Lovedale that I would marry a Xhosa-speaking girl, I
                       would have said he was talking nonsense. But that is precisely what I did.
                       Before that, some of my most enduring friendships had been formed and they
                       crossed all barriers of language, of custom and of place.



               a) Having read the extract, copy and complete Table 1 and file it in your
                  portfolio.
               b) Look up the meaning of each of the words in the first column and write it
                  down in the column designated for this purpose (column 2).
               c) Imagine that you have to explain the meaning of these words from the
                  extract to the parent community of your school. Bearing in mind their
                  education and/or literacy levels, enter the explanation you would give
                  them, in English as well as in the home language(s) of these parents, in
                  the columns respectively designated for this (columns 3 and 4). You may
                  need to consult some of your colleagues to complete column 4.
               d) Compare the dictionary definition of each word with your own two
                  explanations. What does this comparison reveal about the issues raised in
                  the questions e) and f) below? Write down your conclusion in the
                  appropriate columns in the table (columns 5 and 6).
               e) What is the difference between formal definitions and their adaptation for
                  a specific target group/audience? Why do you think there is a difference?
               f)   Do you think that the human race would be more powerful if everybody
                    spoke the same language? Why/why not?
               g) Do indigenous languages have the potential to serve as languages of
                  communication with the parent community of your school? Why/Why not?
               h) Look through a variety of newspapers and cut out stories and letters
                  related to language issues in South Africa. Would you say that on the
                  whole the media you selected are supportive, dismissive or neutral
                  regarding South Africa’s multi-lingual policies?
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                            i)   What does your answer suggest about the credibility of the media you
                                 have consulted?
                            j)   Would you say that your answer to the previous question is also true for
                                 media reports in South Africa in general? Cite at least one recent media
                                 article as an example.
                            k) What does your answer to the previous question suggest in terms of the
                               way you should interpret media reports to yourself, learners, teachers and
                               the parent community at your school? Give a reason for your answer.


                        TABLE 1: WORDS AND MEANINGS

            1                  2              3                4                 5                6
           Word           Dictionary      Your own      Your own/Your       Difference     Communication
                          Definition     explanation     colleagues’        between          potential of
                                         (in English)    explanation      definitions &      indigenous
                                                         (indigenous       reasons for        languages
                                                           language)           this.

    Valuable

    Intimate

    Notions

    Customs

    Fast
    Humans

    Universe

    Ignorance

    Prejudice

    Friction

    Pitched

    Homesick

    Divisions

    Conceptions
    Barriers

    Mutual

    Acquaintance

    Fertilising

    Attitudes
    Cooperation

    Spheres

    Nonsense

    Enduring
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             We suggest that, as you progress through this course, you should collect media
             articles on educational issues, preferably articles from different sources dealing
             with the same issue, and constantly assess them as you have done now and
             file them, with your critical reflection/assessment in the Critical Reflection
             section of your Learning File/Folder. The reading and analysis of such articles
             will serve three purposes: you will be up to date on debates in the education
             arena; your analytic skills will become more acute, and you will be more aware
             and perhaps more tolerant of the different perspectives people have on a single
             issue.

             Note that we used a number of strategies to stimulate your thinking in the
             preceding exercise. These included:
                 Consciously taken note of the thoughts and feelings that the text arouses in
                  you
                 Relating the content of the text to your own experiences/circumstances
                 Identifying unfamiliar words in the text, looking up their meanings in a
                  dictionary and then rewriting these meaning in ways that make more sense
                  to you
                 Organizing unfamiliar words with their dictionary meanings and your own
                  explanations (in English and your own language) in the form of a table.

             We suggest that you use these strategies in all the texts you read from now on
             since they facilitate the internalisation of new information and/or ideas.
                 First identify unfamiliar words in the text – underline or highlight them.
                 Then look up their meanings in a dictionary and write these down in a table –
                  perhaps alphabetically
                 Now write down your understanding of the words in your own language.
                 Translate your explanations into English that is understandable to you.
                 Now read the text, consciously noting – jot notes in the margin if you wish –
                  on the thoughts and feelings the text arouses in you.

         Having read the text, write a short summary of the text, including your opinions on
         the ideas expressed in it.
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               1.5 Language and identity
                        In the previous section we suggested that the ‘kind’ of language used in a
                        particular context is revealing of power relationships. When South Africa adopted
                        11 official languages, some people called it a ‘brilliant strategic move’ and an
                        indicator of good management. By creating a modern ‘Tower of Babel’, they
                        argued, the government would, in effect, promote the use of English. This would
                        not only save time and money, indicators of efficient management, but would
                        also contribute to nation-building and global competitiveness, thereby
                        transforming the image of the country.

                        Some argued that it was absolutely ridiculous to have eleven languages and that
                        it made us the laughing stock of the world, especially since indigenous languages
                        were ‘under developed’. What they were implying was that English, as a
                        language, is superior to all other languages in the world and is, therefore, a
                        language of empowerment. Yet others felt that the recognition of indigenous
                        languages was a sign of visionary leadership and that this was the only way to
                        redress past imbalances and ensure that the African character of the country
                        would not be lost.


                          What do you think? It is now more than a decade later. Whose predictions
                          appear to be coming true – those who argued that we should become a truly
                          multilingual country or those who argued that we would all become English
                          speakers? Based on your response, do you think it was a good management
                          strategy or was it a sign of visionary leadership?

                          Before you decide what your views are on this very sensitive issue, consider
                          the extract from ZK Matthews’ book again. Consider the way in which Lovedale
                          was organized to emphasise difference and the way in which the children
                          simply ignored these barriers.
                               Decide for yourself what the extract suggests about the relationship
                                between policy, practice and language.
                               Do you agree with the relationship between policy, practice and language
                                suggested by the extract?
                               Is the relationship suggested by the extract supported in the Constitution of
                                our country and in the Language-in-Education policy? What are your reasons
                                for saying so?
                               Is the relationship suggested by the extract supported in the offices and
                                practices of the Department of Education, in schools and in classrooms – in
                                terms of the language used in meetings, the language in which circulars and
                                policies are written, the use of home language instruction, the teaching of
                                indigenous languages, etc.? To what do you ascribe this state of affairs?

                           There is a substantial body of literature (see Reader) that supports the South
                          African policy of additive multilingualism. Given the intent to create a South
                          Africa in which everybody is multilingual, we need to promote multilingualism in
                          the curriculum so as to ensure that our learners leave school as versatile and
                          sensitive language users. Whichever position we take in this debate it is
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             important to remember that there is a need for great sensitivity when, for
             example, discussing issues such as the Language of Learning and Teaching
             (LOLT) at schools and in deciding which languages to offer as subjects at
             school. This is especially important if we bear in mind that a person’s identity
             and the groups that s/he chooses to identify with are closely related to the
             language/s s/he speaks and/or the way in which s/he uses language to express
             her/himself.


         There are many ways in which language contributes to the establishment and
         maintenance of personal and group identity. Think about the names that parents
         choose for their children and what this reveals about the ways they think and the
         groups they identify with.

         Another example of group identification is the use of specific words or phrases
         that are identified with particular groups. Think, for example, of differences in the
         language usage of teenagers, adults and gang members. Teenagers are usually
         quite fond of using ‘slang’ (words or phrases that fall outside the standard way in
         which a particular language is used), whereas adults are more inclined to use the
         standard forms of language. Each gang, as you know, also has its own way of
         speaking and, often, one can identify the gang to which a particular person
         belongs simply by listening to the words or phrases the person utters.

         According to Victor Stevenson, a language ‘evolves from parent stock and in
         favourable conditions will spread far from its native soil, generating, as the Latin
         of Rome did, a family of distinguished offspring. Blended with one another … it
         may produce a hybrid that is more vigorous than either of its parents, and
         displace other less energetic species’. However, he argues, language is ‘prone to
         conception, decay and extinction. Like animals and plants, it has to face
         competition and undergo changing conditions. If it fails to adapt, it is reduced to
         insignificance, is given up by those who use it and perishes, for unlike tangible
         forms of nature, a language has no life of its own. It exists solely on the lips of its
         speakers, and its fate is bound up ultimately with the fortunes of those who use
         it.’

         The language that the interviewer and prisoner (Magadien) use in the following
         extract from Jonny Steinberg’s book, The Number, which focuses on prison
         gangs, provide you with a good example of the way in which a person’s use of
         language – his/her choice of words and phrases – reflect the group/s with whom
         he/she most closely identifies him/herself.


         The Number
         Jonny Steinberg
                       ‘The nicest thing about gangsterism,’ Magadien tells me, ‘is that our place is
                       like a library. There are lots of passages. You get locked in and there’s no way
                       out. We knew those passages like no-one else. The Fancy Boys, the Mongrels,
                       they’d chase us into our territory and we’d disappear into the maze. Then we’d
                       corner them. We’d appear from over the fences, out of the gardens and beat
                       the shit out of them.’
                       ‘How violent was it?’ I ask.
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                                 ‘We killed a member of the New York Yankees on their turf,’ he replies
                                 dispassionately, ‘because they nearly killed one of our members the previous
                                 Sunday morning. So we retaliated. And we killed one of the Fancy Boys
                                 because they killed one of the Gypsy Boys. We were allied to the Gypsy Boys.
                                 If they were in trouble, we would step in.’
                                 ‘The coloureds complain about crime,’ he says. They say that gangsterism is
                                 the scourge of their communities. They are a bunch of hypocritical fuck-ups. It’s
                                 not just that you get three generations of one family smoking buttons together.
                                 It’s that our parents were on our side. The blood made them as crazy as it
                                 made us.’

                          Did you notice the difference in the way the interviewer/writer uses language
                          and the way Magadien does? Not only is Magadien’s language usage much
                          less formal and emotive but it contains words and expressions typical of ‘gang
                          speak’: ‘shit’ and ‘fuck-up’, which are commonly regarded as vulgar; ‘turf’,
                          which is typical gang speak for ‘our area/territory; ‘buttons’, which is a gang
                          term for a specific kind of drug. Even so it is very vibrant, an example of the
                          kind of vigorous hybrid Stevenson mentions. We wonder if the mixture of
                          languages in South Africa might eventually give rise to the emergence of such a
                          common hybrid, one without negative political associations, which everybody
                          understands and with which everybody is comfortable. What do you think?

                          The ‘gang speak’ in this text could be compared to the language of specific
                          sporting codes. If one were to listen to a group of people discussing one of our
                          national sports it would be quite easy to know which sport they were
                          discussing, even if they never mentioned the name of the sport – the language
                          they used would give them away. If they were talking about ‘scrums’, ‘tackles’,
                          ‘tries’, etc. we would know they were talking about rugby, while words or
                          phrases like ‘leg before wicket’, ‘a six’, or ‘bat’, would signify that they were
                          talking about cricket. Think of terms specific to soccer, athletics, tennis or
                          swimming, and you’ll know exactly what we are talking about.

                          Different professions also use jargon – terms specific to their profession. Think
                          of medical doctors, lawyers, auditors, engineers, pilots, carpenters, and
                          builders, for example. Often it is very difficult for the layperson to understand
                          exactly what these people mean when they start talking like that, and this may
                          have a negative effect on communication.


                        Bearing the above in mind it is extremely important for anyone who wishes to
                        communicate with others to refrain from using jargon that the audience might not
                        understand, jargon that could cause a breakdown in the communication process.
                        This is especially relevant to educators. Because you are part of the education
                        community/group you know its language but your audience may not or, as
                        importantly, may attach different meanings to the words you use than you do.
                        When you talk, for example, about the NCS, ADSL, DoE, NQF, LSEN, curriculum,
                        inclusion, discipline, facilitators, assessment, evaluation, and so forth, they may
                        not understand what you are talking about or may interpret these words and
                        acronyms differently from you, simply because they operate in a very different
                        sphere of activity. It is, therefore, very important for you to use language
                        carefully, to clarify terms that might be misinterpreted and to check continually
                        whether or not your message is understood the way you want it to be
                        understood.
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     1.6 Language and education
         South Africa is unusual in having a large number of official languages: 12,
         including South African sign language. The Constitution (RSA 1996b), recognizing
         the ‘historically diminished use and status of indigenous languages’ in South
         Africa, not only protects every South African’s language rights but also stipulates
         that the State should take ‘practical and positive measures to elevate the status
         and advance the use of’ indigenous languages’. More specifically, the
         Constitution safeguards the right of all South African citizens to ‘use the language
         … of their choice’ and to ‘receive education in the official language or languages
         of their choice in public educational institutions where that education is
         reasonably practicable…’

         According to Inglis, Thomson and Macdonald (2000:3), language and learning
         research shows that the way in which people learn, and their attitudes to
         different languages (especially the language of learning and teaching – LOLT –
         and their home language) affect their motivation and performance as learners and
         language users. This has an impact not only on their performance in their
         language courses but also on their performance in other learning areas and
         subjects.

         Research conducted in 1991 by Macdonald and Burroughs to determine the
         language ability of learners who were in the process of switching from learning
         English as a subject to English as their LOLT seem to support these views. Their
         research findings indicated that these children were not ready to learn up to ten
         subjects in English when they entered Standard 3 (now Grade 5). The reasons for
         this, the researchers found, was that these learners’ listening, speaking, reading
         and writing knowledge and skills were poorly developed - in both the first and
         second languages - and that the whole learning situation in the early grades was
         too limited to prepare children for the range of skills which they would need
         [Macdonald & Burroughs 1991:4-5]. Is this perhaps one of the reasons for the
         high failure rate in Grades 11 and 12?

         Informed by the constitutional principle of language choice and by an awareness
         of the crucial role that language plays in education, the South African Schools Act
         (SASA)(RSA 1996a), gives schools the right to determine their own language
         policies, subject to certain conditions. Language rights and the promotion of
         multilingualism are also addressed in a number of education bills and policies, key
         among them being the Language-in-education policy (see Unit 5 of this module
         for a discussion of this policy). The central role of language development in
         attainment in all subjects and/or learning areas is also addressed in the National
         Curriculum Statement. Consider, for example, the implications of the critical
         outcome that learners should be able to ‘communicate effectively using visual,
         symbolic and/or language skills in various modes’ (DoE 2002a: 11), and the
         learning outcomes for First Additional Language in Grades R to 9. These
         outcomes stipulate that all learners must be able to:
                ‘Use language to think and reason, as well as to access, process and use
                 information for learning, and to
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                            ‘Begin to understand concepts and will learn new skills and strategies for
                             thinking and accessing information in their other Learning Areas’ (DoE 2002b:
                             12).

                        Language proficiency is also highlighted in the Norms and Standards for
                        Educators (DoE 2000), which stipulates that all teacher education programme
                        should enable prospective teachers to:
                          Use the language of instruction appropriately to explain, describe and discuss
                           key concepts in the particular learning area/subject/discipline/phase.
                          Use a second official language to explain, describe and discuss key concepts
                           in a conversational style.
                          Understand different explanations of how language mediates learning: the
                           principles of language in learning; language across the curriculum; language
                           and power; and a strong emphasis on language in multi-lingual classrooms.
                          Make judgements on the effect that language has on learning in various
                           situations and how to make necessary adaptations.

                        Moreover, all teacher graduates should, in interpreting and designing learning
                        programme, be able to write clearly and convincingly in the language of
                        instruction, and use a common word processing programme for developing basic
                        materials. As scholars, researchers and lifelong learners, teachers should also be
                        numerically, technologically and media literate; be able to read academic and
                        professional texts critically, write the language of learning clearly and accurately,
                        and understand current thinking about technological, numerical and media
                        literacies with particular reference to educators in a diverse and developing
                        country like South Africa. In the National Framework for Teacher Education
                        (2005:12-13), developed by the Ministerial Committee on Teacher Education, the
                        importance of teacher development in terms of ‘literacy and numeracy across the
                        whole curriculum’ is strongly emphasized, ‘if for no other reason than to enable
                        teachers to continue to learn from reading’.

                        Have you seriously considered the implications that these rights have for the
                        management of teaching and learning? Are you able to teach equally well in more
                        than one language, or in a LOLT that is different from your home language? Do
                        you perhaps not do as well as you should in your studies because you are not
                        proficient enough in the LOLT of the Higher Education Institution at which you
                        are furthering your studies?. Do you, in communicating with the communities
                        served by your school, take their language preferences and their levels of literacy
                        into consideration? Do you code switch at meetings and/or in your classrooms
                        and schools? Do you use translators? How do you communicate with people who
                        can neither read nor write, as may be the case with a large portion of the
                        parents?

                        These questions are important given that the inclusion of language rights in the
                        Constitution and the Bill of Rights did not automatically create an environment
                        where all South Africans are multilingual or where all languages are treated
                        equitably. In fact, indications are that English has been chosen as the language of
                        teaching and learning (LOLT) in the vast majority of South African schools
                        regardless of the fact that. This is the case even in schools where many learners
                        and/or teachers do not have English as their home language or are not ‘proficient’
                        in it. Also, as you would have realized in doing some of the earlier exercises,
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         English has also implicitly been adopted as the common language of
         communication in the country.

         This said, while many South Africans speak at least two or more languages
         fluently, there are still some people who speak and understand one language
         only. Interestingly enough, a recent market survey of language proficiency in the
         country indicated that Zulu home language speakers currently seem to be most
         multilingual, with many of them being able to speak at least three languages.
         Also, the fact that the majority of South Africans can converse in more than one
         language does not mean that they are necessarily ‘proficient’ in more than one
         language because many of them can neither read nor write all the languages they
         speak. In fact, many people, especially in the deep rural areas cannot read or
         write at all, not even in their home language.
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               1.7 Conclusion
                        In this unit we have looked at the way novelists, poets, theorists, policy makers
                        and journalists use language to inform, educate and influence people. We also
                        briefly described how the communication process works. We have also indicated
                        how you, as a student could use different language skills to support your own
                        studies.

                        In the units that follow, each of the aspects we introduced in this unit will be
                        dealt with in more detail, gradually enabling you to apply the knowledge and
                        understanding you gained in this unit to your own learning as well as to the
                        management and leadership activities in which you are engaged. More
                        specifically, you will be shown how to use listening, speaking, reading and writing
                        in ways that will enhance your communication with others inside and outside
                        your school context.

                        We suggest that you keep coming back to this module. Reread it. Rethink the
                        ideas and continuously apply what you have learnt here in your own
                        communication with others.

                               Effective communication involves more than words: it also includes mastery
                                of non-verbal communication codes such as body language, tone and facial
                                expressions
                               It is the ability to use language for communication purposes that makes
                                human beings more powerful than other living creatures.
                               When people communicate they choose words that suit their purpose and
                                target audience.
                               The language variety that people choose reflects their origin, attitudes and
                                beliefs even when they are unaware of this.
                               The language group to which one belongs contributes to one’s identity
                               Language proficiency is crucial to learning.
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2.1 Introduction
     In the previous unit we briefly explored the reading and writing of academic texts
    as a means of determining existing knowledge on language in general and
    language-in-education in particular. We also looked at some of the techniques
    used in constructing academic argument and you were given the opportunity of
    constructing an argument of your own using academic texts as resource material.

    In this unit we shall be looking at other ways of gathering knowledge, with the
    focus on listening and talking. More specifically, we shall be looking at ways in
    which you could improve your own listening and talking skills; at ways in which
    you could use information gathered during talking and listening as a basis for
    needs analyses; and on how you could apply this knowledge and these skills in
    advocacy campaigns that would benefit your school.

    Unit 2 learning outcomes and assessment criteria
    At the end of the unit you should be able to demonstrate the ability to collect and
    share information, ideas and understanding of policies orally. In order to
    determine whether or not you have acquired the knowledge and skills to do this,
    we shall expect you to provide evidence that you can:
      Listen to the opinions and/or views of a wide range of people
      Construct and use an interview schedule to gather information, opinions
       and/or attitudes about specific issues that impact on the development of your
       school
      Chair meetings, debates and/or discussions on issues relating to your school
       and the immediate school community
      Deliver a public address or speech related to a problem experienced by your
       school and/or immediate school community
      Manage an advocacy campaign aimed at solving some or other problem at
       your school that is currently hampering its progress and/or development.

    Some of the issues touched on here will be explored in more detail in the core
    modules Lead and manage people and Manage organizational systems, physical
    and financial resources.
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     2.2 Oral communication as an element of
         management and leadership
         Communication (reading, writing, speaking and listening) is an important part of
         effective management and/or leadership. In a sense all the management
         functions – planning, organizing, controlling and evaluating – depend to a greater
         or lesser degree on one or more of the communication skills. It is, therefore, of
         the utmost importance that all managers and/or leaders should be confident,
         proficient communicators.

         In the previous units we focused on reading and writing as communication skills.
         In this unit our focus is on speaking and listening – the oral communication skills.

             Stop and think for a moment of all the instances when a manager and/or leader
             has to use his/her speaking and listening skills in order to inform, initiate and
             motivate others. List these, indicating how the way in which the
             manager/leader applies them differs from situation to situation. When, for
             example, is it more important for him/her to listen and when is it more
             important for him/her to talk? How does the way s/he talks in a staff meeting
             differ from the way s/he talks to learners at assemblies or to parents at
             teacher/parent gatherings?
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           2.3 Listening as a management/leadership skill
                         You might think that it is silly to spend time learning to ‘listen’. After all, you have
                         been listening all your life – to the sounds around you, to music, to people talking,
                         to those in authority giving you instructions, to preachers, to politicians, to
                         advertisers. The list goes on. But have you really heard? Have you really picked
                         up on the meanings behind all these sounds?

       2.3.1             Oral communication as a leadership skill
                         Listening involves a number of skills that can either be taught or acquired through
                         practice. To be a good listener, one not only has to listen to what a person says
                         but also to how s/he says it. For example, think about what we said about ‘tone’
                         in Unit 1.
                         Very often the way a speaker feels about the subject, person, issue or event s/he
                         is talking about is reflected in the tone s/he uses. How, for example, would you
                         speak the italicized words in the text below?

                                Nelson Mandela spent twenty-seven years in prison, eighteen of them on
                                Robben Island breaking rocks into little rocks, a totally senseless task. The
                                unrelenting brightness of the light reflected off the white stone damaged his
                                eyes so that now when you have your picture taken with him, you will be asked
                                not to use a flash. Many people say, “What a waste! Wouldn’t it have been
                                wonderful if Nelson Mandela had come out earlier? Look at all the things he
                                would have accomplished.’
                                (From: Desmond Tutu: God has a Dream)


                         Why would you say these words in this way? What does the way you say them
                         reveal about your feelings/emotions and/or your opinion of Mandela? Do you think
                         that this is the way the writer would have wanted you to say them? Why/why
                         not?

                         The second thing one should do when listening to what someone else is saying is
                         to assume the speaker has something worthwhile to say, that s/he is not simply
                         talking because s/he likes to listen to the sound of her/his own voice. In adopting
                         this attitude you would be showing respect to the person to whom you are
                         listening, even if you disagree with what s/he is saying.

                         Allied to this is the notion of ‘attentive listening’, that is, really paying attention to
                         what the person is saying and to let him/her know that you are doing so. This
                         does not mean that you should interrupt the speaker whenever you want to;
                         rather, it suggests that you provide him/her with continuous feedback – by means
                         of body language, facial expressions, et cetera. You could, for example, smile,
                         nod your, head, make affirmative ‘hmm’ noises or, if you doubt the validity of
                         what s/he is saying, you could always raise an eyebrow or pull down the corners
                         of your mouth. These non-verbal signs will show the speaker that you are ‘tuned’
                         in to him/her, and that s/he is not speaking to her/himself.

                         Reading another person’s body language is an important part of listening. We
                         have, already indicated how you could use body language – non-verbal clues – to
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