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	5. 1
PART I –  INTRODUCTION
This chapter introduces the rationale, aims and objectives, scope, research methods
and research questions of the study. Also, the structure of the thesis is outlined.
1. Rationale
Vietnam is a multi-ethnic country with fifty-four distinct groups, each with its own
language, lifestyle, and cultural heritage. In some parts of the country where these ethnic
minorities are having the standard of living is still below the wanted level. Helping them to
improve their living conditions, especially investments in education and economy are
needed.
Sam Son ethnic pre-university is the place that has a duty of training the ethnic
students to prepare for them to enter the university level. The students come from 7
provinces in the north of the middle area in Vietnam: Ninh Binh, Thanh Hoa, Nghe An, Ha
Tinh, Quang Binh, Quang Tri and Hue. As for ethnic English learners in our school,
especially in this period, English has just become the major subject in training ethnic
students but the poor conditions for teaching and learning together with the extreme
weakness of basic common knowledge of the learners, difficulties seem to multiply. Thus,
understanding the thought of ethnic students is necessary to all the teachers in these special
schools.
We can see that there is an important change in research about language instruction.
The focus gradually shifted from teacher centered to student centered with special attention
for the students’ perspective and individual differences among learners. As a result,
learners’ beliefs have attracted much attention among linguists in recent decades.
As indicated by Chastain (1988), students arrive at their language class bearing a
number of preconceptions that affect their attitude and performance in the class. These pre-
existing conceptions have to do with the speakers’ previous experience, with the actual
language classes, with the teacher, with language learning ability and also with complex
set of attitudes and expectations that language learners bring to the classroom. These
opinions may facilitate learning or inhibit it. In short, a central role is attributed to learner
beliefs. For example, Richards and Lockhart (1994) put forward that learners’ belief can
 


	6. 2
influence their willingness  to participate, their expectations about language learning, their
perceptions about what is easy or difficult about a language and finally their learning
strategies.
Considering their influence on many aspects of learning, the beliefs of learners
need to be investigated in depth before the classroom procedures, activities and tasks are
chosen. Inspired by Horwitz (1985, 1987, 1988), many researchers such as Brown (1994),
Ellis (1994) and Hutchinson (1987) have investigated the roles of teachers and learners in
language learning and stated that learners, as well as teachers, have their own attitudes and
beliefs which are likely to influence the way they set their roles and within these roles,
beliefs and attitudes deeply influence the whole educational process. Thus, on the basis of
these claims and findings, the main concern of this study hopes to expand previous
understandings. To be more specific, this study surveyed the beliefs about English
language learning held by Vietnamese students of ethnic minority groups who were
studying at Sam Son pre-university school.
2. Aims and objectives
The aim of this study was to find out what beliefs about language learning ethnic
students at Sam Son ethnic pre-university school have and analyze their beliefs and locate
them within a taxonomy of language learning beliefs using the BALLI survey instrument.
This study is conducted with the hope to find out the effect of their beliefs on their
potential impact on language learning and teaching in general, as well as in more specific
areas such as the learners’ expectations and strategies used. An additional purpose was to
discover whether the students’ motivation and enthusiasm for language learning and
reported expectations could be linked to their positive beliefs.
3. Scope of the study
The aims of the study confine it to a small-scale questionnaire survey with a small
number of 150 students in ethnic pre-university in Sam Son, Thanh Hoa. The study is
therefore descriptive rather than exploratory and explanatory.
4. Methods of the study
The study uses a combination of various methods to achieve its objectives such as
descriptive and comparative. However, in this study, I mainly use survey method with the
 


	7. 3
help of an  adapted version of a popular self-administered questionnaire, Horwitz’s (1987)
Beliefs About Language Learning Inventory (BALLI). The instrument is not a test, thus it
does not provide overall scores but measures participants’ opinions and attitudes towards
various second language learning beliefs.
5. Research questions
More specifically, this study focuses on the following research questions:
1. What are the beliefs about language learning held by ethnic students at Sam Son pre-
university school?
2. How do these beliefs affect their language learning?
6. Overview of the study
The study consists of three parts: Introduction, Development and Conclusion.
Part 1: The Introduction provides an overview of the study including the rationale, aims
and objectives of the study, scope of the study, methodology, research questions and the
design of the study.
Part 2: The major part of the thesis is divided into 3 chapters.
Chapter 1: Reviews theoretical background of students’ beliefs and language learning.
Chapter 2: Gives the brief description of school context and introduces the procedure of the
study.
Chapter 3: Presents the major findings and the discussion based on the findings.
Part 3: The conclusion presents the brief summary of the findings and limitations and
suggestions for further study.
7. Summary
In this chapter I have outlined the reasons for conducting this study as well as its
aims, objectives, and scope. The research questions and research methods that were
employed for the study are also introduced. Part B, which follows, will begin with the
literature review.
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PART II -  DEVELOPMENT
CHAPTER I: LITERATURE REVIEW
In this chapter, the relevant literature on language learner beliefs will be reviewed.
It will begin with the definition of beliefs and beliefs about language learning, the origin
and types of language learning beliefs. Finally, previous studies on language learners’
beliefs will be reviewed.
1.1. Students’ beliefs and language learning
1.1.1. What is belief?
Language learning beliefs have been defined differently by different researchers.
For example, beliefs are defined as:
- mini theories (Hosenfeld, 1978)
- insights (Omaggio, 1978)
- culture of learning (Contazzi & Jin, 1996)
- learner assumptions (Riley, 1980)
- implicit theories (Clark, 1988)
- self-constructed representational systems (Rust, 1994)
- conceptions of learning (Benson & Lor, 1999)
In general term beliefs has been defined as “an attitude, opinion and viewpoint
which attends in every discipline of human behavior to say that something is true or right
and vice versa” (Ehrlich, S. 421-446, 2008). In academic definition it can be stated as “a
learners’ viewpoint, judgment or opinion about the influence of their learning in their
future success” (Neda Fatehi, R. 16, 2009). In other words it means that what would be
students’ feelings about what they learn as a foreign students and how it helps them to
achieve better proficiency in English. For many years researchers have attempt to examine
all aspects of English language learning effects. Finally, they found that each individual
 


	9. 5
student has its  own perception and cognition about the strategies that has been used by
teachers.
According to Victori and Lockhart (1995), beliefs are “general assumptions that
students hold about themselves as learners, about factors influencing language learning,
and about the nature of language learning and teaching” (p. 224). This definition is adopted
to discuss the beliefs about English language learning held by the participants in the study.
Recently, there has been much empirical evidence that how students learn English
is influenced by their beliefs about second language learning to help students learn the
language better.
1.1.2. Beliefs about language learning
There are many interrelated factors affect the success in language acquisition. Some
factors are associated with the social context of the learning, cultural beliefs about
language learning, the status of the target language and the process of language learning
itself (Ramirez, 1995). Nunan and Lamb (1996, p. 215) point out that the learners' attitudes
towards the target language, the learning situation, and the roles that they are expected to
play within that learning situation exert significant influences on the language learning
process. Learner characteristics such as personality traits, learning style, learning strategies
and attitudes have also been identified as significant aspects which play a role in
determining learning outcomes (Ramirez, 1995). The term “attitude”, the central focus of
this study, refers to “a set of beliefs that a learner holds about the community and people
who speak the target language, about the language, and the learning task itself” (Ramirez,
1995, p. 165). (cited in Erlenawati, 2002)
Beliefs are a central construct in every discipline that deals with human behaviour
and learning (Fishbein & Ajzen, 1975; Ajzen, 1988). In one sense, beliefs or personal
“myths” about learning do not differ from the majority of myths about human race, nor do
they differ from those of the majority of psychologist and educators.
Pintrich and De Groot (1990) point out, for example, that learners who perceive
their studies as important or interesting show higher degrees of perseverance in their work.
Thus, knowledge of learners’ beliefs about language learning may provide language
educators with a better understanding of their learners’ “expectations of, commitment to,
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success in and  satisfaction with their classes” (Horwitz, 1988, 283). Consequently teachers
can make more informed choices about teaching (Bernat & Gvozdenko, 2005) and adopt
“a more sensitive approach to the organization of learning opportunities” (Cotteral, 1999,
494) in their lesson.
Language learners possess a set of beliefs about the nature of language learning,
which Hosenfeld (cited in Ellis, 1994, p. 477) defines as “mini theories” of second
language learning. This is supported by Wenden (1986) and Horwitz (1987) who argue that
language learners indeed hold some beliefs about language learning, even though they may
not always be explicit or consciously thought about. Here a belief is defined as a statement
that is held to be true, that affects language learning practices. Learners' belief systems
cover a number of aspects, including beliefs about the nature of English, the speaker of
English, the four language skills (listening, speaking, reading and writing), teaching
activities, language learning, appropriate classroom behaviour, their own ability and about
the goals for language learning (Richards & Lockhart, 1996).
Although learner beliefs have been frequently studied and discussed, no consensus
had yet been reached on an exact definition for the term. In this study, learner beliefs are
defined in the same way as Horwitz (1988) sees them: “preconceived notions (of learners)
about language learning”. Such a broader definition is especially useful, because it allows
us to cover the affective as well as the cognitive aspects of beliefs. Since both aspects are
closely related and the affective factor is considered the most powerful one, it seems
legitimate to incorporate affective feelings (such as attitude, motivation, anxiety) about
language learning under the notion “learner beliefs”. Learner behaviour or learner
strategies cannot be considered as a type of “notion”, but rather as actions undertaken by
the learner. Learner beliefs and learner strategies will therefore be strictly separated in this
study.
1.1.3. Nature and origin of beliefs
Terms such as knowledge and beliefs are treated differently within the research
community, depending on different theoretical orientations. Early psychological studies
into learner perceptions and beliefs about learning “opened a whole new Aladdin’s cave of
persons’ thoughts and feelings about their learning” (Thomas & Harri Augustein, 1983,
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338). They concluded  that beliefs about learner capacity and personal models of their own
processes were more central to understanding the individuals’ learning performances than
universally accepted theories of learning; these personal “myths” explained more about
individual differences in learning than such psychometric measures as intelligence or
aptitude.
In cognitive psychology, learners’ beliefs about the nature of knowledge and
learning, or epistemonological beliefs, have been investigated with the idea that they are
part of the underlying mechanism of metacognition (Flavell, 1987; Ryan, 1984), form the
building blocks of epistemology (Goldman, 1986), and are a driving force in intellectual
performance. Psychologists have begun to acknowledge the pervasive influence of
personal and social epistemologies on academic learning, thinking, reasoning, and problem
solving (Schommer, 1993), persistence (Dweck & Leggett, 1988), and interpretation of
information (Ryan, 1984; Schommer, 1990).
From this perspective, beliefs about language learning are viewed as a component
of metacognitive knowledge (Flavell, 1987), which include all that individuals understand
about themselves as learners and thinkers, including their goals and needs. Flavell (1979,
1981) emphasizes the study of metacognitive knowledge in second language learning and
focuses on the person. He calls this “person knowledge”. Person knowledge is knowledge
learners have acquired about how cognitive and affective factors such as learner aptitude,
personality, and motivation may influence learning. In addition, it includes specific
knowledge about how the above factors apply in their experience.
1.1.4. Types of learner beliefs
In an early attempt to identify the types of beliefs held by language learners,
Horwitz (1987) administered the BALLI to groups of learners. Five general areas of beliefs
emerged from the analysis of the responses relating to:
1) the difficulty of language learning,
2) aptitude for language learning,
3) the nature of language learning,
4) learning and communication strategies,
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5) motivation and  expectations.
Wenden (1986, 1987) grouped the beliefs she identified in 25 adults enrolled in a
part-time advanced-level class at an American university into three general categories:
1) use of the language (for example, the importance of “learning in a natural way”),
2) beliefs relating to learning about the language (for example, the importance of learning
grammar and vocabulary),
3) the importance of personal factors (i.e. beliefs about the feelings that facilitate or inhibit
learning, self-concept, and aptitude for learning).
Both of these early studies, then, identified a very similar set of learner beliefs. For
example, the learners in both Horwitz’s and Wenden’s studies demonstrated beliefs about
the need to study grammar. This dominant belief was also reported by Schulz (2001), who
found that both Colombian learners of English in Colombia and American learners of
foreign languages in the US placed great store on explicit grammar study and error
correction.
Later research attempted to classify rather than simply list types of beliefs and to
link them to metacognitive knowledge (Wenden, 1999). Benson and Lor (1999), for
example, distinguished higher-order “conceptions” and lower-order “beliefs”. They
defined “conceptions” as “concerned with what the learner thinks the objects and processes
of learning are” whereas beliefs are “what the learner holds to be true about these objects
and processes” (p. 464). A number of studies, including that of Benson and Lor, who
investigated Chinese undergraduate students at the University of Hong Kong, suggest that
learners hold conceptions about what language is and how to learn and that these
conceptions fall into two broad categories, which can be glossed as “quantitative /
analytic” and “qualitative / experiential”. Table 1.1 indicates the kinds of beliefs related to
each other. It should be noted that these two general conceptions are not mutually
exclusive; learners can and often do hold a mixed set of beliefs. A number of studies (for
example, Tanaka 2004) also suggest a third general conception – “self-efficacy /
confidence” in language learning. This conception has more to do with how learners
perceive their ability as language learners and their progress in relation to the particular
context in which they are learning.
 


	13. 9
Conception Nature of  language Nature of language learning
Quantitative /
analytic
Learning an L2 is mostly a matter
of learning grammar rules.
In order to speak an L2 well, it is
important to learn vocabulary.
To understand the L2 it must be
translated into my L1.
Memorization is a good way for
me to learn an L2.
Qualitative /
experiential
Learning an L2 involves learning
to listen and speak in the language.
To learn a language you have to
pay attention to the way it is used.
It is okay to guess if you do not
know a word.
If I heard a foreigner of my age
speaking the L2 I would go up to
that person to practise speaking.
Table 1.1: Types of learner beliefs (based on Benson and Lor, 1999)
And in this study, I use the classification of learner beliefs proposed by Horwitz
(1987) because its is frequently used by other researchers researching language learners’
beliefs in various contexts. These categories are useful in describing learners’ beliefs
clearly.
1.1.5. The sources of learners’ beliefs
An interesting question is what determines learners’ beliefs about language
learning. Little, Singleton, and Silvius (1984, reported in Little and Singleton, 1990)
surveyed random samples of undergraduate and postgraduate students of foreign languages
at Trinity College, Dublin. They found that “past experience, both of education in general
and of language learning in particular, played a major role in shaping attitudes to language
learning” (1990, p. 14). For example, the students stated that they preferred to learn by
production activities (repeating orally and writing) rather than through receptive activities
involving listening and reading. Little and Singleton claimed that this belief reflected the
general nature of the instruction they had experienced (i.e. was shaped by their
instructional experiences).
Another possibility is that beliefs are culturally determined. However, Horwitz
(1999) in her review of the research into second language beliefs concluded that there was
insufficient evidence to show that learners’ beliefs varied systematically according to
cultural background. It is possible, however, that learners’ beliefs are more substantially
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influenced by general  factors such as personality and cognitive style but this remains to be
shown.
1.1.6. The situated and dynamic nature of learner beliefs
Learner beliefs are situation specific and dynamic. Kern (1995), for example,
reported changes in the beliefs of 180 students studying first-year level French at a
university in the US over the course of one semester (15 weeks). He administered
Horwitz’s BALLI to the students during the first and last week of the semester. Analyzing
the responses of 180 students, Kern reported that 35% to 59% of the responses changed
over the 15-week period. A significant change was observed in the response to the
statement “If you are allowed to make mistakes in the beginning, it will be hard to get rid
of them later on”, with 37% of the students reporting greater agreement and 15% lesser
agreement. This suggests that many students had become increasingly conscious of their
mistakes and were having difficulty in avoiding them. The learners also changed their
responses to the statement “Learning a foreign language is mostly a matter of learning a lot
of grammar rules”, with 32% showing greater agreement and 20% lesser agreement.
1.1.7. The relationship between beliefs and learning
Up to now, there have been very few studies of the relationship between learner
beliefs and learning outcomes. Abraham and Vann (1987) found some evidence that
beliefs might affect learning outcomes in a case study of two learners, Gerardo and Pedro.
Both learners believed that it was important to create situations for using English outside
the classroom, to practise as much as possible, and to have errors corrected. Both also
believed it important to participate actively in class. Gerardo, however, believed that
paying conscious attention to grammar was important, while Pedro did not and expressed a
strong dislike of meta-language. Also, Gerardo thought that it was important to persevere
in communicating or understanding an idea, while Pedro considered topic abandonment the
best strategy in some cases. Abraham and Vann characterized Gerardo’s philosophy of
language learning as “broad” and Pedro’s as “narrow”. They suggested that this might have
contributed to Gerardo’s better TOEFL score (523 versus 473) at the end of a course of
instruction. Pedro, however, did better on a test of spoken English, which might suggest
that different views about language learning result in different kinds of success.
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Park (1995) investigated  332 Korean university EFL students’ beliefs about
language learning, their language learning strategies, and the relationships among their
beliefs, strategy use, and second language proficiency. Park found three variables predicted
students TOEFL scores to some extent. One was a belief variable (i.e. beliefs about self-
efficacy and social interaction) and two were strategy variables (i.e. independent /
interactive strategies and metacognitive strategies). Those learners who reported having
confidence in learning English and the intention of speaking to others in English tended to
use English actively, especially outside the classroom, and to monitor their progress in
English carefully. These behaviors were also related to improvement in second language
proficiency.
Mori (1999) investigated the beliefs of 187 university students enrolled in Japanese
at various proficiency levels in the US. She examined the relationship between
epistemological beliefs (i.e. beliefs about learning in general) and beliefs about language
learning and also the relationship between beliefs and second language achievement. She
found that strong beliefs in innate ability (i.e. the ability to learn is inherited and cannot be
improved by effort) and in avoidance of ambiguity (i.e. the need for single, clear-cut
answers) were associated with lower achievement. Learners who believed that second
language learning was easy manifested higher levels of achievement. In addition, this study
showed that there were belief differences between novices and advanced learners.
Advanced learners were less likely to believe in simple, unambiguous knowledge or the
existence of absolute, single answers than novice learners. This study also revealed that
epistemological beliefs and beliefs about language learning were for the most part
unrelated. In other words, learner beliefs about language learning seemed to be task and
domain specific.
Tanaka and Ellis (2003) reported a study of a 15-week study-abroad programme for
Japanese university students, examining changes in the students’ beliefs about language
learning (measured by means of a questionnaire) and in their English proficiency
(measured by means of the TOEFL). The results showed statistically significant changes in
the students’ beliefs relating to analytic language learning, experiential language learning
and especially self-efficacy/confidence during the study-abroad period. Statistically
significant gains in proficiency were also reported. However, Pearson’s Product Moment
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correlations between the  students’ responses to the Belief Questionnaire and their TOEFL
scores both before and after the study abroad period were weak and generally statistically
non-significant. There was also no relationship between changes in beliefs after a three-
month period of study abroad and gains in proficiency.
Overall these studies do not show a strong relationship between beliefs and learning
/ proficiency. However, it is perhaps not surprising that the relationship between beliefs
and proficiency is weak, as the fact that learners hold a particular belief is no guarantee
they will act on it; conflicts with other strongly held beliefs, situational constraints, or
personal reasons may prevent them. If beliefs do impact on learning it is likely that they do
so indirectly by influencing the kinds of learning strategies learners employ.
1.2. Previous studies on learner’s beliefs
In the past decades, the body of research literature on language learning beliefs has
grown greatly, beginning in the 1970s (Papalia, 1978). As these studies have been
investigated within various research paradigms (see Barcelos (2003) for a review),
researchers have recently attempted to classify them. Benson and Lor (1999), for example,
organize them according to the enquiry methods employed by investigators. A typical
research strategy involves completing an inventory of different belief statements, to which
learners indicate their degree of agreement or disagreement (Horwitz, 1987). Another
popular strategy employs interviews and focus group discussions (Wenden, 1986b, 1987).
Kalaja (2003) refers to these approaches as "mainstream" and "alternative." Barcelos,
(2000, 2003), on the other hand, distinguishes three main approaches: nominative,
metacognitive and contextual. Below is a review of those studies.
Horwitz’s (1987) study is probably the groundbreaking study on second language
learners’ beliefs. In the past two decades, Horwitz’s (1987) Beliefs About Language
Learning Inventory (BALLI) has been extensively used to investigate among others, the
links between beliefs and proficiency (Mantle Bromley, 1995), the impact of culture on
beliefs (Cortazzi & Jin, 1996; McCager, 1993; Horwitz, 1999), that of gender (Siebert,
2003; Tercanlioglu, 2005; Bernat & Lloyd, 2007), the dimensions underlying language
learners’ beliefs (Sakui & Gaines, 1999) and strategy use (Yang, 1999) in various
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countries. The extensive  research conducted with the inventory shows that beliefs about
language learning are context specific (Nikitina & Furuuka, 2006).
Although Horwitz’s (1987) BALLI has been widely used in the research of
learners’ language learning related beliefs, some authors have raised concerns regarding
the validity and reliability of the instrument. For the purpose of this study, it is the lack of
multivariate statistical validation and analysis of the tool that need to be discussed. In order
to do this, we must examine the origins of the inventory: the instrument was based on the
findings of a brainstorming session hosted by Horwitz, involving 25 language teachers.
The participants were asked to collect beliefs that learners often have concerning language
teaching. Subsequently, Horwitz compiled a list of possible language learning beliefs
based on the suggestions of the participants, and grouped them under various themes. This
study based on Horwitz’s study, so it also examines the individual items and analyze the
data to find out the learners’ beliefs.
While a considerable amount of research has so far been conducted in the language
acquisition area, Wenden (2001) argues that foreign and second language learner beliefs,
so far, have been a neglected variable. Language educators have long recognized that
learners bring to the language classroom a complex web of attitudes, experiences,
expectations, beliefs, and learning strategies (Benson, 2001; Nyikos & Oxford, 1993;
Oxford, 1992). As a result, research reveals that attitudes toward learning, and the
perceptions and beliefs that determine them, may have a profound influence on learning
behavior (Bandura & Schunk, 1981; Como, 1986; Cotterall, 1995; McCombs, 1984;) and
on learning outcomes (Martin & Ramsden, 1987; van Rossum & Schenk, 1984; Weinert &
Kluwe, 1987). They are also central to the learner's overall experience and achievements
(Ryan, 1984; Sakui & Gaies, 1999; Schommer, 1990; Weinert & Kluwe 1987).
Furthermore, some note that successful learners develop insights into beliefs about the
language learning processes, their own abilities, and the use of effective learning strategies
(Anstey, 1988; Biggs, 1987; Ehrman & Oxford, 1989, 1990; Oxford, 1990; Zimmerman &
Martinez-Pons, 1986).
From those we can see, in this inferior environment, students in remote areas may
have formed some erroneous beliefs about language learning. As Horwitz (1987) stated,
second language learners often hold different beliefs or notions about language learning,
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some of which  are influenced by students’ previous experiences as language learners and
others that are shaped by their own cultural backgrounds. In her review of representative
studies based on her questionnaire, she further claimed that individual differences such as
age, stage of life, learning style, educational experiences and learning circumstances
including instructional levels, family, language learning contexts, likely account for as
much variation as cultural differences (Horwitz, 1999).
1.3. The relationship between learner beliefs and language learning strategies
One sub-area of language learners’ beliefs research is the relationship between
beliefs and the use of learning strategies. Because beliefs shape the way students learn the
language, it cannot be denied that learner beliefs have an impact on a language learner’s
strategy use. This issue has in particular been demonstrated by Yang (1999) and other
researchers such as Abraham & Vann (1987), Horwitz (1987, 1988) and Wenden (1986,
1987) (all as cited by Yang, 1999). Yang cited Pintrich et al. (1989, 1990) to illustrate the
way in which learning strategies can be affected by the beliefs of a learner. Intrinsically
motivated learners or learners possessing a high sense of self-efficacy (both motivational
beliefs) will make better use of (meta)cognitive learning strategies, while anxious learners
will automatically have less control over their learning and as a result, their selection of
(meta)cognitive strategies will be less effective. The same reasoning can be found in Lee &
Oxford (2008). Beliefs of the type “learning English is important” (cognitive belief
concerning the value of the target language) or “I am highly proficient in English”
(motivational belief concerning one’s self-efficacy) have a positive effect on a student’s
strategy use.
An interesting observation on the link between learner beliefs and language
learning strategies has been made by Yang (1999), who particularly focuses on learning
spoken English. Learners who hold positive self-efficacy beliefs are said to prefer
functional practice strategies. These learners actively look for opportunities to improve
their pronunciation skills in real-life situations (for example by starting conversations in
English, seeking native speakers as conversation partners or watching English TV-
programmer) (Yang, 1999). When students have strong beliefs about the value of learning
spoken English, they tend to be in favour of formal-oral practice strategies, such as
imitation and repetition. These students are for example convinced that an excellent
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English pronunciation is  essential and will therefore focus on the formal aspects of English
when practicing their pronunciation, by means of repeating the pronunciation of new
words or trying to imitate native speakers as much as possible (Yang, 1999). Consequently,
when the self-efficacy beliefs of a learner are much stronger than those about the value of
the target language, he will automatically opt for functional, communicative practice.
Already in 1988, Horwitz was convinced that learner beliefs can affect strategy use,
but Yang (1999) qualifies Horwitz’ observation by stating that the relationship between
beliefs and strategies is probably reciprocal. The selection of learning strategies can thus
also have an impact on a learner’s beliefs. Especially functional practice seems to be
helpful in increasing a student’s self-efficacy level (Pintrich, 1989, as cited by Yang,
1999). Of course, any type of well-chosen language learning strategy leads to successful
practice, helps in improving the learners’ self-perception of their own language proficiency
and consequently enhances their motivation (Yang, 1999).
Yang (1999), however, correctly asserts that the training of oral skills evokes
contradictory feelings with language students. On the one hand, they realize that oral
practice is absolutely necessary to reach a certain proficiency level. On the other hand, they
are often anxious about it and their concern and shyness frequently hinder their learning
progress (Yang, 1999). Students overcome with fear will not opt for functional practice, for
example, but their fear can partly be overcome by using the following strategies: trying to
relax and encouraging oneself to speak (Yang, 1999)
In brief, research by Yang and others revealed that a strong relationship can be
observed between learners’ beliefs and their use of language learning strategies. When
following Horwitz’s (1988) and Yang (1999) reasoning, it almost seems as if both
correlations are mutually exclusive, as if a high sense of self-efficacy necessarily comes
with a preference for functional practice and excludes the selection of any formal-oral
strategy. Or as if a student who attributes high value to spoken English only focuses on the
formal aspects of the English pronunciation and does not care about its communicative
function. Of course, this is certainly not always the case. It is true that anxious learners
(with a lower sense of self-efficacy) tend to avoid functional practice, but it should also be
seen as a necessity at the same time. It is therefore possible that learners are so strongly
convinced about the value of learning spoken English, that they are prepared to carry out
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any type of  practice (formal as well as functional). Probably, some of these students
absolutely want to overcome their fear of functional practice, because acquiring proper
pronunciation is so important to them, and consequently increase their self-efficacy level
due to their perseverance. Another objection to a strict separation of formal-oral and
functional strategies on the basis of learner beliefs is related to the language learning
context. EFL students with a very high self-efficacy level may be forced to use mainly
formal-oral strategies for training their pronunciation, since in foreign language contexts
fewer opportunities arise for communicative practice.
Since beliefs are rooted in the context, it is necessary to study second language
learners’ beliefs in a particular context. The following section provides brief information
about the context of this study.
1.4. Summary
The literature reviewed in this chapter shows that learners beliefs are both situated
and dynamic, i.e. they are context-dependent and change over time and places. Thus, the
teachers should find out learners beliefs in their own teaching contexts in order to help
learners to be aware of their own beliefs and the need to change the inappropriate beliefs.
As mentioned above, there are many researches that carried out in this field, however, they
mainly conducted at the junior, senior high schools and at college level. This also
encourages us to conduct the present study to investigate the relationship between beliefs
about language learning and the use of learning strategies at Sam Son ethnic pre-university
school. The following chapter presents the study.
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CHAPTER II: DATA  COLLECTION AND DATA ANALYSIS
2.1. Context of the study
2.1.1. The school context
Ethnic pre-university school is one type of the schools that used to train ethnic
students to prepare the sufficient knowledge for them to enter the universities. The
condition for learning here is that: they must be ethnic people who live in remote areas
such as the mountainous areas, high zones...; these students have to attend the university
entrance exam but they do not have enough points to study at that school and the result is
can be examined to study in the Ethnic pre-university school. English, as a foreign
language is one of the compulsory subjects in many levels in the system education in
Vietnam. It is generally taught in three forty-five minutes’ periods per week in the high
secondary school. However, the system of the ethnic pre-university school, English is
taught with two different syllabus. It depends on the importance of the subject (the main
subject or the subordinate subject) and the head master of that school can decide it is the
main or the subordinate. If it is the main subject, it is taught three forty-five minutes’
periods per week as in the high secondary school. If it is the subordinate subject, it is
taught two forty-five minutes’ periods per week.
The lecture that used to teach in these school is English streamlines Elementary.
English streamlines lectures are taught in Vietnam since 1970s. And now it become too old
because we have many new lectures that update everyday about the world with new
information, new methods to teach... However, English streamlines is still suitable for
beginners, especially the ethnic students who have never learnt or lost most of their
knowledge to start again. So, after many years teaching this lecture, the Ministry of
Education and Training is preparing for replacing the lecture to catch up with the demand
of the subject.
Sam Son ethnic pre-university school is situated in the East of the Thanh Hoa city.
And the places that the students come from are the remote areas of 7 provinces in the north
of the middle area in Vietnam. They are: Ninh Binh, Thanh Hoa, Nghe An, Ha Tinh,
Quang Binh, Quang Tri, and Hue. In Sam Son ethnic pre-university, English is one of the
compulsory subjects and it is the main subject in the students’ curriculum.
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Teaching and learning  English at Sam Son ethnic pre-university is extremely difficult
because students’ English level are unequal. Most of the students are not good at English.
Some have never learnt English because they learned French... And all of them find it
difficult to learn so they spend a little time learning it. For them, English is simply an
obligatory subject. They learn it mainly for marks, just pass the tests and the exams. There
fore, they seem to be likely passive in learning. They are likely to become motivated or
demotivated to English learning depending much on the textbook and teachers.
2.1.2. Participants
The students’ background
The participants of this study are 150 students that come from five classes (30
students / each class). They are both male and female ethnic students aged from 18 to 20 of
5 classes at Sam Son ethnic pre-university school. Students in this school are not good at
English and they are cope with the difficulties in learning English. Their English level is
unequal because they come from different remote provinces and some of them have not
learnt English before. These participants are chosen accidentally from the grade A, B and
C.
Students’ living and learning conditions
Because the students come from the remote areas, they live in the hostel of the
school. Most of the time, they have to concentrate to their learning so they only go out the
school one hour in the morning from 5.30 to 6.00 and two hours in the afternoon from 5.00
to 7.00.
After finishing their lesson in class, they can play football or take part in some
clubs such as Art club, Skills club... They do not allow to cook so they eat in the school’s
canteen.
Beside these, the school equipment is not enough. The tapes or cassette players are
not available for teachers and students to use. There are not English clubs for students to
improve or nourish their language skills.
The students’ language competence
Tải bản FULL (52 trang): https://bit.ly/3UxeN6h
Dự phòng: fb.com/TaiHo123doc.net
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They are pure  ethnic students, and the major ethnics are Muong, Thai, Katu, Tho,
Dao… which come from Thanh Hoa and Nghe An. They usually use their languages to
communicate and exchange their ideas. They also use Vietnamese in classes or at the
public places thus, they seem to have learn two languages at the same time. And their
Vietnamese are not quite good.
2.2. Data collection of survey questionnaire
The survey is a non-experimental, descriptive research method. Surveys can be
useful when a researcher wants to collect data on phenomena that cannot be directly
observed (such as opinions on library services). Surveys are used extensively in library and
information science to assess attitudes and characteristics of a wide range of subjects, from
the quality of user-system interfaces to library user reading habits. “Experiments are
carried out in order to explore the strengths of the relationships between variables” (Nunan,
1992, p. 25). Many significant advantages of using questionnaires are indicated by many
researchers such as less pressure on informants, not under pressure of interview bias and
analysis of answers is straightforward. Since the present study is aimed at investigating the
beliefs about English language learning held by a group of students at Sam Son pre-
university school, a questionnaire is an appropriate tool to achieve the aim.
The major advantage of the questionnaire is that data can be collected from large
number of respondents in a cost-effective way within short period of time (Kormos et al.,
2002, p. 21). If the respondents are chosen appropriately, the results obtained with the help
of the questionnaires can be generalized to the target population. A pre-condition for this is
that the questionnaire used must be both valid and reliable. For that reason, "Beliefs About
Language Learning Inventory ESL Student Version" (BALLI) will be used to find out the
participants' beliefs about language learning.
The inventory consists of 35 Likert scale items and two multiple-choice items.
Likert scale items are written in declarative form, which requires the subjects to indicate
their response (i.e. strongly agree, agree, neither agree nor disagree, disagree, or strongly
disagree) to a belief description. However the version used in this study solicited only four
responses: strongly disagree, disagree, agree and strongly agree. The reason for this was
that there is a tendency for many responses to regress to the central point (#3 - no opinion)
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in a five-point  scale; moreover, a four-point scale facilitates a clear analysis of positive and
negative responses, something which led to some uncertainty in interpreting and
discussions of the findings in some previous studies.
2.3. Data analysis of survey questionnaire
The present study investigated the beliefs of ethnic students at Sam Son pre-
university in Thanh Hoa. The BALLI questionnaire by Horwitz (1985) asked learner
respondents to rate their agreement to 35 items regarding their beliefs on a Likert-scale
from 1 (strong disagree) to 5 (strongly agree). The BALLI questionnaire determined the
participants’ beliefs concerning five areas of language learning: the difficulty of language,
foreign language aptitude, the nature of language learning and communication strategies,
motivation and expectations. However, in this study, we only use 4 scale (1-4) and we also
find out the information in five areas as mentioned above.
Horwitz (1985) grouped the items according to the following categories:
1. The difficulty of learning a foreign language: Items 3, 4, 15, 25, 33.
2. Aptitude for language learning: Items 1, 2, 6, 10, 11, 16, 19, 30, 32.
3. The nature of language learning process: Items 8, 12, 17, 23, 27, 28, 34.
4. Learning and communication strategies: Items 7, 9, 13, 14, 18, 21, 22, 26.
5. Motivations and expectations for language learning: Items 5, 20, 24, 29, 31, 35.
2.3.1. Beliefs about the difficulty of language learning
BALLI items in the difficulty of language learning category are mostly concerned
with the perceptions of students on the foreign language they learn. The current study
supports the findings of several other studies in the field arguing that there is an hierarchy
of language learning difficulty (Horwitz, 1987; Altan, 2006).
BALLI items 3, 4, 15, 25, and 33 concern the general difficulty of learning a
foreign language and the specific difficulty of the students’ particular target language.
Items 25 and 33 asserts the relative difficulty of different language skills and item 15
surveys student expectations of the length of time it takes to learn a foreign language.
Responses to these items are reported in Table 2.1.
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