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Part I: Introduction
I.1  Rationale
It is a fact that English has become more and more popular and vital in Vietnam in
recent decades. There have been more and more people rushing to study English in
language centers in the last few years because they hold a belief that English helps them be
more exposed to better job opportunities. In addition, in correspondence to this trend, in
almost all of schools, colleges and universities, English has become a compulsory subject.
Electric Power University (EPU), where I have been working for 6 years, is not an
exception.
With 6 years of experience in teaching English for the first-year students at this
university, I find that grammar teaching and learning plays an important role at EPU as it
supplies students with basic knowledge to prepare for the final exams and ESP course in
the second year. Therefore, it is understandable that most of the students at my university
think grammar, of course, is very important. However, many of the students, especially
from mountainous and remote areas, have never learnt English before or they learn other
foreign languages at secondary school. Meanwhile, some students‟ English are at
proficient level. As a matter of fact, multilevel classes are currently popular in many
universities in general and at EPU in particular, which causes many difficulties to teachers
and students in language teaching. Another problem can be mentioned here is the large
number of students in each class: about 80-90 students. The textbook for the first-year
students at EPU is New Headway Elementary and continues to Unit 9 of New Headway
Pre-Intermediate. Although the book provides thorough grammar and vocabulary and all
four language skills, most of the teachers spend quite a lot of time on grammar points.
Most of the grammar lessons are carried out in traditional methods, that is, the teacher
presents new grammar verbally, and then students do, turn by turn, exercises in the
workbooks. However, I myself realize that it does not reveal sufficient through the term-
end examinations. More than 50% of the students get the English marks below average and
they have to retake the examination or retake the English course. This matter of fact has
urged me to find the answers to a lot of questions: “How can teachers help students to learn
effectively grammar, which is not only regarded important in learning English, but also
considered difficult and boring by students?” “What should we do to encourage students to
study in such conditions?” “What are the purposes of students when studying grammar?”
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“Which methods of  teaching can satisfy students‟ needs?” “Is the use of Vietnamese
necessary in teaching English grammar?” “Can grammar be taught communicatively?” It is
these problems that have served as the starting point for our study to find out a suitable
method to teach grammar to the first-year students at EPU.
I.2 Aims of the study
My study is an attempt to
- Identify the attitudes of teachers and students in teaching and learning
grammar.
- Identify the current situation of teaching and learning English Grammar
to first-year students at EPU
- Identify the wants of students about the methods of teaching, doing
grammar exercises, and correcting mistakes.
- Suggest an applicable and effective method of teaching grammar to the
first-year students at EPU.
I.3 Scope of the study
The scope of this study is limited to an applicable method of teaching grammar to
the first-year students at EPU, based on the findings of my thesis and with the assumption
that the questionnaires were answered sincerely by the teachers and students chosen for our
thesis.
It is expected that this method of teaching grammar is applicable not only to the
first-year students at EPU but also to students of other universities and colleges in
Vietnam, sharing the same situations and conditions of learning.
I.4 the research questions
My study is aimed to answer the following research questions:
- What are the attitudes of teachers and students in teaching and learning
grammar?
- What is the current situation of teaching and learning English Grammar to
first-year students at EPU?
- What are the wants of students about the methods of teaching, doing
grammar exercises, and correcting mistakes?
- What is an applicable and effective method of teaching grammar to the
first-year students at EPU?
 


	9. 3
I.5 Methods of  the study
To realize the aims of the study, in order to get the answer to the above research
questions, I design a mini-action research. That is, I design four grammar lessons in the
light of eclectic approach and I myself will act as an observer in each class. Also, after
each lesson, I hand out a student evaluation sheet to the students to have their self-
evaluation of their interest, involvement and their grasp of grammar knowledge after
lessons. The responses were then analyzed by means of descriptive statistics.
Survey questionnaires are also used to collect information and evidence for the
study. The data collected for the study will come from 2 sources: 80 first-year students at
EPU and 15 teachers who are teaching English to first-year students at EPU.
All comments, remarks, recommendations and conclusion provided in the study
will be based on the data analysis.
I.6 Design of the study
This study is going to be divided into 3 parts as follows:
Part I, Introduction, deals with the reason for the research and the aims,
scope and methodology of the study. The research questions are also raised in this part.
Part II, development, consists of 3 following chapters:
- Chapter I is intended to give some theoretical background related to:
definitions of grammar, different views on grammar teaching, teaching
grammar in the light of eclectic approach
- Chapter II aims to describe background information about the current
teaching and learning of grammar at EPU and present the methodology
underlying the research including data collection instruments, procedures.
A detailed data analysis and discussions are also given.
- Chapter III focuses on techniques and procedures of a
grammar lesson which is taught in the light of eclectic approach.
Part III, conclusion addresses the key issues in the study, summarizing some
shortcomings revealed during the process of completing this research paper.
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Part II: Development
Chapter1:  Literature review
1.1 Grammar and its status in language teaching
1.1.1 Definition of grammar
There have existed various ways of defining grammar - a very common and
familiar term in language teaching and learning.
According to Oxford Advanced Learner‟s Dictionary (1995:517), grammar is “the
rules in a language for changing the form of words and combining them into sentences”.
The rules of grammar, as the dictionary suggests, are about how words change and put
together into sentences. For example, the word “win” changes to “won” in the past tense -
that is the way in which a word changes in form. The adjective “successful” is put into the
sentence “She is a woman”, making up “She is a successful woman” – that is the way in
which words are combined into sentences.
Similarly, Jeremy Harmer (1988:1) defines grammar as “the way in which words
change themselves and group together to make sentences. The grammar of a language is
what happens to words when they become plural or negative, or what word order is used
when we make questions or join two clauses to make one sentence.”. It is seen that Jeremy
Harmer shares the same point of view with the authors of the Oxford Advanced Learner‟s
Dictionary.
As for Celce, M … (1988:16), grammar is “a subset of those rules which governs
the configurations that the morphology and syntax of a language assume.”
From Penny Ur‟s view (1988:4), “Grammar may be roughly defined as the way a
language manipulates and combines words (or bits of words) in order to form longer units
of meaning.” In 1996, he makes it clearer “Grammar is a set of rules that define how
words (or parts of words) are combined or changed to form acceptable units of meaning
within a language” (1996:87).
1.1.2 The status of grammar in English language teaching (ELT)
The position of grammar teaching in ELT is still on controversy. Some people
refute the place of grammar teaching for the reason that the study of grammar is neither
necessary nor sufficient for learning to use a language.
Meanwhile, some affirm the importance of grammar for effective language
learning. “The evidence seems to show beyond doubt that though it is by communicative
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use in real  “speech acts” that the new language “sticks” in the learner‟s mind, insight into
pattern is an equal partner with communicative use in what language teachers now see as
dual process of acquisition/learning. Grammar, approached as a voyage of discovery into
the patterns of language rather than the learning of prescriptive rules, is no longer a
bogey word.” (Eric Hawkins, 1984:150-1).
In fact, grammar is one of the key components of a language. Thus, one cannot
master a language without the knowledge of its grammar. Partly thanks to grammar,
language can function as a means of communication, especially in written language. A
person cannot write well if he lacks the knowledge of grammar. In speaking, though
sometimes grammatical mistakes are acceptable, grammar makes one‟s speech better and
more attractive, especially in formal circumstances. Learners cannot use words unless they
know how to put these words together. Grammar exists to enable us to “mean” and without
grammar, it is impossible to communicate beyond a very rudimentary level because
“speech is no more than sounds, writing is no more than hieroglyphics” (Peck, 1987:127).
For this very reason, the teaching of grammar is quite important in ELT.
1.1.3 What needs to be taught?
“What needs to be taught” is also a controversy surrounding the teaching of
grammar. Some people are concerned foremost about the explanation of grammatical rules
with all of the grammatical terminology necessary for this task. For others, the teaching of
grammar means the practice of common grammatical patterns. For still others, providing
learners with opportunity in a variety of realistic situations in order to learn to
communicate effectively is put on top priority.
Sandra L.Mc Kay (1987: XIV) claims “If we want our students to learn these
things and to use English both correctly and appropriately, we need to include in our
grammar classes attention to both form and function”. Here, “form” means grammatical
forms such as verb tense and question formation, etc whereas “function” refers to the
purpose that language serves like asking for direction, making and responding to a
suggestion, showing agreement or disagreement, etc.
Sharing the same view as Sandra L.Mc Kay, Penny Ur (1988:6) affirms “Some
teachers, and/or the course books they use, have a tendency to concentrate on some of
these and neglect others: they may spend a lot of time on getting the forms right and
neglect to give practice in using the structure to convey meanings, or they may focus on
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written exercises and  fail to cover the oral aspects satisfactorily. It is important to keep a
balance, taking into account, of course, the needs of the particular class being taught.”
Also, Adrian Doff (1988:33) suggests that when presenting a structure, it is vital to:
- “show what the structure means and how it is used, by giving examples.
- show clearly how the structure is formed, so that students can use it to make
sentences of their own”
Obviously, according to Adrian Doff, teachers should teach the meaning, the form
of the grammatical structure as well as how it is used.
1.1.4 Stages in teaching grammar
According to Celce, M … (1988), a grammar lesson has 4 stages namely
presentation, focused practice, communicative practice and teacher feedback and
correction in order. In the first stage, the grammar structure is introduced. The purpose of
the second one is “to allow the learner to gain control of the form without the added
pressure and distraction of trying to use the form for communication.” (1988:27). In phase
3, the learner practices the structure communicatively. Teacher feedback and correction,
although regarded as a final stage, is carried out throughout the lesson and the strategies
for this step require flexibility in correspondence to the phase of the lesson.
1.2 Different views on grammar teaching
Depending on different linguistic schools, there have been different approaches and
methods of teaching and learning English. Each method has its own strengths as well as its
limitations. Here I will mention some methods of teaching-learning English and English
grammar as knowledge for our study.
1.2.1 The Traditional Method: Grammar - Translation
This method has widely been applied in teaching-learning foreign languages all
over the world for a long time, and it is now widely used in teaching English by
Vietnamese teachers in high schools, English centers and even in colleges and universities.
The goal of this method is to help students be able to read literature written in the target
language. To do this, students need to learn the grammar rules and vocabulary of the target
language.
1.2.1.1 Characteristics
Although having some variations, this method has the following characteristics:
 Classes are taught in the mother tongue, with little active use of the target language.
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 Much vocabulary  is taught in the form of list of isolated words with equivalent in
mother tongue
 Teachers explain grammar rules, with examples.
 Grammar provides the rules for putting words together, and instruction often
focuses on the form and inflection of words
 Reading of difficult texts is begun early.
 Little attention is paid to the content of texts which are treated as exercises in
grammatical analysis.
 Often the only drills are exercises in translating disconnected sentences from the
target language into the mother tongue.
Little or no attention is given to pronunciation.
(Prator and Celce-Murcia, 1979:3)
With this method, grammar is important for reading and writing skills which are
considered as primary skills in learning a foreign language. Grammar is learned
deductively. The teacher gives grammar rules, explains, illustrates with examples. Students
memorize the rules, then apply them to written exercises. The emphasis is heavily placed
on having students having students get the correct answer. If students make errors or do
not know an answer, the teacher supplies them with the correct answer. Most interaction is
one way: teacher-to-students. Student-initiated interaction and student-student interaction
is minimal. (Larsen-Freeman, 1986)
1.2.1.2 The Grammar-Translation Method and English Grammar Teaching at EPU
Although the Grammar-Translation Method is not popularly used any more in
many countries in the world, it is still very popular in Vietnam, especially in teaching
grammar. My university is not an exception. Most teachers have ever used this method in
many grammar lessons. There are some reasons to support this choice: Students at my
universities are not majoring in English. Therefore, they can not understand the lesson if
the teacher uses English all the time. There are very few students at the proficiency level
who can understand but this leads to most students‟ difficulty in catching up and the
teacher has to repeat the explanation many times. As a result, the pace of teaching is
slowed down and the teacher can not cover the materials as planned. Moreover, the
conditions of learning at my University are very poor while the number of students is
usually great, so the Grammar-Translation method seems to be a good method.
 


	14. 8
However, in my  opinion, though Grammar-Translation Method offers several
favorable points for foreign language teaching, especially grammar, in the real conditions
and situations of learning at my university, I do not think it is a good and effective method
because first of all, it does not satisfy my students‟ purpose of English learning, which is to
use English for communication. Of course, the Grammar-Translation method can help
students understand and memorize a lot of grammar rules, but knowing a lot of vocabulary
and grammar rules does not mean that the learners can automatically use the target
language for communication. To be able to use the learned grammar rules for
communication, students must be offered opportunities to practice them, and the first
suitable place for this practice is the classroom itself. Another point is the classroom
atmosphere. The atmosphere of a traditional method class is too passive and boring for my
students. As a teacher of English, I always think of another suitable method to teach
grammar to my students.
1.2.2 The Audio-Lingual Method (ALM)
1.2.2.1 Characteristics
Practor and Celce-Murcia (1979) summed up the characteristics of the ALM as
follows:
 New material is presented in dialog form.
 There is dependence on mimicry, memorization of set phrases, and over learning.
 Structures are sequenced by means of contrastive analysis and taught one at a time.
 Structural patterns are taught using repetitive drills.
 There is little or no grammatical explanation. Grammar is taught by inductive
analogy rather deductive explanation.
 Vocabulary is strictly limited and learned in context.
 There is much use of tapes, language labs and visual aids.
 Great attention is attached to pronunciation.
 Very little use of the mother tongue by teachers is permitted.
 Successful responses are immediately reinforced.
 There is a great effort to get students to produce error-free utterances
 There is a tendency to manipulate language and disregard content.
From these characteristics, we can see that in the ALM there is much interaction
during chain drills or in dialogs. However, most interaction is between the teacher and
students, and it is initiated by the teacher, students react like a machine.
 


	15. 9
It is in  this method grammar is taught inductively, induced from models presented
in dialogs or drills. There is almost no explanation of grammar rules. Grammar exercises
are practiced through repetitive or substitution drills, and the teachers strives to prevent
students‟ mistakes by predicting trouble spots and tightly controlling what they teach
students to say (Larsen-Freeman, 1986)
1.2.2.2 The Audio-Lingual Method and English Grammar Teaching at EPU
In this method, grammar is taught inductively through sentence models, dialogs and
drills. It is a good way to have students learn grammar of a foreign language by repeating
over and over again different structures, sentence patterns so that they get used to
structures that are different from those of their mother tongue and thus acquire grammar
subconsciously and use them automatically as the native speakers do.
However, my students does not major in English, the English proficiency levels of
my students is low. Therefore, they can not understand the grammar points including
complicated structures if the teacher speaks English all the time, and consequently they can
not use them for communication. Moreover, the lack of learning conditions and facilities
required also contributes to the fact that teachers at EPU rarely use this method in teaching
English in general and in teaching grammar in particular.
1.2.3 The Communicative Language Teaching (CLT)
This is an approach aiming at providing learners with communicative competence.
Communicative competence is the ability of using the language appropriate to a given
social context. In the words of Brown (1994:227), communicative competence “enables us
to convey and interpret messages and to negotiate meanings interpersonally within specific
contexts.”
1.2.3.1 Characteristics
Brumfit in a comparison between the CLT and the ALM (1983: 91-93) stated some
main features of the CLT as follows:
 Language learning is learning to communicate. So everything is done with a
communicative intent.
 Contextualization is a basic premise.
 Language functions are emphasized over forms
 Effective communication is sought. Students are encouraged to communicate in the
target language from the beginning.
 Drilling may occur, but peripherally.
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 Any device  that helps the learners is accepted.
 Use of native language is accepted when necessary.
 Translation may be used where students need or benefit from it.
 Teachers help learners in any way that motivates them to work with the language.
 Fluency and acceptable language is the primary goal.
 Students are expected to interact with other people in pair and group work or in
their writings.
1.2.3.2 The role of the teacher and students in a Communicative class.
In a communicative class, the role of the teacher and students is quite different
from that in other methods of teaching and learning: The students are of primary
importance and the teacher plays a secondary role.
The students must take the initiative step in learning process. It is the individual
learner himself who decides what, when and how he studies and determines the outcomes
by and for himself. He should be active and responsible in collaborating with the teacher to
organize, to plan the learning programs in which his own needs and interests are taken into
account. He shares with the teacher authority and responsibility in selecting materials,
methods, and techniques of learning. He should also have collaborating relationships with
his classmates rather than competitive, should participate actively and cooperatively in
class activities to make learning effective not only for himself but also to others (Knowles,
1973). This, however, does not mean that the teacher is not necessary for the class. His role
is still important though secondary.
In communicative language teaching and learning, there must always be a two-way
interaction between the teacher and students, and students and students. The teacher is no
longer an authoritarian person who dictates from the platform what students should do, but
a facilitator, a mediator in a group-dynamic situation, an advisor, an organizer. He is there
to help students learn better by establishing a conductive climate for learning with an open,
respectful, democratic, and cooperative atmosphere. He helps to build relationships of
mutual trust and helpfulness among students by encouraging cooperative activities and
refraining from inducing competitiveness. (Knowles, 1973) In communicative activities,
the teacher does not intervene right after initiating the activities. He should move around
the classroom in order to monitor students and give them stimuli and experience when
needed. If he wants to join in the communicative activities, he should be co-communicator.
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The teacher should  allow students to be independent in their activities. In short, the
teacher‟s role is that of a helper, a facilitator, and an organizer, not a dictator.
1.2.3.3 The CLT and Teaching Grammar.
Although the CLT focuses more on functions than forms, grammar is still
important. In CLT, teaching grammar has the following characteristics:
 The grammar points to learn are introduced in meaningful, communicative
contexts.
 Teaching grammar should contribute positively to communicative goals and
promote accuracy within fluent, communicative language.
 The class should be as lively as possible.
 Grammar should be presented inductively.
 Grammatical explanation must be brief and simple.
 The teacher can use the mother tongue if necessary.
 The illustrating examples must be clear and unambiguous.
 The teacher should use teaching aids whenever possible to graphically depict
grammatical relationships, such as charts, graphs, objects, maps, drawings etc.
(Brown, 1994: 349-353)
1.2.3.4 The CLT and Teaching English Grammar Teaching at EPU
The CLT is used widely in teaching and learning English in many countries
nowadays, including Vietnam because it seems to meet the learners‟ need of using English
for communication in real situations. In this approach, grammar is taught in context,
through different activities. Grammar rules are acquired under various functional
categories, and the purpose of teaching and learning grammar is for communication. This
is a good point which meets with students‟ needs, that is learning English grammar is not
for its own sake but for communication in the real life. Moreover, the interactive classroom
atmosphere is a good motivation for students to learn grammar, which is usually
considered boring and difficult.
However, at EPU, almost the teachers apply the traditional method when teaching
grammar, although they know that it is no longer an appropriate method because of the
following difficulties: The first is the condition of learning. In order to make use of
different kinds of activities required by CLT, we need proper classes: the classrooms are
large enough and easy to move around when carrying out activities and the number of
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students should not  be too large, teaching aids are available and so on. We do not have the
above things at EPU. Another problem is the too loaded syllabus at EPU. The textbook
American Headway by John and L. Soars is designed to be taught in approximately in 120
hours, but at EPU, the first-year students learn the book American Headway Elementary
and continue to the lesson 9 of American Headway Pre-Intermediate in two terms of 150
periods (100 hours). That is each lesson is taught in four hours in comparison with eight
hours as it is designed. As a result, teachers do not have enough time to have students do
different communicative activities using the grammar points they have learned for
communication as well as bring their own personal experiences and feelings to the learning
context. One more problem is of error correction. The CLT emphasizes more on fluency
than accuracy. The problem is how and when we should correct the learners‟ errors. If the
teacher interrupts students all the time to correct their mistakes, he will spoil the
communication and make students too afraid to continue communicating. On the other
hand, if he always ignores students‟ errors, he will reinforce the errors of the speaker –
learner and unintentionally helps then form a bad habit.
1.2.4 Eclectic Approach
According to Rivers (1982), an eclectic approach allows language teachers "to
absorb the best techniques of all the well-known language-teaching methods into their
classroom procedures, using them for the purposes for which they are most appropriate"
(p. 55). This approach is eclectic because the assumption about language learning of this
approach is not based solely on one theoretical school of thought. It is a combination of
different methods, including different principles of teaching, using different kinds of tasks
to meet with the complexity of language learners in multiple worldwide contexts. The
eclectic approach includes different classroom tasks and activities which are tailored for a
particular group of learners with particular purposes, particular conditions and situations of
learning.
1.2.5 Summary
Each method or approach of teaching has its own strengths and weaknesses. There
is no perfect method. One method may be effective in this situation but not very successful
in another depending on different situations, conditions and factors involved. The key of
success in language teaching and learning is to choose the method or methods that best suit
to particular types of students, learning conditions, physical facilities, the objectives of the
course, and the students‟ needs, interests and levels. The effectiveness of education, in fact,
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does not depend  totally on the method itself but on our choice and application of the
suitable method in an effective way. Thus, the duty of a teacher is to select the most
suitable method for his class and subject, combine and modify if necessary to make
teaching and learning effective.
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Chapter 2: The  study
2.1 Design and methodology
2.1.1 Subjects of the study
The subjects of my study consist of two groups. The first one consists of 80 first-
year students from class D3H1 at EPU. The other includes 15 teachers of English who are
working at EPU.
The students are at the age of from 20 to 23. Among them, more are male than
female (85% compared to 15%), which is likely to be a typical feature of any technical
college and university. Their knowledge of English is unequal as they experience different
years of learning English. Some of them have just been learning English since they entered
the university while some others have been learning the language for 10 years. In the first
year, all students are asked to follow the book American Headway Elementary and
continue to the lesson 9 of American Headway Pre-Intermediate in two terms of 150
periods (100 hours). Among this amount of time, 6 periods are for revision and 6 periods
are spent on tests. Therefore, they have only 6 periods to finish a lesson in the textbook.
The teachers in this study are quite young, aged from 25 (6%) to 42 (6%). As a
result, most of them have at least 5 years of experience in teaching English. Besides, it
seems that in the area of teaching foreign languages, almost are female teachers and
teachers of English at EPU is not an exception. There is no male teacher of English at
EPU. All of teachers at EPU graduated from College of Foreign Languages – Vietnam
National University, Hanoi. Of these teachers, 5 are master holders, 6 are taking master
courses at Hanoi National University, College of Foreign Languages. Each of the teachers
is to be responsible for from 2 to 3 first-year classes, each of which consists of about about
80 students.
2.1.2 The instruments
In order to collect necessary data and information for the study, the author designed
and administered two sets of survey questionnaires, one for teachers and the other for
students. (See the Appendix 1 & 2). The questionnaire for the teachers was designed to
find out the methods they used to teach grammar, their opinions about the purpose of
teaching grammar, and their attitudes towards the use of CLT in teaching grammar for
first-year students. Another questionnaire was given to students to identify their purposes
in learning grammar, their attitudes towards grammar periods, the way they wish their
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teachers to use  to teach grammar, do and correct grammar exercises to get the best result in
learning. There are 6 questions displayed in questionnaire for teachers and 8 questions for
students and they are designed as follows:
1. Question 1 in the questionnaire for teachers and that for students deal with the
research question: “What are the attitudes of teachers and students at EPU
towards the position of grammar in ELT?”
2. Questions 3-6 in the questionnaire for teachers and questions 2-3 in the
questionnaire for students are aimed to find the answer to the question: “What
is the current situation of teaching and learning English grammar at first-year
classes at EPU?”
3. Questions 5-8 in the questionnaire for students concern students‟ wants in
learning grammar.
To collect data, I chose questionnaire because I think that questionnaire is a good
way of collecting opinions of people, especially when they are of a great number.
Questionnaire is easy to carry out. To make it easier for the participants, the questions are
designed as multiple-choice and open-ended. Also, clear instructions were given to both
teachers and students before they were asked to do the questionnaires. Besides, the
participants are not identified, thus, they were willing to tick and write down what they
really thought. Moreover, since questionnaire can be applied for a great number of
subjects, the results will be more various and objective if the questions are answered
seriously and sincerely.
Apart from the survey questionnaires for non-English majored students and
teachers, classroom observation was employed to clarify and test the validity of
information. A class of 80 first-year students at EPU was taught grammar in the light of
Eclectic Approach. The class observation was carried out to evaluate whether the teacher
would give the lesson successfully: how much it motivates students into the activities, the
way she monitors the class.
2.2 Data analysis
2.2.1. The attitudes of teachers and students at EPU towards the position of grammar
in ELT
The data about the attitudes of teachers and students at EPU towards the position of
grammar in ELT are summarized in the tables below:
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Answer
Questions
a b c  d e
1. (How important do you think
teaching grammar is?)
60% 33.3% 6.7% 0% 0%
Table 1: Teachers‟ attitudes towards the position of grammar in ELT
Answer
Questions
a b c d e
1. (How important do you think
learning grammar is?)
77.5% 17.5% 5% 0% 0%
Table 2: Students‟ attitudes towards the position of grammar in ELT
In general, as can be seen from the tables above, despite some differences, almost
all of the teachers and students at EPU are aware of the importance of teaching and
learning grammar. Maybe it is because students‟ tests of English are often in written form
and mostly on grammar.
Remarkably, none of the teachers and students thinks teaching and learning
grammar almost unimportant or unimportant. 60% of teachers feel teaching grammar very
important in comparison with 77.5% of students have the same opinion. Only 6.7% of
teachers and 5% of students choose “neutral” as an answer to the question about the vital
role of teaching grammar.
2.2.2 The current situation of teaching and learning grammar at first- year classes at
EPU.
As mentioned above, the current situation of teaching and learning grammar at
first-year classes at EPU is dealt with questions 2-6 in the questionnaire for teachers and
questions 2-3 in the questionnaire for students. All the collected data about this matter is
presented in the following tables:
Answer
Questions
a b c d
2 (How much class time do you spend on teaching 0% 0% 100% 0%
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grammar a week?)
3  (What do you think needs to be taught in
teaching grammar?)
0% 0% 0% 100%
Table 3: Data collected from questions 2-3 for teachers
Answer
Options
Strongly
agree
Agree Neutral Disagree Strongly
disagree
a 6.6% 26.6% 46.6% 13.3% 6.7%
b 0% 13.3% 53.4% 20% 13.3%
c 0% 26.65% 46.7% 26.65% 0%
Table 4: Data collected from question 4 for teachers
Frequency
Kinds of activities Always Usually Sometimes Rarely Never
Story-telling
0% 0% 0% 20% 80%
Role-playing 0% 0% 0% 13.3% 86.7%
Problem-solving 0% 0% 0% 6.7% 93.3%
Drama 0% 0% 0% 0% 100%
Describing pictures 0% 0% 0% 13.3% 86.7%
Making a conversation 0% 0% 73.3% 26.7% 0%
Information gap 0% 0% 80% 20% 0%
Table 5: Data collected from question 5 for teachers
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Options a b  c d e f
Answer 0% 100% 66.7% 86.7% 86.7% 6.7%
Table 6: Data collected from question 6 for teachers
Answer
Questions
a b c d
3 (How much class time do you learn grammar a
week?)
0% 0% 100% 0%
Table 7: Data collected from question 2 for students
Answer
Options
Strongly
agree
Agree Neutral Disagree Strongly
disagree
a 15% 55% 5% 25% 0%
b 0% 17.5% 15% 57.5% 10%
Table 8: Data collected from question 3 for students
We can see from the tables 3 and 7 that 100% of the teachers admit that grammar is
spent from 90 to 135 minutes a week. 100% of the students also share this choice. It is up
to my expectation that 100% of the teachers agree that teaching grammar involves in all of
the forms, the function and meaning. This reveals that the teachers really understand what
needs to be taught in a grammar lesson.
Tables 4, 5, 6 and 8 present more clearly what and how grammar is taught to the
first-year students at EPU. One-third of the teachers agree that they just verbally explain
the lesson, and then ask their students to do all the exercises in the textbook and 13.3% say
that in practice stage, they ask their students to translate some simple sentences into
English. About half of the teachers surveyed are neutral about these ideas. In contrast,
however, almost 70% of the students complain that their teachers just verbally present
grammatical phenomenon, then ask them to do all the exercises in the textbook. A small
proportion of teachers and students at EPU (26.65% and 17.5%) respectively) agree that
students are asked to do both focused and communicative practice. In addition, not many
communicative activities are often held in grammar lessons. As a result, students do not
Tải bản FULL (47 trang): https://bit.ly/3VhcOlf
Dự phòng: fb.com/TaiHo123doc.net
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have much chance  to join these activities. 100% of the teachers state that none of the
activities are always or usually held. In correspondence to this, 100% of the students claim
that there are no activities they always or usually participate in. Only making a
conversation and information gap seems to be favored by teachers and about two-thirds of
them declare that they sometimes give their students to do these activities. The others are
rarely (story-telling and describing pictures) or never (role-playing, problem-solving,
drama) held.
In short, from the above data, it can be drawn that grammar tends to be taught
traditionally instead of communicatively. Much worse, the data from Table 5 suggests that
teachers of English at EPU use the mentioned communicative activities so rarely. With 7
years of teaching English at EPU, I find that almost all of the teachers only exploit these
activities on the occasion of Good Teaching competition which is held once a school year
at this university. However, on these occasions, the teachers do not teach their regular
classes. Instead, they choose carefully from 8 to 12 students who can help them get the
best results.
There are a lot of reasons why teachers of English at EPU tend to avoid
communicative activities to teach grammar. Information about their difficulties is shown in
table 6. According to them, that preparing visual aids is difficult and complicated and that
is one of the biggest problems. 100% of the teachers complain that it takes much time and
money to prepare these kinds of teaching aids. In some informal interviews, more than half
of the teacher told me that they do not want to prepare visuals because their salary are so
low and they must save time to teach at language centers instead of devoting themselves to
the teaching to such non-major-in-English students. As a young teacher at this university, I
realize that the total income of those who do not have more than 12 years of experience is
about 2 million VND per month whereas most of the teachers of English are young and
they have to rent house, so their life is quite hard.
The second popular problem in teacher‟s opinions is communicative activities
prevent them from keeping to the syllabus. 86.7% admit this. Some students rarely prepare
lessons before going to class and they tend to prefer and hold their leaning habit at high
school, that is, they copy word by word what their teacher reads and writes and whenever
they are asked to produce their own language, they tend to write down what they think
before speaking. This, as for teachers, really takes time and finishing a lesson in only 8
periods is difficult enough for them.
Tải bản FULL (47 trang): https://bit.ly/3VhcOlf
Dự phòng: fb.com/TaiHo123doc.net
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Also, almost all  teachers (86.7%) find it difficult to get the quiet and weak learners
involved in communicative activities. The teachers complain that they do not have time to
help all students, only some.
Applying communicative activities can result in a lot of noise is another problem
facing majority of teachers (66.7%). As a result, teachers feel out of control and trapped by
the problems of classroom management. Each of classes consists of about 80 students,
which is out of the standard of a model language class. Nevertheless, in my opinion, not
only class size but also the technique teachers use should be responsible for these
problems.
Only 1 teacher or 6.7% writes down her own problem which is she gets confused
when applying communicative activities. She is afraid that she may get unpredicted
reactions or answers as well as questions from students. .
2.2.3 Students’ wants about learning grammar
For the research question “What are the wants of students about learning
grammar?” we can find the answer in the question 4-8 in the questionnaire for students.
Answer
Questions
a b c d
4. (What is your main purpose in learning grammar?) 12.5% 15% 55% 17.5%
Table 9: Students‟ main purpose of learning grammar
Information obtained from the survey reveals that for students, the largest
proportion of participants find that learning grammar is to help them improve their
communication skills in English. Obviously, they have more motivations to learn grammar
than other groups who learn grammar just to pass the final exams (15%) or just because
learning grammar is compulsory at the university (12.5%). Thus, teaching grammar in the
approach of CLT may be an appropriate way of helping students learn grammar effectively
and also communicate successfully. In addition, 17.5% of students learn grammar for a
variety of different reasons. They learn grammar due to the fact that it is very necessary
and useful for students‟ further study and future jobs. As it is known that reading ESP
documents requires engineers grammar understanding abilities and vocabulary knowledge.
Some students say that learning grammar provides them basic background to develop four
English skills consisting of speaking, listening, reading as well as writing.
Tables 10 and 11 show more about students‟ wants when learning grammar.
6813895
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