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Internship Report English Teaching Assistant English Center.docx
Internship Report English Teaching Assistant English Center.docx 


Intership report  at English Center - NEW
Intership report  at English Center - NEW 


Bai giang ngon ngu hoc doi chieu
Bai giang ngon ngu hoc doi chieu 


Luận văn: Nghiên cứu đánh giá năng lực nghe tiếng Anh của sinh viên khối ngàn...
Luận văn: Nghiên cứu đánh giá năng lực nghe tiếng Anh của sinh viên khối ngàn... 






Similar to A study on the reality of teaching listening skills to second-year non-English major students at Hanoi University of Industry - Relevant problems and some suggested solutions 6815355.pdf
How to motivate the first year students at Haiphong Polytechnics College in s...
How to motivate the first year students at Haiphong Polytechnics College in s...NuioKila 



A study on the problems experienced by grade 10th students at Thái Nguyên upp...
A study on the problems experienced by grade 10th students at Thái Nguyên upp...HanaTiti 



An evaluation of Intelligent Business-Elementary for the first year non-Engli...
An evaluation of Intelligent Business-Elementary for the first year non-Engli...HanaTiti 



An evaluation of Intelligent Business-Elementary for the first year non-Engli...
An evaluation of Intelligent Business-Elementary for the first year non-Engli...HanaTiti 



Using warm-up activities to raise the interest in speaking classes of the 11t...
Using warm-up activities to raise the interest in speaking classes of the 11t...NuioKila 



A study on difficulties that 11th grade students at Nguyen Viet Xuan High Sch...
A study on difficulties that 11th grade students at Nguyen Viet Xuan High Sch...NuioKila 



An investigation on the effectiveness of L1-L2 glossing in reading comprehens...
An investigation on the effectiveness of L1-L2 glossing in reading comprehens...NuioKila 



An evaluation of “Family and Friends 3”, an English textbook used for primary...
An evaluation of “Family and Friends 3”, an English textbook used for primary...HanaTiti 



A study on using VOA Special English program to improve vocabulary for the se...
A study on using VOA Special English program to improve vocabulary for the se...Phi Pham 



Applying task-based approach in teaching English grammar Action research at U...
Applying task-based approach in teaching English grammar Action research at U...NuioKila 



Đề tài: A study on Second year English major students’ dificulties
Đề tài: A study on Second year English major students’ dificultiesDịch vụ viết bài trọn gói ZALO 0917193864 



[123doc] - a-study-on-physics-students-challenges-and-their-coping-strategies...
[123doc] - a-study-on-physics-students-challenges-and-their-coping-strategies...NuioKila 



A study on Physics students’ challenges and their coping strategies on an Eng...
A study on Physics students’ challenges and their coping strategies on an Eng...NuioKila 



Organizing pairwork in the English lessons at Pho Yen High School 11th grade.pdf
Organizing pairwork in the English lessons at Pho Yen High School 11th grade.pdfNuioKila 



Developing Students Writing Skills through Personalization Activities Action ...
Developing Students Writing Skills through Personalization Activities Action ...NuioKila 



An investigation into speaking-in-class anxiety of English-majored students T...
An investigation into speaking-in-class anxiety of English-majored students T...HanaTiti 



The effects of pre-writing activities on the 12th graders’ learning of paragr...
The effects of pre-writing activities on the 12th graders’ learning of paragr...NuioKila 



Experimental Research on the Effect of Self-monitoring Technique on Improving...
Experimental Research on the Effect of Self-monitoring Technique on Improving...jackjohn45 



Tailieu.vncty.com   cac hoat-dong_trong_lop_hoc_de_khuyen_khich_kha_nang_trin...
Tailieu.vncty.com   cac hoat-dong_trong_lop_hoc_de_khuyen_khich_kha_nang_trin...Trần Đức Anh 



Using small-group activities to compensate for the limitation of large classe...
Using small-group activities to compensate for the limitation of large classe...NuioKila 





Similar to A study on the reality of teaching listening skills to second-year non-English major students at Hanoi University of Industry - Relevant problems and some suggested solutions 6815355.pdf (20)
How to motivate the first year students at Haiphong Polytechnics College in s...
How to motivate the first year students at Haiphong Polytechnics College in s... 


A study on the problems experienced by grade 10th students at Thái Nguyên upp...
A study on the problems experienced by grade 10th students at Thái Nguyên upp... 


An evaluation of Intelligent Business-Elementary for the first year non-Engli...
An evaluation of Intelligent Business-Elementary for the first year non-Engli... 


An evaluation of Intelligent Business-Elementary for the first year non-Engli...
An evaluation of Intelligent Business-Elementary for the first year non-Engli... 


Using warm-up activities to raise the interest in speaking classes of the 11t...
Using warm-up activities to raise the interest in speaking classes of the 11t... 


A study on difficulties that 11th grade students at Nguyen Viet Xuan High Sch...
A study on difficulties that 11th grade students at Nguyen Viet Xuan High Sch... 


An investigation on the effectiveness of L1-L2 glossing in reading comprehens...
An investigation on the effectiveness of L1-L2 glossing in reading comprehens... 


An evaluation of “Family and Friends 3”, an English textbook used for primary...
An evaluation of “Family and Friends 3”, an English textbook used for primary... 


A study on using VOA Special English program to improve vocabulary for the se...
A study on using VOA Special English program to improve vocabulary for the se... 


Applying task-based approach in teaching English grammar Action research at U...
Applying task-based approach in teaching English grammar Action research at U... 


Đề tài: A study on Second year English major students’ dificulties
Đề tài: A study on Second year English major students’ dificulties 


[123doc] - a-study-on-physics-students-challenges-and-their-coping-strategies...
[123doc] - a-study-on-physics-students-challenges-and-their-coping-strategies... 


A study on Physics students’ challenges and their coping strategies on an Eng...
A study on Physics students’ challenges and their coping strategies on an Eng... 


Organizing pairwork in the English lessons at Pho Yen High School 11th grade.pdf
Organizing pairwork in the English lessons at Pho Yen High School 11th grade.pdf 


Developing Students Writing Skills through Personalization Activities Action ...
Developing Students Writing Skills through Personalization Activities Action ... 


An investigation into speaking-in-class anxiety of English-majored students T...
An investigation into speaking-in-class anxiety of English-majored students T... 


The effects of pre-writing activities on the 12th graders’ learning of paragr...
The effects of pre-writing activities on the 12th graders’ learning of paragr... 


Experimental Research on the Effect of Self-monitoring Technique on Improving...
Experimental Research on the Effect of Self-monitoring Technique on Improving... 


Tailieu.vncty.com   cac hoat-dong_trong_lop_hoc_de_khuyen_khich_kha_nang_trin...
Tailieu.vncty.com   cac hoat-dong_trong_lop_hoc_de_khuyen_khich_kha_nang_trin... 


Using small-group activities to compensate for the limitation of large classe...
Using small-group activities to compensate for the limitation of large classe... 









More from jackjohn45
ẢNH HƢỞNG CỦA TỶ LỆ TRO BAY ĐẾN SỰ PHÁT TRIỂN CƢỜNG ĐỘ VỮA XI MĂNG.pdf
ẢNH HƢỞNG CỦA TỶ LỆ TRO BAY ĐẾN SỰ PHÁT TRIỂN CƢỜNG ĐỘ VỮA XI MĂNG.pdfjackjohn45 



Sử dụng Bản đồ khái niệm trong dạy học chương Động học chất điểm.pdf
Sử dụng Bản đồ khái niệm trong dạy học chương Động học chất điểm.pdfjackjohn45 



Sử dụng tài liệu về di sản văn hóa vật thể ở địa phương trong dạy học lịch sử...
Sử dụng tài liệu về di sản văn hóa vật thể ở địa phương trong dạy học lịch sử...jackjohn45 



TÁCH DÒNG VÀ BIỂU HIỆN GEN MÃ HÓA ENZYME DEACETYL VINDOLINE 4-O-ACETYLTRASFER...
TÁCH DÒNG VÀ BIỂU HIỆN GEN MÃ HÓA ENZYME DEACETYL VINDOLINE 4-O-ACETYLTRASFER...jackjohn45 



NGHIÊN CỨU KHẢ NĂNG LAN TRUYỀN VI RÚTTỪ RỆP SÁP (Ferrisia virgata) ĐẾN CÂY TI...
NGHIÊN CỨU KHẢ NĂNG LAN TRUYỀN VI RÚTTỪ RỆP SÁP (Ferrisia virgata) ĐẾN CÂY TI...jackjohn45 



THUYẾT MINH QUY HOẠCH PHÂN KHU XÂY DỰNG KHU CÔNG NGHIỆP THUẬN THÀNH I, TỈNH B...
THUYẾT MINH QUY HOẠCH PHÂN KHU XÂY DỰNG KHU CÔNG NGHIỆP THUẬN THÀNH I, TỈNH B...jackjohn45 



THUYẾT MINH QUY HOẠCH PHÂN KHU XÂY DỰNG KHU CÔNG NGHIỆP THUẬN THÀNH I, TỈNH B...
THUYẾT MINH QUY HOẠCH PHÂN KHU XÂY DỰNG KHU CÔNG NGHIỆP THUẬN THÀNH I, TỈNH B...jackjohn45 



BÁO CÁO ĐÁNH GIÁ NGOÀI Trung tâm Giáo dục thường xuyên tỉnh Ninh Thuận (TP Ph...
BÁO CÁO ĐÁNH GIÁ NGOÀI Trung tâm Giáo dục thường xuyên tỉnh Ninh Thuận (TP Ph...jackjohn45 



BÌNH ĐẲNG GIỚI Ở THÀNH PHỐ HỒ CHÍ MINH 8067022.pdf
BÌNH ĐẲNG GIỚI Ở THÀNH PHỐ HỒ CHÍ MINH 8067022.pdfjackjohn45 



PHƯƠNG PHÁP DẠY DẠNG BÀI KẾT HỢP KỸ NĂNG TRONG TIẾT DẠY SKILLS 2.pdf
PHƯƠNG PHÁP DẠY DẠNG BÀI KẾT HỢP KỸ NĂNG TRONG TIẾT DẠY SKILLS 2.pdfjackjohn45 



TỔ CHỨC KHÔNG GIAN KIẾN TRÚC VÀ BẢO TỒN CÁC GIÁ TRỊ VĂN HÓA KHU VĂN HÓA LỊCH ...
TỔ CHỨC KHÔNG GIAN KIẾN TRÚC VÀ BẢO TỒN CÁC GIÁ TRỊ VĂN HÓA KHU VĂN HÓA LỊCH ...jackjohn45 



ĐÁNH GIÁ TÍNH THÍCH NGHI SINH THÁI CỦA MỘT SỐ LOÀI CÂY TRỒNG CHỦ LỰC VỚI ĐIỀU...
ĐÁNH GIÁ TÍNH THÍCH NGHI SINH THÁI CỦA MỘT SỐ LOÀI CÂY TRỒNG CHỦ LỰC VỚI ĐIỀU...jackjohn45 



Nỗ lực hướng đến việc tiếp nhận nguồn nhân lực nước ngoài mới và thực hiện ki...
Nỗ lực hướng đến việc tiếp nhận nguồn nhân lực nước ngoài mới và thực hiện ki...jackjohn45 



[123doc] - thu-nghiem-nuoi-trong-mot-so-nam-an-tren-co-chat-loi-ngo.pdf
[123doc] - thu-nghiem-nuoi-trong-mot-so-nam-an-tren-co-chat-loi-ngo.pdfjackjohn45 



THỬ NGHIỆM NUÔI TRỒNG MỘT SỐ NẤM ĂN TRÊN CƠ CHẤT LÕI NGÔ.pdf
THỬ NGHIỆM NUÔI TRỒNG MỘT SỐ NẤM ĂN TRÊN CƠ CHẤT LÕI NGÔ.pdfjackjohn45 



Bài Giảng Thị Trường Chứng Khoán.pdf
Bài Giảng Thị Trường Chứng Khoán.pdfjackjohn45 



Bài Giảng KIỂM ĐỊNH GIẢ THUYẾT THỐNG KÊ.pdf
Bài Giảng KIỂM ĐỊNH GIẢ THUYẾT THỐNG KÊ.pdfjackjohn45 



NÂNG CAO CHỈ SỐ NĂNG LỰC CẠNH TRANH CẤP TỈNH CHO TỈNH BẮC GIANG.pdf
NÂNG CAO CHỈ SỐ NĂNG LỰC CẠNH TRANH CẤP TỈNH CHO TỈNH BẮC GIANG.pdfjackjohn45 



CHUỖI THỜI GIAN - LUẬN VĂN THẠC SĨ KHOA HỌC.pdf
CHUỖI THỜI GIAN - LUẬN VĂN THẠC SĨ KHOA HỌC.pdfjackjohn45 



Vietnamese translated variants of verbs of Giving Receiving in Harry Potter a...
Vietnamese translated variants of verbs of Giving Receiving in Harry Potter a...jackjohn45 





More from jackjohn45 (20)
ẢNH HƢỞNG CỦA TỶ LỆ TRO BAY ĐẾN SỰ PHÁT TRIỂN CƢỜNG ĐỘ VỮA XI MĂNG.pdf
ẢNH HƢỞNG CỦA TỶ LỆ TRO BAY ĐẾN SỰ PHÁT TRIỂN CƢỜNG ĐỘ VỮA XI MĂNG.pdf 


Sử dụng Bản đồ khái niệm trong dạy học chương Động học chất điểm.pdf
Sử dụng Bản đồ khái niệm trong dạy học chương Động học chất điểm.pdf 


Sử dụng tài liệu về di sản văn hóa vật thể ở địa phương trong dạy học lịch sử...
Sử dụng tài liệu về di sản văn hóa vật thể ở địa phương trong dạy học lịch sử... 


TÁCH DÒNG VÀ BIỂU HIỆN GEN MÃ HÓA ENZYME DEACETYL VINDOLINE 4-O-ACETYLTRASFER...
TÁCH DÒNG VÀ BIỂU HIỆN GEN MÃ HÓA ENZYME DEACETYL VINDOLINE 4-O-ACETYLTRASFER... 


NGHIÊN CỨU KHẢ NĂNG LAN TRUYỀN VI RÚTTỪ RỆP SÁP (Ferrisia virgata) ĐẾN CÂY TI...
NGHIÊN CỨU KHẢ NĂNG LAN TRUYỀN VI RÚTTỪ RỆP SÁP (Ferrisia virgata) ĐẾN CÂY TI... 


THUYẾT MINH QUY HOẠCH PHÂN KHU XÂY DỰNG KHU CÔNG NGHIỆP THUẬN THÀNH I, TỈNH B...
THUYẾT MINH QUY HOẠCH PHÂN KHU XÂY DỰNG KHU CÔNG NGHIỆP THUẬN THÀNH I, TỈNH B... 


THUYẾT MINH QUY HOẠCH PHÂN KHU XÂY DỰNG KHU CÔNG NGHIỆP THUẬN THÀNH I, TỈNH B...
THUYẾT MINH QUY HOẠCH PHÂN KHU XÂY DỰNG KHU CÔNG NGHIỆP THUẬN THÀNH I, TỈNH B... 


BÁO CÁO ĐÁNH GIÁ NGOÀI Trung tâm Giáo dục thường xuyên tỉnh Ninh Thuận (TP Ph...
BÁO CÁO ĐÁNH GIÁ NGOÀI Trung tâm Giáo dục thường xuyên tỉnh Ninh Thuận (TP Ph... 


BÌNH ĐẲNG GIỚI Ở THÀNH PHỐ HỒ CHÍ MINH 8067022.pdf
BÌNH ĐẲNG GIỚI Ở THÀNH PHỐ HỒ CHÍ MINH 8067022.pdf 


PHƯƠNG PHÁP DẠY DẠNG BÀI KẾT HỢP KỸ NĂNG TRONG TIẾT DẠY SKILLS 2.pdf
PHƯƠNG PHÁP DẠY DẠNG BÀI KẾT HỢP KỸ NĂNG TRONG TIẾT DẠY SKILLS 2.pdf 


TỔ CHỨC KHÔNG GIAN KIẾN TRÚC VÀ BẢO TỒN CÁC GIÁ TRỊ VĂN HÓA KHU VĂN HÓA LỊCH ...
TỔ CHỨC KHÔNG GIAN KIẾN TRÚC VÀ BẢO TỒN CÁC GIÁ TRỊ VĂN HÓA KHU VĂN HÓA LỊCH ... 


ĐÁNH GIÁ TÍNH THÍCH NGHI SINH THÁI CỦA MỘT SỐ LOÀI CÂY TRỒNG CHỦ LỰC VỚI ĐIỀU...
ĐÁNH GIÁ TÍNH THÍCH NGHI SINH THÁI CỦA MỘT SỐ LOÀI CÂY TRỒNG CHỦ LỰC VỚI ĐIỀU... 


Nỗ lực hướng đến việc tiếp nhận nguồn nhân lực nước ngoài mới và thực hiện ki...
Nỗ lực hướng đến việc tiếp nhận nguồn nhân lực nước ngoài mới và thực hiện ki... 


[123doc] - thu-nghiem-nuoi-trong-mot-so-nam-an-tren-co-chat-loi-ngo.pdf
[123doc] - thu-nghiem-nuoi-trong-mot-so-nam-an-tren-co-chat-loi-ngo.pdf 


THỬ NGHIỆM NUÔI TRỒNG MỘT SỐ NẤM ĂN TRÊN CƠ CHẤT LÕI NGÔ.pdf
THỬ NGHIỆM NUÔI TRỒNG MỘT SỐ NẤM ĂN TRÊN CƠ CHẤT LÕI NGÔ.pdf 


Bài Giảng Thị Trường Chứng Khoán.pdf
Bài Giảng Thị Trường Chứng Khoán.pdf 


Bài Giảng KIỂM ĐỊNH GIẢ THUYẾT THỐNG KÊ.pdf
Bài Giảng KIỂM ĐỊNH GIẢ THUYẾT THỐNG KÊ.pdf 


NÂNG CAO CHỈ SỐ NĂNG LỰC CẠNH TRANH CẤP TỈNH CHO TỈNH BẮC GIANG.pdf
NÂNG CAO CHỈ SỐ NĂNG LỰC CẠNH TRANH CẤP TỈNH CHO TỈNH BẮC GIANG.pdf 


CHUỖI THỜI GIAN - LUẬN VĂN THẠC SĨ KHOA HỌC.pdf
CHUỖI THỜI GIAN - LUẬN VĂN THẠC SĨ KHOA HỌC.pdf 


Vietnamese translated variants of verbs of Giving Receiving in Harry Potter a...
Vietnamese translated variants of verbs of Giving Receiving in Harry Potter a... 






Recently uploaded
BTech I1 PBL Sep 2023 for Stu (1) SRM.pptx
BTech I1 PBL Sep 2023 for Stu (1) SRM.pptxVishokManikantan 



TL.CNL – FASE ESCOLAR                   _
TL.CNL – FASE ESCOLAR                   _Colégio Santa Teresinha 



ash.ppt.pptx fungal reproduction presentation
ash.ppt.pptx fungal reproduction presentationRAVEESHAD 



AICTC 2024 keynote MCastro 2024 02 final.pptx
AICTC 2024 keynote MCastro 2024 02 final.pptxManuel Castro 



Candace-Stone project& portfolio 1 class
Candace-Stone project& portfolio 1 classccstone 



Eating Disorders: understanding and preventing
Eating Disorders: understanding and preventingPooky Knightsmith 



ICS2208 Lecture3 2023-2024 - Model Based User Interfaces
ICS2208 Lecture3 2023-2024 - Model Based User InterfacesVanessa Camilleri 



Plagiarism, Types & Consequences by Dr. Sarita Anand
Plagiarism, Types & Consequences by Dr. Sarita AnandDr. Sarita Anand 



Agency By Design: ensuring rigor in our approach
Agency By Design: ensuring rigor in our approachDerek Wenmoth 



Ask the Exerts - Focus on AI Prompt Engineering.pdf
Ask the Exerts - Focus on AI Prompt Engineering.pdfTechSoup  



Introduction to AI for Nonprofits with Tapp Network
Introduction to AI for Nonprofits with Tapp NetworkTechSoup  



ppt on research drug and its calculation .pptx
ppt on research drug and its calculation .pptxMeena Baishnav  



cell, cell structure and function, Prokaryotic cell and Eukaryotic cell , Pla...
cell, cell structure and function, Prokaryotic cell and Eukaryotic cell , Pla...AKSHAYMAGAR17 



Ray Watkins In Media Res Media Component
Ray Watkins In Media Res Media ComponentInMediaRes1 



EDL 290F Week 3  - Mountaintop Views (2024).pdf
EDL 290F Week 3  - Mountaintop Views (2024).pdfElizabeth Walsh 



Islami Bank Field Officer Exam Question Solution 2024.pdf
Islami Bank Field Officer Exam Question Solution 2024.pdfMohonDas 



Learner Digital Skills Toolkit DRAFT.docx
Learner Digital Skills Toolkit DRAFT.docxGeorgeMilliken2 



A Free eBook ~ Mental Exercise ...Puzzles to Analyze.pdf
A Free eBook ~ Mental Exercise ...Puzzles to Analyze.pdfOH TEIK BIN 



Propel NC: A New Community College Business Model for the New North Carolina ...
Propel NC: A New Community College Business Model for the New North Carolina ...Mebane Rash 



Virology 2024 | Microbes with Morgan 2024
Virology 2024 | Microbes with Morgan 2024Margie Morgan 





Recently uploaded (20)
BTech I1 PBL Sep 2023 for Stu (1) SRM.pptx
BTech I1 PBL Sep 2023 for Stu (1) SRM.pptx 


TL.CNL – FASE ESCOLAR                   _
TL.CNL – FASE ESCOLAR                   _ 


ash.ppt.pptx fungal reproduction presentation
ash.ppt.pptx fungal reproduction presentation 


AICTC 2024 keynote MCastro 2024 02 final.pptx
AICTC 2024 keynote MCastro 2024 02 final.pptx 


Candace-Stone project& portfolio 1 class
Candace-Stone project& portfolio 1 class 


Eating Disorders: understanding and preventing
Eating Disorders: understanding and preventing 


ICS2208 Lecture3 2023-2024 - Model Based User Interfaces
ICS2208 Lecture3 2023-2024 - Model Based User Interfaces 


Plagiarism, Types & Consequences by Dr. Sarita Anand
Plagiarism, Types & Consequences by Dr. Sarita Anand 


Agency By Design: ensuring rigor in our approach
Agency By Design: ensuring rigor in our approach 


Ask the Exerts - Focus on AI Prompt Engineering.pdf
Ask the Exerts - Focus on AI Prompt Engineering.pdf 


Introduction to AI for Nonprofits with Tapp Network
Introduction to AI for Nonprofits with Tapp Network 


ppt on research drug and its calculation .pptx
ppt on research drug and its calculation .pptx 


cell, cell structure and function, Prokaryotic cell and Eukaryotic cell , Pla...
cell, cell structure and function, Prokaryotic cell and Eukaryotic cell , Pla... 


Ray Watkins In Media Res Media Component
Ray Watkins In Media Res Media Component 


EDL 290F Week 3  - Mountaintop Views (2024).pdf
EDL 290F Week 3  - Mountaintop Views (2024).pdf 


Islami Bank Field Officer Exam Question Solution 2024.pdf
Islami Bank Field Officer Exam Question Solution 2024.pdf 


Learner Digital Skills Toolkit DRAFT.docx
Learner Digital Skills Toolkit DRAFT.docx 


A Free eBook ~ Mental Exercise ...Puzzles to Analyze.pdf
A Free eBook ~ Mental Exercise ...Puzzles to Analyze.pdf 


Propel NC: A New Community College Business Model for the New North Carolina ...
Propel NC: A New Community College Business Model for the New North Carolina ... 


Virology 2024 | Microbes with Morgan 2024
Virology 2024 | Microbes with Morgan 2024 











A study on the reality of teaching listening skills to second-year non-English major students at Hanoi University of Industry - Relevant problems and some suggested solutions 6815355.pdf

	1. VIETNAM NATIONAL UNIVERSITY,  HANOI
UNIVERSITY OF LANGUAGES AND INTERNATIONAL STUDIES
FACULTY OF POST- GRADUATE STUDIES
-----  -----
ĐỖ KIM THUỲ
A STUDY ON THE REALITY OF TEACHING LISTENING SKILLS
TO SECOND-YEAR NON-ENGLISH MAJOR STUDENTS AT HANOI
UNIVERSITY OF INDUSTRY: RELEVANT PROBLEMS
AND SOME SUGGESTED SOLUTIONS
Nghiên cứu thực trạng dạy kỹ năng nghe cho sinh viên không chuyên
năm thứ 2 trường Đại học Công nghiệp Hà Nội: Khó khăn
và một số giải pháp đề xuất
M.A. Minor Programme Thesis
Field: English Teaching Methodology
Code: 60140111
HA NOI – 2015
 


	2. VIETNAM NATIONAL UNIVERSITY,  HANOI
UNIVERSITY OF LANGUAGES AND INTERNATIONAL STUDIES
FACULTY OF POST- GRADUATE STUDIES
-----  -----
ĐỖ KIM THUỲ
A STUDY ON THE REALITY OF TEACHING LISTENING SKILLS
TO SECOND-YEAR NON-ENGLISH MAJOR STUDENTS AT HANOI
UNIVERSITY OF INDUSTRY: RELEVANT PROBLEMS
AND SOME SUGGESTED SOLUTIONS
Nghiên cứu thực trạng dạy kỹ năng nghe cho sinh viên không chuyên
năm thứ 2 trường Đại học Công nghiệp Hà Nội: Khó khăn
và một số giải pháp đề xuất
M.A. Minor Programme Thesis
Field: English Teaching Methodology
Code: 60140111
Supervisor: PhD. Mai Thi Loan
HA NOI – 2015
 


	3. i
DECLARATION
I certify that  the minor thesis entitled “A study on the reality of teaching
listening skills to second-year non-English major students at Hanoi University of
Industry: Relevant problems and some suggested solutions” is my own work and
has not been submitted in any form for another degree to any other university or
institution.
Hanoi, November 2015
Do Kim Thuy
 


	4. ii
ACKNOWLEDGMENTS
In the completion  of this thesis, I have received valuable supports from many
individuals and groups.
First and foremost, I wish to express my deepest gratitude to my supervisor,
Mrs. Mai Thi Loan, PhD. for providing careful guidance, thorough encouragement,
valuable comments and constructive supervision throughout my study. Without her
deliberate help, my thesis would not have been completed.
I would like to show my sincere thanks to all the lecturers who have been
engaged in teaching K22 M.A. course for their precious lectures.
My special thanks also go to my colleagues and students at Hanoi University
of Industry for willingly participating in the study.
Furthermore, I owe my great acknowledgment to my parents, my husband, my
son and my friends who unceasingly gave me encouragement and support
throughout the study.
Eventually, this research has been fulfilled to the best of my knowledge;
however, mistakes and shortcomings are unavoidable. Therefore, I exceedingly
appreciate comments and suggestions from any readers for the perfection of this
work.
Hanoi, November 2015
Do Kim Thuy
 


	5. iii
ABSTRACT
This study was  conducted to investigate the reality of teaching listening skills
at Hanoi University of Industry (HaUI). To collect relatively objective information,
a combination of both qualitative and quantitative approaches was used. Data
collection instruments consisted of questionnaires- one for teachers and one for
students, and class observations. The findings pointed out that teachers and second-
year non-English major students at HaUI were encountering many difficulties in
teaching and learning listening such as students’ low listening competency,
students’ limited vocabulary and students’ poor background knowledge. Some
suggestions were made by the teachers and the students to improve the current
situation of teaching listening skills at HaUI including using different motivating
activities to motivate students; having students work in pairs/groups and do
different tasks and guiding students what and how to do without understanding all
the text. At last, the researcher gave some recommendations for effective listening
lessons.
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PART A: INTRODUCTION
1.  Rationale of the study
Listening plays an important role in everyday communication and educational
process. In our daily lives, we spend far more time listening than speaking, reading
or writing (Morley, 1991). However, in many language classrooms, listening is
somehow seen as a lesser skill. We must admit that speaking does not of itself
constitute communication unless what is said is comprehended by another person.
This shows the importance of listening comprehension, and implies that teachers
need to distribute a considerable amount of classroom time to teaching and
practicing it.
In reality, in many universities in Vietnam in general and in HaUI in
particular, teaching English listening skills has not been paid much attention to. As
a result, the qualities and effectiveness of teaching and learning these skills are not
really as good and high as expected.
In teaching listening, I encounter several difficulties such as large classes,
learners with lots of different learning styles and diverse needs, etc. Besides, my
colleagues also complain a lot about their problems. Hence, it is necessary to find
out the effective ways for the teachers at HaUI to improve their teaching bringing
better result in learning for students.
The above situations has inspired me to do the research entitled “A study on
the reality of teaching listening skills to the second-year non-English major students
at Hanoi University of Industry: Relevant problems and some suggested solutions”
with the hope of making some contributions to improving the teaching and learning
of English listening skills at HaUI.
2. Aims of the study
The study aims to investigate:
 The current situation of teaching English listening skills to the second-year
non-English major students at HaUI;
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 Teachers’ and  students’ difficulties in teaching and learning listening skills;
 Suggested solutions for improving teaching listening skills for second-year
non-English major students at HaUI.
3. Research questions
To achieve the aims of the study, we tend to seek answers for these questions:
1. What is the reality of teaching listening skills for the second-year non-English
major students at HaUI?
2. What difficulties do EFL teachers and students encounter in teaching and
learning listening skills?
3. What are the solutions for improving the quality of teaching listening to the
second-year non-English major students at HaUI?
4. Scope of the study
This study is limited to the reality of teaching listening skills to second-year
non-English major students at HaUI. Any investigation into other skills such as
reading, writing or speaking is out of the scope of this study.
This study is conducted to a specific object at HaUI; therefore, it is not
expected to be generalized to other school contexts. However, it may be a useful
reference material for those who encounter the same problems in teaching listening
skills.
5. Methods of the study
This study was designed to use both quantitative and qualitative methods.
Firstly, the quantitative method was applied with the use of questionnaires
delivered to teachers and students to find out the reality of teaching listening skills
at HaUI, the difficulties of the teachers and the students in teaching and learning
listening skills and their solutions for better teaching and learning this skill.
Together with this, qualitative method was conducted with classroom observations.
This was a necessary step for the researcher to double-check what was actually
happening in listening lessons. Besides, the researcher also reviewed related
documents for the establishment of the theoretical background for the study.
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6. Significance of  the study
Listening is considered the most difficult skill to students of both English-
major and non-English major. Therefore, enhancing listening skills is a crucial
factor in raising students’ English proficiency. To gain such goal, it is necessary for
teachers of English to realize the importance of how to make advance and feel
interested in teaching listening skills.
This study has been conducted with the hope of contributing to the progress
in teaching English of the teachers at HaUI, which is expected to bring about
brighter future for the students’ capacity of listening skills. Furthermore, the results
of the study may suggest ideas for later research in the same field.
7. Design of the study
This study is divided into three main parts:
Part A: Introduction presents the rationale, the aim, the research questions, the
scope, the methods, the significance and the design of the study.
Part B: Development consists of three chapters:
 Chapter one presents the literature review;
 Chapter two shows the methodology of the study;
 Chapter three includes data analysis and discussion.
Part C: Conclusion offers a summary of the study and some suggestions for further
study.
Besides, the questionnaires for the teachers and students and the classroom
observation checklist are included in the appendices.
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PART B: DEVELOPMENT
CHAPTER  1: LITERATURE REVIEW
In this chapter, the overview of the literature and key concepts related to
teaching listening in second language will be addressed to provide a theoretical
background for the study.
1.1. Definition of listening
Listening receives great concern of many researchers; hence, there appear
many different points of view on the definition of it.
According to Vandergrift (1999), listening is a complex process in which
listeners play an active role in discriminating between sounds, working out
vocabulary and grammatical structures, clarifying intonation and stress, and finally,
making use of all the skills mentioned above, interpreting the utterance within the
socio -cultural context. Listening skills are anything but easy to grasp.
In the opinion of Howatt and Dakin (1974), listening is the ability to identify
and understand what the speakers are saying. This involves comprehending a
speaker’s accent or pronunciation, his grammar and his vocabulary, and making
sense of his speaking.
Buck (2001: 31) pointed out that listening was an active process of
conveying meaning by utilizing knowledge to the incoming sound in which both
linguistic and non-linguistic knowledge are involved. He denoted that
comprehension was affected by a wide range of variables, and the characteristic of
the speaker, the situation or the listener could potentially affect the comprehension
of the message.
In a word, it can be said that listening is a language skill involving a wide
range of sub-skills. It is not simply hearing; it is decoding sounds and interpreting
the meaning behind those sounds.
1.2. Significance of listening
In four language skills, listening is used with the most frequently rate.
Wolvin and Coakley (1988: 45) showed that, both in and out of the classroom,
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listening consumes more  of daily communication time than other forms of verbal
communication. Their idea was supported by a study conducted by Barker,
Edwards, Gaines, Gladney, and Holley (1980) which revealed that the portion of
verbal communication time spent by college students was 52.5 percent in listening,
17.3 percent in reading, 16.3 percent in speaking, and 13.9 percent in writing. The
idea was even strengthen by a study of Gilbert (1988). He informed that students
from kindergarten through high school were expected to listen 65-90 percent of the
time.
Furthermore, according to Coakley and Wolvin (1997), listening is crucial to
the lives of students throughout all levels of educational development. Their studies
pointed out that efficient listening skill was more important than reading skills as a
factor contributing to academic success. It is used as a primary medium of learning
at all stages of education. If students have good competence of listening, they also
have much confidence when communicating with other people, especially
foreigners.
As a result, it is of vital importance that students are taught to listen
effectively and seriously. Teachers should master listening strategies and provide
frequent listening practice in their teaching. It is also the aim of foreign language
teaching.
1.3. Process of listening
There are two main views of listening processes: bottom-up process and top-
down listening process. (Celce-Murcia, 2001; Hedge, 2000)
1.3.1. Bottom-up listening process
Hedge (2000: 230) showed that we use our knowledge of the language and
our ability to deal out acoustic signals to understand the sounds that we hear. In
different way, we generate the message from the individual parts e.g. from sounds
to words to grammatical units to lexical meaning. And at the same time, with this
process, we use any hints that can help us with the meaning. Hedge stated that there
are several clues such as the stress put on certain meaningful units, relationship
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between stressed and  unstressed syllables; we even use our knowledge of lexical
and syntactic to make clear the meaning of the words.
However, bottom-up processing has its shortcomings. To understand a text, it
is obligatory for the listeners to have the previous knowledge about the topic of the
text. Adequate comprehension that connects the textual material with listener’s
brain does not only depend on one’s linguistic knowledge. Therefore, only
depending on bottom-up listening process to understand a message can cause many
difficulties for the learners. It is necessary to consider another process as follows.
1.3.2. Top-down listening process
When listening, previous background knowledge of the topic of the
conversation helps the listener to clarify and understand what the speaker is talking
about and predict what may come next. Such prior knowledge relates to top-down
process which allows the listener to avoid some weak points of the bottom-up
process (Celce-Murcia, 2001).
We must admit that if the incoming information the listener takes in is
unfamiliar to him, it can make him confused and fail to get the idea of the message.
Therefore, to understand what is being said, he can only depend heavily on his
linguistic knowledge. Besides, although the listener can draw out the background of
the situation, he might not have the suitable context referred by the speaker. Thus,
only relying on top-down processing may result in the failure of comprehension.
In short, listening comprehension is not either top-down or bottom-up
processing but is the combination of both. They overcome the disadvantages of each
other. When we listen, bottom-up and top-down processes interact and this
collaboration leads to understanding. Although students automatically use these
processes in their mother tongue, it is necessary for them to be taught to do so in
their second language. That is the crucial condition of listening comprehension.
1.4. Stages of a listening lesson
In general, a listening lesson consists of three stages: pre-listening, while-
listening and post-listening stages (Underwood, 1989; Brown, 2006).
 


	17. 7
1.4.1. Pre-listening stage
In  real-life situations, it is hard for people to understand others’ speaking
without certain background knowledge. Therefore, when asking students to do
listening practice, it is a good idea to provide them with related information. This
move aims at setting the context, generating students’ interest, and activating
students’ current background knowledge on the topic. If this step is successfully
carried out, it will accelerate students’ listening comprehension.
Brown (2006: 64) proposes that a pre-listening task should consist of two
parts: introduce students new vocabulary or sentence structures used in the
listening; and activate their prior knowledge about the topic of the passage. There
are some tips that may help in this stage:
 Teachers use visual aids to introduce the topic of the listening.
 Teachers give a clear and definite purpose for listening each time then guide
the students how to treat well with these types of task.
 Teachers help students review new words. (Less than 10 words)
 Teachers instruct students to discuss about the topic in pair or in group.
 Students look at a list of items.
 Students scan the text.
 Students read through the questions.
 Students predict the answers.
With careful preparation and guidance from teachers in pre-listening stage,
students will deal with listening work more effectively.
1.4.2. While-listening stage
In this process, students carry out activities while listening (Underwood,
1989: 46). By completing the tasks assigned, students understand the main idea of
the passage so that they have enough information to interpret the text. This step
enables students to develop their listening skills; especially the ability of clarifying
the message from spoken language.
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Because of the  importance of this stage, it is necessary for teachers to well
prepare and carefully select the while-listening activities to bring about the best
output for students. To achieve that goal, teachers should consider some criteria
when choosing the activities (Underwood, 1989:46). First of all, the activity should
be appealing enough to the students. If the activity is not of students’ interest, it
cannot motivate them to get involve. Second, it should be short enough for students
to follow. Too long listening passage distracts students from concentrating and
makes them tired. Third, it should be challenging enough. Too difficult activity can
cause students’ anxiety and frustration; and too easy ones make them loose
inspiration and cannot evoke their effort in struggling for higher level. Last but not
least, it should be graded. That means teachers should provide students with tasks
which are more and more complex and give them less and less support. This
strategy can help in enhancing students’ independence and confidence in getting
things done.
1.4.3. Post-listening stage
In this stage, students gather all the information and their knowledge gained
from pre-listening and while-listening stages to fulfill tasks. This step is very
necessary for teachers to check out students’ understanding of the message. From
teachers’ explanations of the answers, students can know why they missed
important information and what causes their mistakes; from that they may be more
careful in the next time of listening. Furthermore, with extra activity after listening,
students have chance to explore more about the topic or language of the message; or
they can practice listening with other language skills. Hence, follow-up listening
stage is not just the evaluation of students’ ability of listening but the consolidation
of their listening strategies and the advancement of their skills to higher level.
Underwood (1989) suggests that when selecting post-listening activities,
teachers should consider some factors to keep students’ attention on the lesson such
as time for post-listening activity; what skill should be included- speaking, reading
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or writing; students  should work individually, in pair or in group; or whether post-
listening activity should be homework or not.
In general, these three stages are commonly used in a lesson nowadays.
Every stage has its own strength, but they are in common in making the most
favorable condition for students to accomplish their listening tasks. Therefore,
teachers who want to have successful lessons should consider giving excellent pre-
listening, while-listening and post-listening stages for their students.
1.5. Potential problems in listening
A lot of students consider that listening is the most difficult skill and they
often tend to be scared when they listen. Different students go through different
aspects of difficulty in listening. Students who overcome these challenges usually
gain better achievements at learning foreign language. Hence, it is useful to find out
the sources of problems to have better solutions for effective listening.
According to Yagang (1993) and Hasan (1993), the reasons that make
listening difficult come mainly from four sources: the message, the speaker, the
listener and the physical setting.
1.5.1. The message
Listeners’ favorite topics influence their listening considerably. If the topic
and the content of the message are appealing to the listeners, they will be interested
in listening and willing to get involved in listening activities. A boring topic will
interfere listeners’ concentration. They tend to find listening task very tiring
because they have to try their best to follow the passage word by word.
In addition, the length of the message also affects listeners’ motivation in
listening. If the message is too long, listeners will feel exhausted because they have
to work hard in a stressful condition for a long period of time. They may be focus at
the beginning of the passage, however, they have a tendency to give up at the end or
whenever they fail to understand the meaning of the message. Undeniably, the
longer the message is, the poorer the listeners’ concentration becomes.
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1.5.2. The speaker
The  speakers in the listening texts use different accents which cause
difficulties for listeners who are not familiar with the accent that they hear.
Especially, learners who tend to be used to their teacher’s accent or to the standard
variety of British or American English will find more troubles in understanding
speakers with other accents.
Sharing the same opinion with Yagang (1993) and Hasan (1993), Ur
(1984:7) stated that in everyday conversation or even in lecturing, we fall in a habit
of saying more words than necessary to convey our message such as repetitions, re-
phrasings, self-corrections, etc. This redundancy is a natural feature of speech and
may be either a help or an obstacle, depending on the students’ level. It is more
difficult for beginners to focus on the key information, and then fail to understand
what is spoken. On the other hand, it may give advanced students more time to get
acquaintance to the speaker’s voice and work out the meaning of the message.
1.5.3. The listener
Underwood (1989) supported the idea of Yagang (1993) and Hasan (1993)
when he pointed out that there are some causes of hindrance to efficient listening
comprehension.
First, listeners cannot control the speed of speech. The habit of listening to
the teacher in class with slow speed makes it hard for students to follow the real
conversation. With that tendency, students prefer listening word by word; therefore,
they are worried that during the listening, they can miss important information.
Second, listeners cannot always have words repeated. If the recordings are
under the students’ control, they can play it over and over again until they get the
message. However, in the classroom, that is the power of teachers. Teachers will
decide whether or not to replay a recording or a section of a recording according to
their evaluation of the importance of that repetition.
Third, listeners have a limited vocabulary. It is unavoidable that listeners
sometimes encounter new words when listening. In some cases, listeners can infer
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the meaning of  the words according to the context of the passage. But usually, they
cannot work out the meaning and tend to spend too much time thinking of it that
leads to miss the following information.
Besides these mentioned reasons causing students’ difficulties in listening,
other factors such as failure to recognize signals, problems in interpretation,
inability of concentration and certain learning habits also should be considered
critically.
1.5.4. Physical setting
The quality of the recording seriously affects the effectiveness of listening.
Apparently, with high quality source of listening, learner can take in the information
much easier. In contrast, if the quality of the source is in low standard, listeners
have to muster more effort to listen; hence, make them quickly feel tired.
The quality of the aids used for listening also plays an important role in
helping the learners in listening process. For example, listening texts played in poor
quality loud speakers make it harder to follow than in good loud speakers.
Moreover, if listeners only receive the text through audio recording instead of video
one, they can misunderstand the message behind the words because they cannot see
the speakers’ body language.
Another problem is that, the environment where listening lessons are carried
out also influence the concentration of the listeners. There is nothing to say if they
receive the speech in quiet place, but it becomes a big challenge for them if the
surrounding is noisy. The noise often draws people attention and makes them
diverted out of the target.
1.6. Summary
In this chapter, the researcher has presented an overview of the literature
relating to the study. The readers are provided with wide range of information about
listening and teaching listening. This framework also helps the researcher to find
out the adequate methodology while conducting the study. The methodology and
the context of the study will be introduced in the next chapter.
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CHAPTER 2: RESEARCH  METHODOLOGY
This chapter presents the methods of conducting the research including the
participants, data collection instruments, and data collection procedure as well as
data analysis. Besides, it describes the context where this research was conveyed.
2.1. The context
2.1.1. The University
Hanoi University of Industry is under the Ministry of Industry and Trade. It
was established on 2nd
December, 2005 on the basis of upgrading the Hanoi College
of Industry. It is located in Minh Khai commune, Bac Tu Liem district, Hanoi. At
HaUI, the maximum number of students in each non-English major class is 55
students. Each class is always equipped with one projector, one microphone, one
chalkboard, one projection screen and good loud speakers.
2.1.2. The English course and its objectives at HaUI
The English courses at HaUI are divided into two stages: The first stage is
General English (in two first school years) and the second stage is English for
Specific Purposes (in the third school year). The goal of the first stage is providing
students with general knowledge of vocabulary, phonology, grammar as well as
developing their four language skills. In this stage, we use the series of textbooks
New-headway by Liz, John Soars & Sylvia Wheeldon (Elementary and Pre-
intermediate) – third edition published in 2000 by Oxford University Press, of
which Elementary level is used for the first-year students and Pre-intermediate level
is for second-year ones. For the fifth semester, we use the textbook “International
Express” – pre-intermediate published in 2000 by Oxford University Press.
2.2. Participants
2.2.1. The teachers
At HaUI, there are 147 EFT teachers. However, there are only 30 teachers
assigned to teach second-year non-English students. Out of these 30 teachers, the
researcher chose 20 teachers to participate in the study. The teachers are all female
and graduated from Hanoi University of language and international studies,
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Vietnam National University.  Eleven of them had an M.A degree in English, four
are doing their post graduates studies in the CFL and five are Bachelor of English.
Eight of them have ages ranging from 30-40 with more than 10 years of teaching
experience; and the last aged from 24-30, who have just worked for the University
for about 2-3 years. These teachers were the subjects of the questionnaire.
2.2.2. The students
Second year non-English major students at HaUI have learnt general English
in their first school year with the text book New-headway Elementary as mentioned
above. They already mastered fundamental grammar, small amount of vocabulary,
and were able to make short dialogues about everyday topics, write simple texts and
comprehend easy dialogues or talks. In their second school year, they were required
to raise their English to higher level with the use of the textbook New-headway-Pre-
intermediate. They have to widen their vocabulary and grammar, and improve their
four skills.
Among the second-year non-English students at HaUI, the researcher
randomly selected 100 students from the Faculty of Accounting. They are both male
and female aged from 19-21. They were also the subjects of the questionnaire.
2.3. Data collection instruments
In this study, the data collection instruments are questionnaires and
classroom observations.
2.3.1. Questionnaires
There are two survey questionnaires administrated to the teachers and the
students. Some of the questions in the questionnaires are open-ended so that the
respondents had opportunities to give their own ideas about items raised. The
purposes, requirements of collecting data were clearly explained to both teachers
and students before they answered the questions in the questionnaires.
The first questionnaire is for the teachers. It consists of 13 questions written
in English and was divided into three parts:
 


	24. 14
 The first  part includes 11 first questions aims to get teachers’ perspectives of
teaching listening.
 The second part is question 12 which finds out their existing problems in
teaching listening skills.
 The last part is question 13 which explores how they solve these problems.
The other questionnaire is for the students including 7 questions. All the
questions were written in Vietnamese to enable the students to understand and give
the exact information. The questionnaire was also divided into three parts:
 The first part consists of 5 first questions aims at eliciting the students’
attitudes towards listening skills and their evaluations of listening sections in
the textbook they are using.
 The second part is question 6 targeting at clarifying students’ difficulties in
learning this skill
 The last part is question 7 which showed students’ expectation for some
changes to improve their learning.
2.3.2. Class observation
Class observations were taken place to help the researcher have real
experiences about how a listening lesson happened. Moreover, class observations
can bring more objective results because it tells exactly what the teachers and
students actually do rather than what they say they do. This helps the researcher
have better evaluation and recommend more effective solutions for better situation.
In this study, class observations were implemented in 10 classes. The information
was recorded by note-taking in the observation sheet designed by the author in
advance.
2.4. Data collection procedure
The data are collected by the following steps:
First of all, the researcher designed the questionnaires and class observation
checklist with the help of the supervisor for perfection.
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After finishing, the  copies of the questionnaires were delivered to the
participants. The informants were informed in Vietnamese about the purposes,
methods and requirements of the collection of the data to make sure they all got the
idea about what they would have to do and were willing to take part in the study.
They were told to read through the questionnaires and fell free to ask the researcher
for any further explanation if there is anything confusing. To reduce the pressure of
time and encourage them to think carefully over the questions, they were allowed to
finish the questionnaires at home in 2 days. After 2 days of delivering, all of the
copies were returned.
Finally, the researcher contacted some teachers asking them for permission
to attend their classes. At last, the researcher had the agreement of 10 teachers so
that 10 class observations were implemented.
2.5. Data analysis method
From the information collected through survey questionnaires and class
observations, data were synthesized and sorted. Then, data were analyzed in
different themes concerning different aims of the study. Finally, the results were
presented in forms of tables and charts. These forms of presenting information help
to compare different points of view of teachers and students on the research
problems.
2.6. Summary
In short, the chapter has described in detail the setting of the study, the
participants, instruments, data collection procedure and data analysis method used
in this study. Major findings will be presented and discussed in Chapter three.
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CHAPTER 3: DATA  ANALYSIS AND DISCUSSION
This chapter focuses on the analysis of data collected from the questionnaires
and classroom observations. The findings are presented systematically along with
the researcher's explanations and evaluation.
3.1. Findings from questionnaire for the teachers
3.1.1. The importance of teaching listening skills
Chart 1: The importance of teaching listening skills
This figure shows teachers’ attitudes towards the importance of teaching
English listening skills at school.
As can be seen, all of the teachers saw the importance of teaching listening
skills and no one rejected the necessity of it. More clearly, 85% of the teachers
found it important and 15% of them felt it very important to teach this skill to their
students. It shows that all the teachers perceived the value of listening skills and
considered listening skills to be essential in their language teaching process.
3.1.2. Teachers’ methodology and strategies of teaching listening
3.1.2.1. Listening strategies
Listening strategies are crucial for students to learn listening comprehension
successfully. Therefore, it is important to investigate to what extent the teachers
instruct their students to apply listening strategies in doing listening tasks. The table
below demonstrates listening strategies employed by teachers in listening classes.
Very important Important Unimportant Very unimportant
15%
85%
0% 0%
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Listening strategies Teachers  (%)
Providing students with background knowledge of what is being
spoken
85
Reading through the requirement of the tasks to get general ideas 100
Guessing unknown words based on context 30
Guessing the answer basing on linguistic clues and context 25
Predicting what they are going to listen 65
Taking note the main ideas 25
Focusing on key information 85
Others 0
Table 1: Listening strategies employed by teachers
The collected results from the questionnaire showed that many teachers
taught their students how to listen to the message before listening. In detail, all the
teachers asked their students to read through the requirement of the tasks to get
general ideas.
Besides, two other strategies equally employed by 85% of the teachers are
providing the students with background knowledge of what is being spoken and
focusing on key information.
Along with that, over half of the teachers (65%) assumed that the students
should be encouraged to predict what they were going to listen for.
Only 30% of the teachers required their students to guess unknown words
basing on context. The number of the teachers asking their students to guess the
answers basing on linguistic clues and context and take notes the main ideas even
dropped down to a quarter. That may because these strategies are too difficult for
students to follow.
3.1.2.2. Teaching aids used in listening lessons
The following chart illustrates the frequency of using teaching aids in
listening lessons.
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Chart 2: Teaching  aids used in listening lessons
It can be clearly seen that, the most popularly used teaching aids were
VCD/CD/projectors. These kinds of teaching aids were always used by 65% of the
teachers and often used by the rest of them.
Besides, computers also received great concern of the teachers. Three
quarters of them always used computers in teaching listening and the rest
sometimes applied them in classes.
The next common teaching aids were visual aids. 15% of the teachers
revealed that they always used them. The same number of teachers (counted for
40%) often or sometimes brought visual aids into classes. Meanwhile, only 5% of
them seldom employed this kind of items.
Along with visual aids, music was also used widely. Music was always or
often played in classes by 15% of the teachers. It was sometimes chosen by half of
the teachers as a useful tool in teaching listening whereas it was seldom used by 5%
of them.
In addition, 15% of the teachers reported that they often created games in
classes. More than half of them sometimes organized games in teaching listening.
While other teachers counting for 15% seldom let their students play games in class.
Cassette-
tapes
Visual aids Music Games VCDs/CDs
/Projectors
Handouts Radios Computers
Always 15% 15% 65% 0 75%
Often 15% 40% 15% 15% 35% 25%
Sometimes 15% 40% 50% 65% 25% 25%
Seldom 20% 5% 20% 15% 50% 65%
Never 50% 5% 35%
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Only a small  percentage of them, accounting for 5%, never used this kind of
teaching aid.
Other noticeable teaching aids are handouts. They were often or sometimes
prepared by one fourth of the teachers. Half of them admitted that they seldom
designed handouts for listening lessons.
Less frequently used teaching aids were cassette-tapes. They were often or
sometimes used by 15% of the teachers. One fifth of the teachers seldom played
them for their students to listen. Especially, up to half of the teachers never used
them in classes.
The least common teaching aids were radios. They were seldom used by
65% of the teachers. Furthermore, about one third of them never used radios as an
effective tool to support their listening teaching.
3.1.3. Activities in listening lessons
3.1.3.1. Pre-listening stage
Pre-listening activities
Teachers (%)
1 2 3 4 5
Warm-up games 15 25 25 35
Introducing the topic 65 35
Providing new vocabulary and structures 50 40 10
Providing background knowledge 40 50 10
Guiding questions 65 15 10 10
Setting purposes of the tasks 25 40 25 10
Providing students with techniques to do the tasks 40 40 10 10
Others
Table 2: Frequency of organizing pre-listening activities
(Note: 1- Always 2- Often 3- Sometimes 4- Seldom 5- Never)
This table shows how often teachers organized activities at pre-listening
stage. The table revealed that except warm-up games, other activities were regularly
used by major number of the teachers.
 


	30. 20
The most frequently  presented activity is introducing the topic. 65% of the
teachers always introduced their students the topic of the listening passage. Besides,
over one third of the teachers often did this in classes.
Moreover, all of the teachers were in favor of providing new vocabulary,
structures and background knowledge so often. 90% of the teachers always or often
created these activities and 10% sometimes carried out them in classes.
Besides, other activities that were highly used were guiding questions,
setting purposes of the tasks and providing students with techniques to do the tasks.
No teacher reporting never used them and only 10% said they seldom implemented
these activities in listening lessons. The rest of the teachers presented these
activities quite regularly.
The least common used of strategies is warm-up games which were never
used by more than one third of the teachers (35%). One fourth of them often or
sometimes created this kind of activity and only 15% always played them in class.
3.1.3.2. While-listening stage
The table below shows the way teachers played listening tapes to their
students in listening lessons.
Techniques
Teachers (%)
1 2 3 4 5
Play the tape again and again until students finish
their tasks
10 15 20 55
Play twice or three times for students to do the tasks
first, then transcribe sentence by sentence to check
their understanding
40 50 10
Play the tape and complete doing exercises only 15 20 10 55
Play the tape with no pauses once 10 20 15 55
Play the tape with necessary pauses once 10 55 35
Ask students to take notes before or after doing
tasks
10 25 40 25
Others
Table 3: Frequency of organizing while-listening activities
(Note: 1- Always 2- Usually 3- Sometimes 4- Rarely 5- Never)
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According to the  collected data, the most common way of playing tapes is
playing twice or three times for students to do the tasks first, then transcribing
sentence by sentence to check their understanding. 10% of the teachers sometimes
did that. Nearly half of the teachers always followed this way and the other half
usually performed like that.
Furthermore, playing the tape with necessary pauses once also counted for a
large proportion of the teachers. 10% of them always played tapes like that. A little
more than half of them usually did so. The rest of the teachers making up of about
one third also often paused the tapes when necessary.
Besides, teachers paid much attention to ask students to take notes before or
after doing tasks. 10% of them always required their students to take notes. One
fourth of them usually used this technique where as another one fourth rarely did so.
This strategy also sometimes applied by 40% of the teachers.
Surprisingly, the same proportion of the teachers, accounting for 55%, never
played the tape again and again until students finish their tasks; or played the tape
and completed doing exercises only; or played the tape with no pauses once. These
techniques were only employed by 10% to 20% of the teachers.
The following chart is about the types of activities that teachers often used at
while-listening stage.
Chart 3: Exercises often used at while-listening stage
75%
30%
85%
65%
100%
25%
0 0.2 0.4 0.6 0.8 1 1.2
T/F statements
Questions and answers
Multiple choice
Matching
Gap-filling
Mistake-correction
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This chart shows  that the most popularly used exercise at while-listening
stage is gap-filling which was chosen by all of the teachers. Besides, multiple
choice and T/F statements were also preferred by many teachers, 85% and 75%
respectively. More than half of the teachers, accounting for 65%, also often let their
students do matching exercises whereas only one third of them used questions and
answers and one fourth used mistake-correction exercises.
3.1.3.3. Post-listening stage
The following chart helps us learn about activities that the teachers often
used to motivate their students at post-listening stage.
Chart 4: Activities often used at post-listening stage
As we can see, 65% of the informants considered role-playing as the most
common type at post-listening stage. Discussion and problem-solving took up the
second proportion with the use of half of the teachers. Besides, nearly half of them
often conducted summarizing based on the listening content. Meanwhile, only 15%
of the teachers required their students to talk freely after listening. Especially, no
teachers gave their students extra listening exercises. This may be because students
are likely to be tired and stressful with too much listening at the same time.
3.1.3.4. Teaching procedures of a listening lesson
Chart 5: Teaching procedures followed by teachers
50% 50%
65%
45%
15%
0%
0
0.2
0.4
0.6
0.8
Discussion Problem-soving Role-playing Summerizing Free-talk Extra listening
tasks
Yes
65%
No
35%
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An ideal listening  lesson is the one which consists of three stages pre-while-
post listening. However, because of some reasons, teachers had to omit one or more
stages. The chart above shows the percentage of the teachers following all the
stages of a listening lesson. It can be obviously realized that a remarkable
proportion of the teachers-about one third often skipped stage(s) in listening classes.
Chart 6 below represents the stage that 7 teachers often dropped in listening
lessons. Surprisingly, the chart showed that the teachers always carried out pre and
while-listening stages. However, all of them often skipped post-listening stage.
Chart 6: Stages often omitted in listening classes
The reason why teachers often omitted post-listening stage is illustrated
clearly in the following chart.
Chart 7: Reasons for teachers' omission
As the chart shows, the teachers all recognized the importance of post-
listening stage. That is why no teacher said post-listening was not necessary.
Instead, three quarters of them reported that post-listening was cut down because
students were not interested in this stage. Besides, the rest said they were lack of
0%
50%
100%
Pre-listening
While-listening
Post-listening
25%
75%
0%
Time limitation
Students' low interests
It is not necessary
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time. It revealed  that it is really hard for teachers to have good post-listening
performance when the students were not in cooperation.
3.1.3.5. Teachers’ adaptation of listening sections in the textbook
Adaptation
Teachers (%)
1 2 3 4 5
Totally base on the textbook 25 40 25 10
Change the activities in the textbook 10 50 40
Change the exercises in the textbook 10 40 30 20
Use more visual-aids from the textbook suggested 10 40 40 10
Use other sources of listening from the textbook 25 40 25 10
Others:
Table 4: Teachers’ adaptation of listening sections in the textbook
(Note: 1- Always 2- Usually 3- Sometimes 4- Rarely 5- Never)
As can be seen from the table, the most frequently adapted technique was
totally basing on the textbook. One fourth of the teachers always totally lied on the
textbook. A sum of 65% of the teachers usually or sometimes fully followed the
textbook. Only a small percentage of them (10%) never did so.
Teachers also commonly used more visual-aids from the textbook suggested.
The same quantity of them, making up 40%, usually or sometimes employed more
visual-aids than those in the book. A small amount of the teachers which is 10%
also always provided more visual-aids. In contrast, the similar proportion of them
rarely did that.
About changing the activities in the textbook, 10% of the teachers usually
chose that way and half of them sometimes applied this. Besides, 40% of them
rarely modified the activities in the textbook.
Regarding of the exercises in the textbook, 10% of the teachers admitted that
they usually changed them. 40% of the teachers sometimes replaced the exercises in
the textbook with other ones. One third of them rarely modified the tasks in the
textbook and one fifth of them have never done that.
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Concerning sources of  listening, one fourth of the teachers usually or rarely
used others from the textbook. 40% of them sometimes adapted other sources of
listening in their lessons. Meanwhile, 10% of them never accepted that.
3.1.4. Teachers’ difficulties in teaching listening skills
Difficulties Teachers (%)
Students’ low motivation or passive attitude 90
Students’ poor background knowledge 65
Students’ limited vocabulary 75
Students’ low listening competency 90
Large classes and mixed ability 65
Lack of teaching facilities and teaching aids 0
Listening tasks dissatisfy students’ needs and levels 50
Time limitation for curriculum 10
Teachers are lack of experience in teaching listening 25
Table 5: Teachers’ difficulties in teaching listening skills
Table 5 shows the difficulties that teachers came up with in the process of
teaching listening. As shown from the table, a remarkable number of the teachers
(90%) complained that their students had low listening competency and they also
expressed low motivation or passive attitude in learning listening.
Three quarters of the teachers said that their students hardly had enough
vocabulary to catch the meaning of the listening passage. Besides, 65% of them felt
it difficult to teach listening to poor background knowledge students or in large
classes with mixed ability.
Apart from that, half of the teachers declared that listening tasks did not suit
their students' needs and levels. However, only a small percentage of the teachers,
making up one fourth, had difficulties in teaching listening in the classroom due to
their lack of listening teaching experience.
Teachers’ less reported difficulty was time limitation for curriculum which
only affected 10% of them. Most interestingly, lack of teaching facilities and
teaching aids did not have any effect on teaching listening.
Tải bản FULL (67 trang): https://bit.ly/3fQM1u2
Dự phòng: fb.com/KhoTaiLieuAZ
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3.1.5. Teachers’ suggestions  for better teaching listening skills
Teachers’ suggestions (%)
School
Reducing the number of students in each class 60
Equipping more teaching facilities and teaching aids 25
Teachers
Using different motivating activities to motivate students 75
Having students work in pairs/groups and do different tasks 65
Guiding students what and how to do without understanding
all the text 80
Adapting listening tasks to suit students’ ability 85
Cutting off unnecessary activities and focusing on the main
tasks
75
Attending/providing more workshops to exchange experiences
and improve teaching methodology 65
Using more interesting materials besides the textbook 75
Students
Practicing listening outside school 95
Attending English clubs 65
Table 6: Teachers’ suggested solutions
This table illustrated the solutions that the teachers suggested to better the
current teaching listening situation. Remarkably, 19 out of 20 teachers making up
95% emphasized that it was very crucial for students to practice listening outside
school. Time at school is limited; therefore, it is good for them to learn listening by
themselves to enhance their listening competency. Adapting listening tasks to suit
students’ ability was the next choice by 85% of the teachers. This way depends on
the level of difficulty of the listening lessons to each class. Thirdly, in regard to
listening strategies, 80% of the teachers proposed that they should guide students
what and how to do without understanding all the texts.
Moreover, to cope with students' low motivation or passive attitudes towards
listening learning, three quarters of the respondents agreed to use interesting games
and more interesting materials besides the textbook to motivate the learners.
Moreover, they also thought of cutting off unnecessary activities to save time for
more important tasks. As for 65% of the informants, teachers should make their
students work in groups and do different listening tasks. Besides, they proposed to
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attend more workshops  to exchange experiences and improve teaching
methodology. In addition, they also suggested students to attend English clubs. 60%
of the teachers offered that the school administrators should reduce the number of
students in each class. One fourth of the teachers thought that they lack teaching
facilities and teaching aids; therefore, they expected the school to equip more to
support their teaching process.
3.2. Findings from questionnaire for the students
3.2.1. Students’ attitudes towards listening learning
3.2.1.1. Evaluation of the listening skill
Chart 8: Students’ evaluation of the listening skill
Chart 8 presents the evaluation of the students towards listening skill. The
chart revealed that more than half of the students (64%) considered listening was
the most difficult skill in comparison with three other skills. About one third of
them found it as difficult as others. The most surprising thing was that, no students
said it was the easiest one to study. Therefore, to the majority of second-year non-
English major students at HaUI, listening skill was the most challenging one to
master.
3.2.1.2. The importance of listening skills
Chart 9: The importance of learning listening skills
64%
36% 0%
The most difficult
As difficult as others
The easiest
Very important Important Unimportant Very unimportant
66%
34%
0% 0%
Tải bản FULL (67 trang): https://bit.ly/3fQM1u2
Dự phòng: fb.com/KhoTaiLieuAZ
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Chart 9 shows  students’ evaluation towards the importance of learning
listening skills. As the chart shows, all of the informants found listening really
necessary and important to study. Among that, a majority of the students counted
for 66% felt listening very important for them. Interestingly, no students rejected
the necessity of this skill. This indicated that all the students considered listening
skills to be very essential in their language learning process.
3.2.2. Evaluation and assessment on listening sections in the textbook
3.2.2.1. Listening topics in the textbook
Chart 10: Students’ assessment towards listening topics in the textbook
As it is shown from the chart, a majority of the students had positive attitudes
towards listening topics in the textbook. It is quite optimistic that more than half of
the students were pleased with the topics. Moreover, 12% found the topics familiar
and 18% were interested in the topics. That may be they were motivated by
listening topics and they may be willing to involve in the listening activities in the
listening lessons. However, there still existed some demotivated students who felt
the topics strange and boring. Their feeling may affect the effectiveness of their
learning.
3.2.2.2. Listening tasks in the textbook
Chart 11: Level of difficulty of listening tasks in the textbook
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