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ABSTRACT
Listening plays a  significant role in daily communication and educational
process. This study tries to find the factors influencing English listening
comprehension and the contextually appropriate strategies for teaching
listening skills to students. Participants were 60 learners and three English
teachers at English Department of Ninh Binh Center of Informatics and
Foreign Languages. Three questions which were examined are (1) What
strategies do teachers use to develop students’ listening comprehension?; (2)
What teaching strategies do students prefer their teachers to use in teaching
listening? And (3) To what extent do teachers’ teaching strategies match
student’s preferences? To find out the answers to the above questions, a
survey questionnaire, combining with class observation were conducted. First,
questionnaires were delivered to students of three different classes to find out
what they thought of listening skills, what were their difficulties in listening
comprehension; and what were their opinions on the teachers’ ways of teaching
listening tasks; what strategies the students preferred their teachers to use in
teaching listening. Second, the questionnaire was delivered to teachers to find
out what they thought of listening skills, what were their difficulties in
teaching listening. In addition, in each class, the researcher observed listening
lessons to find out what strategies the teacher used to teach listening skills and
how the learners performed in listening lessons. Then, the data was collected
and prepared for the next step of the analysis. The results showed that the
informants all realize the importance of listening skills in their learning
English. Most of the learners satisfied with the ways their teachers teaching
listening skills. In each stage of listening lessons teachers used different
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strategies to motivate  learners and help them finish listening tasks effectively.
Besides, teachers taught learners how to combine direct and indirect learning
strategies to better learners’ comprehension of listening texts and do listening
tasks effectively. In addition, techniques for development of listening
materials and for improvement of teachers’ activities in listening lessons were
suggested.
Key words: listening comprehension, contextually appropriate
strategies, listening skills
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PART A: INTRODUCTION
The  first chapter presents the rationale for the study. Following this, the
aims of the study, the research questions, the scope and methods of the study
are presented. The chapter ends with an overview of the thesis structure.
1. Rationale
Over the last few decades, many English Language Teaching (ELT)
professionals and researchers have called for contextually appropriate forms of
ELT pedagogy to be developed, arguing that the dominant discourse on ELT
methodology has been largely generated in ideal (European and Northern
American) contexts and so does not reflect the challenging realities of the
majority of language teaching and learning contexts in which they are being
imposed. Despite these calls, there has been very little research that shows
how contextually appropriate ELT pedagogies can be developed, especially in
the context of large under-resourced learning environments like those in
Vietnam. To fill this gap, there is a need for research that develops from the
bottom-up by relying on the input from teachers and learners who are the
major players in the teaching and learning process. When teachers moved from
one teaching context to another, teaching locally and abroad, varied factors
influenced teachers’ practice, teaching philosophies, and professional
identities. Surely teachers are not unique in their experiences. So how different
teachers would respond to their local contexts, what factors would affect their
pedagogy and how they would teach effectively within that context need to be
considered.
Ninh Binh Center of Informatics and Foreign Languages (NCIFL), which
is under the management of Ninh Binh Department of Education and
Training, is mandated to offer English language courses for those who need to
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use English in  their present or future work, but they do not have the
opportunity to study the language at universities. The learner population is
therefore varied in terms of their language learning experience, learning
motivation, and other physiological variables.
Learner variables are really a great challenge to teachers of English at any
educational institution in general and at Ninh Binh Center for Informatics and
Foreign Language in particular. This requires teachers to develop their own
methodology that fits the particular contextual factors. However, developing a
contextually appropriate pedagogy for learners of English as a foreign
language is a big issue that cannot be addressed within the scope of this
thesis. Therefore, the study presented in this thesis focuses on just one small
issue, i.e. exploring contextually appropriate strategies for teaching listening
skills to the students learning English at Ninh Binh Center for Informatics and
Foreign Languages.
2. Aims of the thesis
The author of this paper conducted this theory in order to explore
listening strategies that are appropriate with the context of learners at Ninh
Binh Center of Informatics and Foreign Languages. In an attempt to achieve
this goal, the study is aimed at identifying the gap between teachers’ teaching
strategies and students’ learning style preferences regarding the teaching and
learning of listening comprehension skills.
3. Research questions
In order to fulfill the above mentioned aims, the study tried to answer
three following questions:
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(1)What strategies do  teachers use to develop students’ listening
comprehension?
(2) What teaching strategies do students prefer their teachers to use in
teaching listening?
(3) To what extent do teachers’ teaching strategies match student’s
preferences?
4. Scope of the thesis
As stated earlier, this study is confined to the exploration of the gap
between teaching styles and learning styles in the teaching and learning of
listening comprehension skills as the foundation for developing contextually
appropriate strategies for teaching listening comprehension at NCIFL.
5. Methods of the thesis
Because this is just a survey study, quantitative methods including
questionnaires and classroom observations were used to collect and analyze
the data.
6. The structure of the thesis
This study consists of three main parts: the introduction, the development
and the conclusion.
Part A is the Introduction. It lays out the reasons for choosing the topic
for this thesis and points out the aims, the scope, the methods, significance
and the design of the study.
Part B is the Development consisting of three chapters:
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Chapter 1 –  Literature Review – reviews the literature on teaching
listening comprehension skills and contextual factors that affect teaching and
learning. The aim of the literature review is to create a conceptual framework
for the discussion of the data in an attempt to recommend a contextually
appropriate pedagogy for teaching listening comprehension at NCIFL.
Chapter 2 – Research methodology – provides information about the
research context, the participants, the data collection instruments and data
collection and analysis procedures
Chapter 3 – Data Analysis reports the results of the study in order to
answer the research questions.
Chapter 4- Recommendations – offers some recommendations for
enhancing students’ listening comprehension skills.
Part C is the Conclusion presenting the review of the study, suggestions
for further research and limitations of the study.
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PART B: DEVELOPMENT
CHAPTER  1: LITERATURE REVIEW
1.1. Theoretical background of listening
1.1.1. Definition of listening and listening comprehension
According to Underwood’s definition (1989:1), listening
comprehension “is the activity of paying attention to and trying to get
meaning from something we hear so that the listener must recognize and
interpret the other factors which are used to convey the messages”.
For Howatt and Dakin (1974), listening comprehension is the ability to
identify and understand what others are saying. This process involves
understanding a speaker’s accent or pronunciation, the speaker’s grammar and
vocabulary, and comprehension of meaning.
Ronald and Roskelly (1985) emphasize listening as an active process
requiring the same skills of predicting, hypothesizing, checking, revising, and
generalizing that writing and reading demand. This definition is adopted in
this study.
1.1.2. The importance of listening comprehension in foreign language
learning
Listening comprehension is a significant language skill, which is the
most frequently used in human communication. (Anderson & Lynch, 1988;
Anderson-Mejras, 1986). There have been a considerable number of studies
on listening comprehension and all emphasized its crucial position in
language teaching and learning. According to Wallace, Stariha and
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Walberg(2004:13): “Listening skills  are essential for learning since they
enable students to acquire insights and information and to achieve success in
communicating with others”. Sharing this idea, Nunan (1998, cited in Hayati,
2009:144) states that “listening is the basic skill in language learning. Without
listening skill learners will never learn to communicate effectively.”
Regarding the frequent use of listening in communication, a study by Wilt
(1950) found that people listen 45% of the time they spend communicating; 30%
of communicating time was spent on speaking, 16% reading and 9% writing.
In reality, listening is used far more than any other single language skills
in normal daily life. On average, we can expect to listen twice as much as we
speak, four times more than we read, and five times more than we write. (Rivers,
1981; Weaver, 1972, cited in Murcia, 1991: 70)
Feyten (1991, cited in ZoranaVasiljevic, 2010:41) claims that “more
than 45% of communicating time is spent listening, which clearly shows how
important this skill is in overall language ability.”
Thus, listening provides input for not only speaking, but also reading and
writing.
Firstly, it is so vivid to see the hand-in-hand relationship between listening
and speaking. One cannot speak sensibly if he cannot listen effectively because of
a simple reason that he does not have proper input. Brouwer (2002, cited in Luo,
2008:26) stresses that listening is many things, most often taking place in an
interactive process where listening and speaking take place simultaneously.
Listening well helps bring about good knowledge of pronunciation, intonation,
rhythm, stress and a rich source of vocabulary and information, which are, in turn,
the basic condition for reproducing spoken language successfully.
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Secondly, listening also  has a close relationship with reading, another
receptive skill. A large-scale L1 study by Neville (1985, cited in Anderson &
Lynch, 1988:18) among 6,000 schoolchildren found that they performed very
consistently in cloze tests of reading and listening comprehension. At ages 8, 11,
13 their scores were highly correlated: good listeners were usually good readers
and poor listeners were generally poor readers. This close relationship between
listening and reading is based on the common ‘language processing skill’ of the
two. Garrod (1986, cited in Anderson & Lynch, 1988:19) has pointed out that, in
both reading and listening, processing has to take place sequentially, i.e. we
sample one word at a time. However, in order to comprehend the message
successfully, listeners have to analyze the whole segments of input, such as
phrases, sentences and paragraphs. The idea is supported by Neville’s (1985)
study which was conducted to find out the errors made by listeners while listening
to texts of different genres.
Thirdly, listening even has influence on writing. What can be absorbed
from listening will be a plentiful source of raw materials for writing. Through
listening, learners can not only obtain vocabulary or ideas but more importantly,
they also ‘feel’ ideas better thanks to the speaker’s voice or body language or way
of delivering information, which will be meaningful for learners themselves to
reproduce language in a livelier written form. This is also the significant
difference between perceiving information from reading and that from listening.
In short, despite the fact that listening is one of the most challenging
skills for learners to develop, it is one of the most important skills. By
developing ability to listen well, learners will develop their ability to become
more independent in learning process, because by hearing accurately they are
much more likely to be able to reproduce accurately, refine their
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understanding of grammar  and develop their own vocabularies. All of these
factors are the prerequisite to assure their better ability to speak, read and
write in English.
1.1.3. Listening comprehension process
Listening comprehension is regarded theoretically as an active process
in which individuals concentrate on selected aspects of aural input, form
meaning from passages, and associate what they hear with existing
knowledge. (Gilakjani & Ahmadi, 2011). Lisa (2008:1) points out that
listening involves attending, understanding, interpreting, responding and
remembering.
Understanding refers to making sense of a message by assigning
meaning to it. Responding is providing feedback to the speaker. Lastly,
remembering is the process of recalling information from memory. In five
steps above, the responding step seems to be omitted because learners only
listen to the listening and do exercises; they have no chance to reply
messages. The remembering step is very important when helping learners to
finish their listening tasks.
The listening comprehension process is more complicated than what we
have ever thought. It is not at all passive, but in fact, an active process
requiring the conscious involvement of the listener. Over the past four
decades, there have been numerous studies which show different views of the
listening comprehension process like Clark and Clark, (1977); Nagle and
Sanders, (1986); Underwood, (1989); Rost, (1990); Buck, (2000). Among
them there are three common views as follows:
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Underwood (1989) divides  the process into three ‘distinct stages’
including perceiving the sounds, processing information by the short-term
memory and transferring information to the long-term memory. At the first
stage, the sounds go into sensory store, often called the ‘echoic’ memory, and
are organized into meaningful units, according to the knowledge of the
language the listener already has. However, the sounds remain in the echoic
memory for a very short time, which often causes difficulties in sorting out
what is heard of by the listener. In the second stage, the listener processes
information by the short-term memory. This again is a very brief stage
amounting to no more than a few second. At this point, words or groups of
word are checked and compared with information already held in the long-
term memory and the meaning is extracted from them. When the meaning is
grasped and the actual words of the spoken discourse are generally forgotten
and only the meaning retained. The last stage is done after the listener has
constructed a meaning from the utterance. At this stage, the listener might
transfer the information to the long-term memory for the later use. Therefore,
the listener usually remembers the meaning (usually in short form called gist)
rather than the exact words spoken when the listener has to recall what has
been said.
Sharing similar point of view with Underwood, Goh (2000) builds
listening process on three phases: perception, parsing and utilization. First,
perception is the process of encoding the acoustic message. This involves
segmenting phonemes from the continuous speech stream into words or
groups of words. During this phase in listening, an individual attends closely
to input and the sounds are retained in echoic memory. The second phase,
parsing, is the time when words are transformed into a mental representation
of the combined meanings of these words. This occurs when an utterance is
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segmented according to  syntactic structures or cues to meaning. These
segments are then recombined to generate a meaningful representation of the
original sequence. In addition, during the last phase, utilizing, the mental
representation above is related to existing knowledge and stored in long-term
memory as propositions or schemata. At this stage the listener may draw
different types of inferences to complete the interpretation and make it more
personally meaningful or use the mental representation to respond to the
speaker.
Another very well-known view point of listening comprehension
process is the conception of bottom-up and top-down processes. Bottom-up
processing is trying to make sense of what we hear by focusing on the
different parts including the vocabulary, the grammar or functional phrases,
and sounds, etc. In this type of process, listeners build their understanding by
starting with the smallest units of the acoustic message: individual sounds, or
phonemes. These are then combined into words, which, in turn together make
up phrases, clauses and sentences. Finally, individual sentences combine to
create ideas and concepts and the relationships between them. Top-down
processing, on the other hand, starts with background knowledge called
schema. This can be content schemata (general knowledge based on life
experience and previous learning) or textual schema (knowledge of language
and content used in a particular situation: the language you need at a bank is
different from what you need when socializing with friends). (Brown &
Helgesen, 2007; Richards, 2005).
As listening comprehension is a complex process which involves the
interaction of various bottom-up and top-down factors, it is better to rely on
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the integration of  and the balance between these two processes to better
acknowledge spoken language.
In short, there are quite various points of view on the listening
comprehension process. Therefore, it is necessary for both teachers and
learners to recognize the pros and cons of each type so that they can have
better choice of tasks when dealing with listening skills.
1.2. Stages of carrying out a listening lesson
Mary Underwood (1989) sees the teaching procedure of listening
comprehension as being made up of three stages, namely pre-listening where
the students activate their vocabulary and their background knowledge, while-
listening where they develop the skill of eliciting messages, and post-listening
which consists of extensions and developments of the listening task.
1.2.1. Pre-listening stage
Pre-listening is the preparation stage. In the first place, it is to provide
context and motivation by helping learners become conscious of the purpose
of or the focus on the upcoming listening input. Only when students are clear
about the aim and meaning of their coming listening can they feel interested
and concentrate on the next stage of listening. Second, it is to give full play to
learners’ initiatives by activating their background knowledge. As suggested
by Rivers (1981), teachers can activate learners’ prior knowledge through
preparatory discussion of related topics and by making sure that key words
are known and have been recently brought to conscious awareness of their
students’. Last, the pre-listening stage is to provide learners with necessary
micro-listening sub-skills such as predicting, getting the gist, extracting
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specific information, extracting  detailed information, and making inferences
so that they can better deal with listening tasks in following stages.
1.2.2. While-listening stage
According to Underwood (1989: 45) “while-listening activities are
what students are asked to do during the time that they are listening to the
text. As far as listening comprehension is concerned, the purpose of while-
listening activities is to help learners develop the skill of eliciting messages
from spoken language.”
The while – listening is to facilitate learners’ listening and to check
their comprehension. In this stage, learners are given the chance to listen to
the recorded tape several times. It is in this stage that learners show their
listening ability by performing the given tasks while listening.
Temple and Gillet (1989:55) suggest several while-listening processes.
These processes are as follows:
 To connect: make connections with people, places, situations, and ideas
they know;
 To find meaning: determine what the speaker is saying about people,
places, and ideas;
 To question: pay attention to those words and ideas that are unclear;
 To make and confirm predictions: try to determine what will be said
next;
 To make inferences: determine speaker’s intent by “listening between
the lines”, infer what the speaker does not actually say;
 To reflect and evaluate: respond to what has been heard and pass
judgments;
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Teachers should also  do the checking afterwards to ensure students’
success in completing the given tasks.
In this stage teachers can either implicitly or explicitly teach some
useful listening strategies for their students. Just as many researchers
emphasize, such listening strategies as making guess, drawing inferences with
the help of contextual information, asking for clarification and further
explanation, tolerating certain ambiguity, etc. are crucial to ensure that the
learners become effective and successful listeners not only in classroom but
more importantly, in real-life situations. (Field, 1998; Anderson & Lynch,
1988)
1.2.3. Post-listening stage
Post-listening is like the follow-up state which is an indispensable part
of the teaching of listening. As defined by Underwood (1989:74), “post-
listening activities embrace all the work related to a particular listening text
which is done after the listening is completed. Some post-listening activities
are extensions of the work done at the pre-listening and while-listening stages
and some relate only loosely to the listening text itself.” Post – listening is to
encourage learners to use what they have got from the listening text and
reinforce their overall command of English through a combination of different
skills. To be more specific, students need to act upon what they have heard to
clarify meaning and extended their thinking. For students, they are given a
learner-learner and learner-teacher interaction period during which they can
work cooperatively to go deeper into the listening text by discussing, reading
or writing on some relevant topics. This is also a very good time for learners
to learn, revise or analyze some linguistic features so that they can use
language more accurately and naturally in target situations. For teachers, post-
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listening stage is  the time for them to check comprehension of their students
to see how successful they have been in doing the task, evaluate listening
skills and use of listening strategies, and extend their students’ knowledge
gained to other contexts. In short, post-listening not only winds up the current
lesson but also serves as preliminary introduction to a new lesson.
In summary, above is the common framework of a listening lesson. It is,
in fact, not the only way to structure a listening lesson, but it is one of the
effective and motivating ways to encourage students: first to feel more interested
and gain more success in listening, the skill considered to be the most
challenging for learners to develop, and second to become effective listeners in
real-life communication.
1.3. The Shift to the Context-Based Pedagogy
1.3.1. Definition of “context”
According to Bax (2003) context is “the environment in which learning
and teaching take place”. Bax argues in his article that “it is time to replace
CLT as the central paradigm in language teaching with a Context Approach
which places context at the heart of the profession.” Bax also claimes “The
first priority is the learning context, and the first step is to identify key aspects
of that context before deciding what and how to teach in any given class. This
will include an understanding of individual students and their learning needs,
wants, styles, and strategies – I treat these as key aspect of the context – as
well as course book, local conditions, the classroom culture, school culture,
national culture, and so on, as far as is possible at the time of teaching.”
Stephen Bax in advocating the context-approach in language teaching
believes that effective teaching is shaped not by teaching methodology alone
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(2003). He suggests  that teachers need to consider contextual factors such as
the needs of students, the school culture, syllabuses, school policies, and the
wider socio-political context in which learning and teaching takes place
(2003). Similarly, Barkhuizen (2008) acknowledges the role of the teaching
context in enhancing teachers’ knowledge and claimes that “doing so would
enable teachers to make more informed decisions about their practice and the
students’ learning” (p.232).
Barkhuizen suggests that “teachers teach best and students learn best in
situations that are compatible with their backgrounds, beliefs and
expectations” (p.232). Barkhuizen’s context of teaching is not merely
restricted to the school context, but includes the personal context of the
teacher (inner thoughts, ideas, and theories of teachers) and the sociopolitical
context (national language-in-education policy, imposed curriculum from the
Ministry of Education and the socioeconomic circumstance in a region).
1.3.2. Contextual factors that affect listening comprehension in English
language learning
Through the brief description of the listening comprehension process
mentioned above, it is clear that the process of listening comprehension in
English language learning is really a complex process, which requires the
combination of various linguistic and information sources. Therefore, it is
necessary to put factors affecting this process into consideration.
Different linguistic methodologists and experts have different ideas about
these factors. Following is the summary of the most salient factors suggested
by Boyle (1984).
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Listener Factors
General
1. Experience/  practice in listening to the target language: use of the
media (cinema, TV, radio, etc.)
2. General intelligence
3. General background knowledge of the world
More specific
4. Physical and educational
4.1. age/sex
4.2. home background, size of family
4.3. educational background and type of school
4.4. physical health and alertness
5. Intellectual
5.1. knowledge of the target language in its various aspects:
phonology, lexis, syntax, and cohesion
5.2. powers of analysis and selection: ability to distinguish
between main and supporting points
5.3. knowledge of the specific topic or subject
5.4. memory (short term and long term)
6. Psychological
6.1. Motivation and sense of purpose while listening
6.2. Attitude of the listener to the speaker
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6.3. Attitude of  the listener to the message: level of interest
6.4. Listener’s power of attention and concentration
Table 1: Contextual factors that affect listening comprehension in English
language learning in the literature (cited in Boyle, 1984:35)
The information in the above table is the generalization of different factors
affecting the process of comprehending listening texts combined from
different authors by Joseph P. Boyle in his study titled “Factors affecting
listening comprehension”. Among the three factors, listeners seem to play the
most important role in comprehending the listening texts with their active
status in dealing with the texts. Regarding physical and educational factors,
in her Review of Second Language Listening Comprehension Research, Joan
Rubin has found only three studies considering how gender may relate to
differences in listening comprehension and she concludes that “the small
amount of research on gender and listening comprehension is inconclusive.”
(Rubin, 1994:208). The factor in this category which seems to attract more
attention of the researchers is age. In a study conducted in Quebec, Canada,
working with members (aged range from 17 to 41 with the mean age of 22.76
years) of the Canadian Armed Forces undergoing English language training,
Seright found that the mean gain in listening comprehension made by the
younger subjects exceeded that made by the older subjects.” (Rubin,
1994:208). Seright’s finding is “consistent with an earlier study by Halladay
that showed that younger adults acquired L2 skills more quickly than older
adults.” (Rubin, 1994:208). However, Rubin states that Seright’s results are just
beginning to our understanding of how age affects listening comprehension and
in fact, this is still a controversial issue which needs more investigations.
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Different from physical  and educational factors, intellectual and
psychological ones get more attention from researchers and they, in fact,
obviously have great impact on listening comprehension, especially the
knowledge of different kinds (including linguistic knowledge and background
knowledge), and motivation. In his study, Boyle found that two third of
students appreciated the role of general ability in English and the same number
chose the knowledge of vocabulary and idiom. At the same time, one third of
the teachers in Boyle’s research considered knowledge of target language
played an important role in their students’ listening ability. The familiarity of
topic or subject matter is also very important in the process of comprehending
listening texts. There have been quite a great number of studies on this field:
Long, (1980); Mueller, (1980); Markham & Latharn, (1987); O’Malley et al,
(1991); Chiang & Dunkel, (1992); Tsuj & Fullilove, (1998); and Sadighi,
(2006); etc. and they all confirmed the impact of background knowledge or
prior knowledge on listening comprehension. Besides, motivation is also the
factor that attracts interest of many linguistics methodologists and teachers
(Andrew, (1989); Brown, (1990); Field, (1998); Zhang, (2000); Brown, (2004);
and Hsu, (2006); etc. In his study, Boyle’s findings showed that one sixth of
students and one third of teachers considered motivation an important factor in
improving listening skills.
Other factors belonging to intellectual and psychological groups are
memory, sense of purpose while listening, attitude of the listener to the
speaker, the interest of listener in the message as well as the listener’s
attention and concentration on what she/he is listening to.
In short, there are quite a great number of factors that more or less have
influence on the ability to comprehend the listening texts of learners.
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Therefore, it is  really essential for teachers to recognize the impact of each of
these factors on their students to help them overcome the difficulties and
comprehend the listening texts thoroughly.
1.3.3. Contextually appropriate pedagogy
Kuchah (2013:181) defines context-appropriacy as being “determined
by a combination of three main factors: that a particular aspect of practice was
considered good; that it was considered do-able; and that it was considered
worth doing.”
Kuchah (2013:78) states that “top-down educational policies, as well as
the discourses of methods, post-method and best practice have not yet
unequivocally addressed the conundrums of classroom situations all over the
world. This is even more so in context where teacher work in difficult or
unfavorable circumstances (West, 1960; cited in Kuchah, 2013) where
factors, such as large classes, the shortage or complete absence of material
resources such as course books and technology, the influence of high stakes
end-of-course examinations plus the multilingual backgrounds of many
classrooms makes teaching almost unbearable, thus forcing teachers to adapt
practical solutions to, indeed pragmatic responses to the realities according of
their contexts (Kuchah and Smith, 2011).
Some researchers and language educators question the usefulness of the
notion of methodology because classroom practices subsume under different
methodologies could be very similar (Brown, 2000; Swaffar, Arens, &
Morgan, 1982). Others contend that methodologies do not capture teachers’
thinking or reflect what actually transpires in classrooms (Katz, 1996). Some
note that methodologies reflect a top-down view of teaching and marginalize
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the role of  teachers by prescribing for them what and how to teach (Richards,
1987). Others observe that methodologies are often based on assumptions
rather than research (Richards & Rodgers, 2001). Some point out that it is
inherently difficult to research the effectiveness of different methodologies
and that the results of comparative method studies are typically inconclusive
(Ellis, 1994; Freeman & Richards, 1993). Others dismiss the whole notion as
a futile search for the best methodology, given the great diversity of teaching
and learning contexts (Bartolome, 1994; Tedick & Walker, 1994). Finally,
methodologies, especially those originating in the West, have been criticized
for embodying a politically and culturally imperialist stance (Pennycook,
1989). Because of these perceived problems, Richards (1987) suggests that
the language teaching profession should go beyond teaching methodologies
and focus on exploring the nature and conditions of effective teaching and
learning. In a similar vein, Kumaravadivelu (1994) call for “a shift away from
the conventional concept of method toward a “postmethod condition”” which
“motivates a search for an open-ended, coherent framework based on current
theoretical, empirical, and pedagogical insights” (p.27).
1.4. Previous research on contextually appropriate pedagogy in ELT
There has been very little research that shows how contextually
appropriate ELT pedagogies can be developed. Bax S. conducted the article
“The end of CLT: a context approach to language teaching” (2003). He
suggested that teachers need to consider contextual factors such as the needs
of students, the school culture, syllabuses, school policies, and the wider
socio-political context in which learning and teaching takes place. Similarly,
Patrick Ng and Esther Boucher-Yip conducted “Local Contextual Influences
on Teaching: Narrative Insights from ESL and EFL Professionals” (2014).
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Barkhuizen, G. conducted  “A narrative approach to exploring context in
language teaching” (2008). He acknowledged the role of the teaching context
in enhancing teachers’ knowledge and claimed that “doing so would enable
teachers to make more informed decisions about their practice and the
students’ learning” (p.232). However, all of these articles considered the
contextual influences on language teaching, not considered the contextual
influences on teaching particular language skills.
Summary
In short, this chapter is aimed at providing the theoretical background
useful for the study. First comes an overview on listening comprehension and
listening teaching, and then listening comprehension processes and factors
that affect those processes. Moreover, the definition of context, contextual
factors that affect teaching and learning; and contextually appropriate
pedagogy are also referred to. Finally, some related researches to this study
are examined so as to help bring about useful ideas for the present study. This
knowledge, therefore, serves as a basic for further work in the later chapters.
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CHAPTER 2: RESEARCH  METHODOLOGY
This chapter presents the information about the situation of the study, the
research participants, the instruments for collecting data and data collection
procedure.
2.1. The setting of the study
The study was conducted at English Department of Ninh Binh Center of
Informatics and Foreign Languages located in Ninh Binh province. Like most
of other centers of Foreign Languages in Vietnam, NCIFL has both strong
and weak points for teaching and learning.
The current English teaching staff at Ninh Binh Center of Informatics and
Foreign Languages consists of 4 teachers whose age ranges from 28 to 35, in
which one is male and three are females. All the teachers graduated from the
University of Language and International Studies, VNU, Hanoi. There are 8
classrooms with 6 ones equipped with computers for teaching Informatics and
other 2 ones for teaching English. All 8 classrooms are equipped with
projectors. Each classroom has fans, neon lamps, desks and chairs, especially
one camera at the corner in order to check the teaching of lecturers, learning
of students and cheating in examinations. Internet access is available and
easy.
The learners differ in many ways. They may be non-English teachers from
primary schools, lower secondary schools or upper secondary schools in Ninh
Binh; or they may be students from different colleges in Ninh Binh, such as the
Medical College or LiLaMa vocational college. They also may be factory
workers or officials in Ninh Binh province. In addition, the learners are at
different ages, ranging from 18 to 40. Therefore, teachers will face problems in
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monitoring work, giving  feedback, setting up communicative tasks as well as
paying attention to all students during class time.
Regarding the teaching and learning materials, both teachers and learners at
NCIFL use the photocopied versions of international commercial textbooks such
as New English File and series. Despite this, the quality of the CDs for listening
comprehension is good.
2.2. Research participants
Sixty students and three teachers agreed to participate in this study.
These learners were between 18 - 45 years old, both male and female. Twenty
learners had learnt English for at least nearly four years, three years at high
school and about one year at university. Fifteen of them were school teachers
of other subjects in Ninh Binh province and twenty-five of them were, also
working in Ninh Binh province. Details about the student participants are
diagraphically presented in Figure 1 below.
Figure 1. Student participants in the study
The three English teachers participating in this study were teaching at
NCIFL. One was male and two were female. They were from 28 to 35 years
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old. They all  graduated from ULIS, VNU, Ha Noi. They had been teaching in
NCIFL for about five to eight years.
2.3. Data Collection Instruments
Two instruments were used to gain information for the study: the student
questionnaire, the teacher questionnaire and classroom observation.
The Questionnaires
A questionnaire is chosen as the major instrument of data collection in this
study because of its numerous advantages. First, it is really economical
compared to recording or camcoding. Moreover, information can be collected
quickly within a short period of time. In addition, respondents can complete
the questionnaire when it suits them. Finally, with questionnaire, respondents’
anonymity is respected, which makes respondents feel free to answer the
questions. Therefore, the results of the questionnaire are expected to be more
accurate and objective.
To get enough information from the subjects, two survey questionnaires
(one for students and one for teachers) were carried out. The teacher
questionnaire comprised of 2 main parts with 5 questions. The two first
questions in the first part were to find out teachers’ attitude towards listening
skills. The next three questions in the second part were to find out teachers’
difficulties in teaching listening skills.
The student questionnaire comprised of 3 main parts with 11 questions.
Almost all the questions were designed in the form of Likert-item type, which
was clear for respondents to follow and comprehend. Following is the brief
description of the questionnaire. The four first questions in the first part were
to find out respondents’ attitude towards listening. Questions 5, 6 in the third
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part were aimed  at finding out about the difficulties which were challenging the
students in ED - NCIFL as well as their possible sources of problems and
difficulties. Questions, from 7 to question 11, were to find out students’ opinion
on teachers’ ways of teaching listening lessons.
All of the eighteen questions were carefully worded and tested through a
pilot survey. Therefore, there was no misunderstanding or misinterpretation of
the questions, which helped ensure the reliability and validity of data
collected.
Classroom observations
To get information about teachers’ classroom practices, three teachers
were observed. The author observed three lessons in each class. The total
observing lessons were nine. In each lesson the author observed and took
notes of the teacher’ preparation of teaching aids, teacher’s presentation and
teacher’s teaching strategies.
The purpose of the observation was to gain information about the
strategies the teachers used in their listening comprehension lessons so that
the gap between students’ expectations and teachers’ teaching strategies could
be identified.
2.4. Data collection procedures
First, the questionnaire was delivered to students of three different
classes to find out what they thought of listening skills, what they thought of
the listening texts in the course book “New English File Pre - intermediate”,
what were their difficulties in listening comprehension; what were their
opinions on the teachers’ ways of teaching listening tasks; and what strategies the
students preferred their teachers to use in teaching listening.
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Second, the questionnaire  was delivered to teachers to find out what they
thought of listening skills, what were their difficulties in teaching listening;
and what strategies they used to teach listening skills.
In addition, listening lessons were observed and recorded. In each class,
the researcher observed three listening lessons to find out what strategies the
teacher used to teach listening skills and how the learners performed in
listening lessons.
Additionally, in order to collect further information backing up those
collected from the survey questionnaire, informal discussions with learners
during short-breaks and small talks with teachers after staff meeting time
were also carried out.
Then, the data was collected and prepared for the next step of the
analysis.
Summary
This chapter has presented the situation of the study, the research
participants, the methodology employed in the research. The next chapter will
offer a descriptive data analysis of the collected data.
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CHAPTER 3: DATA  ANALYSIS
3.1. Introduction
This chapter presents the results of the study. The data collected by
means of the student questionnaire were analysed quantitatively and
tabulated. The results are presented according to categories such as students’
attitudes to the learning of listening skills; students’ opinions of the listening
tasks in the textbook; students’ perceived difficulties in their learning of
listening skills; and students’ preferences for classroom listening activities.
3.2. Findings of the students’ responses
3.2.1. Students’ attitudes towards listening skills
Questions 1, 2, 3, 4 in the questionnaire ask the students about their attitudes
towards the role of listening in their English language learning. Their
responses are presented in Table 2 below.
Answers
Questions
Strongly
disagree
%
Disagree
%
Neutral
%
Agree
%
Strongly
agree
%
1. The role of listening comprehension
to second language learning is very
important.
0 0 8.3 8.3 83.4
2. You can you learn English well
without learning listening skills
11.7 88.3 0 0 0
3. Listening comprehension is very
difficult so you don’t need to study.
66.7 33.3 0 0 0
4. Listening skill is the most difficult
compared with reading, writing and
speaking.
0 0 16.7 20 63.3
Table 2: Students’ attitudes towards listening skills
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As indicated in  Table 2, an overwhelming majority of the respondents
(91.7%) were aware of the importance of listening skills in their English
language learning.
At the same time, a relatively high proportion of respondents of 63.3%
(38/60) thought that listening was the most difficult to learn among the four
basic skills. 20% (12/60) of the respondents agreed that it is a difficult skill
and 16.7% (10/60) thought listening is not very difficult compared to writing,
speaking and reading. In short, for learners, listening was the hardest skill to
acquire in learning a foreign language.
3.2.2. Students’ self-reported difficulties in learning listening skills and
possible sources of difficulties
Figure 2: Students’ self-reported difficulties in learning
listening skills
Notes:
A: listening and understanding the main idea of listening text
B: listening and understanding the detail information
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C: understanding and  remembering information
D: inferencing.
E: not guessing the meaning of new words
F: concentrating on listening text
G: taking notes when listening
H: listening and summarizing
Among nine suggested points of difficulties that may face learners, the
highest rate fell on the understanding and remembering new words or ideas
with 81.67% (49/60). Ranking the second was difficulty of not guessing the
meaning of new words with 76.67% (46/60). Ranking the third and the fourth
were summarizing with 68.33% (41/60) and note-taking with 61.67% (37/60).
Getting the specific information came next with 56.67% (34/60) of the
subjects pointing out this difficulty. Inferencing was also problematic for
learners when 51.67% (31/60) of the respondents reported that they had
difficulty in this skill. Luckily, understanding the overall of listening texts and
getting the main ideas were not really challenging for respondents. 21.67%
(13/60) of the respondents made this conclusion. This proved that the learners
somehow know what should be focused on when listening. 38.33% (23/60) of
the respondents found concentrating a bit problematic when they were tired or
distracted by other factors like noise outside the classroom. Thus, it was easy
to recognize that students seemed to have more problems related to new words,
getting detailed information, making inference, summarizing and note- taking.
The above difficulties were rooted from following sources which were
reported from learners’ personal views.
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Figure 3: possible  sources of difficulties
Notes:
A: I lack vocabulary
B: I lack background knowledge about the topic
C: I lack confidence and interest
D: The local accent of the speaker(s) causes trouble for me
E: The teacher does not teach me to use listening strategies
The highest percentage of respondents with 71.67% (43/60) chose the reason
for lacking vocabulary (A). It was explained why it was hard for them to
understand detailed information despite the fact that generally they could grasp
what speaker(s) is/ are talking about. Ranking the second and the third were the
lack of providing listening strategies for every single task from teachers (E) and
the lack of background knowledge about the topic (B) with 70% (42/60) and
51.67% (11/60), respectively. Besides, local accents (D) as discussed in 3.3.2
were also a cause of difficulty when there were 43.33% (26/60) of the
respondents ticking it in the survey. Finally, respondents’ confidence and
interest (C) accounted relatively high proportion with 38.33% (23/60) in the
process of understanding listening texts.
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3.2.3. Students’ opinion  on teachers’ ways of teaching listening tasks
3.2.3.1. Teachers’ frequency of organizing three-stage listening lessons
Figure 4: Frequency of teachers’ organizing 3-stage listening lessons
When being asked about the frequency of teachers’ organizing 3-stage
listening lessons in class, no informant chose the first option, which meant
teachers did not always guide learners through three stages of every listening
lesson. The prominent figure fell on the second frequency with 61.67%
(37/60) of the respondents reporting that their teachers usually did this. The
data collected from the survey questionnaire was firmly backed up by
information gathered from small talks with three teachers. Both of them
revealed that due to the time limitation, they sometimes omitted the post-
listening phase and some other times, ignored providing warm-up activities
but went straight into listening tasks. Hence, it was clear to see that in
planning and teaching listening tasks, teachers did not consistently cover the
three basic stages of a listening lesson to fully exploit the task.
3.2.3.2. Students’ opinion on teachers’ ways of organizing listening activities
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Figure 5: Students’  opinion on teachers’
ways of organizing listening activities
Generally, it was delighted to see that many students had positive
attitudes towards the ways their teachers organized listening activities.
Specifically, over 50% (31/60) of the respondents found that what their
teachers had done interesting and 40% (24/60) of the respondents found them
motivating. However, still nearly 20% (11/60) of the being-asked respondents
revealed that their teachers’ methods are boring and 8.33% (5/60) of them
found some activities demotivating.
3.2.3.3. Students’ preferences for teachers’ activities in pre-listening stage
A. boring
B. inflexible
C.demotivating learners
D. tense
E. motivating learners
F. interesting
G. other ideas
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Figure 6: Students’  preferences for teachers’ activities in pre-listening stage
Notes:
A. encouraging you to activate your previous knowledge into listening topic
B. creating comfortable environment for you to exchange information before
listening
C. providing you with certain key words
D. explaining clearly about the listening contexts
E. emphasizing the purpose of every listening task before listening
F. suggesting you essential strategies needed for each kind of listening tasks
G. using visual aids to introduce the topic of the text
H. other things that you want your teacher to do
(please specify)………………………………………
Most of the respondents liked all the suggested activities provided by
their teacher in the pre-listening stage. Among those activities, there were two
activities that learners preferred their teacher to do most with 80% (48/60).
They were explaining clearly about the listening contexts and suggesting
essential strategies needed for each kind of listening tasks. Using visual aids
to introduce the topic of the text ranked the second with 70% (42/60).
Especially, 30% (18/60) of the learners preferred their teacher to use games to
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introduce the topic  of the text or ask pre-listening questions to lead to the
content of the listening text.
3.2.3.4. Students’ preferences for teachers’ activities in while-listening stage
Figure 7: Students’ preferences for teachers’ activities in while-
listening stage
Notes:
A. Having you listen for main ideas to deal with listening for gist
B. Having you listen for specific information
C. Having you listen for detailed comprehension
D. Offering you as many chances for you to listen again as you expect
E. Pausing sometimes to explain every new word
F. Pausing sometimes to ask you to repeat every sentence
G. Pausing sometimes to ask you to translate sentences into Vietnamese
H. Pause sometimes to explain grammatical structures
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Among teachers’ activities  in the while-listening stage, the first three
activities were preferred by most of the respondents (above 70%). However,
under 15% of the learners did not prefer their teacher to play CD so many times
or pause CD to explain every new word or pause CD and ask them to repeat
every sentence or translate sentences into Vietnamese. About 30% of the
respondents wanted their teacher to explain grammatical structures using in
the listening text.
3.2.3.5. Students’ preferences for teachers’ activities in post-listening
stage
Figure 8: Students’ preferences for teachers’ activities in post-
listening stage
Notes:
A. Asking you to discuss the ideas mentioned in the listening text
B. Providing you with similar situations and ask you to role play those
C. Asking you to make up sentences using structures in the listening text
D. Asking you to translate the listening into Vietnamese
E. Having you answer teacher’s questions
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F. Having you  summarize the listening text
G. Providing tasks for you to do at home
Above 68% of the learners preferred to discuss the ideas mentioned in
the listening text in post-listening stage. 80% of the respondents preferred their
teacher to provide them with similar situations to role play, and 70% of them
preferred to make up sentences using structures in the listening text. However,
a few of learners (under 30%) preferred their teachers to ask them to translate
the listening into Vietnamese, answer teacher’s questions or summarize the
listening text. Especially, only 15% of the respondents preferred their teacher
to provide tasks for them to do at home.
3.3. Findings of the Teachers’ responses
Teachers obviously contribute a great deal to the success of learners in
developing listening skills. Thus, it is essential to investigate the teachers’
attitudes towards listening skills as well as listening tasks, their difficulties in
teaching listening, and the ways they teach listening skills to students.
3.3.1. Teachers’ experience in teaching English at NCIFL
The current English teaching staff at Ninh Binh Center of Informatics and
Foreign Languages consists of 4 teachers whose age ranges from 28 to 35, in
which 1 is male and 3 are females. All the teachers graduated from University of
Language and International studies, VNU, Hanoi. Thus, it is clearly seen that all
the teachers have fairly equal academic background. In addition, all the teachers
have been teaching at NCIFL for over 5 years. This data indicated that all the
teachers were experienced in teaching. However, their teaching methods and
knowledge make them different from each other.
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3.3.2. Teachers’ attitude  towards listening skills
All the English teachers (3/3) at NCIFL considered listening the most
difficult skill and they said that they always tried their best to find out the
ways to teach listening text better or more effectively. Besides, all the
teachers gave an emphasis on the purpose of improving communication skills.
They also thought the purpose of learning new words and imitation the way
people spoke is for improving communication skills.
3.3.3. Teachers’ difficulties in teaching listening skills
The data collected from question 3 showed that all the teachers answered
that the learners’ ages / their proficiency were the matters affected teachers’
teaching listening skills the most. The second is learners’ experience and
background. Besides these, they might had some other difficulties such as the
noise, the difficulty of the level of listening text and so on …
3.3.4. Teachers’ teaching strategies
3.3.4.1. Teachers’ activities in pre-listening stage
Pre-listening activities used %
A. encouraging learners to activate their previous
knowledge into listening topic, predict the content based on
the title of the text
77.78
B. having learners work in groups/pairs to discuss questions
related to the listening topic
11.11
C. providing learners with certain key words, drilling
pronunciation
88.89
D. explaining clearly about the listening contexts 77.78
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E. emphasizing the  purpose of every listening task before
listening
88.89
F. suggesting learners essential strategies needed for each
kind of listening tasks
44.44
G. using visual aids to introduce the topic of the text 66.67
H. providing learners with every new word 22.22
I. explaining new structures to learners 11.11
J. using games to introduce the topic of the listening text 44.44
K. doing nothing 11.11
Table 4: Teachers’ activities in pre-listening stage
According to the discussion in Part 1.2.1, Pre-listening activities
include all the preparatory work which is done before while-listening. Its
purposes are to arouse learners’ interest in listening, to form learners’
expectation and purposes for listening. It is also the time for the teacher to
prepare learners to deal with problems they may be face with in while
listening stage. The data in Table 4 indicated that the teachers at NCIFL were
aware of the importance of creating various activities to help students
overcome difficulties in listening comprehension. It is very delighted that of
the nine observed lessons there were eight lessons in which teachers provided
their learners with new words and drilled pronunciation to help learners
imitate the speakers’ stress and accents, and teachers also emphasized the
purpose of every listening task before listening. There were only four lessons
in which teachers suggested learners essential strategies needed for each kind
of listening tasks. However, there was one teacher who always provided his
learners with every new word and usually explained new structures to learners
in pre-listening stage. This showed that teacher-centered approach is still used
in NCIFL. Also from Table 4, it was a big surprise to know that all three
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teachers did not  often have learners work in groups/pairs to discuss questions
related to the listening topic. 100% of the teachers revealed that they
sometimes had their learners predict the content based on the title of the text.
Besides, teachers usually used visual aids such as pictures, video recordings
to introduce the topic of the text in pre-listening stage and explained clearly
about the listening contexts. The result of the class observation also proved
these. Especially, in four of the listening lessons observed teachers used
games to introduce the topic of the listening text and learners seemed to be
very happy with these activities. In one lesson teacher omitted the pre-
listening activities.
3.3.4.2. Teachers’ activities in while-listening stage
While-listening activities used %
A. Having learners listen for specific information 100
B. Having learners listen for main ideas to deal with
listening for gist
100
C. Having learners listen for detailed comprehension 88.89
D. Pausing sometimes to explain every new word 11.11
E. Pausing sometimes to ask learners to guess meanings of
new words / structures
11.11
F. Pausing sometimes to ask learners to translate sentences
into Vietnamese
11.11
Table 5: Teachers’ activities in while-listening stage
While-listening activities are what students are asked to do during the
time that they are listening to the text. The purpose of while-listening stage is
to help learners develop skill of eliciting messages from spoken language. The
result of the work much depend on how students actively do in the process.
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Good while-listening activities  help students find their way through the
listening text built upon the expectations raised by pre-listening activities.
Findings from Table 5 indicated that in all nine lessons observed,
teachers always had learners listen to find out main ideas or specific
information depending on types of listening tasks. They also always had
learners listen for detailed comprehension. In one of nine lessons, teachers
paused CD to ask students to explain every new word or to ask students to
guess meaning of new words or new structures. Teachers sometimes or rarely
paused CD and asked students to translate sentences into Vietnamese. No
teachers paused CD to explain new structures or to ask students to repeat
every sentence. Notably, 100% of teachers never let their students listen to
CD as much as they want. This was right because there is a specific exercise
for each time of listening.
3.3.4.3. Teachers’ activities in post-listening stage
Post-listening activities used %
A. Providing learners with similar situations and ask them to
role play those
66.67
B. Asking learners to discuss the ideas mentioned in the
listening text
11.11
C. Asking learners to make up sentences using structures in
the listening text
44.44
D. Having learners answer teacher’s questions 88.89
E. Having learners summarize the listening text 11.11
F. doing nothing 11.11
Table 6: Teachers’ activities in post-listening stage
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From the data  in Table 6 in eight of nine lessons observed the teachers
had their students answer questions after listening or they provided learners
with similar situations and asked them to role play. These activities seemed to
be suitable for students and they were easy to do them. Besides, in four of
nine lessons, teachers asked learners to make up sentences using structures in
the listening text. Especially, all the teachers never had learners translate the
listening into Vietnamese. The activities that teachers rarely conducted were
that asking learners to discuss the ideas mentioned in the listening text or
having learners summarize the listening text. This was understandable
because these activities were quite hard for students at NCIFL. Surprisingly,
there were no teachers who gave their students listening tasks to do at home
and one teacher omitted the post-listening activities.
3.3.5. Teachers’ attitudes towards the exploitation of materials to teach
listening
All the teachers (3/3) think materials (New English File) used for
teaching listening lessons at ED – NCIFL are appropriate and quite
interesting. No one thought materials are boring or not varied.
When asked what materials have been exploited for teaching listening
skills beside the one from the course book, 2/3 teachers said that they usually
use materials from the Internet. Fortunately, 100% of the teachers organize
listening tasks with additional published listening materials. The data
indicates that the teachers are pleased with the current listening materials.
However, they try their best to select suitable materials to learners’ listening
levels so as to satisfy and attract learners in learning listening and help them
become more effective learners.
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3.4. Discussion
From the  results of the classroom observation, the teachers at NCIFL
were aware of the importance of creating various activities to help students
overcome difficulties in listening comprehension. In pre-listening stage,
teachers provided their learners with new words and drill pronunciation to
help learners imitate the speakers’ stress and accents and the teachers also
emphasized the purpose of every listening task before listening. Teachers
suggested learners essential strategies needed for each kind of listening task;
however, the used frequency of this strategy was low. Teachers provided his
learners with every new word and usually explained new structures to
learners. All three teachers did not often have learners work in groups/pairs to
discuss questions related to the listening topic; they sometimes had their
learners predict the content based on the title of the text. Besides, teachers
usually used visual aids such as pictures, video recordings to introduce the
topic of the text in pre-listening stage and explained clearly about the listening
contexts. The result of the class observation also proved these. Especially, in
two of the listening lessons observed teachers used games to introduce the
topic of the listening text and learners seemed to be very happy with these
activities.
In while-listening stage, teachers always had learners listen to find out
main ideas or specific information depending on types of listening tasks. They
also always have learners listen for detailed comprehension. All the teachers
never let their students listen to CD as much as they want. Teachers rarely
paused CD to ask students to explain every new word or to ask students to
guess meaning of new words or new structures. Teachers also rarely paused
CD and asked students to translate sentences into Vietnamese. No teachers
Tải bản FULL (106 trang): https://bit.ly/3HFsStn
Dự phòng: fb.com/TaiHo123doc.net
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paused CD to  explain new structures or to ask students to repeat every
sentence.
In post-listening stage in most of the lessons observed the teachers had
their students answer questions after listening or they provided learners with
similar situations and asked them to role play. These activities seemed to be
suitable for students and they were easy to do them. Besides, in four of nine
lessons, teachers asked learners to make up sentences using structures in the
listening text. Especially, all the teachers never have learners translate the
listening into Vietnamese. The activities that teachers rarely conducted were
that asking learners to discuss the ideas mentioned in the listening text or
having learners summarize the listening text. This was understandable
because these activities are quite hard for students at NCIFL. Surprisingly,
there were no teachers who gave their students listening tasks to do at home.
Regarding students’ preferences of the listening activities, the results of
the questionnaire showed that teachers did not always guided learners through
three stages of every listening lesson. Most of the respondents liked all the
suggested activities provided by their teacher in the pre-listening stage. Among
those activities, there were two activities that learners preferred their teacher to
do most. They were explaining clearly about the listening contexts and
suggesting essential strategies needed for each kind of listening tasks. Using
visual aids to introduce the topic of the text ranked the second. Especially,
30% of the learners preferred their teacher to use games to introduce the topic
of the text or ask pre-listening questions to lead to the content of the listening
text.
Among teachers’ activities in the while-listening stage, three activities
which were preferred by most of the respondents (above 70%) were having
Tải bản FULL (106 trang): https://bit.ly/3HFsStn
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students listen for  main ideas to deal with listening for gist, having students
listen for specific information and having students listen for detailed
comprehension. However, under 15% of the learners did not prefer their
teacher to play CD so many times or pause CD to explain every new word or
pause CD and ask them to repeat every sentence or translate sentences into
Vietnamese. About 30% of the respondents wanted their teacher to explain
grammatical structures using in the listening text.
In post-listening stage, above 68% of the learners preferred to discuss the
ideas mentioned in the listening text, 80% of the respondents preferred their
teachers to provide them with similar situations to role play, and 70% of them
preferred to make up sentences using structures in the listening text. However,
a few of learners (under 30%) preferred their teachers to ask them to translate
the listening into Vietnamese, answer teacher’s questions or summarize the
listening text. Especially, only 15% of the respondents preferred their teacher
to provide tasks for them to do at home.
3.5. Summary
The results of the survey questionnaires and class observations help the
researcher answer the research questions.
First, in terms of students, in the process of learning listening most of
the students encountered difficulties, which hindered them from mastering
listening skills. Most of the learners consider listening as a very important
skill and listening is the most difficult to learn among the four basic skills.
Luckily, many of the learners find the topics in the book totally familiar and
quite familiar with 60% and 21.67% respectively. The speed of the speaker(s)
in the listening comprehension is also considered neutral by many
6813717
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