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This document discusses a thesis that explores students' perceptions and practices of learner autonomy in learning English reading comprehension. Specifically:

- The thesis investigates the extent to which students at a private university in Bac Ninh province, Vietnam perceive the concept of learner autonomy in English reading comprehension learning, and the extent to which they practice learner autonomy in their English reading comprehension learning process. 

- The thesis employs a mixed methods approach, using questionnaires, student learning diaries, and a focus group to collect both quantitative and qualitative data to comprehensively answer the research questions. 

- The study aims to provide English teachers at the university with a better understanding of students and their learning process, to help improve teaching quality and foster greater learner autonomyRead less
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	5. iii
ABSTRACT
Learner autonomy has  been considered as a desirable goal of learning and
teaching practice, especially in the field of language learning for it benefits learners
in numerous ways and enhances learners‟ chance for success in learning a language.
In Vietnam, a considerable amount of research projects has been devoted to
investigate different aspects of learner autonomy; however, few of them involve the
learner‟s perceptions of the concept. This study, therefore, is an attempt to explore
the extent to which the students in a provincial private university understand the
concept of learner autonomy and the extent to which their beliefs about the
construct are manifested in their learning of English reading comprehension.
With the nature of an exploratory research, the current study employed
questionnaire survey, learners‟ learning diaries, and focus group as the main data
collection methods. The findings from the study has revealed that the major
perception of learner autonomy in this context relates to „taking the initiative‟ in
learning, especially in self-study and the students are highly dependent on their
teachers in learning English reading comprehension. In addition, there is an
alignment between the students‟ understanding of the concept and the realization of
learner autonomy in their actual practice of English reading comprehension with
few autonomous activities performed.
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PART A -  INTRODUCTION
1. Rationale for the study
In the context of Vietnam, while the development of science, technology,
ecomomy and other fields lags behind that of developed countries, the goverment has
been encouraging citizens to learn from other countries through science and technology
transfer. In that case, the ability of reading and comprehending materials written in
English is a key to knowledge acquisition for the fact that most knowledge today is
transferred in written form and available in English. In addition, reading has been
claimed as to be able to enhance the process of language acquisition and indirectly
improve other language skills (Funnel & Morgan, 1995; Rivers, 1988). Consequently,
more emphasis should be put on reading comprehension as a primary target of English
language learning among learners of English in Vietnam.
In recent years, the shift from teacher - centered to learner - centered approach in
Vietnam‟s educational system has put more emphasis on the role of learners in every
aspects of education including teaching methods and methodology, material
development and leaners‟ proficiency assessment. It can be said that understanding of
learner‟s characteristics is one of the keys to the success of our educational cause.
Within the credit-based educational system, which has been adopted recently, the
time alloted to classes is reduced and students are given more independence as well as
responsibility to their own learning. As a result, students with better autonomy will be
more likely to be successful in their learning. This is even much truer to English
language learning. First defined by Holec as the “ability to take charge of one‟s own
learning” in 1981, learner autonomy (LA) has gained much of interest of linguistic
researchers and practitioners as a promising field yielding positive findings to improve
the efficacy of English language learning among learners for nearly four decades to
date. There have been numerous research projects on LA exploring different aspects of
the concept such as language teachers‟ and learners‟ perceptions, teachers‟ beliefs,
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teachers‟ practices, and  ways and strategies to foster LA for language learners carried
out in different contexts.
Since the perception of autonomy changes according to different cultural and
educational conditions, before making any attempt to promote learner autonomy, we
should investigate students‟ readiness for autonomous learning. That is, we should shed
light on how ready students seem to take on the autonomous learning conditions and
opportunities (Chan, 2003). Promoting learner autonomy involves responsibility
change between teachers and learners, and researchers state that prior to this
responsibility change, we should investigate learners‟ readiness for this change by
investigating their perceptions of responsibility in the language learning process, and
their actual autonomous language learning practices (Cotterall 1995; Spratt, Humpreys,
& Chan, 2002; Chan, 2003). However, most studies of LA in Vietnamese context
focused on the perceptions of language teachers of the concept, their beliefs of LA as
well as methods to improve LA in classes (Hue, 2008; Le, 2009; Van, 2011; Thao,
2012; Tan, 2012; Nga, 2014). To the best knowledge of the researcher, there has been
no official work on the perceptions of the learners themselves of LA in ERC learning,
whereas the demand for better understanding of LA to improve the proficiency of
English language learners has never been low, both in general and specific contexts.
Therefore, the researcher is convinced that there is a need for an exploration into this
field, i.e. it is necessary to carry out a study on the learners‟ perceptions of LA in ERC
learning at the University.
2. Objectives and significance of the study
This study is carried out with the expectation of giving the English teaching staff
better understanding of students‟ perceptions and practices of LA in ERC learning.
Therefore, two major objectives have been set, which aim at exploring: (i) the extent to
which the students at the University perceive the concept of LA in learning ERC, and
 


	14. 3
(ii) the extent  to which they practice LA in their ERC learning process. Accordingly,
two research questions have been formulated as follows.
RQ1. To what extent do students at the University perceive LA in English
reading comprehension learning?
RQ2. To what extent do the students practice LA in their English reading
comprehension learning process?
The findings from the study are expected to provide the University‟s English
teaching staff with better understanding of the students and their learning process so
that they might find and apply suitable and effective teaching methods and strategies to
improve the quality of teaching and learning English there as well as foster autonomy
among students of the University.
3. Scope and subjects of the study
For LA can be manifested in different aspects of the process of English language
learning including determining the objectives of the courses, choosing materials,
deciding learning methods and strategies, and assessing learning outcomes, the current
study investigates the perceptions of the students of LA in the abovementioned aspects
and the learners‟ realization of their perceptions in learning and practicing ERC.
The study involved both students and teachers of the University. In particular, 120
students of three cohorts participated in the questionnaire survey; ten of them were
asked to keep their learning diaries in 8 weeks and six of them were invited to talk in a
focus group. In addition, five teachers of English working at the University were also
invited to answer the questionnaire survey for teachers.
4. Research methods
In order to answer proposed research questions, a sequential mixed methods
approach is employed in the study. According to Creswell and Garrett (2008), a mixed
methods design is capable of providing an in-depth understanding of research problems
by combining quantitative and qualitative data, and explaining the quantitative results
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in more detail  with qualitative data. The data collection instruments to be used are
questionnaire, focus group and students‟ learning diaries in order to collect rich data to
comprehensively answer the research questions.
There are two phases in the process of data collection of this study. In the first
phase, 120 students participated in a questionnaire survey, which aims at finding out
their understanding of the LA concept and the manifestation of their understandings in
ERC learning process. In the second phase, ten students were asked to keep their
learning diaries for their own ERC practice. After that, six of them were invited to
share their ERC learning experiences in a focus group.
5. Structure of the report
In addition to the Introduction and Conclusion, the thesis is developed into three
focal sections preceded and followed by an introduction and a chapter summary
respectively.
Chapter I - Literature Review provides a theoretical background on the concepts
of learner autonomy, reading comprehension and relating issues.
Chapter II - Methodology describes the methodological approach for the research.
It details the research design with the choice of mixed methods approach and the
instruments for data collection process.
Chapter III – Data Analysis and Finding Discussion presents the analysis of
collected data and important results yielded from the two-phase research paradigm.
Finally, the Appendixes part provides samples of data collected with different
apparatuses and other important data which are not reported in the main part of the
thesis.
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PART B –  DEVELOPMENT
CHAPTER I - LITERATURE REVIEW
In this chapter, the definitions of basic concepts including reading and reading
comprehension, reading strategies, and LA as well as relevant issues will be reviewed
to form a sound theoretical background for the study.
1.1. Reading and Reading comprehension
1.1.1. Definitions of reading and reading comprehension
Undoubtedly, reading has been of much interest of linguistic researchers with the
presence of numerous research projects on reading comprehension as well as strategies
to improve learners‟ reading comprehension ability in different contexts. Nevertheless,
it is still worthy reviewing what have been learned about reading and reading
comprehension.
Discussing reading and reading comprehension, Alderson and Bachman (2000)
mark a contrast between the process of reading and the result of that process (as cited
in Tabataba‟ian & Zabihi, 2011). While the former refers to the interaction of the
reader and the text, the latter is the meaning of a text that the reader gets as the product
of the reading process. In their views, reading is not a static but a dynamic process. In
other words, reading can be seen as an interactive process where readers and writers
depend on one another to transmit messages through texts.
As Brown (2001) puts it, a text does not carry meaning by itself. Instead, while
reading a text, the readers bring their own information, knowledge, emotions and
experiences to the printed words to make it meaningful. He adds that there are two
categories of schemata: content schema and formal schema. Content schema refers to
our knowledge of people, the world, culture and the universe, whereas formal schema
is our knowledge of the structure of texts. In reading process, each schema exerts a
certain influence on the readers‟ comprehension of given texts.
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Grellet (1981: 3)  views reading comprehension as the process of extracting the
required information from a written text as efficient as possible, while Kirby (2007: 1)
has a more general definition of reading comprehension, which is understood as “the
process by which we understand the texts we read”. According to Kirby (2007),
reading occurs at different levels ranging from words to themes. He also adds that
reading comprehension needs intentional instructions and is more challenging than
listening comprehension, which develops naturally with minimal deliberate
intervention.
In more detail, Snow (2002: 11) defines reading comprehension as “the process of
simultaneously extracting and constructing meaning through interaction and
involvement with written language”. She believes that the process of comprehension
changes over time as the readers mature and develop cognitively, gain increasing
experience with more challenging texts, and
benefit from instructions (2002: 13).
Futhermore, she claims that reading
comprehension process involves three
elements including the reader, who is doing
the comprehending, the text to be
comprehended, and the activity whose part is
comprehension. All three elements interact
under the impact of socialcultural context.
Regardless of certain differences, all
definitions of reading comprehension
mentioned above share the core idea that
reading comprehension involves the processes
of extracting, analyzing and understanding the information transmitted through written
words. Nevertheless, the definition given by Snow (2002), which defines reading
Figure 1: A Heuristic for Thinking
about Reading Comprehension (Adapted
from Snow, 2002)
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comprehension as “the  process of simultaneously extracting and constructing meaning
through interaction and involvement with written language” seems to be the most
comprehensive for not only clarifying the nature of reading comprehension but also
detailing the components of the reading process. Therefore, the current study will adopt
Snow‟s (2002) definition as one of the main contructs.
1.1.2. Models of reading comprehension
Basically, there are three models of reading comprehension including bottom-up,
top-down, and interactive (Brown, 2001; Ghonsooly, 1997; McCormick , 1988).
Bottom-up reading model is the process starting from the text. It assumes that by
working on a combination of different
aspects of the written text, the learner can
increase their ability to comprehend it. The
key idea of the model is decoding elements
of the text from letters to words, phrases,
and then to sentences. The meaning will be
derived in a linear manner. Bottom-up
reading model is believed to be a passive
process where readers rely too much on
specific elements of the text to get its
meaning (Celce-Murcia & Olshtain, 2000; Van Dijk & Kintsch, 1983).
Top-down reading model is the reverse of the bottom-up one, which starts from
the reader. It assumes that the learner brings to the text certain knowledge of the world,
of the text‟s structure, and of the language to get its meaning. This knowledge is likely
to be useful in understanding a text, but it often needs to be activated with such
activities as discussions, questionnaires, quizzes, brainstorms, and vocabulary-
anticipation.
Figure 2: Levels of processing in reading
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However, in practical  reading activities, most people would be likely to find
themselves using a combination of the two approaches, switching from one to another
depending on the text and the information required. This is the third model of reading,
interactive reading model (Alderson & Bachman, 2000; Brown, 2001). The model
combines both bottom-up and top-down aspects of reading to build the meaning.
Readers use both knowledge of word structure and background knowledge to interpret
the texts they are reading. The most evident benefit of this model is the opportunity for
the differentiation that it provides students. Students are not required to fit into a preset
approach or have identical skill sets to decode and interpret texts. Instead, they are
encouraged to use their own strengths to understand the text and get new information.
This model allows the reader to bring his own background knowledge to reading and to
interact with others to build meaning from the text. Interactive reading model is also
currently accepted as the most comprehensive description of the reading process
(Anderson, 1999).
1.1.3. Reading comprehension strategies
In reading process, in order to comprehend the meaning of the text, every reader
would employ certain strategies to process the written words. Reading strategies are
defined as mental operations relating to how readers perceive a task, what textual cues
they pay attention to, how they make sense of what they read, and what they do when
they do not understand (Block, 1986). Reading strategies help students to process the
text actively, to monitor their comprehension and to relate what they are reading to
their own knowledge and to other parts of the text. Strategies, therefore, are important
in reading, and particularly useful when the text is long and/or complex, and the
reader has many options of where and what to attend. There are various strategies
suggested to improve reading comprehension of readers proven with research evidence.
Following are the most common mentioned by many researchers (NRP, 2000;
McNamara, 2004, 2007).
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1. Comprehension monitoring  in which the reader learns how to be aware or
conscious of his or her understanding during reading and learns procedures
to effectively deal with problems arising in understanding the text.
2. Previewing identifies the topic and the level of readers‟ familiarity with the
topic.
3. Identifying paragraph structure to see the pattern of the paragraph, whether
it is deductive or not. In other words, this strategy suggests that the readers
should locate the position of the topic sentence first to get the main idea of
the whole paragraph.
4. Using background knowledge to relate new idea presented and what is
already known about it by asking questions about the topic.
5. Predicting what types of information could be provided in the text.
6. Guessing the meaning of new words from the context.
7. Inferring information from what is written.
8. Question answering in which the reader answers questions posed by the
teacher and is given feedback on the correctness.
9. Summarizing in which the reader attempts to identify and write the main or
most important ideas that integrate or unite the other ideas or meanings of
the text in a coherent way.
1.1.4. Studies on improving reading comprehension in EFL contexts
The essential position of reading comprehension in English as a Foreign Language
(EFL) contexts has turned improving reading comprehension ability of EFL learners to
one of the most common researched topics among linguists and language practitioners.
Various research projects have been done to introduce methods to enhance the EFL
learners‟ ability of reading comprehension as well as to verify or falsify effects of
introduced methods in certain EFL settings such as visualization (Erfani & Iranmehr,
2011), summarization strategy (Zafarani & Kabgani, 2014), comprehension strategy
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instruction (Fan, 2010).  Generally, the findings of those research projects show
positive effects of the introduced methods. However, certain modifications are
suggested to suit specific contexts and generate the most efficient outcomes.
In addition to the studies of methods and strategies to enhance reading
comprehension of EFL learners, there are numerous research projects exploring the
relationship between reading comprehension and other components of reading process
such as materials, learners and teachers. Studies on the relationship between reading
comprehension and phonological, morphological awareness (Abdul Gafoor & Remia,
2013), reading comprehension performance and strategy use (Dabaghi & Akvan,
2014), influences of stimulating tasks on reading comprehension (Guthrie, Wigfield,
Humenick, Perencevich, Taboada, & Barbosa, 2006) have given insightful
understanding of reading comprehension and affective factors that need to be
considered in teaching and learning reading comprehension in EFL contexts.
Reading materials is another focused topic for researchers and practitioners who
want to improve EFL learners‟ reading comprehension ability through materials.
Various types of reading materials have been suggested such as culture-based (Utami,
Nitiashi, & Artini, 2014), genre-based, authentic materials, and Internet-based and
Science Research Assosiates reading materials, etc. Each type has its own strengths as
well as weaknesses in practical use; therefore, in specific contexts, they all need to be
modified suitably.
It can be seen that language researchers and practitioners have been making great
efforts to contribute to the improvement of language leaners‟s reading ability,
especially in EFL contexts.
1.2. Learner Autonomy
1.2.1. Definitions of Learner Autonomy
As Learner Autonomy (LA) has become part of the mainstream of research and
pratice within the field of language education, much has been talked about the concept
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in numerous research  projects on LA as a consequence. At the first time of its
appearance, LA was defined as the “ability to take charge of one‟s own learning”
(Holec, 1981: 3). He then elaborates on his definition as the responsibility of a learner
for all the decisions concerning every aspect of the management and organization at
different stages of one‟s own learning including:
- determining the objectives;
- defining the contents and progressions;
- selecting the methods and techniques to be used;
- monitoring the procedure of acquisition properly speaking (rhythm, time,
place, etc.)
- evaluating what has been acquired.
This definition is partly agreed among various other researchers after Holec in latter
research projects on LA (Dickinson, 1995; Cotterall, 1995; Littlewood, 1999; Benson,
2001; Little, 2007). However, some modifications have been made with “capacity”
replacing “ability” and “take responsibility for” or “take control of” replacing “take
charge of” by Holec himself and some other researchers (Benson, 2001; Dickinson,
1987). Benson (2001: 49), nevertheless, comments that though Holec‟s definition of
autonomy “adequately covers the main areas of the learning process in which one
might expect the autonomous learner to exercise control”, it “describes the decision-
making abilities involved in autonomous learning in largely technical terms” and does
not explicitly discuss cognitive factors involved in the development of autonomy. He,
then adds the argument of Little (1991) that “autonomy is a capacity – for detachment,
critical reflection, decision making, and independent action” and “the learner will
develop a particular kind of psychological relation to the process and content of his
learning”. The capacity for autonomy will be displayed both in the way the learner
learns and in the way he or she transfers what has been learned to wider contexts”
(Little, 1991, cited in Benson, 2001:49). Moreover, he argues that both Holec‟s and
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Little‟s definitions did  not give enough attention to “the third vital element in
autonomous learning: that the content of learning should be freely determined by the
learners”, which has “a situational aspect” and “a social aspect”. He asserts that control
[over learning process] is a question of collective decision-making rather than
individual choice” (Benson, 1996: 33, cited in Benson (2001:49). For that reason, it is
necessary for autonomous learners to possess particular interaction capacities to work
with others in the learning process (Benson, 2001: 49).
Benson (2001:47) defines the concept of LA in language learning as the capacity of
people “taking more control over the purposes for which they learn languages and that
ways in which they learn them”. Autonomy, therefore, involves both leaners‟ abilities
and attitudes which can develop to various degrees. As Benson (2001: 47) views it, LA
is a “multidimensional capacity”, which may “take different forms for different
individuals, and even for the same individual in different contexts or at different
times”. In other words, LA can be manifested in different ways and to different degrees
depending on the language learners themselves in specific contexts and at certain
times. With a belief that efforts to cover every potential aspect of control over learning
may result in a lengthy definition of LA in practical use, Benson (2001) suggests that it
is acceptable to employ the simple definition of LA as “the capacity to take control of
one‟s learning as one that establishes a space in which differences of emphasis can co-
exist” (Benson, 2001:50). However, he emphasises that it is necessary for an adequate
description of autonomy in language learning to recognise three important levels of
control that autonomous learners may exercise: learning management, cognitive
processes and learning content.
Specifically, the control over learning manegement involves the managment of the
learners‟s behaviours in planning, organizing and evaluating their own learning.
Benson (2001) believes that this level is most directly observable among levels of
autonomy. The control over cognitive processes in learning is concerned with the
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learners‟ attention, reflection,  and metacognitive knowledge. Little (1991) observes
that the autonomous learner will “develop a particular kind of psychological relation to
the process and contrent of his learning” (cited in Benson, 2001: 98). This will help to
distinguish a real autonomous learner and the learn with “the mask of autonomy”
(Breen and Mann, 1997, cited in Benson, 2001: 98). The control over learning content
involves the social domain of learning when it requires the learner to interact with
other learners to determine and implement their own learning goals and tasks or with
teachers and possible higher authorities to negotiate the curriculum. As a consequence,
it requires learners to develop their own capacity to participate in social interactions
concerning their learning. It also requires that teachers and education authorities create
favourable situational contexts to support and encourage the independence of learning.
Though the definitions given by different researchers might vary slightly, they seem
to share the focal points featuring LA that LA requires learners themselves to take the
responsibility for their own learning both during and after the period of formal
education and “the responsibility” of learner involves their participation in decision-
making processes of learning objectives, learning methods, learning content, and
progress assessment, which are traditionally believed to be the responsibility of
teachers.
Considering all the abovementioned points of view, LA, in this current study, is
understood as the capacity of language learners themselves to control their own
learning over different dimensions of the learning process including objectives,
methods, content, and assessment. These are also used as a basis to develop questions
in the questionnaire survey intended to explore the respondents‟ perceptions of LA.
1.2.2. Types and Levels of autonomy
Littlewood (1999) proposes two types of autonomy namely “proactive autonomy”
and “reactive autonomy”. The former is the form of autonomy in which learners are
able to “take charge of their own learning” and “establish a personal agenda” by
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determining learning objectives,  selecting learning methods and techniques and
evaluating learning progress. The latter one can be considered to be a “premilinary step
towards the former or a goal on its own right”. In Littlewood's explanation, this form of
autonomy “does not create its own directions but, once a direction has been initiated,
enables learners to organize their resources autonomously in order to reach their goal”
(Littlewood, 1999: 76). He also believes that although many researchers recognize only
what he called “proactive autonomy”, “reactive autonomy” is worthy being attended in
talking about education. The distinction Littlewood makes between the two forms of
autonomy and what he talks about “reactive autonomy” imply that in order to obtain
LA in language learning and teaching, it is not necessary for learners to count on their
own only. Instead, support and guidance from teachers or supervisors are promisingly
useful resources of which they can take advantage. In other words, in education, if
teachers would like to foster LA among their learners, they can make changes by
giving support and guidance to set a suitable direction for their learners.
LA can be manifested in different forms and to different levels. According to
Nunan (1997: 195), there are five levels of autonomy realized in “learner action”
including “awareness”, “involvement”, “intervention”, “creation”, and “transcedence”.
These levels involve dimensions of “content” and “process” and could inform the
sequencing of learner development materials; however, they are criticized for
“overlaps” and the possibility that “learners will move back and forth among levels”
(Hsu, 2005: 99).
Another model introduced by Littlewood (1997: 81) with three stages involving
dimensions of language acquisition, learning approach, and personal development.
These dimensions reflect an individual‟s autonomy as a communicator, a learner and a
person in corresponding contexts of language acquisition, classroom organization, and
a broader one. Respectively, autonomy involves “an ability to operate independently
with the language and use it to communicate personal meanings in real, unpredictable
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situations”, “learners‟ ability  to take responsibility for their own learning and to apply
active, personally relevant strategies”, and “a higher-level goal of...greater generalized
autonomy as individuals” (Benson, 2007). This model is somewhat similar to that
proposed by Macaro (1997: 170-172) also with three stages of “autonomy of language
competence”, “autonomy of learning language competence”, and “autonomy of choice
and action” (as cited in Benson, 2007).
Each of these models implies a possible progression from lower to higher levels of
autonomy. To some extent, this implication is consistent with Little‟s (1991: 3)
assertion that autonomy is “not a steady state achieved by learners once and for all”.
In other words, LA fluctuates considerably during the learning process in different
contexts and under different conditions. As a result, suitable strategies are needed to
deal with this fluctuation.
1.2.3. Characteristics of autonomous learners
Several researchers have attempted to portrait the autonomous learners with lists of
characteristics associated with autonomy in the literature. For example, Candy (1991)
has introduced a list of more than 100 competencies grouped under 13 headings to
profile a successful autonomoous learners including such characteristics as being
“methodical and disciplined”, “reflective and self – aware”, “interdependent and
interpersonally competent”, able to “develop and use criteria for evaluating” (cited in
Benson, 2001: 85).
In the context of language learning, Breen and Mann (1997:134-6) suggest that
autonomous learners are those who:
- see their relationship to what is to be learned, to how they will learn and to the
resources available as one in which they are in charge or in control;
- are in an authentic relationship to the language they are learning and have a
genuine desire to learn that particular language;
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- have a  capacity to learn that is independent of the educational processes in
which they are engaged;
- are able to make use of the environment they find themselves in strategically;
- are able to negotiate between the strategic meeting of their own needs and
responding to the needs and desires of other group members.
(cited in Benson, 2001:84-85)
It can be observed that rather than learning management capacities the
characteristics described are more concerned with the learners‟ personality and attitude
toward learning. As Benson (2001: 86) remarks, these lists tend to describe the
autonomous learner as a particular kind of person rather than a person who possesses
particular cognitive skills or abilities that can be acquired. Moreover, the longer the
list, the less clear it is that we are dealing with a finite number of characteristics
associated with autonomy and the closer we come to a description of the “ideal
learner”.
Dickinson (1993) suggests that autonomous learners are characteristically able to :
(i) identify what has been taught; (ii) formulate their own learning objectives; (iii)
select and implement appropriate learning strategies and do so; (iv) identify strategies
that are not working for them; and (v) monitor their own learning. In the same vein,
Omaggio (1978, cited in Wenden, 1998, p. 41-42) proposes a list of seven main
attributes of autonomous language learners, which describes autonomous language
learners as ones who:
a) Have insights into their learning styles and strategies
b) Take an active approach to the learning task at hand
c) Are willing to take risks
d) Are good guessers
e) Attend to form as well as to content, that is, place importance on accuracy as
well as appropriacy
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f) Develop the  target language into a separate reference system and are willing
to revise and reject hypotheses and rules that do not apply
g) Have a tolerant and outgoing approach to the target language
While Dickinson‟s list can be used as an umbrella that covers and desribes generic
attributes of the autonomous learner, the list suggested by Omaggio provides a more
specific description of the autonomous learner with observable and particular learning
behaviours. The two lists are complementary to provide a more practical description of
the autonomous learner with a finite number of characteristics of both learner‟s
learning behaviours and attitudes towards learning process.
1.2.4. Fostering LA in EFL/ESL contexts
Cohen & Dörnyei (2002) claim that success in learning a foreign or second
language depends on various factors, and the characteristics of the language learner are
especially important (p.170). Those characteristics may vary, according to researchers;
however, motivation is an invariable factor among them, and autonomy is thought to be
associated with intrinsic motivation. According to Littlewood (1996), a person may be
willing to practice independence but does not have the ability to be independent. On
the other hand, an individual may possess the ability to be independent but reluctant to
be so. Learners‟ willingness and ability to be responsible for their own learning is the
key to LA (van Esch & St. John, 2003 cited in Benson, 2001; Little, 1995). Little
(1995) has analyzed these two components and concludes that willingness comprises
motivation and confidence while ability consists of knowledge and skills.
Since autonomy is proved to be beneficial to learning and then considered as a goal
of language education, teachers and educational institutions have been making an
attempt to foster autonomy of language learners through practices with the adoption of
appropriate modes of learning that allow learners to develop the capacity. Benson
(2001) has suggested that there are three major areas in the field of learner autonomy
research including the nature of the LA concept and its components, the possibility of
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developing LA among  language learners, and the effectiveness of the efforts to foster
LA in language learning. Among numerous studies in the three distinct LA research
areas, those on approaches and strategies to foster LA in different language learning
contexts are prevalent in the literature. Benson (2001) classifies six groups of
approaches to promoting LA in language learning including resource-based
approaches, technology-based approaches, curriculum-based approaches, classroom-
based approaches, teacher-based approaches, and learner-based approaches.
Resource-based approaches emphasise the development of the learner‟s
independent interaction with learning resources by offering oppotunities for learners to
direct their own learning individually in such aspects as planning the learning process,
selecting learning materials and evaluating the progress. The main instruments for the
operation of resource-based approaches are materials and counselling (Benson, 2013;
Le, 2009; Van, 2011). However, it is claimed that independent interaction with
learning resources is not sufficient in itself for the development of autonomy. The
evidence from studies suggested that the approaches are most effective in offering
learners oppotunities to develop greater control over their own individual learning but
far less effective in offering learners oppotunities to make decisions concerned with the
collective process of teaching and learning.
Technology-based approaches assume the helpfulness of diverse forms of
technology, especially computers and the Internet in providing the learners with
oppotunities to learn by themselves as well as to collaborate with other learners (Le,
2009). The emergence of new technologies has facilitate interractions that would be
difficult or impossible in traditional classrooms. These approaches focus on the
technologies used to access learning resources. The approaches, however, require that
learners must have a certain degree of autonomy in advance in order to use new
technologies effectively. Moreover, the support provided by new technologies in
developing certain skills associated with autonomy is just a potential and need to be
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evaluated against empirical  evidence for the realization of this potential in practice. In
addition, the effectiveness of new technologies is also a great deal dependent on their
accessibility to learners as well as the contexts in which they are to be applied. In
recent years, a number of interesting technology-based projects have been reported and
the interaction with the technologies has been proved to be supportive of autonomy.
Some examples of these technologies are computer – enhanced interactive video
(Gardner & Blasco Garcia, 1995; Little, 1994), electronic writing environments
(Milton, 1997), informational CD-ROMs (Guillot, 1996), email language advising
(Makin, 1994), and computer simulations (Mak, 1994), learner – created blogs (Lee,
2011; Dickinson, 2013), etc.
Curriculum-based approaches focus on the negotiation between teachers and
learners in the learning content. The principle of learner control over the curriculum is
that learners are expected to make the major decisions concerning the content and
procedures of learning in collaboration with their teachers. In particular, learners will
participate in making decision on learning content, activities, and evaluating learning
with teachers‟ support (Nga, 2014). The effectiveness of curriculum-based approaches
to autonomy is often judged according to their ability to survive. In other words, it can
be said that a curriculum-based approach to autonomy can be seen as effective if it is
applied and recognized by users in developing learners‟ capacity for control over
learning process. Since the extent of learners‟ involvement in making decision
concerning curriculum varies according to educational institutions, which regulate
learning contexts, curriculum-based approaches need to consider specific contexts in
practice to have appropriate modifications to have the most effectiveness.
Classroom-based approaches base on the belief that LA can be fostered through
cooperation between learners and their peers or teachers in classroom contexts
(Benson, 2001). These approaches emphasise on changes to the relationships
commonly found within conventional classrooms. Accordingly, teachers should let
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learners take control  and responsibility in setting learning goals, learning process
and learning outcomes assessments (Le, 2009). Empirical experiments in which
learners are encouraged to get involved in the planning and assessment of classroom
learning suggest positive results and tend to show learners‟ ability to exercise control
over these aspects of their learning given the oppotunity to do so and appropriate
support of teachers (Thao, 2012; Yahong, 2009).
Teacher-based approaches emphasise teacher autonomy, teacher education and
teacher‟s role as a facilitator to change their beliefs about, build their committment and
encourage their practices of LA in classes (Benson, 2001; Le, 2009; Little, 2004). The
effectiveness of the approaches is highly dependent on the teacher‟s commitment to the
idea of autonomy, their professional skills and their practice in reality. Literature on
teacher autonomy has become increasingly important in order to make the best of the
approaches in application. As a result, a number of projects on different aspects of
teacher autonomy have been carried out and reported. For example, there are studies
that investigate: the concepts of teacher autonomy (Lamb & Reinders, 2008; Thao,
2012), the dependence of LA on teacher autonomy (Little, 1995), the relationship
between teacher autonomy and stress, work satisfaction, empowerment, and
professionalism (Pearson & Moomaw, 2005), the common effects on well-being and
academic motivation of parent and teacher autonomy support in adolescents (Chirkov
& Ryan, 2001), the education of teacher for teacher-learner autonomy (Smith, 2003),
etc. In general, the effort made to study teacher autonomy and relevant issues has lead
to the better understanding of the concept as well as helped in the developement and
application of models to enhance LA in teacher-based approaches.
While resource-based and technology- based approaches put their focus on the
provision of opptutities for learners to control over their learning, learner-based
approaches aim to directly provide learners with skills required to take advantage of the
oppotunities to take greater control over their learning. Learner-based approaches place
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emphasis on changing  learners‟ learning behaviors as well as beliefs by training them
learning skills and strategies such as metacognitive skills to develop their LA (Benson,
2001, 2013; Dislen, 2011; Yu, 2006; Hue, 2008). Through learning strategies training,
LA would be promoted by offering learners oppotunities to choose their own strategies
and apply the chosen strategies spontaneously without teachers‟ continued prompting
(Cohen, 1998). Research evidence suggests that explicit instruction in strategy use does
not necessarily enable learners to develop autonomy in terms of control over cognitive
and content aspects of their learning. With explicit instruction, learners will only
develop a set of techniques for learning management; however, it is noted that learning
performance is considerably improved. Reflective training models apprear to be more
effective in fostering autonomy thanks to the integration of these three aspects of
control and the proved development of learners‟ awareness in terms of the
appropriateness of strategies to the overall self-direction of their learning.
Nevertheless, there is relatively little empirical evidence to prove the effectiveness of
such models in enhancing learners‟ learning performance. Therefore, it is suggested to
combine explicit instruction and learner reflection in order to achieve both autonomy
and learning performance.
Each of these approaches focuses on different aspects of control in the learning
process and is often claimed to have the particular effectiveness over others. However,
most researchers and practitioners believe that these six approaches are interdependent
and the combination of approaches in practice is really common. Moreover, due to the
fact that specific contexts may exert certain influences on the effectiveness of an
approach, it is crucial to take careful considerations in the application of approaches to
fostering LA in certain language learning and teaching contexts in order to have the
best outcomes.
In EFL contexts, it is important to understand how teachers and learners perceive
the concept before applying whatever method to foster LA among language learners.
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Numerous studies have  been carried out to explore the teachers‟ and learners‟
perceptions of and beliefs about LA (Borg & Al-Busaidi, 2012; Balcikanli, 2010;
Camillieri, 1999; Kostina, 2011; Salimi & Ansari, 2015; ; Sakai, Takagi, & Chu, 2010;
Nga, 2014; Al-Busaidi & Al-Maamari, 2014; Loi et al., 2014; Van, 2011; Liu, 2014).
Generally, the findings from the studies show that LA is believed to be an essential
capacity of learners, especially at higher level of education by both teachers and
learners and has a meaningful association with learners‟ language proficiency. There is
empirical evidence for the supportive effect of LA on learners‟ language learning. It is
also evident that autonomous learners tend to achieve better language proficiency
(Dafei, 2007). However, the findings from studies also suggest that learners seems to
be ready but not capable enough of taking the responsibility of their own learning;
therefore, they still need help and guidance from teachers, especially in EFL/ESL
contexts in Asia (Yıldırım, 2008, 2012; Mineishi, 2010; Wang, 2010; Van, 2011;
Dişlen, 2011; Joshi, 2011 & Hozayen, 2011). Possible explanation for this situation is
the influence of certain typical factors such as cultural backgrounds (Littlewood, 1999;
Chan, 2001; Palfreyman & Smith, 2003; Trinh, 2005; Sakai et al., 2008) and exam-
oriented educational systems (Le, 2013; Nakata, 2011, Üstünlüoğlu, 2009) on the
fostering of LA. The current study is an effort to investigate the nature of LA and its
components as perceived by the participants in order to undestand thoroughly the
situation so that sound theoretical background can be formed for any further
intervention.
1.2.5. Obstacles to fostering LA in EFL contexts in Vietnam
Though the importance of LA among Vietnamese EFL learners has been
recognized and great efforts have been made to contribute to the fostering of LA,
especially in tertiary education contexts, there remains certain obstacles hindering the
effectiveness of the efforts. First of all is the cultural traits of Vietnamese learners
(Quynh, 2013). Like EFL learners in other East Asian countries, Vietnamese learners
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are often described  as obedient and reliant on teachers in their learning. There is a
traditional acceptance of an “exclusive power” of teachers over learners which rooted
from Confucian ideology. Accordingly, teachers often have been assumed to have
absolute authority and responsibility also to make decisions concerning different
aspects of teaching and learning process like selecting materials, content, assessing
learners‟ progress, etc. Other difficulties include the exam-oriented educational system
that results in time constraints and stringent syllabus (Quynh, 2013), lack of resources,
educational policies, curriculum, technology, and teacher training (Nga, 2014).
Although it is not easy to foster LA among language learners in the context of
Vietnam, there is a possibility that teachers would be successful in this cause given
appropriate considerations (Quynh, 2013; Tan, 2010; Nga, 2014).
1.3. Learner Autonomy and Reading Comprehension
In line with the recognized importance of reading comprehension ability and
autonomy of language learners, various researchers have conducted a number of
research projects on different aspects of reading comprehension and LA, and hence
made a considerable contribution to the literature on the relationship between the two
concepts. For instance, Mede, İnceçay, & İnceçay (2013) studied the possibility of
fostering LA through extensive reading; Poorahmadi (n.d.) investigated the effects of
instructional support in training autonomous readers, or Zarei & Gahremani (2010)
explored the relationship between LA and reading comprehension ability of MA
students in Tehran and Karaj, and Bayat (2011) studied the relationship between
autonomy perception and the reading comprehension achievement of English language
learners, etc. It is believed that in order to promote autonomy in learning language
skills, the learners should extend their strategies of learning beyond teacher-guided to
self-guided and independent learning (Little, 2007a; Thanasolus, 2000; & Dafei, 2007).
In case of reading comprehension, this means that students need to manifest self-
confidence in their ability to tackle texts and monitor their comprehension.
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Chapter Summary
With the  aim of exploring students‟ perceptions and practices of LA in learning
English reading comprehension, relevant concepts and issues of reading
comprehension and LA in language learning and teaching, particularly in EFL
contexts, have been reviewed to establish a sound theoretical background for the study
in this part. The literature serves as a framework for the researcher to compile
questions in the questionnaire and the interview. Furthermore, what have been
reviewed will also be used in comparing and analyzing findings from the questionnaire
and the focus group interview.
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CHAPTER II -  METHODOLOGY
This chapter discusses the research methodology adopted in the current study. In
particular, the chapter covers discussions about the research design, the data collection
methods, the data collection procedures as well as the analytical frame of the study.
2.1. Research Objectives and Research Questions
As stated in previous parts, the current study was carried out with the purposes of
exploring: (i) the extent to which students at the University perceive the concept of LA
in learning ERC, and (ii) the extent to which the students practice LA in their learning
process of ERC. From the purposes of the study, two research questions have been
formulated:
RQ1. To what extent do students at the University perceive LA in English
reading comprehension learning?
RQ2. To what extent do the students practice LA in their English reading
comprehension learning process?
In order to answer the abovementioned questions, the mixed methods approach
with questionnaire, learners‟ learning diaries and focus group discussion as the major
data collection instruments was used in the current study. The later sections will
discuss in more detail these data collection methods, reasons for such selection as well
as the procedures for data collection and the analysis framework of the collected data.
2.2. Research Design
2.2.1. Exploratory study using mixed methods
2.2.1.1. Exploratory study
Exploratory study is conducted when there are few or no earlier studies to refer to
or rely upon to predict an outcome of a research problem. It is applied to discover and
describe patterns and/ or relationships which have not previously identified.
Exploratory studies are often employed to get insights into following possible research
problems:
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 Familiarity with  basic details, settings, and concerns.
 Well grounded picture of the situation being developed.
 Generation of new ideas and assumptions.
 Development of tentative theories or hypotheses.
 Determination about whether a study is feasible in the future.
 Issues get refined for more systematic investigation and formulation of new
research questions.
 Direction for future research and techniques get developed.
University of Southern California (n.d.)
Exploratory research design is a useful approach for gaining background
information on a particular topic. It is flexible and can address research questions of all
types (what, why, how). Nevertheless, due to the fact that the research process of
exploratory research is often unstructed, it is almost impossible to make definitive
conclusions about the findings (Harvard University, n.d). For that reason, exploratory
research is often used to generate formal hypotheses and develop more precise research
problems.
Exploratory research generally utilizes small sample sizes, thus inhibiting the
typical generalization to the large population of findings. In addition, it is important for
researchers to notice the lack of rigorous standards applied to methods of data
gathering and analysis. One of the areas for exploration could determine what method
or methodologies would be best to solve the research problem; therefore, careful
consideration need to be taken during the processes of data collecting and analyzing.
2.2.1.2. Mixed methods approach
2.2.1.2.1. Qualitative and Quantitative research
Traditionally, there are two basic research approaches that can be utilized to
conduct research projects namely qualitative and quantitative approach/research.
Hayllar et al. (1996) define qualitative research as a method to collect non-numeric
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data, i.e. the  information that has nothing to do with numbers. By placing primary
importance on studying small samples of purposely chosen participants, those
researchers who use qualitative approach attempt to find the data that help them to
thoroughly study and understand the investigated phenomena (Mackey & Abbuhl,
2015). On the contrary, quantitative research focuses on numerical data, or numbers
from which the conclusions are drawn and/or the hypotheses are verified. Based on
realistic, obvious statistics and facts, quantitative approach helps researchers generate
objective and generalizable outputs. While quantitative approach provides realistic,
concrete statistics, which allow easier analysis and presentation of collected data,
qualitative research provides an in-depth investigation into the subject in its
relationships with the certain context of the research and other factors by analyzing
more detailed and rich data collected in the form of comprehensive written descriptions
or visual evidence.
On the one hand, qualitative and quantitative approaches are basically helpful in
dealing with research problems with the sufficient provision of input data collection
apparatuses as well as various appropriate analysis paradigms, but on the other, the two
approaches also have some certain limitations. For quantitative approach, the main
disadvantage is that the context of the study or experiment is ignored. Quantitative
research does not study things in a natural setting or discuss the meaning things have
for different people as qualitative research does. Another disadvantage is that a large
sample of the population must be studied because only a large sample of participants
researched can assure the statistical accuracy of the results, which may be very
expensive and time consuming. For qualitative approach, the researcher is heavily
involved in the process, giving the researcher a subjective view of the study and its
participants. In the data analysis stage, the interpretation of the findings from the
collected data may be influenced by the researcher‟s view, which is unavoidably biased
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to some extent.  As a result, the findings and conclusions may be subjective to a certain
degree.
With these strengths and weaknesses, quantitative approach is more popular in the
statistics based research projects while qualitative is more likely to be employed in
social sciences. However, there are some cases where both quantitative and qualitative
data are necessary to completely solve the proposed research questions. Under such
circumstances, mixed methods research comes as a promising solution.
2.2.1.2.2. Mixed methods research
a. Definition and purposes of mixed methods research
As the name suggests, mixed methods research is the mixture of both qualitative
and quantitative research approaches. Johnson and Onwuegbuzie (2004: 17) define the
mixed methods research as “the class of research where researcher mixes or combines
quantitative and qualitative research techniques, methods, approaches, concepts or
language in a single study”. Mixed methods strategies are often guided by more than
one purpose and researchers using mixed methods strategies tend to have the intention
of triangulation, complementarity, development, initiation, or expansion (Greene, et al.,
1989).
Riazi & Candlin (2014) have made an effort to elaborate the five purposes of using
mixed methods conceptualized by Greene, et al. (1989) in language learning and
teaching research. In their article, they assert that mixed methods research designs are
often used when researchers want to seek convergence and corroboration between the
results obtained from different methods, thereby eliminating the possible bias when
using a single method (triangulation), to examine different levels or layers of a
phenomenon by using quantitative and qualitative results to interpret different aspects
of the phenomenon (complementarity), to use the results from one method or phase of
the study to develop or inform another (development), to uncover contradiction or
paradox, with consequent recasting of questions or results from one method in the light
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of those obtained  from another (initiation), and to extend the breadth and depth of
inquiry by using different methods to study different components of an object of study
(expansion).
b. Mixed methods research designs
Cresswell (2013) supposes that the integration of two types of data, i.e. quantitative
and qualitative data, might be done at several stages of the research process such as the
data collection, the data analysis, and the data interpretation. For example, when using
questionnaire survey to collect data, researchers can combine pre-coded and open-
ended questions to collect information. In other words, when undertaking a mixed
methods research study, a researcher can use qualitative research methods for one
phase and quantitative research methods for the other phases. Thus, qualitative and
quantitative phases can be conducted either concurrently or sequentially and the two
can be partially or fully integrated. Leech & Onwuegbuzie (2009) assert that partially
mixed methods involve the mixing of the data collected at the interpretation stage after
quantitative and qualitative data have been collected either concurrently or sequentially
in their entirety, whereas fully mixed methods involve the mixing of quantitative and
qualitative techniques within or across one or more stages of the research process. The
two authors also provide a classification of mixed methods design according to: (i)
level of mixing (partially versus fully mixed), time orientation (concurrent versus
sequential), and emphasis of approaches (equal status versus dominant status). Earlier,
Johnson and Onwuegbuzie (2004) propose a classification with time order decision and
the emphasis on paradigm, as shown in Figure 3.1.
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Figure 3: Mixed  methods design matrix (adapted from Johnson & Onwuegbuzie, 2004)
In the same vein, Teddlie and Tashakkori (2003) contribute to the literature on
mixed methods research with the Methods-Strands1
Matrix, which represents a general
typology of research designs used in social and behavioral sciences. The typology
includes monomethod designs (qualitative or quantitative) and mixed methods research
designs. The latter feature four models namely sequential mixed methods designs,
concurrent mixed methods designs, conversion mixed methods designs, and fully
integrated mixed methods designs. For the purpose of this thesis, however, discussion
will only be focused on the mixed methods designs.
The authors explained that in concurrent designs, at least two independent phases of
a study are conducted in a parallel or synchronous manner. Inferences that are made on
the basis of the results from each phase are synthesized to form the inferences at the
1
By Strands, the authors mean Phases
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end of the  study. The design is helpful when researchers want to simultaneously ask
confirmatory and exploratory questions.
In sequential designs, at least two strands occur in chronological order in which one
strand emerges from the other. The conclusions are made on the basis of the results of
the first strand leading to data collection and data analysis for the next strand. The
inferences are finally drawn based on the result of both strands of the study
(see Figure 3.2 for an illustration). In this model the second strand of the study
is conducted either to confirm or disconfirm the inferences of the first strand or
to provide further explanation for findings in the first strand (Tashakkori & Teddlie,
2003).
Figure 4: Sequential mixed methods design
(adapted from Tashakkori & Teddlie, 2003, p. 688)
Conversion design offers a unique feature of mixed methods research, involving
conversion or transformation of qualitative data to perform a quantitative analysis
(called quantitizing) and conversion from quantitative data to perform a qualitative
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analysis (called qualitizing).  There is only one inference to make based on the
combination of all results from both types of data (Tashakkori & Teddlie, 2003).
The last type of mixed method multistrand model namely fully integrated mixed
methods designs is categorized as one type of mixed model design (and not mixed
method design) by the two authors themselves for it is the incorporation of two or more
types of mixed method designs; therefore, it will not be dicussed further.
c. Strengths and weaknesses of mixed methods research
Much has been debated about the strengths and weaknesses of mixed methods
research. Following are major strengths that make mixed methods research superior in
research.
First, mixed methods research eliminate or, at least, minimize the weaknesses of
both quantitative and qualitative research approaches. It is found to be able to answer
research questions that cannot be done by other methodologies. This is due to the
confirmatory nature of quantitative research, which involves theory verification and the
exploratory nature of qualitative research, which involves theory generation (Punch,
1998). Therefore, when a research is both confirmatory and exploratory in
nature, mixed methods research enables the researcher to simultaneously answer
both types of research questions, and further verifies and generates theory in the same
study.
Second, mixed methods research can provide better inferences (Teddlie &
Tashakkori, 2003) because it may offset the disadvantages that other methods have by
themselves. Johnson & Turner (2003: 299) believe that “the mixing of quantitative and
qualitative methods will result in the most accurate and complete depiction of
phenomenon under investigation”. By mixing different types of data, the results from
one method can develop or inform the other one (Driscoll et al. 2007) and provide a
more comprehensive understanding of the object of study (Riazi & Candlin, 2014).
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Third, the combination  of qualitative and quantitative methods will enhance the
reliability of data collected (Zohrabi, 2013), hence increase the accuracy of research
findings and the level of confidence in research findings (Johnson & Onwuegbuzie,
2004; Moran-Ellis, et al., 2006).
Besides the abovementioned advantages, mixed methods research, like any other
research approach, have a number of weaknesses like possible difficulties that a single
researcher may encounter when undertaking both qualitative and quantitative phases,
especially when the two or more phases are expected to occur concurrently, increased
complexity of a research framework, problems in appropriate mixing of different
methods and approaches, possible under-analysis, and cost effectiveness (Johnson &
Onwuegbuzie, 2004; Moran-Ellis, et al., 2006; Silverman, 2013).
2.2.2. Rationale for using mixed methods research in the study
In order to fulfil the goals of exploring: (i) how students at the University perceive
the concept of LA in learning ERC, and (ii) the extent to which the students practice
LA in their learning process of ERC, the mixed methods research approach or more
specifically, the sequential mixed methods design was adopted to answer the two
research questions in the current study for several reasons. First of all, the nature of the
current study is exploratory with the major targets of finding out the perceptions of LA
in ERC of the students as well as their practice of LA in their own ERC process. In
order to adequately answer the two proposed research questions, both quantitative and
qualitative data are required, thus it is necessary to use data collection apparatus of
both approaches, giving the researcher more chances to collect corroborative evidence
for her research. Moreover, by collecting the two types of data in two sequential
phases, preliminary findings from one phase can help the researcher to design and
modify the other phase to make it more appropriate and effective. The value of the
mixed methods approach in this research can furthermore be seen in the possibility of
acquiring a deeper understanding of the research subjects by combining and contrasting
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qualitative data with  preceding quantitative data. This combination of qualitative and
quantitative data is not only well suited to answer the research questions but also
makes it more likely for the researcher to find more comprehensive and reliable results.
2.2.3. Data collection methods
2.2.3.1. Questionnaire survey
Questionnaires are undoubtedly one of the primary sources of collecting data for
any researchers. Some major advantages of questionnaires to be mentioned are: They
are one of the efficient means of collecting data on a large scale; they can be easily sent
to a large number of respondents at field sites; respondents‟ anonymity encourages
them to share information more openly; questionnaires are time – efficient and cost-
efficient way to collect data from many people (Seliger & Shohamy, 1989; Lynch,
1996; Gillham, 2000; Brown, 2001; Milne, 1999).
However, some disadvantages of questionnaires are noted at the same time.
Questionnaires are standardized, so it is not always possible to elaborate points in the
questions that possibly confuse respondents. Thus, it is possible that inaccurate and
unrelated responses are provided due to the misunderstanding. In addition, wording of
the questions might affect respondents‟ responses, which eventually affect the findings
of the study. Furthermore, a low return rate is a common problem that researchers
encounter, especially when questionnaires are sent by post or email and respondents
may answer superficially especially when it takes a long time to complete the
questionnaire (Gillham, 2000; Brown, 2001; Milne, 1999). For the current study, the
advantages of questionnaire survey outweighed the disadvantages as it helped the
researcher to collect a great amount of data on a variety of aspects involved for a short
period, saving her time for other steps in carrying out the study. Certain steps were also
taken to minimize possible drawbacks and enhance the questionnaires‟ reliability.
The questionnaire – Perceptions and Practices of Learner Autonomy (PPLAQ) –
was used to answer the two proposed research questions. A Vietnamese version of the
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PPLAQ was prepared  for students to investigate the abovementioned aspects from the
students‟ perspective. In other words, the students‟ questionnaire sought to explore
students‟ perceptions of LA, their view on the extent of their own and teachers‟
responsibility for learning activities inside and outside class as well as their actual
practice of LA in ERC. The questionnaire consisted of three main parts covering three
main sections namely Perceptions of Learner Autonomy, Responsibilities, and
Practice, which were adapted from the questionnaires developed and used by Chan
(2003), Borg and Al-Busaidi (2012), Joshi (2011), and Yan (2007) (see Appendix
A). In detail, the first Section - Perceptions of Learner Autonomy with 12 items aimed
to acquire students‟ understanding of the concept LA in ERC learning. The second
section – Responsibilities consisting of 10 questions explored the students‟ point of
view on their teachers‟ responsibilities and their own responsibilities for ERC learning
activities both inside and outside classrooms while the third and also the last section –
Practice with 17 questions intended to investigate the students‟ actual practice of LA in
their ERC learning. In order to make sure that there would be no misunderstanding
when the questionnaire was delivered to respondents, the researcher had made a trial
survey with ten questionnaires administered to ten students before delivering the
questionnaire to respondents in the official survey. The researcher worked directly with
the ten respondents and asked them to point out any confusing details in the questions.
Though there were no major problems with the questionnaire, some minor
modifications were still made in the wording of the questions after the researcher‟s
discussion with the respondents.
Another questionnaire – Students‟ Practice of Learner Autonomy (SPLAQ) was
designed for teachers to explore their view on their students‟ practice of LA in ERC
(See Appendix B). The version for teachers aimed to collect data to compare to those
gained from the relevant parts in the students‟ responses as triangulation. The
questionnaire for teachers consists of two sections. Section 1, „Responsibilities‟, had 10
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items, which were  parallel to those in the questionnaire for students. The questions in
this section aimed to explore the extent to which students and teachers hold
responsibilities in various in- and out-of-class ERC learning activities from the
teachers‟ perspective. The second section – Practice – again contained the same
questions as those used in Section 3 – Practice in the version for students. This
section‟s major goal was to collect data on the real LA practice by the students from
the teachers‟ perspective. For the number of teachers invited to answer the
questionnaire was limited to five, the researcher worked directly with the participants
to make sure that the questions were thoroughly understood.
Questions in both versions were designed to be answered with five options
corresponding to five levels in Likert scale. This helps to reduce the volume of work
for respondents, which partly enhance the respond rate, as well as allows the researcher
to collect a large amount of data of the focused topics.
2.2.3.2. Learning diaries
In this study, learning diary was used as a data collection tool to provide evidence
of students‟ ERC learning (see Appendix D). However, it should be noted that the data
provided by the learning diaries were on micro level, which explored how students:
- chose learning activities
- set aims for the tasks
- identified their problems when carrying out the tasks
- selected and adjusted learning strategies, and
- evaluated the learning process.
Moreover, in order to make sure that the participants would feel totally comfortable
with keeping learning diaries, they were allowed to write either in English or
Vietnamese.
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2.2.3.3. Focus groups
A  focus group is defined as “a carefully planned discussion designed to obtain
perceptions on a defined area of interest in a permissive, non-threatening environment”
(Krueger, 1994: 6 cited in Litosseliti (2003:1). According to Litosseliti (2003:1), it is a
special group in terms of purpose, size, composition and procedure, which is set up to
“explore specific topics and individual‟s views and experiences through group
interaction”. She asserts that focus groups are characterized by the focus on a small
number of topics and the interactivity as participants respond to and build on the views
expressed by others in the group and generate insightful information in the form of a
wide range of opinions, ideas and experiences.
Focus groups have a number of advantages for they provide a more natural
environment as compared to such other methods of collecting data as interviews or
participant observation. By encouraging participants to express their own opinions in a
comfortable and enjoyable discussion, focus groups allow researchers to obtain various
views and attitudes (Litosseliti, ibid.). The use of focus groups emphasizes on
interaction and the explicit use of such interaction as research data. It advocates the use
of interaction between and among investigator and respondents to elicit individual
constructions of realities. These features of focus groups were demonstrated in this
study in how data were analyzed in Chapter 3.
In this study, focus groups were used as a major data collection method along with
the questionnaire and learning diaries in order to:
- encourage students to discuss and talk freely about their English reading
comprehension learning experiences.
- find out more from students‟ comments on the results of the PPLAQ about
their attitudes towards the roles of the teachers and of their own involving different
aspects of ERC.
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Among the uses  of focus groups identified by Bloor et al. (2001), they were used in
this study to collect data to complement quantitative methods. They were also used to
cross check and challenge the findings of the questionnaires. Findings from the focus
group were also use for triangulation in this study. Questions in the focus group were
designed with reference to the initial results of the questionnaire survey and learner‟s
learning diaries.
After considering the participants‟ English proficiency, the researcher decided to
carry out the focus group in Vietnamese. The main purpose of this is to make sure that
the participants are able to express thoroughly their points of view during the
interview. The focus group was audio recorded to assist interpretation as it allows the
researcher to focus on the conversation and observe non-verbal gestures of the
interviewee, rather than spending time writing what is said (Robson, 2002). The data
were then typed into text for careful qualitative theme analysis (Sanacore, 2008). All
these transcripts were finally segmented and coded for further analysis.
2.3. Description of the context
This study was conducted at a private university in Bac Ninh province, Vietnam.
For reasons of confidentiality, the research location is referred to as „the University‟ in
this report. The University is a newly-established private university, with only almost
ten years of operation. The University offers various education programs of ten
majors, namely Business Administration, Finance & Banking, Accountancy,
Information Technology, Civil Engineering, Electrical–Electronic Engineering,
Thermal and Refrigeration Engineering, Control and Automation Engineering,
Manufacturing Technology, and Food Processing Technology.
The University‟s commitment is to train its students to be qualified engineers and
bachelors, who are fully equipped with specialist knowledge, practical experience and
working skills in technical as well as economic fields. It distinguishes itself from state-
funded and other private institutions in Vietnam by offering a unique educational
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environment which combines  features of a university and an economic group to
students of different backgrounds. In such environment, students are not only taught
necessary knowledge and skills but also given chances to work and directly experience
what they have learned in reality. The focus is put on both theoretical and practical
knowledge to ensure the best preparation for students in their future career.
The University‟s management board believe that in addition to specialist
knowledge and working skills, linguistic skills, or more specifically, English language
skills, play a vital role in the students‟ success in their future career path. Therefore,
English language learning has been given a high priority at the University.
Nevertheless, due to the fact that the University is quite new with the history of less
than ten years, there has been no offical research on teaching and learning of English at
the University and the lack of such research projects, to some extent, affects the
effectiveness of English learning and teaching at the University. That is one of the
main factors encouraging the researcher to carry out this study.
2.4. Participants
2.4.1. Students
The current study was completed with the participation of 120 students of the
University. All the students are non English major with low proficiency when they start
their learning at the University. In the second phase, 10 students were asked to keep
records of their actual English reading comprehension practice by writing learning
diaries within two months. Afterthat, six of them were invited to talk in a focus group,
which was done in week 14 of the semester.
2.4.2. Teachers
The current study involved five teachers who were teaching English language at the
University. They have been teaching the students who also participated in the current
study for a long time before and during the time of the current study. This helps to
ensure that teachers‟ responses were based on their long-term experience of working
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with the students  and their actual observation of students‟ learning rather than initial
impression.
2.5. Procedures
Following the trial survey carried out in the first week of the second semester 2015-
2016 academic year, the student version of the PPLAQ was administered to students of
the University with the support of two volunteers in week 3. The participants were
informed about the purposes of the questionnaire and called for participation on a
totally voluntary basis. The completed questionnaires were then sent back to the
researcher for initial analysis. At the same time, the teacher version of the
questionnaire - SPLAQ was also administered to five teachers, who had been teaching
English at the University at that time. In the second phase, the selection of participants
were totally based on a voluntary basis. Accordingly, 10 students were asked to keep
records of their actual ERC practice with their own learning diaries in two months from
week 5 to week 13 of the semester. Afterthat, six of them were invited to talk in a focus
group, which was done in week 14 of the semester. The data collection finished by the
end of the semester.
2.6. Data analysis
The collected data were analyzed with the support of the SPSS 20 application,
which allows statistical analysis of quantitative data collected from the questionnaire
survey. For the data collected with learning diaries and the focus group, this study
adopted three steps in analyzing qualitative data: obtaining a general sense of material,
coding the data, and generating themes (Creswell, 2008).
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Chapter Summary
This chapter  elaborates how the mixed methods research design was adopted and
how data collection instruments namely questionnaire survey, learners‟ learning diaries
and focus group were utilized to collect valuable data to answer the two research
questions in the current study. The description of how the data collection and data
analysis were conducted is also provided. In the following chapter, the findings from
data analysis will be presented.
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CHAPTER III -  DATA ANALYSIS AND FINDING DISCUSSION
The chapter presents and analyzes the collected data of this study as well as discuss
the findings emerging from data analysis. The research design relied on a sequential
mixed method approach involving both quantitative and qualitative data collection
methods to answer this study‟s questions.
The analysis of quantitative and qualitative data is presented separately. After that,
the patterns found are compared and contrasted to get major findings of the study.
3.1. Quantitative data
3.1.1. Data management and coding
Quantitative data were collected using two questionnaires, namely the PPLAQ and
SPLAQ. The questions were categorized in accordance with different aspects of LA. In
order to make it easier for the analysis of statistics, each item in the questionnaire was
given a code before the figures were loaded onto SPSS 20, a commercial computer
application which allows statistical analysis of quantitative data. The following table
illustrates the coding of the questionnaire.
Table 1: Coding table for the questionnaire
Section No. of Questions Coding
I 12 LA1-12
II 20 RT1-10, RS1-10
III 17 SP1-17
In which LA refers to the items that aimed at exploring the understanding of
respondents of the concept “Learner Autonomy”; RT means “Responsibilities of
teachers”; RS means “responsibilities of students”, and SP means “Students‟ Practice
of Learner Autonomy”. The numbers from 1 to 17 refer to the number of the question
in the questionnaire.
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The coded raw  data collected from the completed questionnaires was recorded
accordingly with Microsoft Excel and then loaded onto SPSS 20.
The internal consistency of the questionnaire was guaranteed for all the questions
were adapted from the questionnaires designed and used by other researchers with
satisfactory Cronbach‟s alpha.
Particularly, Section I investigating the respondents‟ perceptions of LA in ERC
learning includes ten questions divided into four major groups including (i) “levels of
learner autonomy” (items 1, 2, 3, 4, & 5 - Cronbach‟s Alpha = . 723); (ii) “learners‟
independence” (items 6 & 7 - Cronbach‟s Alpha = .851); (iii) “promotion of learner
autonomy” (items 8, 9, & 10 - Cronbach‟s Alpha =.675), and “psychology of learning”
(items 11 & 12 - Cronbach‟s Alpha =.886). These questions were adapted from the
questionnaires designed by Borg and Al-Busaidi (2012) and Joshi (2011).
Section II exploring the attitudes of the respondents towards the responsibilities of
teachers and students for different matters involved in ERC learning practice both in
and outside the classroom consists of 10 questions adapted from those used by Quynh
(2013) and Van (2011). The questions were divided into three aspects namely (i)
“learning management” (items 1, 2, 3, 4, 5, & 6 – Teachers‟ responsibilities –
Cronbach‟s Alpha = .878, Students‟ responsibilities - Cronbach‟s Alpha = .730), (ii)
“psychology of learning” (item 7 & 8 - Teachers‟ responsibilities – Cronbach‟s Alpha
= .750, Students‟ responsibilities - Cronbach‟s Alpha = .800), and (iii) “learning
assessment” (items 9 & 10 - Teachers‟ responsibilities – Cronbach‟s Alpha = .667,
Students‟ responsibilities - Cronbach‟s Alpha = .824).
Section III looking at the teachers‟ and students‟ points of view regarding the
students‟ practice of LA in their ERC learning contains 17 questions adapted from Yan
(2007). These questions were grouped into (i) “using and monitoring learning
strategies” (items 1, 2, and 3 – Cronbach‟s alpha = .913), (ii) “monitoring the learning
process and performance” (items 4, 5, 6, and 7 – Cronbach‟s alpha = .848), (iii)
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“formulating learning objectives  and plans” (items 8, 9, 10, and 11 – Cronbach‟s alpha
= .848), (iv) “monitoring the use of learning methods” (items 12, 13, 14, 15, and 16 -
Cronbach‟s alpha = .878), and (v) “identifying the importance of outside classroom
learning” (item 17).
3.1.2. Quantitative data analysis
3.1.2.1. Students’ perceptions of LA concept
The following table represents calculated mean scores (Mean) and standard
deviations (S.D) for 12 questions exploring the student‟s perceptions of LA regarding
four aspects in Section I of the questionnaire. The total number of completed
questionnaire sheets received is 120 (N= 120) and participants‟ responses were
measured by a five-level Likert scale (1= Strongly Disagree, 2 = Disagree, 3 =
Undecided, 4 = Agree, 5 = Strongly Agree).
Table 2: Student’s perceptions of LA
No. Aspects Question Code Mean S.D
1
Levels of
Learner
Autonomy
LA means that learners are aware of their
own learning.
LA1 2.30 0.460
LA means that learners can modify the goals
and the content of the learning program.
LA2 2.60 0.492
LA means that learners can create their own
learning styles
LA3 2.50 0.502
LA means that learners are free to decide
how their learning will be assessed.
LA4 2.20 0.603
LA means that learners can make
connections between the content of
classroom learning and the world.
LA5 2.70 0.460
Average 2.46 0.50
2
Learners‟
Independence
LA requires learners to be entirely
independent of the teacher.
LA6 2.70 0.643
Tải bản FULL (109 trang): https://bit.ly/3Cd1qQT
Dự phòng: fb.com/TaiHo123doc.net
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LA requires learners  to work independently
at home.
LA7 3.00 0.635
Average 2.85 0.64
3
Promotion of
Learner
Autonomy
LA is promoted when learners can make
choices about how they learn.
LA8 1.80 .751
LA is promoted when learners can choose
their own learning materials.
LA9 2.10 .834
LA is promoted when learners are free to
decide how their learning will be assessed.
LA10 2.20 .751
Average 2.03 0.78
4
Psychology
of learning
Motivated language learners are more likely
to develop LA than learners who are not
motivated.
LA11 4.10 0.703
Confident language learners are more likely
to LA than those who lack confidence.
LA12 4.10 0.703
Average 4.10 0.703
As can be seen from Table 2, while the mean scores of “Levels of Learner
Autonomy”, “Learner‟s Independence”, and “Promotion of Learner Autonomy” were
relatively low at 2.46, 2.85, and 2.03 respectively, the mean score for the aspect of
“Psychology of learning” were quite high at 4.10 on average.
As regards “Levels of learner autonomy”, in terms of levels of LA in learning
management, most of them (70%) disagreed that LA meant that learners were aware of
their own learning, 40 % disagreed that LA meant that learners were allowed to modify
the goals and the content of the learning program while 60% remained could not
decide. Regarding learning assessment, up to 70% of participants disagreed (of which
10% was “Strongly Disagree”) that LA meant that learners could make decisions on
their learning assessment. Generally, it can be concluded that the concept of LA was
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basically alien to  the students especially when it comes to decision-making on learning
goals, content and assessment.
For “Learners‟ Independence”, the given answers had a wider range with 40%
disagreed that autonomous learners did not necessarily have to work completely
independently of the teacher, and only 10% of them agreed with the statement while
50% could not decide. Similarly, 20% of the participants either disagreed or agreed that
LA had the same meaning as independent working at home while 60% chose the
“undecided” option. These figures indicate that the independent working of
autonomous students seems to be quite confusing to the participants.
For lacking certain knowledge of the concept, the participants highly doubted the
possibility of promoting LA through authorization. To make it explicit, up to 80%
responses were “disagree” (of which half was “strongly disagree”) for the question
regarding the possible promotion of LA by giving students the authority to choose their
own learning materials. Similarly, 60% of the participants disagreed with the idea that
LA could be promoted if students were allowed to choose their learning styles and
methods and 60% of them could not agree that LA would be enhanced when students
were authorized to decide the methods of assessing their own learning. In addition to
the confirmation that students didn‟t understand the concept of LA, the figures also
infer that the students were not confident at all to make decisions on their own
learning. In other words, the students seemed to be quite dependent in their learning.
Regarding the psychological aspect of language learning, 80% of the respondents
highly agreed that motivated and confident language learners were more likely to
develop autonomy than those who lacked motivation and confidence in language
learning. To some extent, this finding is consistent with the conclusion made by Borg
and Al-Busaidi (2012) that unmotivated condition may prevent the participants
from promoting learner autonomy.
Tải bản FULL (109 trang): https://bit.ly/3Cd1qQT
Dự phòng: fb.com/TaiHo123doc.net
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It can be  interpreted from all of the above discussed figures that the participants
held limited understanding of the concept, yet they strongly believed that psychological
factors exerted a strong influence on LA.
3.1.2.2. Responsibilities of teachers and students in ERC learning and teaching
In relation to the extent to which teachers and students are responsible for different
issues in the procedures of ERC learning and teaching, results from two versions of the
questionnaire, one for the students and one for the teachers, will be discussed. The total
number of completed questionnaire sheets received is 120 (N= 120) for students‟
version and 5 (N=5) for teachers‟ version with items arranged parallel. Participants‟
responses were also measured by a five-level Likert scale (1= Not at all, 2 = A little, 3
= Some, 4 = Mostly, 5 = Completely).
The following table compares the extent of teachers‟ and students responsibilities
regarding different issues of ERC learning and teaching as perceived by the teachers
and the students.
6813772
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